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Praise for this book

"Entry Points to US Education  highlights examining modern international 
education's complexities. Editors and authors ofer a nuanced and thorough 
examination ov the diwerse pathyabs awailaGle to Zeneration T students. khis 
yorA is indispensaGle vor those looAing to elewate their strategic approach 
to international student engagement and education. ,ll contriGutors expertlb 
comGine  theoretical  insights  yith  practical  examples"  maAing  this  GooA 
an incrediGlb waluaGle resource vor implementing efectiwe recruitment and 
engagement strategies.C

Dr. Allan E. Goodman, Ohiev Executiwe INcer" Ynstitute ov Ynternational 
Education" Uey SorA" * ,

DDD

Ckhis isMa compelling GooAMvor anbone seeAing to add depth and detail to their 
understanding ov the admissions sbstems into *  higher education. Jeliwered 
in an accessiGle engaging vormat" this isMan essential lensMyhich all aspiring 
international recruiters and those yorAing in enrollment management yill Ge 
Aeen to looA through. Lb congratulations to Jr. Ping (uan et al vor dembstivbing 
and democratising this Anoyledge.C

Amy Baker, Ohiev Executiwe INcer" )rovessionals in Ynternational Education 
K)YE!" (ondon" *B

DDD

C, GooA trulb vor the ages- Hoth theorb and scienceVGased" this momentous 
wolume yill guide students to choose ney and Getter yabs vor college.C

Lily Guo" OEI ov ZloGal ,dwanced kechnical Education KZ,kE! Ohina" and 
Oollege *niwersitb )artnership Hoard LemGer
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C(uan" RaGte" Ji Laria" and Hista prowide a crucial roadmap vor nawigating 
the complexities ov international student recruitment in Entry Points to US 
Education: Accessing the Next Wave of Growth. kheir comprehensiwe analbsis and 
innowatiwe strategies are indispensaGle vor institutions aiming to enhance their 
gloGal reach and efectiwelb engage yith Zen T students.C

Dr. Ron K. Patterson" )resident" Ohadron  tate Oollege" Ohadron" UeGrasAa" 
* ,

DDD
&khis yorA labs out a muchVneeded plan vor vacilitating increased international 
student studb at the *. . undergraduate lewel. Yts consideration ov the preverences 
ov Zen T and Lillennial students as yell as the larger gloGal context and expertise 
ov current practitioners results in content that is meaningvul" authentic" and 
immediatelb applicaGle.z

Dr. Sora H. Friedman" )rovessor ov Ynternational / ZloGal Education"  Yk 
Zraduate Ynstitute" “ermont" * ,

DDD

&*nlocA the gateyab to ,merica's educational landscape yith Entry Points to 
US Education. , strategic guide illuminating pathyabs vor personal and national 
adwancement.z

Dr.   Naziema  Jappie,  Jeputb  Jean"  Oentre  vor  Righer  Education 
Jewelopment" *niwersitb ov Oape koyn"  outh ,vrica

DDD

CEntry Points to U.S. Education clari1es the intricacies ov international student 
moGilitb in the *. ." cementing its status as an inwaluaGle reverence vor Goth ney 
entrants and seasoned provessionals aliAe in the 1eld ov international education.z

Dr. Emily Kirsch"  Jirector ov Ynternational ”elations and )artnerships" 
*niwersitb ov Oalivornia" (os ,ngeles K*O(,! Extension" * ,
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&,s the gloGal demand vor *  education continues to surge" Ten Entry Points 
to US Education: Accessing the Next Wave of Growth is a collectiwe efort ov 
authors yho prowide an illuminating roadmap vor international students seeAing 
to unlocA the Goundless opportunities yithin the *nited  tates educational 
landscape. khrough meticulous research and insightvul caseVstudies analbsis" 
the authors prowide a comprehensiwe approach on traditional educational 
vrameyorAs  and  emerging  technologb  enhanced  learning  methods.M  Each 
chapter ov the GooA expertlb nawigates the complexities related to international 
student access" ofering inwaluaGle guidance on hoy to thriwe in this dbnamic 
enwironment. khe GooA is a must read vor students" educators" and policbmaAers 
aliAe.z

Dr. Jeet Joshee, ,ssociate “ice )resident" Ynternational Education and ZloGal 
Engagement" Oalivornia  tate *niwersitb (ong Heach" Ymmediate )ast )resident" 
,YE,

DDD

&khis  GooA  Gb  Ping  (uan  and  his  coVeditors  striAes  at  the  central  need 
vor dataVdriwen decisionVmaAing in Ynternational Education programming vor 
Zeneration T students and all vuture learners. Yt presents a cogent rationale 
vor using data in strategic planning and resource allocation Gut also survaces 
an urgent need vor innowatiwe and sustainaGle training vor leaders serwing 
international students. Yt should Ge on the reading list ov international education 
planners" researchers" administrators" and academic and student serwices program 
leaders. khe gloGal diwersitb ov our strength and pathyab to surwiwal lies in an 
international educated citi5enrb" and this GooA points to a continuing path to 
success and ofers the needed tools and strategies to do so.z

Dr.  Edward  J.  Valeau"   uperintendent3  )resident  Emeritus"  Rartnell 
Oommunitb Oollege"  alinas" Oalivornia" * ,

DDD

COurrentlb" some 0.0 million international students are studbing at ower $"877 
uniwersities in the * , V creating an ama5ing Ceconomic industrbC vor the * ," 
estimated at some 486.j Gillion and emplobing in excess ov ;77"777. khis has 
Gecome the Wth largest serwices industrb in the nation. ko enaGle millions ov 
students to access the *. . experience and voster strong Gonds" it is crucial to 
open up all awailaGle entrb points. Ynternational student education is a ma—or 



PYUZ (*,U" (EY(k R,HkE" J,“YJ (. JY L,”Y," B”Y RU, HY k,wiii

Cinternational industrbC that ,merican higher education prowides vor the current 
and vuture generations ov the yorld.C

Dr. Patrick van Rooyen, OEI / Lanaging )artner" ZoZloGal Education’ 
Executiwe Jirector" qorld Education Zroup" * ,

DDD

"Entry Points to US Education: Accessing the Next Wave of Growth prowides 
an updated and dbnamic cartographb to vacilitate international students' access 
to *  uniwersities" ofering the diferent routesFthe most direct and the less 
trodden onesFto reach their oG—ectiwe. Iv utmost interest to students" academia" 
and institutions" this accurate and detailed chart prowides clear and meaningvul 
signposts and instructions vor inclusiwe gloGal nawigation.

Dr. Elena de Prada Creo, “ice Jean vor Ynternational ,fairs" *niwersitb ov 
“igo"  pain

DDD

CPust as ,merican higher education leaders hawe examined and deweloped 
diferent entrb points into colleges and uniwersities vor * VGased students" a 
similar exploration is taAing place vor international students seeAing to studb in 
the * . khis GooA ofers muchVneeded practical strategies and ewidenceVGased 
guidance vor meeting the interests and needs ov todabNs international students 
pursuing undergraduate degrees at *  institutions.C

Dr. Dawn Michele Whitehead, “ice )resident" INce ov ZloGal Oiti5enship 
vor Oampus" Oommunitb" and Oareers" ,merican ,ssociation ov Oolleges and 
*niwersities" qashington" JO

DDD

CEntry Points to US Education: Accessing the Next Wave of Growth captures 
the essence ov yellVdeweloped educational strategies in modern times. qith its 
insightvul analbsis ov cases and strategies" it serwes as a source vor educators" 
researchers" and policbmaAers aiming to nawigate the complexities ov a liGeral bet 
meritorious educational ecosbstem.zM

Dr. Bal Chandra Luitel" )rovessor / Jean" Bathmandu *niwersitb  chool ov 
Education" (alitpur" Uepal

DDD
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CHrawo to the authors ov this GooA.M qith the changing preverences and gloGal 
moGilitb patterns ov Zeneration T students" there is an urgent need vor colleges 
and uniwersities to understand the multiple entrb paths into *. . undergraduate 
education.  khe delineation ov  opportunities  and challenges  yith each ov 
the 07 points ov entrb prowides practitioners yith insight into moderni5ing 
international education vor their campuses. Oase studies included in the GooA giwe 
depth into the successvul strategies vor implementing the diferent entrb points.M 
Jata and research prowide a voundation vor caseVmaAing vor revorm.M kools are 
ofered vor strategic enrollment management and partnerships. khis GooA causes 
bou to thinA diferentlb aGout the approach to international students entering 
into *   Gaccalaureate degree programs.M , mustVread vor anbone interested in 
emGracing the model and groying international enrollment.CM

Dr. Martha Ellis, )resident ov Lellis ((O and )rovessor in ”esidence *niwersitb 
ov kexas at ,ustin" * ,

DDD

“Entry  Points  to  U.S.  Education  is  a  timelb  rewiey  ov  hoy  to  optimi5e 
the enrollment ov international students in *. . higher education.M ,s the 
leading destination vor international students yorldyide" yith an increasinglb 
competitiwe  landscape  amongst  nations  vor  these  talented  students"  it  is 
important vor the *nited  tates" and its educators" to vamiliari5e themselwes yith 
the warietb ov options theb hawe vor enrolling international students and" more 
importantlb" yhb and hoy theb should approach this tasA.M Ipportunitb can onlb 
Ge had iv it is 1rst understood.z

Dr.  Karen  McBride, Executiwe  Jirector"  Oommunitb  Oolleges  vor 
Ynternational Jewelopment KOOYJ!" Rouston" * ,

DDD

C,n insightvul comprehensiwe analbsis ov entrb points to *  higher education" 
Gringing together research" policb" and practice yithin an ewerVewolwing complex 
international student moGilitb landscape. , timelb and waluaGle addition to the 
current gloGal discussion around eOualitb" diwersitb" and inclusion.C

Dr. Joanna Al-Youssef" ,ssistant )rovessor"M *niwersitb ov Uottingham  chool 
ov Education" *B

DDD
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Ckhis insightvul GooA prowides a wital" dataVdriwen vrameyorA vor moderni5ing 
international education to align yith the ewolwing needs ov todab's gloGallb 
moGile students. Oentered around ten Aeb entrb points to *. . undergraduate 
degrees"  it  ofers  actionaGle  and innowatiwe  strategies  to  improwe  student 
engagement and expand access. khis GooA is an inwaluaGle resource vor nawigating 
the next yawe ov groyth in *. . higher education and maAes an important 
contriGution to the national dialogue on international student recruitment. 
Y yould recommend anb higher education provessional inwolwed in attracting 
international students read this important GooA.C

Charles Cormack, Ohairman" OormacA Oonsultancb Zroup" *B

DDD

,vter manb bears ov engagement yith students" parents" institutional leaders" 
and gowernmental oNcials" yith a direct vocus on gloGal student enrollment and 
retention" this GooA demonstrates to me the poyer ov that engagement yorA.M 
Purthermore" it outlines the vuture ov gloGal attractiweness vor *. . institutions ov 
higher education in todab's ewer changing perceptual and pragmatic enrollment 
ecosbstem.M *nderstanding the attraction and retention process is clearlb and 
poyervullb detailed throughout this yorA.

Dr. James M. Smith" )resident" Eastern Lichigan *niwersitb" Spsilanti" * ,

DDD

CY am thrilled to hawe the opportunitb to read this GooA Gevore its puGlication 
and gratevul to the authors vor their generous sharing- , vey authors ov this GooA 
are good vriends ov mine" yith bears ov rich experience and practical Anoyledge 
in education in the *nited  tates. khe content ov this GooA is a culmination ov 
their bears ov practical experience" veaturing Goth theorb and handsVon adwice. 
Yt trulb guides readers on hoy to nawigate higher education in the *nited 
 tates" especiallb vor international students and those looAing to transver vrom 
communitb colleges. kheb prowide highlb efectiwe and actionaGle methods and 
entrb points" maAing it an essential textGooA vor parents" teachers" and education 
provessionals-C

Dr. Chunli Zhao, )rovessor"  tem Oell Hiologb"  tanvord *niwersitb" )alo ,lto" 
* ,

DDD
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&khis yorA is trulb pioneering" as it clari1es all potential entrb points to *. . 
education" particularlb emphasi5ing the signi1cance vor communitb colleges. ,s 
a communitb college trustee" Y deeplb resonate yith the authorsN wision and 
strategic approach. Y urge ewerbone to read the GooA" emGrace its concepts" and 
adwocate vor these entrb points.z

Gilbert Wong" PoothillVJe ,n5a Oommunitb Oollege krustee" ,ssociation ov 
Oommunitb Oollege krustee ,t (arge and ,OOk  tudent krustee (iaison" 
Pormer Labor and OouncilmemGer" Oitb ov Oupertino" Oalivornia" * ,

DDD
&khis insightvul puGlication Gb Ping (uan and colleagues is a game changer. 
khe vocus on actionaGle strategies and model practices prowides a Glueprint vor 
enhancing student engagement and success in a gloGallb moGileM yorld.z

Dwiraj Sharma, OEI" ,lva Heta Zroup" Bathmandu" Uepal

DDD

&Y highlb recommend this GooA to those seeAing to studb in the *. . and to those 
adwising voreign students. Uumerous students hawe triumphantlb completed 
their undergraduate education through *k, Kuniwersitb transver admission!. 
qith insights vrom this GooA" Y am noy ewen more con1dent in mb eforts to steer 
students toyards transver programs at communitb colleges.z

Christine Ma, Ynternational Iutreach Jirector" ,merican ,cademb ov English" 
 an Prancisco" * ,

DDD

Ckhis is a comprehensiwe and sbstematic introduction to the entrb points vor 
undergraduate studies in the *. ." ofering incrediGle insights vor education 
provessionals" students" and parents yorldyide. khe compelling case studies 
maAe a persuasiwe and intuitiwe argument" steering us ayab vrom exclusiwelb 
relbing on applbing vor *. . uniwersities yhile in high school" yhich seems rather 
limited in light ov the invormation vrom this illuminating compendiumz.

Harry Gong, OEI" RS) ZloGal Education"  ingapore and  hanghai
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C tudbing in the *. . is a dream ov ewerb child. qritten yith claritb and expertise" 
this GooA prowides a roadmap to C*nlocAing ,mericaC and dembsti1es the Aeb 
reOuirements" procedures" and strategies vor oGtaining entrb into the *nited 
 tates. , mustVread vor anbone seeAing to understand the intricate pathyabs to 
the *nited  tates and emGarA on a —ourneb leading to a Grighter vuture in the land 
ov endless opportunities.C

Dr. Pankaj Mittal,  ecretarb Zeneral ov the ,ssociation ov Yndian *niwersities 
and Pormer “ice Ohancellor ov Hhagat )hool  ingh qomen's *niwersitb" Yndia

DDD

&,n essential read vor anbone inwested in the vuture ov international education 
in *. . higher education institutions. ,s traditional models ov access Gecome 
oweryhelmed" the authors highlight the importance ov estaGlishing alternatiwe 
entrb points" particularlb through communitb colleges" vor the next generation ov 
international students. “aluaGle insights innowators at the vorevront ov the gloGal 
student moGilitb conwersation.z

Dr. Aaron McVean, “ice Ohancellor ov Educational  erwices and )lanning"  an 
Lateo Oountb Oommunitb Oollege Jistrict K LOOOJ!"  an Lateo Oolleges 
ov  ilicon “alleb K LO “!" * ,

DDD
CPor students yorldyide" studbing in the *  is Goth a dream and a path to vuture 
success. khis GooA shoys hoy that dream can Ge reali5ed" and the manb doors 
students can open to achiewe their goals.C

Anna Esaki-Smith" author ovMMake College Your Superpower: It's Not Where 
You Go, It's What You Know,MandMForbesMcontriGutor

DDD
khis GooA emphasi5es the importance ov international student moGilitb and 
adwocates vor increased access to *. . Gachelor's programs through multiple 
entrb points. khe puGlication is committed to adwancing ethical recruitment 
practices and promotes a more inclusiwe and interconnected approach to the 
moGilitb ov international students. Y 1nd the GooA's recommendations to 
enhance diwerse educational entrb points and improwe connectiwitb among them 
particularlb compelling. khese guidelines challenge the existing norms and ofer 
a structured vrameyorA to capitali5e on the uniOue strengths ov *. . higher 
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education" including its Greadth" access" Oualitb" and QexiGilitb. khe proactiwe and 
intentional strategies discussed in this GooA yill catalb5e signi1cant adwancements 
in hoy institutions and communities across the *. . approach international 
student enrollment. Y recommend this GooA to all provessionals and policbmaAers 
inwolwed in higher education and international student recruitment. Yt is a wital 
resource that promises to transvorm perspectiwes and encourage signi1cant strides 
toyard a more inclusiwe and dbnamic educational vrameyorA.

Dr. Jamillah Moore, “ice )resident vor  tudent  erwices and Enrollment 
Lanagement"  an Prancisco  tate *niwersitb" * ,

DDD
,s a leader ov one ov largest provessional associations vor college admissions" Y 1nd 
this GooA inwaluaGle vor underscoring the critical yorA ye do. Yt elucidates Aeb 
entrb points and data driwen case studies" enaGling us to enhance our engagement 
and strategic outreach eforts on an international scale. ,s a practitioner in 
college admissions at a communitb college" Y particularlb appreciate hoy the GooA 
highlights the essential role ov tyoVbear" wocational" and shortVterm programs 
in the gloGal higher education landscape. Yt emphasi5es the importance ov 
including these options in discussions aGout helping students 1nd the right 
higher education and postVsecondarb 1t.z

KristoTer  3oribio, )resident  vor  Ynternational  ,ssociation  vor  Oollege 
,dmission  Oounseling  and  Lanager"  Ynternational  ,dmissions  and 
”ecruitment vor Irange Ooast Oollege" * ,
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Foreword

Clay Harmon, EdD
Executive  Director,  AIRC:  The  Association  of  International  Enrollment 
Management

This book’s central organizing concept - the multiple entry points to a United 
States bachelor degree for international students - originated as a presentation 
session at AIRC: The Association of International Enrollment Management’s 
inaugural spring symposium in 2022. Further discussion and development at the 
2022 AIRC annual conference generated the impetus for two separate but related 
endeavors: the book itself, as well as AIRC’s Recommendations for Advancing 
International Student Recruitment and Enrollment in the United States. Thus, 
while AIRC is not directly involved in the book’s authorship or content, we are 
closely connected to and strongly supportive of its general theme and thesis.

AIRC  is  a  standards  development  organization,  recognized  by  the  US 
Department  of  Justice  and  the  Federal  Trade  Commission  as  experts  in 
international student recruitment and enrollment. We develop and promote 
standards of ethical best practice for institutions and for international student 
recruitment  agencies;  oNer  professional  development  through events  like 
the spring symposium and conference, webinars, etc.; act as a professional 
membership association, bringing together diverse practitioners and thought 
leaders; and advocate for international students and international enrollment 
with US federal agencies and other industry players. In recent years AIRC 
has taken part in a conversation about crafting a comprehensive US strategy 
for  international  education.  The  entry  points  -  as  elucidated  in  AIRC’s 
recommendations and expounded in much greater detail in this book - are central 
to AIRC’s position in advocating for a strong, centralized US international 
education strategy.
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The AIRC recommendations are fairly simple and straightforward, yet they 
challenge the status 1uo by encouraging policymakers and practitioners to act 
with intention to advance all sectors of US postsecondary education in their 
international student mobility eNorts. The recommendations are:

P. (romote the many and diverse US educational entry points to expand 
access to international student mobility;

2. Facilitate connections between entry points to support international 
student mobility.

Vy embracing the entry points model, the international education ecosystem 
composed of government, academia, and supporting organizations can tap into 
what is arguably US higher education’s greatest strength: the sheer number and 
vast diversity of postsecondary institutions. Go other country approaches the 
US in terms of breadth, access, 1uality, and )exibility in vocational and higher 
education. Despite these uni1ue assets, however, international enrollments 
tend to concentrate  in a  relatively  small  number of  institutions and in a 
narrow band of institutional types, meaning that opportunities for international 
student mobility in US higher education are signijcantly underdeveloped and 
underutilized. Media biases, une1ual distribution of institutional resources, and 
traditional modes of thinking have passively contributed to this Yin AIRC’s viewO 
suboptimal state of aNairs. We champion the proactive, intentional and sustained 
advancement of all the diverse entry points to enable broad and e1uitable 
international enrollment growth in institutions and communities across the US. 
This book represents a vital, concrete step toward such advancement by crafting 
a common terminology, identifying and highlighting the various entry points, 
and enumerating potential next steps in their development. AIRC is thrilled to 
support the pro@ect and eager to observe and participate in what happens next.
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Clay  Harmon  is  the  executive  director  of  AIRC:  The  Association  of 
International Enrollment Management, a professional association and standards 
development organization dedicated to 1uality assurance and standards of 
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Chapter 1

The Ten Entry Points to U.S. 
Education
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Abstract

This chapter explores the evolving landscape of international student mobility, 
highlighting  the  urgent  need  to  modernize  conceptions  of  international 
education. It emphasizes a data-driven, open-minded approach to aligning 
policies and opportunities with the dynamic preferences and paths of Gen Z 
students navigating an increasingly complex and digitalized educational sphere. 
Drawing upon recent global surveys, the text unveils the distinct preferences of 
these students, advocating for a deeper appreciation of the nuanced ten entry 
points to U.S. undergraduate degrees. It encapsulates strategic insights from 
the 2022 AIRC symposium, fostering dialog around actionable strategies and 
student engagement in the context of global mobility.

Keywords: International student mobility, Gen Z preferences, global learning, 
data-driven approach, student engagement, educational pathways, UTA, UFA, 
entry points
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Introduction

International student mobility has signikcantly accelerated over the past few 
years, yet our understanding and deknition of international education have 
remained static. A modernized perspective of international education is necessary 
to mirror the current realities of student mobility, ensuring that policies, 
programs, and opportunities align with this updated deknition. This modernized 
perspective should be grounded in facts and evidence, promoting transparency 
and open-mindedness. It should inspire readers to thin4 beyond conventional 
practices and encourage them to set aside biases, facilitating a courageous dialogue 
on how prospective students can and should engage with global student mobility.

Today, international students have a wider array of choices regarding programs, 
funding, and destinations, all playing out on a global stage. They can select from 
a broad spectrum of noncredit and credit-bearing experiences, combining these 
experiences in various ways to suit their needs. Many international students are 
4een on integrating multiple academic experiences to enhance their education 
and s4ill development, serving their personal and career aspirations. They 
see4 accessibility, value, relevance, and qexibility in their educational choices, 
encompassing application processes, admissions, enrollment, course selection, 
learning modalities, credit articulation, transfer, and study abroad.

As the primary audience for this boo4 and our collective future, Gen Zs and 
Millennials are no longer the traditional students that institutions are accustomed 
to. A Deloitte survey of 22,000 Gen Zs and Millennials across OO countries 
revealed that this group is highly connected, to the point of being unable to 
disconnect. They are deeply engaged in societal issues, often knding themselves 
overwhelmed by them, and are profoundly concerned about balancing life while 
worrying about wealth disparity, ine1uality, and climate change. Comparatively, 
they face more stress, grapple with more issues, and struggle to cope with the 
impact of C9VID-(3 in their young lives )Deloitte, 202P7.

Study%ortals )20(Y7 found that YY’ of surveyed Gen Zs preferred studying in 
English-spea4ing countries. However, their interest in the O sectors of U.S. higher 
education yielded mixed results. According to a Gallup report, most Gen Zs view 
college education as important )Nicola, T. %. 202P7. —et, several studies suggest 
that Gen Zs may not consider college the sole option. They also exhibited trust 
issues with colleges in general )Edelman, J., 202P7 and expressed concerns about 
aWordability )Schwartz, N. ed., 202P7.
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These surveys provide insight into studentsj preferred study destinations but not 
the means to achieve them. It is, therefore, essential to examine and understand 
the paths they ta4e and the resources they leverage to pursue an undergraduate 
degree in the U.S.:the focus of this chapter. The starting point is the initial 
venue where a prospective student engages with global student mobility:the 
driving force behind this boo4.

5e begin by viewing the student 6ourney to obtain a U.S. undergraduate degree as 
a path with multiple entry points. An entry point is where a student krst interacts 
with services and oWerings related to global student mobilityX

(. University Freshman Admissions )UFA7

2. University Transfer Admissions )UTA7

P. Lateral Transfer

O. Gateway English

+. Institution Specikc %athways

8. University Credit %rograms )UC%7

Y. Cross-Borders /‘— %rograms

$. Study Abroad

3. Stac4able Credits via Career and Technical Education )CTE7

(0. Short-term CertikcationQNon-Degree Learner

It is worth noting that an entry point serves as a signikcant opportunity for 
engagement between prospective students and service providers, a4in to how 
Disney views each visitor interaction as a “magic momentj. Some entry points, 
such as University Freshman Admissions )UFA7, are well-4nown and widely 
utilized, transitioning students from high school to college. However, other entry 
points are less recognized and underutilized. All entry points oWer avenues for 
pursuing an undergraduate degree in the U.S. Some, li4e University Transfer 
Admissions )UTA7 related to community college transfer, hold substantial 
intrinsic value. 5hile not all entry points are created e1ual, collectively or 
individually, they contribute to educational e1uity in the U.S. 
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In its inaugural symposium in 2022, the Association of International Enrollment 
Management )AIRC7 gathered a diverse group of K-(2 and higher education 
experts and practitioners to highlight the importance of entry points to both 
students and service providers. A 4eynote session dedicated substantial time 
to identifying the primary entry points, while brea4out sessions focused on 
formulating action-oriented recommendations.

Fueled by the enthusiasm and outcomes of the symposiumjs entry-point session, 
this chapter provides a comprehensive presentation of the entry points. Each 
entry point is detailed, supported by relevant data, and its impact on global 
student mobility is discussed.

Entry Point #1: University Freshman Admissions (High School, Then 
College)

In 20($, the College University %artnership, an initiative recommended by 
colleagues at Stanford University and led by UC Ber4eley and San Mateo Colleges 
of Silicon Valley, along with (P0 predominantly U.S. universities, rebranded this 
entry point as University Freshman Admissions )UFA7. This eWort aimed to 
systematically recognize and standardize the two primary approaches students 
use to enter undergraduate institutionsX UFA and University Transfer Admission 
)UTA7.

UFA is the most recognized entry point among all high school seniors, whether 
domestic or international. According to the Institute of International Education 
)IIE7, out of a total of $+$,P3+ undergraduate international students in the U.S. 
in 2022-202P, only O2,+OY were studying in community colleges, resulting in 
a 3+’ to +’ split )IIE 9pen Doors, 202P7. UFA has been practiced since the 
inception of studying abroad in the U.S. and is almost considered a rite of passage. 
A signikcant industry has evolved around this annual ritual. Currently, there are 
(P,($0 English-medium international schools worldwide, in which English is the 
primary language of instruction, enrolling +.$ million students and generating 
”+P.$ billion annually )ISC Research, 20227. The Big O countries )the USA, the 
UK, Canada, and Australia7 attract +0’ of the students and $0’ of the tuition 
revenue. HolonI& )20227 found that studying abroad is a ”(38 billion industry 
)dekned by expenditures in tuition, accommodations, food, retail, insurance, 
tech, and transport7, and it is pro6ected to reach ”OPP billion in 20P0, with an 
annual increase of Y.O’. In relation to these kscal numbers, HolonI& pro6ects 
that the current enrollment of + million international students will reach $ 
million by 20P0.
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%arents, government o?ces, universities, and ancillary businesses such as testing, 
counseling, visa processing, travel, campus tours, dorms, and housing, among 
others, have collectively built an ecosystem that focuses on the pride, prestige, and 
privilege of high school students transitioning directly to elite colleges. This is the 
largest investment in some countries next to purchasing a family home. 

9n the provider side, Ivy League schools are purported to create an artikcial 
scarcity and desirability )Schisgall and Shan, 202P7 by 4eeping their admission 
numbers low. In fact, each 'new low– in annual admissions seems to be celebrated 
)Grose, 202P7. In a publication by the Harvard Crimson, Schisgall and Shan 
1uestioned how Harvard could contribute to social 6ustice if it does not scale 
up. The strong allure of these exclusive schools tends to divert attention away 
from other high-1uality institutions that could be e1ually benekcial to the 
ever-growing number of prospective students.

Research indicates that the number of global high school graduates will continue 
to increase. The 5ittgenstein Centre, in its modest pro6ection scenario, showed 
that the world population with tertiary education will double from ( billion to 
2.+ billion in 2080 )Lutz, Gou6on, ; KC et al., 20($7.

Moreover, the U.S. Census Bureau pro6ection shows that the general population 
growth in the U.S. has stagnated, while Nigeria is producing large younger 
populations )United States Census, 202P7. It is reasonable to assume that a 
domestic decrease in the student base would re1uire an inqux of international 
students to balance the boo4s and to 4eep the institutions running.

Figure 1: Distribution of populations by age by country.  Source: U.S. 
Census Bureau.
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According to the HolonI&, approximately Y+’ of global mobilizers are from Asia 
and Africa, with most see4ing an English-based degree. These trends have great 
implications for all concerned. If the postsecondary population worldwide is to 
double in two decades while the U.S. student population remains unchanged 
at best, the institutions in the U.S. must develop sweeping strategies now to 
welcome and accommodate the incoming global mobilizers that, among other 
things, will help 4eep the U.S. institutions operating.

It is easy to conclude that the overall trend is favorable for English-spea4ing 
countries. Generally, there will be a su?cient number of international students 
for  every  institution.  Therefore,  maintaining  the  status  1uo  might  seem 
comforting because “if it ainjt bro4ej, why kx it~ However, this attitude overloo4s 
many students who, despite their talent, have given up due to the seemingly 
insurmountable challenges of University Freshman Admissions )UFA7. Even 
for the small population eligible for UFA, the situation for U.S. institutions is 
not a straightforward linear pro6ection. Increased competition for international 
students from other countries is expected. The world may redraw geopolitical 
maps and form new alliances. The inquence of 5estern philosophy may be 
diminishing, and English-spea4ing countries may struggle to maintain their 
supremacy over scientikc discoveries that have led to the U.S._s current position 
in international education.

The characteristics of future generations are li4ely to diWer signikcantly from 
those of typical international students on our campuses today. 5e can reasonably 
assume the followingX

  They will demand qexibility in modality, course oWerings, and length of 
studies.

  They may not all have the same knancial capabilities.

  They will desire a wider range of school choices.

In summary, the traditional UFA approach, where high school seniors kll out 
applications in Grade ((, ta4e a series of standard tests, and secure enough 
funding for all four years of study, may not remain the dominant entry point to 
“go to college.j Instead, other entry points may become increasingly appealing.
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University Freshman Admission )UFA7 at a GlanceX

Entry Point #2: University Transfer Admissions (Community College 
Transfer)

University Transfer Admission )UTA7 is a widely practiced entry point within 
the U.S., though it is less recognized internationally. This promising entry 
point has gradually gained attention from international educators worldwide, 
than4s to the persistent eWorts of community college representatives and others 
involved. In essence, UTA becomes possible after a student has earned credit for 
a lower-division program of study )typically the krst two years of university7 at a 
community college. The community college then assists the student in searching 
for and applying to universities that best kt their academic and personal goals. 
The rest of the process is routine. This approach, which is distinctly diWerent 
from University Freshman Admission )UFA7, simplikes the selection process 
for students while expanding the range of universities they can choose from 
)See Chapter +, University Transfer Admission for a detailed comparison of the 
eligibility and process of UFA and UTA7.

The foundation for UTA was laid in the (300s when the University of Chicago 
established the krst community college in Illinois. California later implemented a 
systematic co-recognition of courses taught at California community colleges and 
the California State Universities )CSU7 and the Universities of California )UC7, 
ensuring consistency and legal protection. The California legislature mandated 
that lower-division courses, typically 4nown as general education courses in the 
krst two years of a program of study at each community college, be articulated 
with each university in the state. Moreover, a su?cient number of courses in 
each lower-division degree program must be available and articulated with each 
university, thereby facilitating semi-automatic student transfers.
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To implement the Legislaturejs intent, faculty from universities and community 
colleges convene annually to review, approve, and update each course in the 
articulation networ4. In recent years, the state has developed ASSIST.org to 
ma4e this information publicly accessible. Interested individuals can use the 
website to identify which university course corresponds to a course )articulated 
course7 at a community college, and vice versa. Conse1uently, they can determine 
which courses are necessary to fulkll a universityjs transfer re1uirements for 
upper-division studies. Upon admission, a student who transfers to a university 
through UTA is considered a 6unior.

These eWorts have unloc4ed a plethora of opportunities. As credit forms the basis 
for course articulation and transfer, high school students can attend community 
colleges to fulkll the credit re1uirements of both high schools and community 
colleges. This process is 4nown as Concurrent EnrollmentQDual Enrollment. 
Institutions have assigned various names to this initiative, including College 
Connection, Running Start, Bridge %rogram, and High School Completion.

Some students may apply for transfer with less than two yearsj worth of program 
study by further leveraging credit for admission to institutions oWering bachelor_s 
degrees. For instance, Arizona State University )ASU7 accepts community college 
students with only one year of lower-division study, allowing these students 
to enter ASU as sophomores. Another variation occurs when an international 
student enrolls in a community college and soon begins applying to universities 
as a freshman. Compared to applying overseas as a high school senior, this 
approach oWers students signikcant advantages, including familiarity with college 
learning, the U.S. education system, and American culture. They can utilize 
nearly free campus resources for application assistance and have the opportunity 
to physically tour their dream university campuses, or more conveniently, meet 
with university representatives visiting their campuses where they study.

Transfer variations include lower-division university students moving to a 
community college to improve their academic standing or for an opportunity 
to transfer bac4 to a diWerent university. These students recognize the potential 
of University Transfer Admission )UTA7 through reverse transfer, leaving the 
university for a community college to leverage its transfer benekts, with the 
ultimate goal of ascending to a highly selective university via UTA. There can 
be numerous reasons for this transferX students may knd the current university 
environment physically challenging, struggle with the independent learning 
environment of a university, face potential expulsion due to poor grades, andQor 
grapple with academic English or cultural ad6ustment. In such cases, a fresh start 
at a community college may be the only alternative to returning home. Regardless 
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of these studentsj bac4grounds and circumstances, community colleges welcome 
them and wor4 diligently to prepare them for upward transfer.

Figure 2 a, b, c. Transfer Admissions and Distributions in California and the 
U.S.

In California, P0’ of 6uniors )Prd-year students7 at the University of California 
)UC7 campuses are community college transfers )University of California 9?ce 
of  the  %resident,  20(+7.  According to the Key Facts  from the California 
Community Colleges Chancellorjs 9?ce )202P7, +(’ of students at California 
State Universities )CSUs7 are community college transfers. At UC Ber4eley, 
the transfer admission rate is O times greater than the freshman admission 
rate )2O’ vs 8’7 )University of California InfoCenter, 20(37. The National 
Center for Science and Engineering Students )NCSES, 20(37 reports that O$’ 
of bachelorjs degree earners in 200Y began at a community college. Sandra Craft 
from Thin4Impact validated this ratio using 20(+@20(8 data, where O3’ of 
all individuals who completed their undergraduate studies initially enrolled in a 
community college )Craft S., 202(7.

Alvin %ar4er reported a total of $00,000 baccalaureate international students 
studying in the U.S. in 2022 )%ar4er, 202P7, and for the same year, the ICEF 
Monitor reported 80,000 international students attending community colleges 
)ICEF, 20227. Factoring in the data from IIE, the percentage of international 
students who attend community colleges is approximately +-Y’. Compared to 
the O+-+0’ rate at which American students initially choose community colleges, 
there is a signikcant diWerence between international and American freshmen 
students who choose community colleges almost (0 times more often than their 
peer international students. Assuming all conditions are constant, international 
students are not very diWerent from American youths in terms of their goals and 
knancesW many of them can barely aWord all four years of education at a university.

An increasing number of people are recognizing the unfavorable imbalance 
against  community  colleges  when  3+’  of  international  undergraduate 
applications are directed to O-year institutions, leaving a mere +’ for University 
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Transfer Admission )UTA7. In an article published in %IE, Luan )202(7 pro6ected 
a conservative increase of O0’ in international students at community colleges, 
accounting for the decrease caused by C9VID-(3. Ideally, considering that O+’ 
of American undergraduate students begin their 6ourney towards obtaining a 
bachelorjs degree through UTA at community colleges, there should be a nearly 
tenfold increase )XP80,0007 in international students at community colleges in 
order to achieve international enrollment e1uity.

From another perspective, the P80,000 students who do not attend community 
colleges are overpaying their tuition annually by close to ”Y billion, based 
on the diWerence between tuition of ”$000Qyear at a community college and 
”2+,000Qyear at a state university. This overpayment would be even greater if 
we consider private universities. Leaving these P80,000 students where they are, 
community colleges indeed have enough slots for P80,000 international students 
who aspire to earn a degree from a top university but lac4 the knancial resources 
or access to testing, academic preparation, and other privileges associated with 
UFA. The reason they are not in community colleges is primarily due to a system 
where the focus is on prestige rather than practicality. These students are victims 
of misinformation and a lac4 of information )Luan, 202(7.

Figure 3. Costs of emphasis on UFA in student numbers, tuition and more. 

As this chapter highlights the business aspect, it is apt to use the knancial 
term “E?cient Mar4etj, which implies that the stoc4 mar4et price reqects 
all available trends, decisions, and trades. The stoc4 price ad6usts according 
to all pertinent information, thereby reqecting all possibilities and achieving 
optimality. However, the information mar4et for international education is, in 
fact, an ine?cient mar4et. The statistics in this section serve as a prime example. 
Even those operating the mar4et, such as high school counselors, are not utilizing 
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all available and relevant information. Surveys conducted by one of the authors 
revealed that $0’ of foreign high school counselors felt inade1uately informed 
about U.S. community college transfer. Those more informed reported resistance 
from principals and parents when introducing UTA to students.

This signikcant lac4 of public awareness, whether intentional or unintentional, 
results in an ine?cient higher education mar4et and conse1uently, ine1uity. 
In ($8P, Frederic4 Douglass spo4e about “popular error and unpopular truth,j 
a phrase kttingly descriptive of this issue. Despite the immense benekts, high 
success rates, and e1ualizing opportunities of UTA, businesses prokting from 
UFA and parentsj pride in their childrenjs attempts to gain admission to top 
schools have collectively rendered UTA an unpopular truth. Indeed, pride and 
pre6udice get in the way of knding the ideal path for global youth see4ing 
education in the U.S. 

In the true spirit of global mobility, with a focus on studentsj interests, it can 
be postulated that universities should signikcantly concentrate on recruitment 
from their local community colleges. The student base will be larger, the diversity 
richer, and the students themselves better prepared after two years of U.S. 
college life. Granted, structural changes such as course articulation and transfer 
guarantees are necessary, and behavioral changes are needed to shift from a 
model of universities recruiting solely and exclusively for their own institution 
admissions to a model of collaboration with community colleges to place students 
where they best kt.

University Transfer Education )UTA7 at a GlanceX

Entry Point #3: Lateral Transfer

Lateral transfer primarily refers to transfers between O-year institutions. There 
are two subgroups of lateral transfers. An intra-transfer occurs when a student 



JING LUAN, LEILT HABTE, DAVID L. DI MARIA, KRISHNA BISTA(2

moves from one program to another within the institution, and an inter-transfer 
occurs when a student transfers between institutions of the same or similar levels, 
typically from one O-year institution to another or from a liberal arts college to a 
university. Case in pointX Harvard accepts transfer students, yet they are almost 
exclusively students who laterally transfer from another highly selective O-year 
school.

Lateral transfers between universities are far smaller in number. It is for students 
who have already utilized a prior entry point to gain entrance to a university.

Lateral transfers from one community college to another are actually moves 
between 2-year institutions before students are enrolled in a bachelorjs program. 
Community college lateral transfers are fairly common.

Lateral Transfer At a GlanceX

Entry Point #4: Gateway English (Language School, Then College)

English, spo4en by over 20’ of the worldjs population and widely used by 
another +0’, has become the global lingua franca. Specikcally, anyone aiming 
to pursue an undergraduate degree in the U.S. must have an above-average 
command  of  English  reading,  writing,  and  spea4ing  s4ills.  5ithout  this 
prokciency, all other eligibility re1uirements become irrelevant. EnglishUSA 
views English learning as the initial touchpoint for a global learner, while 
Duolingo elevates English to the status of a “language of freedomj. Naturally, 
studying English forms a studentjs krst impression of American culture and 
is a part of their formative education. It is a signikcant gateway for attracting 
international students to English-spea4ing countries, specikcally the U.S.

5hile English is part of the curriculum in secondary and even elementary 
schools in many countries, studying in an English-spea4ing country re1uires 
a distinct set of language s4ills. Students may have “studiedj English in their 
home countryjs high schools but may not have “usedj English. If they decide 
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to study in anglophone countries, most would need full-time courses re1uiring 
($ or more classroom hours per wee4 for ( to P months, depending on their 
initial English-level assessment. A course of study designed to enable students to 
reach the level of English re1uired for studying in the U.S. is typically called an 
Intensive English %rogram )IE%7. These programs model the U.S. Foreign Service 
9?cersj language ac1uisition re1uirements )The General Accounting 9?ce, 
GA9, 20(Y7, where a trainee must complete a O0-hour wee4 for up to six months. 
%roviders for this type of intensive English training krst emerged in the (380s 
)Alberola, 202(7. The largest IE% providers include ELS, Kaplan, independent 
language schools, or programs a?liated with or directly oWered by U.S. higher 
institutions, totaling around 800 )Recine, 20(O7. Currently, Y(’ of a total of 
Y+,PY3 intensive English learners hail from kve countries )Baer, 202(7.

Gateway English at a GlanceX

These language programs are sensitive to geopolitical and economic changes, such 
as the fall of the Shah in Iran in (3Y3, the termination of the King Abdullah 
Scholarship %rogram by the Saudi government in 20(8, the September (( 
Terrorist Attac4 in 200(, the SARS respiratory outbrea4 in 200P, the C9VID-(3 
outbrea4 that started in 20(3, and the post-C9VID slowdown of Chinese 
students. The group of IE% providers that re1uire students to arrive in the U.S. 
to begin their language studies has experienced a decline )Civinini of %IE News, 
20($7 prior to the emergence of C9VID-(3, during which the decline accelerated 
to O3’. Several researchers, such as Jean-Marc Alberola )Alberole, 202(7, have 
proposed the benekt of ta4ing a long view of the ”+0 billion English Language 
Training )ELT7 industry. As the industry matures through crises, providers and 
U.S. institutions should closely monitor the growth and, conversely, the decline 
by country. For instance, South America, led by Brazil and Columbia, is on the 
rise, while Asian countries will see a sharp drop, despite Japan and China still 
accounting for close to a 1uarter of all IE% students.
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Entry Point #5: Institution-SpeciDc Pathways (or Institution-6esignated 
Pathways)

For Ivy League schools, their high selectivity results in more applicants than 
admitted students. The situation is mar4edly diWerent for community colleges, 
which must vie for attention abroad to establish themselves as a viable degree 
path. Institutions with “universityj in their names have a distinct advantage 
when positioned alongside a community college. In many instances, universities 
collaborate with community colleges or contract with for-prokt entities to recruit 
students into the universityjs pathway or bridge programs rather than using 
community colleges as feeders. These programs target students who may not have 
met all the academic re1uirements but are admitted to the university to complete 
their academic preparation before matriculating into the o?cial degree program 
)Student Solutions, 202P7. The krst year is primarily focused on preparing 
students for matriculation into the actual freshman class. 9nce they meet the 
hosting institutionjs re1uirements, they become regular lower-division students. 
As these students typically start on the campus where they will eventually 
matriculate into the universityjs undergraduate programs, parents are provided 
with a sense of connection and a clear path for their childjs future as a university 
student )Redden, 20($b7. 

Initially, as a way to better prepare incoming students for their foundational 
4nowledge, pathway programs have evolved to become a recruitment arm 
of  the  university  and  a  revenue  source  for  both  the  university  and  the 
companies, they contracted to perform the dual duties of recruitment and 
education.  At  one  point,  there  were  +0  such  entities  wor4ing  for  U.S. 
universities.  The  term  now  associated  with  pathway  providers  is  “service 
providersj. Several well-4nown service providers oWering pathway programs 
include INT9, Shorelight Education, Navitas, Cambridge Education Group, 
Study Group, ELS, Kings Education, ApplyBoard, and Kaplan )Redden, 20($a7.

Service  providers  have  seen  signikcant  expansion  since  their  inception, 
transforming their business model within the institutions they contract with 
or diversifying their businesses. This expansion has led to issues between the 
universities and institutions that should be resolved soon for the benekt of 
students )Redden. 20($b7. 5hile the need for service providers will persist, Luan, 
in his 20(Y 4eynote address titled 'Mega Trend 2020 - Agents of Change–, 
noted that community colleges, with their lower tuition, extensive coverage of the 
continental U.S. geography, and large number of university transfer pac4s, can 
supplement and, to a certain extent, collaborate with service providers in sending 
students to O-year institutions )Luan, 20(Y7.
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Institution-Specikc  %athways  )Institution-Designated  %athways7  Service 
%roviders at a GlanceX

Entry Point #7: University Credit Programs

Credits, the building bloc4s of 5estern education, are measurable units of 
learning that remain consistent across institutions, irrespective of time, place, 
and other learning contexts, as per the 9mporn Regel of the 5orld Ban4 
)Regal,(3327. The Carnegie Unit, developed in (308, standardized student 
assessments due to the highly varied and low-validity approaches of oral or 
written processes used at the time. For college, a Carnegie Unit e1uates to one 
hour of classroom learning and two hours of extracurricular activity per wee4 per 
semester, according to the United States Department of Education )US D9E, 
20087. Units and credits are interchangeable, but units become credits after 
students complete their learning, as per the &uality Assurance Agency )&AA, 
202(7. Institutions use units for operational purposes such as resource allocation 
and curriculum oWerings, while students use credits to build portfolios towards 
a degree.

Credits  serve  as  an  indication  of  actual  learning  outcomes  and  proof  of 
competency. In this context,  universities traditionally evaluate the credits 
obtained by international students prior to their admission as a measure of 
their academic preparedness. The most common approaches involve surrogate 
coursewor4 in Advanced %lacement )A%7 or International Baccalaureate )IB7. 
This coursewor4 primarily serves as an indicator of studentsj academic aptitude 
and a badge of honor. Additionally, at the universityjs discretion, this coursewor4 
may be considered a credit substitute for the universityjs coursewor4. 5hile the 
advantages are clear, the drawbac4s of A% and IB include the fact that they are 
often not taught by college professors and not in a college classroom setting 
governed by college schedules.
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Not  all  students  interested  in  studying  in  the  U.S.  have  access  to  these 
credentialing and credit-bearing programs. In fact, only a minority of schools 
in foreign countries can aWord these programs, exacerbating educational access 
ine1uity between the rich and the poor. A search on the A% site owned by the 
College Board revealed that, from 2020 to 202P, there were ($,2Y0 A% programs 
worldwide, with 30’ or (8,+$8 located in the U.S. )A%, 202P7. Large sourcing 
countries for international education have surprisingly fewer A% programsX $ in 
India and P3( in China. Furthermore, with +$,02P regular high schools in India 
)Kaishyap, 202P7 and (O,+$+ in China )Statistica, 202P7, the presence of A% is 
concentrated in a very small number of schoolsX .0(’ in India and 2.8’ in China.

The International Baccalaureate )IB7 program, head1uartered in Geneva, lists 
+,Y00 schools with IB programs across (+3 countries )IB, 202P7. For countries 
that are ma6or sources of international students, there are 2(0 in India )IB 5orld 
Schools, 202P7 and (88 in China )IB 9rganization, 202P7. The prevalence of 
IB in these countriesj high schools is 0.O’ in India and (.(’ in China. This 
raises ethical 1uestions in educationX Do these small numbers in China and India 
indicate that only a small number of students are interested in studying abroad 
or only those who can aWord it~ 9r, are only a small number of students given 
the opportunity, while the rest, e1ually talented and interested, are excluded from 
e1ual opportunities~ The fact is clearX talent is ubi1uitous, but opportunities are 
not.

French philosopher Auguste Comte theorized a three-stage process for social 
change. In his 20(8 farewell speech, Barac4 9bama alluded to the zigzagging 
eWect of the political path. The debate is over regarding the pros and cons of 
online learning. The time has come for institutions to consider bringing learning 
to where the students are. In this way, students ta4e college courses taught by 
a college professor following a college schedule. Research by Michigan Virtual 
)Michigan Virtual, 20227 shows that Gen Zs and Gen Alphas are born into a 
digital lifeW their interaction with the world is through digital media. They are not 
only more familiar and comfortable with online learning, but they also demand 
that education be brought to where they are.

5ith the rapid changes in learning modalities brought about by C9VID-(3, the 
keld has ta4en solid steps to dismantle the long-held bias against online learning. 
More students and their parents have generally welcomed online learning from 
the U.S. According to the 5orld Economic Forum, YP’ of students were 
online learners in 2020, compared to PP’ in 20(Y )5orld Economic Forum, 
20227. Surveys by Educause showed students preferring mostly or completely 
online courses increased more than P-fold from 3’ in 2020 to 23’ in 202( 
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)Robert, 20227. In summary, universities can and have embraced online learning 
to transform higher education in line with the e1ually rapid evolution of online 
learning technology. An intriguing opportunity arises when students remain 
in their home countries, opting for online courses from various U.S. higher 
learning institutions to accrue credits and assemble them into an academic degree. 
Should U.S. institutions ignore this cafeteria education and insist on credits 
earned within their own institution, or should they permit students to apply for 
graduation diplomas utilizing credits obtained from a wide range of accredited 
institutions~ %erhaps Chapter (+ on the Bologna Regional Reforms and Cultural 
Currency holds some answers to this provocative 1uestion.

Another method to obtain credit is through credit by exam. 9riginally termed 
by the College Board and later understood to mean “earning college credit 
toward your degree without ever setting foot in a classroomj and “the best-4ept 
secrets  of  the higher-education world,j  institutions use the College Level 
Examination %rogram )CLE%7 and a lesser-4nown program called DANTES 
Sub6ect Standardized Tests to allow students to test into ownership of credits 
)MyDegreeGuide.com, 202P7.

University Credit %rogram )UC%7 at a GlanceX

Since a credit is a credit regardless of the time, place, or modality, it is reasonable 
to deduce that summer programs, short courses, and credits from seemingly 
unrelated ma6ors should be convertible and acceptable as academic credit for 
degree purposes.

Now, the revolutionary idea is to dismantle the credit turf so that the credit earned 
by a student is one that they can ta4e to any institution, domestic or abroad, to 
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meet admission re1uirements and to fulkll degree re1uirements. Credits should 
belong to the student, not the institution. Furthermore, credit can be earned 
through diverse means, including credit by exam.

Entry Point #B: Cross Xorders +Y. Programs

These mainly refer to programs between institutions.  Specikcally,  for the 
purposes of this boo4, they are programs involving student exchange mobility. 
Roy Chan succinctly summarized this entry point as

'international joint and dual degree programs serve three primary 
purposes: academic, economic, and political. In the academic realm 
in particular, international joint and dual degrees enhance the 
quality of teaching and learning, promote academic excellence, 
and develop intercultural competencies and awareness. In economic 
terms, international joint and dual degrees meet the demand of the 
knowledge-based economy, while in terms of politics, they promote 
national identity and foster collaboration and cooperation with 
developed and transitional economies.  )Chan, 202(7

The most notable cross-border academic partnerships include the followingX

U8S8 and China:
(00,000 Strong Initiative
U.S. - China Fulbright %rogram
China Scholarship Council  )CSC7 U.S.  Joint  Research %h.D. Fellowship 
%rogram

U8S8 and India
Fulbright-Nehru %rogram
9bama-Singh 2(st Century Knowledge Initiative
Global Initiative of Academic Networ4s )GIAN7

U8S8 and European nations:
Erasmus‘ %rogram
Transatlantic Dual Degree %rogram
Jean Monnet Actions

Academic partnerships across borders have existed for hundreds of years. For 
a signikcant but lesser-4nown example, 5illiam Kirby recounts the origins of 
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some of Chinajs top universities as a result of partnerships with the U.S. in the 
($Y0s. In recent years, there have been more diverse collaborations between the 
U.S. and other nations. To ma4e sorting easier, practitioners have used math 
e1uations such as (‘(, O‘0, and (‘P. The krst number is usually the academic 
year)s7 a student must satisfy in a foreign country before arriving in the U.S. to 
study. Recently, community colleges have also formally or informally participated 
in these exchange programs. It is often 4nown as 2‘2, meaning 2 years in a 
community college abroad and 2 years in a U.S. university. A more recent example 
is (‘(‘2, which indicates that students complete one academic year of study in a 
foreign country and then complete another year of study at a community college 
in the U.S. before transferring to a U.S. university.

The common features of these methods are as followsX
(. They are relationships between two institutions, not system-wide.
2. They are based on where the students earn their credit by academic year.
P. The credits ta4en by students were predetermined carefully between the two 
institutions.
O.  Institutions  may  agree  to  co-recognize  each  otherjs  credit  or  one-way 
recognition.
+. Institutions may agree to a dual-degree model or 6ust an entry point for students 
to reach U.S. universities.
8. Students must be enrolled in a foreign institution and may be considered 
pre-matriculated students by the U.S. university.
Y. 9ther prere1uisites include accreditation of the two institutions, sharing 
of faculty, division of revenue, handling of student records, and personnel 
management.

Cross-Borders /‘— %rograms at a GlanceX
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According to Chan, who cited studies by SUN—, in recent times, there were P08 
international campuses in PY countries enrolling ($0,000 students )p$37. 5hile 
there are no precise data, 6oint and dual degrees should be many times the number 
of P08 campuses.

Entry Point #9: Study Abroad

5idely practiced between the U.S. and European institutions, as many as OO’ 
of U.S. students who study abroad are concentrated in kve European countries, 
according to NAFSA, with seven out of ten students choosing Europe as their 
destination )NAFSA, 202P7. For practical purposes, cross-pollination between 
anglophone countries and the rest of the world, particularly developing and 
underdeveloped countries, is urgently needed. 

In 20(8, the ratio of incoming U.S. students studying in China to Chinese 
students  studying in  the  U.S.  was  (XP0.  %ost-C9VID-(3,  the  number  of 
American students in China dropped to a  few hundred,  precisely P$2 in 
2020-202(, as reported by Statistica )Statistica, 202P7, down from 2,O$( a year 
earlier, as reported by the United States Department of State )202P7. Compared 
to the 230,0$8 Chinese students studying in the U.S. between 202( and 202(, as 
reported in the 9pen Doors by IIE )IIE, 20227, the ratio is a staggering (XY80.

Study Abroad at a GlanceX

9nly recently have more U.S. students started to explore other continents. This 
trend is emerging, but the numbers are relatively low, falling short of Michelle 
9bamajs call for Americans to step out of their comfort zone and immerse 
themselves in foreign cultures. 

5hile  studying abroad is  often discussed in the context  of  enriching the 
experiences of U.S. students and fulklling their academic needs, the benekts of 
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American studentsj presence on foreign campuses are less fre1uently mentioned. 
Their interactions with students in their host country create meaningful and 
valuable contact points that can potentially reinforce the welcoming culture of 
the U.S., dispel myths, and ma4e the prospect of studying in the U.S. more 
tangible for international students.

Entry Point #k: Stac0able Credits via Career and Technical Education

5hile not necessarily an undergraduate degree program, Career and Technical 
Education )CTE7 oWered by community colleges and some state universities 
can indeed inquence studentsj decisions to pursue an undergraduate degree. 
Embracing  the  concept  of  “no  credit  wasted,j  community  colleges  have 
established stac4able credential courses. The U.S. Department of Education 
deknes stac4able credentials as “part of a se1uence of credentials that can be 
accumulated over time to build up an individualjs 1ualikcations and help them 
move along a career pathway or up a career ladder to diWerent and potentially 
higher-paying 6obs.j In simpler terms, “stac4able credentials can be viewed as 
building bloc4s where each short-term credential that a person earns builds into 
a higher-level credential.j There are two main types of stac4able credentialsX linear 
)for students with a purposeful goal7 and situational )for all other students who 
may have accumulated credentials over the years or obtained learning through 
wor4-related re1uirements7.

Short-term Certikcation Q Non-Degree Training at a GlanceX

An ECMC Group and VICE Media study on Generation Z showed that these 
individuals are increasingly s4eptical of O-year degree studies. This s4epticism 
fuels interest in short-term CTE and STEM programs that yield 1uic4 results and 
aid in 6ob placement )Burt, 202(7. A wide variety of programs exist under names 
such as VATEA, Tech %rep, Career Ladders, and Career %athways. In many states, 
programs approved by the state are also authorized by the federal immigration 
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o?ce to enroll international students under the M-( visa. Aviation, renewable 
energy, coding, and auto-tech programs are popular with M-( students. In 
California, credits from CTE programs are considered academic credits and can 
be applied to studentsj other degree studies.

Entry Point #1/: Short-term CertiDcationNRon-degree Training

These programs are designed for specikc training topics )such as management, 
soccer camp, etc.7 and often last a wee4 or a month, oWering no academic credit. 
Some of the trainees are management-level personnel who may not immediately 
identify as students for an entry point. However, as parents, they often end up 
sending their children to study in the U.S. There are instances where groups 
of students attend summer camp programs at Harvard or —ale. 5hile these 
programs do not oWer academic credit, the studentsj experiences in the U.S. 
often inquence their decision to pursue studies at a U.S. university. For instance, 
tourists visiting Honolulu have been 4nown to enroll in universities, as fondly 
recounted by one of the chapter authors.

A relevant aspect of this topic pertains to international students who initially 
arrived in the U.S. on J-( visas or even B-visitor visas. 5ith a philosophy that 
encourages students to value and pursue their educational goals, educational 
institutions may view these studentsj experiences as entry points, potentially 
leading to their decision to complete an undergraduate degree. 9ne of the authors 
personally experienced hosting a group of foreign high school students touring 
the U.S. who missed their connecting qight home. The day spent on his campus 
was so impactful to the students that they all applied and eventually came to study 
on his campus after knishing high school.

Stac4able Credits via Career Technical Education at a GlanceX

This chapter explores nine additional entry points beyond the conventional 
University Freshman Admission )UFA7. It is incumbent upon educators to 
expand studentsj perspectives through deliberate presentations on all entry 
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points. For U.S. institutions, it is essential to monitor application data to ensure 
a diverse range of entry points aligns with the varied bac4grounds of students. 
Rather than solely focusing on those who meet the universitiesj re1uirements, 
institutions should also identify students better suited for alternative entry points 
and purposefully direct them there.

Businesses should invest in these entry points, mirroring the eWorts of pathway 
programs that address the needs of students who may not immediately meet all 
university eligibility standards. The scale of opportunities is directly proportional 
to our willingness to invest. Itjs important to remember that all students, 
irrespective of their abilities and challenges, are our students and our future.

To eWectively address the issue of “talent is everywhere, opportunities are notj, 
we must proactively gather data, develop tools, and advocate for diverse entry 
points. Further recommendations for action are provided in the knal chapter of 
this boo4.
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Abstract

There are many entry points for more than one million international students 
at higher education institutions in the U.S. While international students may 
enroll directly in undergraduate or graduate programs or pursue study at 
community colleges, others take advantage of the many additional pipelines to 
higher education, including high school studies and intensive English programs. 
Drawing upon quantitative data from the Open Doors Report on International 
Educational Exchange and the Department of Homeland Security’s Student 
Exchange  Visitor  Information  System  (SEVIS),  this  chapter  explores  the 
landscape of international students at U.S. colleges and universities and the 
possible origins of their academic journeys, as well as pathways to study for 
prospective students looking to learn in the U.S.

Keywords: International students, global student mobility, Open Doors, SEVIS, 
high schools, community colleges, intensive English programs, entry points
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Introduction

The expansion of global mobility in secondary and tertiary education has created 
new and diverse opportunities for students to consider an academic degree 
outside of their home country. Many students who otherwise would not have 
been able to pursue academic study overseas are now considering their options 
and related factors around the quality of education, cost, and pathways to 
the workforce or additional academic study. With a globally mobile student 
population of more than 6 million in 2021 (UNESCO, 2023), the United States 
remains the top destination for international students. In 2022-2023, the United 
States hosted more than one million international students at U.S. colleges and 
universities and an additional 51,272 students at U.S. secondary institutions.

As the Association of International Enrollment Management (AIRC, 2023) 
indicated, there are a number of entry points to include secondary schools, 
community colleges, four-year institutions of higher education, intensive English 
programs, short-term exchange programs, vocational programs, and virtual 
educational  programs.  As  we move beyond the  COVID-19 pandemic,  as 
student mobility begins to rebound, there will continue to be increased global 
competition for international students. With 92% of U.S. higher education 
institutions citing the desire to expand international student enrollment over the 
next &ve years, understanding the unique and diverse pro&les of international 
students participating in many of these entry points can help institutions better 
attract and recruit students as well as encourage future study beyond each entry 
point (Baer 4 Martel, 2023).

This chapter will discuss the diverse entry points for international students in 
the U.S. with a focus on those directly enrolling in undergraduate or graduate 
programs, high schools, and intensive English programs.

Academic Enrollment in the U.S. Higher Education Institutions

The most well-known and signi&cant pipeline for accessing the U.S. higher 
education  system  is  direct  enrollment  at  a  college  or  university  in  an 
undergraduate, graduate, or non-degree program. The United States has nearly 
G,000 degree-granting U.S. higher education institutions, the largest academic 
market in the world, meaning that prospective students have diverse options 
for where and what to study (U.S. Department of Education, 2022). As such, 
international students are often attracted to the United States due to the wide 
range of schools and programs, the high quality of the U.S. higher education 
system, the welcoming environment, and the support that many colleges and 
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universities oFer for international students (Institute of International Education, 
2015).

The data from the Open Doors Report on International Educational Exchange 
provide a robust understanding of the trends in international student enrollment 
over time and the current pro&le of students entering this pipeline. The IIE has 
published Open Doors data on international student enrollment since 19G9 and 
has been supported in this research by the U.S. Department of State’s Bureau of 
Educational and Cultural AFairs since 1972. This longitudinal study provides 
us with nearly 75 years of data and insights into the trends of international 
student enrollment in the U.S. higher education system. Through this data lens, 
we are able to understand the evolution of this main pathway for international 
academic study across multiple academic levels, institution types, and places of 
origin. Unless otherwise speci&ed, the data in this chapter are from historical 
and current analyses of data from the Open Doors Report on International 
Educational Exchange.

Over the past 75 years, Open Doors has reported on how the number of overall 
international students grew from approximately 25,000 in 19G–-19G9 to more 
than 1 million in 2022-2023. Throughout most of this time, the number of 
international students has steadily grown, except for when external shocks caused 
slight downturns, such as the period following the September 11th attacks and 
the COVID-19 pandemic. However, soon after each of these events, the number 
of international students quickly rebounded.

In the 2022-2023 academic year, U.S. colleges and universities hosted 1,057,1–– 
international students from more than 210 places of origin around the world. 
Of the more than one million students, –5–,395 international students directly 
enrolled in undergraduate, graduate, and non-degree programs, and 19–,793 
international students in Optional Practical Training (OPT).

To better understand the ;ows of international students directly enrolling at 
U.S. institutions and expanding enrollment in the future, Open Doors provides 
insights into both new enrollment and academic levels and places of origin.

New Enrollment

New enrollment re;ects international students studying at their U.S. higher 
education institution for the &rst time and is important because it shows the 
pipeline through which international students enter the U.S. tertiary system. 
Open Doors tracks new enrollments by academic level, enabling us to see ;ows of 
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students starting at the freshman or associate’s levels in undergraduate education, 
as well as those starting their master’s or doctorate.

The enrollment of new international students can be especially sensitive and 
often provides an indication of the future direction of overall international 
student mobility. +or example, this was particularly true amid the COVID-19 
pandemic from 2019-2020 to 2022-2023. As a result of worldwide closures and 
restrictions on travel, the new international student pipeline was signi&cantly 
aFected in the 2020-2021 academic year, resulting in a G6% decrease in new 
international students. Signs of improvement came just one year later, when new 
international student enrollment soared by –0% in 2021'22. New enrollments 
increased by an additional 1G% to more than 29–,000 new international students 
in 2022-2023, which exceeded pre-pandemic levels from 2019-2020 and nearly 
reached an all-time high. Should new enrollment continue to increase, it is 
likely that overall international student enrollment will once again surpass 
pre-pandemic numbers.

Academic Levels and Places of Origin

As institutions work to expand their international student enrollment, it is 
important to understand what types of students are pursuing this pathway of 
direct enrollment. As of 2022-2023, two notable trends from the Open Doors data 
were increases in graduate-level studies and emerging places of origin.

+or most of the past forty years, more undergraduates than graduate students 
have pursued study in the U.S. However, beginning in 2021-2022, the number 
of graduate students surpassed the number of undergraduate students for the 
&rst time in a decade. By 2022-2023, there were nearly 120,000 more graduate 
students (G67,027) than undergraduates (3G7,602) studying at U.S. institutions.

An increase in the number of graduate students in 2022-2023 was noted 
across nearly all of the top 25 places of origin. The growth in Indian graduate 
students was particularly notable“ they grew by 63% to 165,936 and surpassed 
China in 2022-2023. China remained the second leading place of origin at the 
graduate level, with 126,02– students. While these top two places of origin 
comprise a majority of the graduate study body (63%), there was also strong 
growth of more than twenty% among many emerging markets, including Nigeria 
(”33%), Bangladesh (”23%), Nepal (”21%), Pakistan (”25%), Lhana (”39%), 
and Indonesia (”22%).

Over the past decade, there has been a signi&cant amount of ;uctuation in 
the undergraduate pipeline. In 2012-2013, there were 339,993 international 
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undergraduate students, which rapidly expanded to reach a high of GG2,7G6 in 
2017-201–. Since then, the number of international undergraduate students has 
fallen to 3G7,602 by 2022-2023.

Several factors contributed to this period of growth and decline. The signi&cant 
increase in the number of undergraduates was primarily driven by the swift 
in;ux of undergraduates from China, which grew from 93,7–9 to 1G–,593. 
Another contributing factor was the rise of large, government-funded scholarship 
programs, such as the Saudi Arabian government’s scholarship program, now 
known as the Custodian of the Two Holy Mosques/ External Scholarship 
Program (Ministry of Education ' 8ingdom of Saudi Arabia, 2023). This 
scholarship provided opportunities for students to begin studying in intensive 
English programs and then transition to undergraduate and graduate studies.

Since then, there have been changes in the eligibility of governmental scholarship 
programs, leading to smaller cohorts coming to the U.S. +or example, 27,6G6 
undergraduates were studying in the U.S. from Saudi Arabia in 2017-201–, 
and 7,507 were studying in 2022-2023. +urthermore, the COVID-19 pandemic 
signi&cantly impacted undergraduate student mobility ;ows from China due 
to travel restrictions and expanded access to undergraduate programs at home, 
which decreased from more than 1G–,593 to approximately 100,3G9 over the 
same period of 2017-201– to 2022-2023.

While there have been signi&cant declines at the undergraduate level since 
2017-201–, there are promising signs for the future. The number of international 
undergraduate students increased in 2022-2023, and the Fall 2023 Snapshot 
Report on International Student Enrollment indicates that this number will 
continue to grow in 2023-202G (Baer 4 Martel, 2023). In addition, historical 
data indicate that the U.S. has the capacity to host more international students 
at the undergraduate level, given that &ve years ago, 100,000 more students were 
enrolled than currently enrolled at U.S. colleges and universities.

International Students at Community Colleges

The number of undergraduate students included is the level of international 
students enrolling in community colleges, which is another important pathway 
for entering U.S. higher education. With more than 1,000 community colleges 
across the United States, these inclusive institutions support workforce and skill 
development and can provide coursework for students proceeding to a four-year 
institution (American Association of Community Colleges, 2023). There 
are numerous bene&ts that community colleges can provide to international 
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students. Many students can use community colleges as an aFordable way to 
begin their studies in the U.S. before transferring to a four-year institution. 
+urthermore, many community colleges have articulation agreements with 
four-year colleges and universities that allow students to transfer after two years. 
Liven the zcommunity‐ focus of community colleges, many institutions also 
endeavor to work closely with advising and helping students succeed on campus 
and can provide a positive entry point for understanding the U.S.

To understand international student mobility trends at community colleges, our 
analysis focused on associate degree granting colleges, as de&ned by the Carnegie 
Classi&cation of Institutions of Higher Education (2023). Associate’s colleges 
are traditionally two-year institutions that confer an associate degree as the 
highest degree level oFered. In addition to two-year colleges, institutions classi&ed 
as baccalaureateQassociate’s colleges are also included under the umbrella of 
community colleges, as they predominantly oFer associate degrees.

Over the past 50 years, the number of international students at community 
colleges has grown from just over 15,000, &rst reported in 1971. Since then, the 
number of international students at community colleges has often ;uctuated, 
with data showcasing periods of both growth and decline. The number of 
students at community colleges reached a high of 96,G72 in 2016-2017 and 
declined over  the past  &ve years  until  2021-2022.  The &rst  declines  were 
due  to  a  downturn in  the  number  of  new enrollments  until  2019-2020. 
Kike many of the other student mobility pathways discussed in this chapter, 
the COVID-19 pandemic signi&cantly impacted the number of international 
students at community colleges. In 2019'2020, the total number of international 
students fell by 2G%, from 79,1–7 to 60,170. Even as other U.S. institutional 
types began to rebound in 2021-2022, the number of international students at 
community colleges continued to decline, falling to G9,099 students. Positively, as 
of the 2022-2023 academic year, the number of students at community colleges 
had increased for the &rst time since 2016-2017, growing by 7% to 52,622.

To better understand this pathway, it is important to understand the pro&le 
of the students who have chosen to pursue enrollment at community colleges. 
The leading places of origin for international students at community colleges in 
2022-2023 were China, Vietnam, Japan, South 8orea, and Bra_il. This number 
varies from that of the international undergraduate student population, where 
the top places of origin were China, India, South 8orea, Vietnam, and Canada. 
While the undergraduate statistics show that students from China and India 
composed 3–% of the total international student population, the top two places 
of origin of international students at community colleges, China and Vietnam, 
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comprise only 16% of the total international student population. This indicates 
the unique draw community colleges have among students from a wide range 
of places of origin. +urthermore, students from Vietnam, Japan, Bra_il, Nepal, 
Mexico, Colombia, and Nigeria composed a greater proportion of international 
students at community colleges than in the undergraduate statistics.

As international students look to the future, community colleges oFer an 
excellent option for students worldwide. However, as we think about community 
colleges  as  a  pipeline,  there  are  unique challenges  that  many community 
colleges face in recruiting international students. Mason (2022) notes that 
many community colleges may not have mandates from leadership, recruitment 
budgets, or internationali_ation strategies and that there may be challenges in 
helping international students understand how the community college system in 
the U.S. works. This has led community colleges to focus on creatively leveraging 
alums, relatives, and heritage ties to attract students. +urthermore, with many 
community colleges being known pathways to four-year institutions, there 
are opportunities to leverage joint recruitment opportunities. Many four-year 
institutions also view community colleges as important pipelines for their 
schools, with recent research highlighting that more than a quarter of institutions 
are recruiting international students from community colleges (Martel 4 Baer, 
2022).

We see from the history of data collection that after each decline, the numbers 
have returned stronger than ever at community colleges. We also know that 
the current number of international students at community colleges has room 
for growth, given historical data showing that &ve years ago, there were nearly 
100,000 students at community colleges. As we look to the future, this approach 
remains a promising pipeline because international students seek aFordable 
opportunities to pursue higher education in the U.S.

While direct enrollment remains a robust and popular pathway with much 
support, diversifying approaches to student recruitment can increase this student 
pipeline. As such, institutions need to expand their recruitment approach beyond 
direct enrollment at two- and four-year institutions to consider the many diverse 
entry points to university study, particularly at the undergraduate level.

International High School Students

Each year, a signi&cant proportion of international students enter the U.S. well 
before they reach university or college experience and choose to begin their 
education abroad in U.S. high schools. Programs for international students 
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in high schools oFer an important entry point for learning about the U.S. 
education system, learning more about life in the U.S., usually with a host 
family or stay, and gaining the necessary U.S.-based credentials for university 
applications. Analyses of international students at U.S. high schools provide 
important insights into the trends in secondary schools and the choices these 
students make in continuing to study in U.S. universities (Mason 4 Andrejko, 
2022“ +arrugia, 2017). International high school students enter the U.S. on +-1 
or J-1 visas and diFerent types of academic exchange. Our trend analysis analy_es 
aggregate visa data from the U.S. Department of Homeland Security Student 
and Exchange Visitor Information System (SEVIS). Students with an +@1 visa are 
nonimmigrants who come to the U.S. to zpursue a full course of academic study 
in SEVP@approved schools‐ (U.S. Department of Homeland Security, 2023). 
Students on a J-1 visa also come to study at an accredited secondary school“ 
however, these stays are usually shorter, such as a semester. Both types of students 
can live with an American host family or at an accredited boarding school.

In the fall of 2022, 51,272 students were enrolled as degree-seeking or exchange 
students at U.S. secondary schools. Of these, 31,–06 were on an +-1 visa, and 
19,G66 were on a J-1 visa. Over time, the majority of students have enrolled 
in an +-1 visa, and in 2022, +-students accounted for 62% of the full total. 
The COVID-19 pandemic aFected international student high school enrollment 
gravely, and data from 2021 and 2022 signals a return. Interestingly, the J-1 
student numbers rebounded more quickly than did the +-1 student numbers, 
possibly because these exchanges were shorter in duration.

Trends before and after the pandemic also signal the realities of international 
student mobility from Asia. Prior to the pandemic, in 201–, Asian students 
made up 75% of all international secondary students. A large portion of these 
students were from China, many of whom had the opportunity to start their U.S. 
education at a high school. In fall 2022, students from Asia made up only half, 
or 50%, of all secondary students. Conversely, the proportion of students from 
Europe increased from 10% in 201– to 23% in 2022. This could be aFected by 
continued travel restrictions in China and other countries through 2022“ thus, a 
much more risk-averse student and parent population are less willing to enroll 
underage students in high schools. Since many students also stay with other 
families or in a boarding school, considerations around COVID-19 protocols 
were also prudent. +or example, more than 90% of +-1 students were enrolled in 
private high schools.

+inally, the places of origin of high school students are also diverse and show 
varying trends. The +-1 students enrolled in the fall of 2022 were primarily 
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from China (27%), followed by South 8orea (–%) and Spain (6%). The total 
number of students from China has decreased from a high of 33,275 in 201– 
to –,626 in 2022. Again, with the easing of restrictions, these markets may open 
up further in the coming years. Students on a J-1 visa were predominantly from 
Europe, including Spain (20%), Lermany (19%), and Italy (1G%). The short-term 
exchange market is more popular for European students, who look to come to the 
U.S. for a semester or academic year program rather than pursuing their full high 
school degree abroad.

Intensive English Programs

Intensive  English  Programs  (IEP)  have  historically  been  one  of  the  &rst 
touchpoints for many international students coming to the U.S. to pursue 
higher education. Intensive English programs are educational programs that 
serve non-native English-speaking international students at varying levels of 
English pro&ciency with instruction in grammar, reading, writing, and speaking 
(Reese 4 Helms, 201–). Reese and Helms also note that these programs focus 
on English for high-level daily communication and academic study“ often 
require a minimum of 1– hours of coursework per week“ and are principally 
non-credit-bearing courses. IEPs also serve diverse cohorts of students and may 
be working with many diFerent types of students, including juniors under the 
age of 1– who may also be touring the United States, college-age students who 
need to improve their English before being admitted to a college or university, 
English teachers in other countries improving their pro&ciency before teaching 
English to students in their home country, or business professionals expanding 
their English language skills to work with U.S. companies.

IIE  has  been  conducting  an  annual  survey  through Open  Doors  to  learn 
more about IEP participation since 197–, and this commitment to collecting 
comprehensive nationwide data on the IEP industry continues today. The survey 
collects information both on IEPs a liated with U.S. colleges and universities 
and independent providers during the full calendar year, which allows us to 
provide a more robust understanding of this market than the data collected in 
the International Student Census. The addition of this survey was to better 
understand how many students pursue this pathway, given how IEPs can be an 
important option for students who need additional English language training 
before pursuing further academic study. Indeed, GG% of students attending 
college and university-a liated IEPs in 2022 planned to pursue additional studies 
in the U.S.
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When Open Doors &rst began collecting data on IEP enrollment, approximately 
23,000 international students participated in these programs in the late 1970s. 
Through our data collection over the past forty years, we learned that IEPs have 
traditionally experienced signi&cant ;uctuations in growth and decline. This is 
likely due to the nature of IEP programs versus international students in full 
degree programs. International undergraduate and graduate students are often 
committed to multi-year programs and less susceptible than shorter-term IEP 
programs to market disruptions, changes in scholarship programs, or health 
crises, such as the recent COVID-19 pandemic. Conversely, IEPs can often 
be quick to rebound and adapt to the shifting market and often indicate the 
trajectory of the overall international student enrollment market.

To showcase this, we can look at the trends in IEP enrollment over the past 
decade. Most recently, there was a signi&cant period of growth, beginning 
from when IEPs hosted approximately 50,000 students in 2010 and continuing 
to host more than 133,335 international students in 2015. This growth was 
driven principally by international students participating in the Saudi Arabian 
government scholarship program. However, changes to this program led to a 
dramatic decline in the number of IEP students, which was further exacerbated 
by the COVID-19 pandemic when enrollment numbers fell to 37,000 students. 
However, IEPs quickly rebounded in 2022 when enrollment numbers increased 
by 63%, with 6G,106 international students studying at IEPs throughout the 
U.S. While IEP enrollments remain below the peak level recorded, they continue 
to be higher than the level of enrollment recorded before the Saudi Arabian 
government scholarship program.

To understand the pro&le of where students at IEPs come from, it is important 
to look at this information by the types of IEPs they attend, which include 
IEPs that are a liated with higher education institutions and those that are 
independent providers of English language training. +or programs a liated with 
colleges and universities, we see a much stronger representation of international 
students from Asia, including both China and Japan, but also South 8orea and 
Taiwan. Additionally, robust numbers from Katin America and the Caribbean, 
including Mexico, Colombia, and Bra_il, have been reported. These trends more 
closely mirror the overall trends noted earlier regarding the overall undergraduate 
population. Interestingly, approximately GG% of students in programs a liated 
with higher education institutions plan to continue further academic study in 
the U.S. at either undergraduate or graduate programs.

The pro&le of students for programs that are not a liated with higher education 
institutions diFers signi&cantly. These programs draw much more international 
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students from European places of origin, with seven of the top ten places of origin 
being in Europe, including Belgium, +rance, Lermany, Italy, Poland, Spain, and 
Swit_erland. Independent providers of intensive English tend to have students 
who come for shorter-term durations, and many are only here for their English 
language learning experience, as only 9% intend to pursue further academic 
study. While these students may not be moving directly into higher education 
programs, U.S. colleges and universities should still consider connecting with 
these independent providers, as the individuals participating in these programs 
have developed English language pro&ciency and knowledge of the U.S. cultural 
context and could constitute a good group of prospective students for future 
study in the U.S.

In recent years, several factors have aFected the pipeline of students pursuing 
IEPs, including increasing global competition, growing capacity for English 
training in a student’s home country, and the advent of ed-tech tools that 
facilitate language training. However, IEPs continue to provide an opportunity 
for students who need additional language skills to become pro&cient while also 
oFering robust support services. As IEPs can often scale nimbly to meet student 
demand, this is another pipeline for individuals interested in increasing their 
English language pro&ciency.

Conclusion

With approximately G,000 higher education institutions, more than 2,000 high 
schools with exchange students, and more than 700 intensive English programs, 
the U.S. oFers many entry points to educational opportunities for international 
students. As such, the U.S. has the capacity to provide the right educational 
opportunity to meet the needs of many prospective international students, 
whether they are coming for short-term exchange, English language training, or 
full degrees. +or practitioners focused on recruiting international students for the 
future, it is important to think about how each of these options can meet the 
needs of international students and how they may build oF each other. Each of 
these are known entry points to the U.S. educational system and can often lead 
to future study“ future research could build upon the known data from the Open 
Doors IEP Survey, which captures how many students intend to pursue further 
academic study. This approach would allow us to better understand how many 
high school, community college, exchange, or online students continue on to 
higher education opportunities in the U.S. While future research can inform the 
&eld, the data from Open Doors and SEVIS provide a robust understanding of 
more than 1.1 million students pursuing these options across the United States in 
2022-2023. As more students pursue education outside of their home countries 
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in today’s interconnected world, the U.S. can leverage these many entry points 
to remain the leading destination globally for educational exchange and build 
upon our long legacy of welcoming diverse international students from around 
the world.
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Abstract

English procfienfy fan potentially transvorm li,esu espefially vor sefond langbage 
speakersu  opening doors to jetter qoj opportbnities and affess to .bality 
edbfation ajroadH woze,eru traditional English langbage edbfation and testing 
ha,e jeen fharafteriTed jy high fosts  and limited affessijilityu  hindering 
the aspirations ov many peopleH xhis fhapter e(plores hoz inno,ations in 
articfial intelligenfe IA)D are re,olbtioniTing English langbage learning and 
assessmentu speficfally throbgh the fase ov the Bbolingo English xest IBExDH 
xhe transvormati,e impaft ov A) on English langbage testing is e,ident in its 
ajility to o'er personaliTed and eCfient learning e(perienfesH Oy le,eraging 
A) algorithmsu the BEx freates adapti,e tests that dynamifally adqbst jased 
on a test-takerVs responsesu resblting in a more prefise e,albation in less timeH 
Moreo,eru A) aids in the de,elopment ov test itemsu streamlining the profess 
and redbfing fostsu thbs o'ering a more a'ordajle and affessijle testing option 
fompared to traditional methodsH xhe 19“)B-”N pandemif vbrther emphasiTed 
the signicfanfe ov Rdigital-crstY testingu zith A)-pozered solbtions emerging 
as essentialu stbdent-fentered alternati,es zhen in-person testing fenters zere 
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bna,ailajleH xhe adoption ov A) in English langbage testing is affeleratingu 
promising a vbtbre zhere jarriers to edbfational opportbnities are signicfantly 
lozeredH

Keywords— English procfienfyu standardiTed testingu articfial intelligenfeu 
Bbolingo  English  xestu  adapti,e  testingu  test  de,elopmentu  affessijilityu 
digital-crst testingu entry points

AI-powered English Acquisition and Assessment

xhis fhapter highlights hoz inno,ati,e English langbage testing is transvorming 
the assessment landsfapeu demofratiTing affess to learning opportbnitiesu and 
making English procfienfy a ,iajle pathzay to a jrighter vbtbreH xhe simple 
trbth is that zith a strong fommand ov the English langbageu oneKs live fan je 
drastifally impro,edH 2or non-nati,e speakers ov Englishu jefoming procfient 
in English fan open many doorsH 2or e(ampleu fonsider hoz knozledge ov 
the langbage fan joost oneKs earning potential in a non-English speaking 
efonomy0think ov a ser,er at a lofal restabrant fompared zith a ser,er at a 
high-end resortH Moreo,eru vor those zho ha,e aspirations to impro,e their fareer 
prospefts jy pbrsbing an edbfation obtside ov their home fobntryu strong English 
procfienfy is ovten re.bired to pbrsbe that degreeH

:ni,ersities  in  Anglophone  destinations  sbfh  as  the  :nited  Statesu  the 
:nited ;ingdomu 1anadau and Abstralia ha,e had long-held monopolies as 
host fobntries vor international stbdentsu zhile English-medibm programs in 
non-English speaking fobntries are .bifkly gaining distinftion I9E1Bu &W&&J 
Agnez G Peghinau  &W&”DH  2or many stbdentsu hoze,eru af.biring the nefessary 
le,el ov English procfienfy vor these programs and then pro,ing that they ha,e 
met the re.bired le,el has not jeen easyH 2irstu it is e(pensi,eH xhe English 
langbage learning market is a mblti-jillion dollar indbstryu indifating that the 
premibm is jeing plafed on langbage af.bisitionH 2or manyu afhie,ing English 
procfienfy testing goals means vamilies paying vor pri,ate langbage edbfationu 
tbtorsu test preparation fobrsesu andu bltimatelyu e(amsH

Sefondu it is inaffessijleH Stbdying English at an English langbage sfhool in an 
English-speaking fobntry0an immersi,e e(perienfe0has ovten jeen seen as 
the gold standard jbt is fost-prohijiti,e vor many stbdents and their vamiliesH 
5hen tra,eling internationally is not an optionu in-fobntry opportbnities present 
affessijility fhallenges as zellH 2or e(ampleu taking time to tra,el to a sfhool or 
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fenter dbring designated times zhen it is open or appointments are a,ailajle fan 
je a fonsiderajle jbrden or e,en an impossijilityH

woze,eru inno,ations in tefhnology ha,e fhanged this dilemmaH Articfial 
intelligenfe IA)D is poised to fonsiderajly transvorm the landsfape ov joth 
English langbage learning and assessmentH 5ith ongoing ad,anfements in 
natbral langbage professing and mafhine learningu A) tefhnologies zill fontinbe 
to enhanfe the zay English is tabght and e,albatedu vrom .bestion generation 
and adapti,e testing to sforing and veedjafk mefhanismsH Oy le,eraging A)u 
standardiTed English langbage tests0gatekeepers vor many0fan jefome more 
personaliTedu eCfientu and affbrateu bltimately re,olbtioniTing the zay langbage 
procfienfy is assessedH

xhe celd has zitnessed the jeginning ov this transvormation zith the Bbolingo 
langbage app0the most doznloaded edbfation app in the zorld0and zith the 
Bbolingo English xest IBExDu a vblly digital English procfienfy testH Ooth btiliTe 
the pozer ov A)H xhis fhapter zill e(plore the e,olbtion ov A)-pozered learning 
and assessment tools and the jenects that fome zith themH

English Learning Opportunities

)t is a fommonly held jeliev that affess to edbfation fan je a Rgreat e.baliTeruY 
meaning that edbfation fan flose the efonomif gap jetzeen the rifh and poorH 
woze,eru in the 7lojal Sobthu affess to early fhildhood English edbfation is 
ovten limited to those zhose vamilies ha,e moneyH xhis perpetbates the fyfle 
ov zealthy people ha,ing greater affess to opportbnities that ovten a'ord their 
yobnger generations the pri,ilege ov leading more prosperobs li,esH Lbis ,on Ahnu 
a 7batemalan fompbter sfientistu afademifianu in,entoru and entreprenebr zho 
e(perienfed this crsthandu zas determined to fhange this fyfleH “on Ahn set obt 
to make the jest edbfation in the zorld bni,ersally a,ailajleu freating Bbolingo 
in &W””u and he started zith langbage learning I1hofanou &W&FDH

xeafhing English in a vree and affessijle zay jefame a priority vor ,on Ahnu 
and he strongly agreed that an app zas the zay to do thisu fomjining hbman 
e(pertise and A) to deli,er e'efti,eu high-.bality learning e(perienfes I1hofanou 
&W&FDH xhe freation ov langbage fobrses at Bbolingo is an illbstrati,e e(ampleH 
xhe early stages0fbrrifblbm design and raz fontent freation0in,ol,e in-hobse 
learning e(pertsu zhile e(erfise freation and personaliTationu zhifh re.bire sfale 
and learner fbstomiTationu rely more hea,ily on A) I3aqak G Oifknell &W&&DH xhis 
Rhbman-in-the-loopY model fomjines hbmans and A) in a zay that le,erages 
the strengths ov eafh zhere joth tefhnology and hbman e(pertise are melded 
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vor optimiTed obtfomesH 2or e(ampleu fompbter algorithms abtomatifally freate 
learning e(erfises vrom the fontent de,eloped jy e(pert fbrrifbla and fontent 
de,elopersH xhis helps sfale the e(erfises more .bifkly zhile ensbring that the 
jbilding jlofks vor that e(erfise are affbrateH 3erhaps zhere A) e(fels most 
is assemjling personaliTed lessons that are tailored to a learnerKs speficf needs 
IOifknell G Orbstu &WWWDH

Uesearfh shozs that this affessijleu A)- and hbman-pozered teafhing model 
zorksH English langbage learners are ajle to impro,e their procfienfy jy bsing 
the app I6iang G 3aqaku &W&&DH woze,eru pro,ing oneKs procfienfy vor high 
stakesK pbrposes sbfh as bni,ersity admission has long jeen ,iezed as a hbrdle 
to o,erfome vor stbdents interested in stbdying ajroadH

Lbis ,on Ahn himselv e(perienfed this as a prospefti,e international stbdentH 
5ith no langbage testing seats a,ailajle in 7batemalau he and his mother 
tra,eled to El Sal,ador to sit vor this re.bired e(amu zhifh zas nefessary vor an 
bndergradbate program in the :HSH I1hofanou &W&FDH

Changes to the English Language ProTciency Sesting vector

Avter his ozn negati,e personal e(perienfe zith testingu ,on Ahnu armed zith 
fompbter sfienfe e(pertise and determination to lozer jarriers to affessing 
edbfation sobght to bse the pozer ov A) in the English langbage procfienfy 
testing seftorH “on Ahn is not alone in his e(perienfesH Stbdents mbst ovten tra,el 
bp to hbndreds 0 iv not thobsands 0 ov miles azay vrom their homesu afross 
jorders and fbltbres to sit vor the re.bired tests to not gi,e bp on their dreams 
IBbolingou nHdHDH xhe vaft that these sfenarios zere tolerated jy stbdents and their 
vamilies is an indifation ov hoz important international edbfation opportbnities 
zere to themH

xhis zas only part ov the moti,ation vor ,on Ahnu hoze,erH xhe English 
procfienfy testing indbstry has jeen sloz to e,ol,eu and it is zell dofbmented 
that the traditional fenter-jased testing model zas vailing to meet the needs ov an 
infreasingly di,erse international stbdent popblation IUebtersu nHdHDH

“on AhnKs ozn e(perienfe as an international stbdent zas ,alidated jy veedjafk 
vrom English langbage learners on the Bbolingo appu many ov zhom reafhed obt 
to the fompany seeking a zay to pro,e their procfienfy gains in order to apply 
vor sfhoolu enhanfe their qoj prospeftsu or immigrate to a nez fobntryH At that 
timeu the idea vor the Bbolingo English xest had hatfhedH
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xhe Bbolingo English xest zas de,eloped as the crst Rvblly digitalY English 
procfienfy test0meaning a test that zas designed speficfally to je taken 
,irtbally0in  order  to  o'er  an  affessijle  alternati,e  to  traditional  tests 
administered at test fentersH Labnfhed in &W”8u BEx btiliTes A) tools that 
ha,e transvormed test de,elopmentu administrationu sefbrity and proftoring 
professesH Oefabse ov the affessijility ad,antages vor stbdents gained jy btiliTing 
inno,ati,e tefhnologyu doTens ov :HSH bni,ersities zere eager to btiliTe the nez 
toolH

As zith any nez prodbftu there zere vez early adopters relati,e to the thobsands 
ov bni,ersities that re.bire English procfienfy tests vor admissionH woze,eru 
fabtiobs ojser,ersu skeptifal ov the inno,ati,e and bnknozn tefhnology that 
pozered the testu zobld soon je zilling to btiliTe the tool zhen the sitbation 
demanded they did soH

xhis offbrred dbring the pandemifu zhen standardiTed testing fenters afross 
the gloje flosed dbe to health restriftions and personal savety fonfernsH 5hile 
many :HSH bni,ersities jefame Rtest optionalY vor fbrrifblbm-agnostif testsu 
eliminating earlier re.birements that prospefti,e stbdents inflbde SAxu A1x 
and 7UE test sfores in their applifationsu English test sfores remained mandatory 
in most fases IUeddenu &W”NDu e,en as testing fenters zorldzide remained flosedH

3rior to the pandemifu the English langbage testing celd had jeen sloz to 
emjrafe tefhnologyH )n vaftu the glojal health frisis vorfed the largest za,e ov 
digital inno,ation in English langbage testing in refent defades jefabse the 
pandemif e(aferjated bnderlying issbes zith in-person testingH At this timeu 
traditional testsu sbfh as )ELxS and x9E2Lu zere fon,erted to online and 
at-home vormats to alloz stbdents to vblcll English langbage testing re.birements 
vor bni,ersity entry zhile foncned at home Iwbnteru &W&”DH

)n  fontrastu  the  praftifal  bsevblness  ov  the  BEx0zhifh  zas  solely  and 
pbrposevblly designed vrom the grobnd bp in a digital vormat0jefame all the 
more apparentH Avter the pandemifu the online ,ersions ov se,eral traditional 
English langbage testsu sbfh as the )ELxS indifatoru zere disfontinbed I)ELxSDH 
xhis cnding sbggested that retroctting pen-and-paper tests vor online deli,ery 
may not je e'efti,eH

Adfantages oF an AI-powered English ProTciency Sest

As zith langbage learningu tefhnology holds the pozer to sol,e many ov the 
ailments plagbing the English langbage procfienfy testing market spafeH xo meet 
e,ol,ing stbdent demands vor infreased fon,enienfeu more testing organiTations 
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are noz emjrafing this approafhH woze,eru e,en thobgh the bse ov tefhnology 
is jefoming more affepted in the seftoru a'ordajility remains the bni.be ,albe 
proposition ov solely Rdigital crstY testsH

xherevoreu hoz fan A) transvorm English langbage testing_

wistorifallyu test de,elopment has jeen sloz and lajoriobsH xhis is jefabse test 
items ha,e traditionally jeen de,eloped jy hbman e(perts aloneu a time-intensi,e 
and fostly profess that has restrifted the pafe ov e,olbtion ov the assessment 
indbstryH Like in the de,elopment ov langbage fobrsesu the English langbage 
test de,elopment profess in,ol,es many stagesu vrom estajlishing a theoretifal 
vramezorku jbilding test speficfationsu freating test itemsu re,iezing and 
piloting itemsu and e,albating the .bality ov items IAEUAu et alHu &W”’Du all ov 
zhifh ha,e jeen pervormed jy hbmansH

woze,eru  tefhnologifal  tools  fan enhanfe eCfienfies  at  eafh step in the 
de,elopment professu vrom ma(imiTing hbman fapajilities to redbfing the 
amobnt ov time it takes to affomplish nefessary metrifs zithin the de,elopment 
stages and enajling sfaling more .bifklyH 5hen trained jy hbman e(pertsu A) fan 
analyTe speefh patternsu grammar bsageu ,ofajblaryu and pronbnfiation in real 
time almost immediatelyH

9ne ov the zays A) is btiliTed vor BEx is throbgh fompbter adapti,e designu 
zhere the diCfblty le,el and fontent ov the test are dynamifally adqbsted jased 
on the test-takerVs responsesH xhe primary ad,antage ov this approafh is that it 
fan je bsed to gabge test-taker ajility more prefisely zith vezer items I1ardzell 
et alu &W&FDH xhis approafh has enormobs affessijility gains vor test takersu zho 
fan fomplete a test in less than one hobru and vor institbtionsu zho fan refei,e 
sfores in tzo daysH Affomplishing fompbter-adapti,e testingu hoze,eru relies on 
an e(tensi,e item jankH xhe pafe ov item de,elopment on BEx needed to e(feed 
the fapafity ov hbmans alone0the traditional approafh0zhifh is zhere A) 
shines in test de,elopmentH

xhe ajility ov generati,e A) to prodbfe te(t that resemjles hbman-generated te(t 
is transvorming test item de,elopmentH Like zith langbage fobrse de,elopmentu 
hbmans are hea,ily in,ol,ed in this professH At BbolingoKs BExu e(perts in the 
celds ov mafhine learningu natbral langbage professingu and applied lingbistifs 
zork follajorati,ely to de,elop high-.bality promptsu zhifh then jefome inpbt 
vor abtomatifally generated item fontent vor the testH A promptu like a jlbeprintu 
desfrijes the vbndamental strbftbre ov a test item and hoz it shobld je designed 
to ensbre that it e'efti,ely measbres a test takerKs procfienfyH xhe abtomatifally 
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generated items are then re,iezed jy trained hbman raters vor .balityu vairness 
and jiasH

Oy streamlining the test de,elopment profess bsing hbman-in-the-loop A)u the 
eCfienfies and fost sa,ings are ,ast fompared to those ov traditional hbman- and 
time-intensi,e item de,elopment professesH xhese sa,ings are then passed onto 
the test taker as they fan affess a vaster test at a mbfh more a'ordajle prifeH

Ruture oF English Language Sesting 

2or international stbdents pbrsbing stbdy at Anglophone host destinationsu the 
fentral role that English testing has played in the applifation profess has remained 
largely bnfhangedH Bespite the affess fhallenges vafed jy stbdents arobnd the 
zorldu the English langbage testing seftor has not jeen ajle to readily emjrafe 
fhangeH Stbdents ha,e tolerated those hardships only jefabse ov hoz pozervblly 
they assofiate English langbage ajility zith enhanfed prospefts ov prosperityH

woze,eru zith the emergenfe ov A) and the transvormati,e pozer that this 
tefhnologifal ad,anfement has taken on indbstryu English langbage testing is 
jeing re,olbtioniTedH 5hile the pandemif highlighted hoz Rdigital-crstY tests 
fobld help jridge a gap zhen stbdents fobld not affess testing fentersu the 
fapafity vor tefhnology to lozer jarriers zas e(plored prior to the frisisH :sing 
A) to address long-standing testing fhallenges zas already in praftifeu and that 
fapafity zill only affelerate in the years to fomeH

)t is rare to ha,e a vront-roz seat to zitness trbe fhangeH woze,eru jefabse A) 
de,elopment has jeen so rapidu zhat might ha,e taken years to affomplish in 
the past is noz offbrring in a matter ov monthsH xhe fhange ze are seeing is 
zidespread 0 as ze ha,e disfbssedu implementing A) in English langbage testing 
pro,ides jenects afross a ,ariety ov areasu vrom stbdent affess to eCfienfy in 
test de,elopment as zell as assessment mefhanismsH xhe English testing indbstry 
is cnally jenecting vrom the transvormati,e pozer ov tefhnologyu zhifhu zhile 
inno,ating at a pafe ne,er jevore seenu demofratiTes affess not only to testing jbt 
also to learning opportbnities o,erallH
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Abstract 

tn hsic psa,herv hse auhsorc sigsligsh ceweral inihiahiwec yihsin inhernahional 
edupahion ah hse cepondar' lewel hsah ensanpe inhernahional chudenhcf cence ob 
melongingv apadeUip cuppeccv and inherpulhural poU,ehenpev and pan inpreace 
hseir enrollUenh in .SBS sigser edupahion inchihuhionc and bocher ensanped 
inherpulhural underchandingS x' ek,loring sigs cpsool inhernahional edupahion 
,rograUcv apadeUip cu,,orh and guidanpev poUUunih' engageUenh and cerwipe 
learningv ,eer cu,,orh nehyorTcv dual enrollUenh ,rograUcv inherncsi,cv and 
ga, 'ear ,rograUcv hse auhsorc poncider soy hsece inihiahiwec ponhrimuhe ho 
mroadening enhr' ,oinhcv hserebore inpreacing inhernahional enrollUenh in .SBS 
pollegec and uniwercihiecS Jse auhsorc ,rowided cuUUar' daha ceen rarel' in 
,umlicsed re,orhcS  
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5e'yordcz inhernahional chudenhcv cepondar' chudenhcv inherpulhural poU,ehenpev 
cence ob melongingv pollege repruihUenhv enhr' ,oinhc  

Introduction  

tn an inpreacingl' ,olari“ed yorldv ysere keno,somia and nahionalicU run 
raU,anhv hse role ob inhernahional edupahion mepoUec all hse Uore prupialS 
tnhernahional  edupahion  sel,c  mridge  diwidec  mehyeen  ”uc  and  hseU’  m' 
eU,saci“ing our csared suUanih' and hse rec,oncimilihiec ye sawe ho eaps ohser 
ho liwe in a yorld ysere all hsriweS Jsucv m' ,roUohing inherpulhural poU,ehenpe 
dewelo,Uenh and bochering dee,er underchanding ob eaps ohserv inhernahional 
edupahion cerwec ac a ,oyerbul ya' ho addrecc diwiciwe borpec yihsin copiehiecS tn 
co doingv inhernahional edupahionv yihs ihc pore bopuc on dewelo,ing chudenhc( 
glomal pihi“encsi, and inherpulhural poU,ehenpev ,la'c a Te' role in muilding a 
Uore inpluciwe and ,eapebul yorld &DeardorI 0 Nonecv :1:)-S   

 Ecada &:1:)- accerhed inhernahional ,rograUc bor chudenhc are a Te' chraheg' borv 
noh onl' hse inhernahionali“ahion ob sigser edupahionv muh alco bor nurhuring in 
inhernahional chudenhc yorldyidev and ysile in :1::3:1:6 ih ek,erienped hse 
bachech groyhs in inhernahional enrollUenhc in ower bour depadecv hse nahion 
sac chill  noh cur,acced ihc  repord sigs ob ower 611v111 enrollUenhc in hse 
:1)23:1)4 apadeUip 'ear &tnchihuhe ob tnhernahional Hdupahionv :1:6-S End yihs 
ower Cv111 appredihed inchihuhionc in all 21 chahec and hse Dichriph ob OoluUmiav 
hsere icv indeedv hse pa,apih' ho groy hsece nuUmerc &tnchihuhe ob tnhernahional 
Hdupahionv :1:6-S Jse O9RtD3)7 ,andeUip sad a dewachahing iU,aph on hse 
Peld ob inhernahional ekpsange yorldyidev drachipall' purming chudenh Uomilih'S 
Voyewerv hse .SBS sac long ek,erienped addihional poU,lipahionc hsah ponhrimuhe 
ho a secihahion m' coUe boreign nahionalc ho ,urcue an EUeripan edupahionS 
BoUe chudenhc poncidering chud'ing amroad in a ,redoUinanhl' Hnglics3c,eaTing 
pounhr' sawe woiped ponpernc ower cabeh' and cepurih' in hse .SBSv ac yell ac nohing 
ihc cheadil' inpreacing huihion and beec &Oalih“ eh alSv :1:1-S Veigshened re,orhc 
ob rapicU on paU,ucec abher hse :1)/ hrawel manc sawe diccuaded coUe chudenhc 
broU deUogra,sip grou,c idenhiPed in hse man broU ,urcuing a .SBS edupahion 
&Jorodan 0 qeherconv :1:1-S Jse dicUanhling ob diwercih'WeYuih'Winplucion 
oFpec and inihiahiwec yihsin nuUerouc ,umlip uniwercihiec in hse .B alco preahec 
a Uore sochile enwironUenhS End bor pounhlecc inhernahional chudenhc eager 
ho chud' in hse .SBSv bear ob wica dela'c and denialc are enougs ho cheer hseir 
enrollUenh depicionc elceysere &jilTev :1:6-S   

Jsucv giwen a diwiciwe ,olihipal pliUahe &5angv :1:1-v a seigshened c,ohligsh on 
paU,uc wiolenpe &xonichall qochell :1:1-v and wica yorriec &jilTev :1:6-v Uan' 
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chudenhc yso sad originall' inhended ho chud' in hse .SBSv incheadv enroll in 
sigser edupahion inchihuhionc &VHtc- in Oanada or hse .nihed 5ingdoU &5nokv 
:1:6-S Jsereborev leaderc ob inhernahional oFpec in .SBS inchihuhionc Uuch rehsinT 
hseir inhernahional repruihUenh chrahegiec in order ho preahe innowahiwe coluhionc 
ho addrecc iccuec ob ,olihipc and ,erpe,hionc ob .SBS sigser edupahionv ho inpreace 
appeccv and ho groy mohs doUechip and inhernahional enrollUenhcS   

OoU,ounding cabeh'v Pnanpialv and wica iccuec are repenh ,ollc amouh a lapT 
ob hruch in .SBS sigser edupahion ho deliwer on ek,ephed walue in relahion ho 
pochS qoch3,andeUip Lallu, ,ollc illuchrahe a csar, depline in ponPdenpe in 
EUeripan edupahionv indipahing onl' amouh salb ob all EUeripanc meliewe hse 
sigser edupahion c'cheU ic leading hse pounhr' in a ,ocihiwe direphion &Lallu, 
9rgani“ahionv :1:6-S Jsic hrend ic Uirrored in hse ,umlip dichruch ek,recced 
hsrougs curwe'c regarding religionv Uedipinev cpienpev pliUahev and all mranpsec 
ob gowernUenhv and ic largel' diwided along ,arhican linec &BuderUannv :1:6-S 
Jsucv ek,erhc iU,lore sigser edupahion leaderc ho poUUunipahe Uore plearl' 
hse walue ob sigser edupahionv and ah an earlier chage in hse repruihUenh ,ropecc 
&BuderUannv :1:6-S Ec cupsv Uore ouhreaps ic eccenhial ho inhernahional chudenhc 
and baUiliec in 5): cehhingc hsah ,roUohe hse walue ob .B sigser edupahion 
hsougs pace chudiec amouh chudenhc( ek,erienpecv eU,lo'amilih'v and hse menePh 
ho hse lopal and glomal poUUunihiecS   

Secondary  School  Initiatives  as  Entry  Points  to  Higher  Education 
Enrollment  

tn an inherponnephed and glomali“ed copieh'v EUeripan sigs cpsool ekpsange 
,rograUc pan cerwe ac a ponduih bor inhernahional chudenhc ho appecc .SBS sigser 
edupahion o,,orhunihiec and pan ponhrimuhe ho bochering hseir inherpulhural 
poU,ehenpe &Manningv :1::-S Ec inhernahional chudenhc engage in EUeripan 
sigs cpsool enwironUenhcv hse' nawigahe diwerce pulhuralv apadeUipv and copial 
ek,erienpec hsah sel, csa,e hseir cence ob melonging and pulhural idenhih' 
&Manningv :1::-S Oulhural iUUercion ic a boundahional poU,onenh ob a sigs 
cpsool ekpsange inihiahiwev aiUing ho ,rowide inhernahional chudenhc yihs dee, 
incigshc inho hse soch pulhure and copiehal norUc &Manningv :1::-S  Bups sigs 
cpsool ekpsange ,rograUc sawe ekiched bor nearl' )11 'earcv dahing mapT ho 
hse EUeripan %ield Berwipe &E%B-(c groundmreaTing inhernahional cepondar' 
ekpsangec dahing mapT ho ;uch abher hse Prch jorld jarv yihs a wicion ho muild a 
Uore ,eapebul yorld m' ,roUohing underchanding aUong pulhurecS  

Vigs cpsool inhernahional edupahion ,rograUc sawe ,roliberahed and ewolwed 
ower hse 'earcv obhen inpluding language pourcecv Uenhorcsi, inihiahiwecv and 
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procc3pulhural aphiwihiec decigned ho bocher Ueaningbul inheraphionc mehyeen 
inhernahional and lopal chudenhc &Oseng 0 8angv :1)7-S x' iUUercing hseUcelwec 
in .SBS EUeripan pulhural ek,erienpecv inhernahional sigs cpsool chudenhc in hse 
.SBS noh onl' ensanpe hseir copio3linguichip cTillc muh alcov dewelo, a nuanped 
underchanding ob pulhural norUcv copial ek,ephahioncv and apadeUip c'cheUc 
&Oseng 0 8angv :1)7-S Jsic iUUercion pan ponhrimuhe cigniPpanhl' ho chudenhc( 
cence ob melonging yihsin hse cpsool poUUunih' and ,re,are hseU bor .SBS 
sigser edupahion cehhingc psarapheri“ed m' diwercih' and glomal ,erc,ephiwecS  
          Oreahing hargehed enhr' ,oinhc wia cepondar' cpsoolc bor inhernahional chudenhc 
ho ,urcue .SBS sigser edupahion icv indeedv a lecc ek,lored chraheg' ho addrecc 
inhernahionali“ahion and enrollUenh eIorhc ah hse ,ochcepondar' lewelS Jse Prch 
ceUinal Yuanhihahiwe anal'cic hsah ekaUined enrollUenh hrendc ob dehailed ob 
inhernahional chudenhc ah hse cepondar' lewel yac ponduphed :1)C m' Osrichine 
%arrugia ob hse tnchihuhe ob inhernahional Hdupahion &Gipolav :1:)-S End cpanh 
,eer3rewieyed recearps sac meen ,umlicsed cinpeS  

Jsere are ower )2v111 ,umlip and ,riwahe sigs cpsoolc in hse .SBS hsah enroll 
inhernahional chudenhc &De,arhUenh ob VoUeland Bepurih'v :1::-S tn :1::v hsere 
yere 26v2)/ inhernahional chudenhc ,arhipi,ahing in 5): ,rograUcv re,recenhing a 
'ear3on3'ear inpreace ob /S[] broU hse ,rewiouc 'ear &De,arhUenh ob VoUeland 
Bepurih'v :1::-S Moreowerv hse 5): inhernahional edupahion cephor sac noh bull' 
remounded broU hse O9RtD3)7 ,andeUipv yihs ower 2v411 sundred lecc 5): 
inhernahional chudenhc chud'ing in hse .SBS in :1:) hsan in hse ,rewiouc apadeUip 
'ear &Keddenv :1:)-S  Dec,ihe hsahv hse owerall nuUmer ob inhernahional chudenhc 
chud'ing in EUeripan cepondar' cpsoolc sac poncideraml' inpreaced in hse ,ach 
)2 'earcv hse liherahure ekaUining hsic dichinphiwe deUogra,sip sac noh &Gipolav 
:1:)-S  

Voyewerv in hse bey ekiching chudiec ekaUining inhernahional cepondar' chudenhc 
in hse .SBSv hsere are nuUerouc baphorc hsah are indipahed ac inchruUenhal in 
muilding chudenhc( inherpulhural poU,ehenpe and inpreacing hseir readinecc bor 
EUeripan pollegec and uniwercihiecS Hngaging inhernahional chudenhc in pollege 
and pareer readinecc eIorhc ah hse cepondar' lewel pan sel, bocher a cence ob 
melonging and muild hruch in .SBS edupahional inchihuhioncS Bups inihiahiwec 
inplude romuch sigs cpsool cu,,orh c'cheUcv dual enrollUenhv poUUunih' 
engageUenhv cerwipe learningv inherncsi,cv BJHM heps pareer apadeUiecv cuUUer 
,rograUc bor cepondar' chudenhc on ,ochcepondar' paU,ucecv and ga, 'ear 
,rograUcS Jse psa,her ek,lorec eaps ob hsece mrie–' bor hseir sichor' and iU,aphS  

tn addihion ho hsece inihiahiwecv ih ic iU,orhanh ho nohe hsah heapser edupahion 
and ,re,arahion reUain ,araUounh in dewelo,ing inherpulhural poU,ehenpe 
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in all chudenhc &DeardorI and Nonecv :1::X DiUihrow and DeardorIv :1:6-S  
Jeapser edupahion bopuced on heapserc( inherpulhural poU,ehenpe dewelo,Uenhv 
pou,led yihs a Uore glomall' bopuced purripuluUv mepoUe prupial eleUenhc in 
Uore adeYuahel' ,re,aring chudenhc bor ,ochcepondar' edupahion and buhure ;omc 
&9rgani“ahion bor HponoUip Ooo,erahion and Dewelo,Uenh ?9HOD=v :1:1-S 
tn baphv hse 9HOD engaged in heching hse glomal poU,ehenpe ob )23'ear3old 
chudenhc around hse yorld hsrougs hse qrograUUe bor tnhernahional Bhudenh 
EcceccUenh &qtBE-S Keculhc broU hsic nahional3lewel acceccUenh indipahed hsah 
ponnephing yihs diwerce ohsercv learning diIerenh languagec and engaging 
in Uulhi,le  glomal  learning aphiwihiec  are  ,ocihiwel'  accopiahed yihs glomal 
poU,ehenpe dewelo,UenhS %urhserv heapserc re,orhed greah need bor burhser 
,robeccional dewelo,Uenh in areac cups ac heapsing inherpulhural poUUunipahion 
and heapsing in UulhilingualWUulhipulhural cehhingcS  9hser recearps sac indipahed 
hsah cepondar' chudenhc sawe alread' engaged in wariouc ac,ephc ob glomal learning 
and glomal poU,ehenpe dewelo,Uenhv ysips Ueanc ,ochcepondar' inchihuhionc 
need ho muild on hsic learning in Ueehing chudenhc ysere hse' are in hseir 
inherpulhural ;ourne'cS  Joo obhenv chudenhc are burhser along in hseir inherpulhural 
poU,ehenpe dewelo,Uenh hsan heapsercv ysips ,oinhc ho hse prupial role ob 
heapser edupahionv mohs ,re3cerwipe and in3cerwipeS   

High School Support Systems  

Edwicorcv pouncelorcv and apadeUip Uenhorc pan ,la' a ,iwohal role in ,rowiding 
,erconali“ed cu,,orhv addreccing copialv linguichipv and apadeUip psallengecv 
and bapilihahing pollege readinecc ob inhernahional chudenhc &xr'an eh alSv :1::-S 
Eddihionall'v inihiahiwec cups ac ,eer huhoringv chud' grou,cv and inhenciwe 
apadeUip  yorTcso,c  pan ensanpe  inhernahional  chudenhcf  apadeUip  cTillcv 
celb3eFpap'v and ponPdenpe in hseir amilihiec ho cuppeed in rigorouc apadeUip 
enwironUenhc &Lemregergic eh alSv :1:1-S Jsece cu,,orh UepsanicUc pan noh onl' 
sel, ,roUohe apadeUip apsieweUenh muh alco pan ponhrimuhe ho a seigshened 
cence ob melonging and eU,oyerUenh aUong inhernahional chudenhcv ensanping 
hseir solichip edupahional ek,erienpec and inpreacing hseir appecc ho .SBS sigser 
edupahion &OrooTcv eh alSv :1::-S  

Bsea &:1)7- ekaUined hse ek,erienpec ob Osinece chudenhc enrolled ah .SBS 
sigs  cpsoolc  and  indipahed  hse  cigniPpanh  degree  ho  ysips  hsece  Uinorc 
ek,erienped ”soUecipTneccv loy celb3echeeUv diFpulh' nawigahing placcrooU and 
copial inheraphioncv and inchihuhional marrierc cheUUing broU soUecha' agenpiec 
hsah insimihed hseir  cUoohs hrancihion’ ho hse .SBS  &Gipolav  :1:)-S  Osan 
&:1)7- chudied hse copiopulhural ad;uchUenh ob inhernahional Osinece chudenhcv 
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undercporing ”appulhurahiwe chreccorc’ broU c,eaTing Hnglics hsrougsouh hse da' 
ac yell ac beelingc ob icolahion &Gipolav :1:)-S   

qeer cu,,orh nehyorTc and pulhural plumc yihsin sigs cpsoolc alco cerwe ac 
Te' ,lahborUc bor inhernahional chudenhc ho ponnephv csare ek,erienpecv and 
pelemrahe diwercih'S Jsece nehyorTc ,rowide eUohional cu,,orhv Uenhorcsi,v and 
o,,orhunihiec bor procc3pulhural dialogue and pollamorahionS AeacT &:117- accerhed 
inhernahionali“ahion oppurc in mohs borUal and inborUal cpsool enwironUenhcS 
Moreowerv AeacT ,roIered mohs are eYuall' prihipal in cu,,orhing and bochering 
hse inherpulhural ,raphipec ob hse ohserS x' bochering inpluciwe and cu,,orhiwe 
enwironUenhcv ,eer nehyorTc and pulhural plumc ponhrimuhe ho chudenhcf cence ob 
melongingv Uenhal yell3meingv and pulhural idenhih' dewelo,UenhS Eddihionall'v 
,arhipi,ahion in ekhrapurripular aphiwihiec yihsin hsece plumc ac yell ac on c,orhc 
heaUc ensanpec chudenhcf leadercsi, cTillcv copial poU,ehenpiecv and glomal 
,erc,ephiwecv mehher ,re,aring hseU bor aphiwe engageUenh in sigser edupahion 
and glomal poUUunihiecS  

th ic iU,orhanh ho nohe hse iU,orhanpe ob inhenhionall' and adeYuahel' ,re,aring 
cpsool chaI in soning hseir inherpulhural cTillc and poU,ehenpiec co hsah hse' are 
Uore cuppeccbul in engaging yihs and cu,,orhing inhernahional chudenhcS Jsic 
Ua' Uean hsah cpsool leadercsi, Uuch ,rowide hse nepeccar' ongoing ,robeccional 
dewelo,Uenh and hraining ho encure hsah cpsool chaI and heapserc are engaged in 
ponhinual learning and inherpulhural groyhsS  

Dual Enrollment Programs   

Dual enrollUenh ,rograUc oIer inhernahional sigs cpsool chudenhc uniYue 
o,,orhunihiec ho ek,erienpe sigser edupahion cehhingc and apadeUip rigorS tn dual 
enrollUenh ,rograUcv sigs cpsool chudenhc regicher bor one or hyo brecsUen3lewel 
predih3mearing placcec in hseir ;unior or cenior 'ear &Oserne' eh alSv :1:1-S 
Jsece ,rograUc pan ensanpe chudenhcf apadeUip ,re,arednecc bor pollege and 
ek,oce hseU ho diwerce learning enwironUenhcv bapulh' inheraphioncv and pollege 
recourpecS jsile Uan' lecc3celephiwe VHtc sawe ado,hed chrahegiec cups ac oIering 
direph enrollUenh bor lopal psarher and ,arhner cpsoolc &Dawicv :1:6-v hsece 
,arhnercsi,c do noh alya'c reculh in a ,rediphamle ,i,eline ob chudenhcv ac 
Uan' chudenhc and hseir baUiliec are ponperned yihs ranTingc and ahhrimuhe a 
sigsl'3ranTed cpsool yihs chahuc &5aurv :1:)-S  

Oserne' eh alS &:1:1- ,roIered bor VHt leadercsi,v direphing chudenhc ho recourpec 
ho ahhain an aIordamle degree ic a prihipal poU,onenh ob poUUunih' dewelo,Uenh 
in hse lopal poUUunih' &Oserne' eh alSv :1:1-S Eppording ho hse Gahional Bhudenh 
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Olearingsouce Kecearps Oenher &:1:6- dual enrollUenh chudenhc cur,acced )SC 
Uillion in hse ball ob :1::v and appounh bor nearl' :1] ob all poUUunih' pollege 
chudenhcS Dual3enrollUenh ,rograUc ,rowide poUUunih' pollegec ”a poncichenh 
courpe ob chudenhc’ yso are Uore liTel' ho enroll ah hse inchihuhionc ysere hse' 
are haTing hseir pollege3lewel pourcec &xlaTev :1:6-S tn baphv hse OoUUunih' 
Oollege Kecearps Oenher ah OoluUmia .niwercih'(c Jeapserc Oollege re,orhed 
hsah hse cole deUogra,sip ob chudenhc ahhending hyo3'ear ,umlip inchihuhionc hsah 
didn(h yihnecc a depline in enrollUenh during hse ,andeUip yac dual3enrollUenh 
chudenhc under )[ 'earc old &%inTv :1:6-S Ec cupsv dual enrollUenh ,rograUc 
oIer chudenhc an inhernahional o,,orhunih' ho muild ponnephionc yihs bapulh' and 
near3,eercv ysilch mepoUing appliUahed ho hse lopal VHt paU,ucS  

Community Engagement, Service Learning, and Internships  

Hngaging inhernahional chudenhc in poUUunih' engageUenhv cerwipe3learning 
,ro;ephcv and sigs cpsool inherncsi,c ,rowidec waluamle ek,erienhial learning 
o,,orhunihiec hsah ,roUohe solichip dewelo,Uenh and copial inhegrahion and 
hsah mooch eU,lo'amilih' hsrougs hse soning ob leadercsi, and pareer readinecc 
cTillcS Jsrougs poUUunih' engageUenh inihiahiwecv chudenhc pan bocher eU,ahs'v 
piwip rec,oncimilih'v and a dee,er ponnephion ho lopal poUUunihiecv hrancpending 
pulhural marrierc and nurhuring a cence ob csared rec,oncimilih'S Voyewerv Uan' 
inhernahional chudenhc wie bor c,ohc in ho, recearps inchihuhioncv leawing cUallerv 
ruralv and leccer Tnoyn VHtc ah a dicadwanhage &ETimav :1:)-S Jsucv ETima 
&:1:)- accerhed ”noh all inchihuhionc csould hr' ho poU,ehe sead3ho3sead yihs 
large Oarnegie K) &recearps one- inchihuhionc in repruihing inhernahional chudenhcv 
muh rahser ?hse' csould= ,urcue an alhernahiwe nipse UarTeh’ &,gS 6:)-S Jse 
auhsor cuggeched cerwipe learning and poUUunih' engageUenh ac an ahhraphiwe 
nipse bor inhernahional chudenhcS Moreowerv chudenhc yso sawe sad ek,erienpe 
,arhipi,ahing in poUUunih' engageUenh and cerwipe learning in hse .SBS during 
hseir cepondar' edupahion sawe alread' gained ek,erienpe in engaging in hsic h',e 
ob learning and hserebore Ua' ceeT inchihuhionc hsah eU,saci“e cups oIeringcS   

Vigs cpsool inherncsi,c burhser enamle chudenhc ho a,,l' placcrooU Tnoyledge 
in real3yorld ponhekhcv dewelo, ,robeccional cTillcv and ek,lore pareer ,ahsya'cv 
ensanping hseir readinecc bor sigser edupahion and buhure pareerc &Ru eh alSv 
:1::-S tnherncsi, ,rograUc sel, mridge hse ga, mehyeen apadeUip learning and 
real3yorld induchr' ek,erienpecv ,re,aring chudenhc bor cuppeccbul hrancihionc 
inho sigser edupahion and hse yorTborpeS Voyewerv inhernahional chudenhc ah 
VHtc Ua' chruggle yihs EUeripan yorT norUc and pulhural diIerenpec in hse 
yorT,lapev and lapT ob ,erpeiwed agenp' pan insimih a ,roduphiwe inherncsi, 
ek,erienpe &Ru eh alSv :1::-S Ec cupsv meginning inherncsi,c ah hse cepondar' 
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lewelv  yihs  aU,le  cu,,orh  broU  mohs  hse  sigs  cpsool  and  hse  eU,lo'erv 
pan mehher ,re,are chudenhc bor buhure inherncsi,c and ohser yorT3inhegrahed 
learning ek,erienpecS Bhudenh cuppecc pan me burhser ensanped in adeYuahe 
,re,arahion ob chudenhc mebore hse' engage in cups inherncsi, ek,erienpec _ 
hsic Ua' Uean ,rowiding c,epiPp hraining ho all chudenhc in general yorT,lape 
ek,ephahioncv inherpulhural poUUunipahionv and yorT ehsipc and ek,ephahioncS 
Bups ,re,arahion and cu,,orh mepoUe eccenhial mebore chudenhc go inho an 
inherncsi, ,lapeUenhS  

STEM Tech Career Academies  

BJHM  Jeps  Oareer  EpadeUiec  oIer  sigs  cpsool  chudenhc  a  chruphured 
edupahional hra;ephor' penhered on a c,epiPp induchr' yihsin hse BJHM Peldcv 
pou,led yihs o,,orhunihiec bor pollege3lewel pourceyorT and inherncsi,c aiUed 
ah ,rowiding ,raphipal ek,erienpe in sigs3deUand cephorc cups ac inborUahion 
hepsnolog'v engineeringv sealhsparev libe cpienpecv and adwanped Uanubaphuring 
&UaccSgowv :1:C-S Jsece ,rograUc cerwe ac a ,lahborU bor chudenhc ho gain 
waluamle incigshc inho ,ohenhial pareer ,ahscv sel,ing hseU UaTe inborUed 
depicionc regarding hseir pollege Ua;orc or ,och3cepondar' pareer ac,irahioncS 
BiUilar ho dual enrollUenhv hsrougs BJHM Jeps Oareer EpadeUiecv chudenhc 
pan ponpurrenhl' earn a sigs cpsool di,loUa and a ,och3cepondar' predenhial ah 
a poUUunih' pollegev bree ob psargeS BJHM Jeps Oareer EpadeUiec inhegrahe 
hepsnipal purripulav yorT3maced learning ek,erienpecv ,och3cepondar' pourcecv and 
poU,resenciwe pollege and pareer poapsing &La'v :1:1-S Jsece inihiahiwec obhen 
dray inc,irahion broU hse q3Jeps Uodelv an a,,roaps in ysips chudenhc earn 
mohs a sigs cpsool di,loUa and an induchr'3repogni“ed accopiahe degreev gaining 
relewanh yorT ek,erienpe yihsin murgeoning induchriec &Maccapsucehhc xucinecc 
Ellianpe bor Hdupahion ?MxEH=v :1:)-S Lraduahec ob q3Jeps ,rograUc obhen 
repeiwe ,reberenhial siring ponciderahionc broU ,arhipi,ahing eU,lo'ercv burhser 
undercporing hse eIephiwenecc ob cups inhegrahed edupahion and pareer ,ahsya'c 
&MxEHv :1:)-S Ec yellv inpreacingl'v Vichoripall' xlapT Oollegec and .niwercihiec 
are ucing sigs cpsool BJHM apadeUiec on hseir paU,ucec ac a ya' ho repruih mohs 
doUechip and inhernahional chudenhc ob polor &La'v :1:1-S   

Summer Programs on Postsecondary Campuses and Gap Year Initiatives  

BoUe pollegec and uniwercihiec oIer csorh3herU ,rograUc bor inhernahional 
sigs cpsool chudenhc during cuUUer Uonhscv ,rowiding soucing in pollege 
dorUihoriecv Uealc in hse dining sallv and ewening and yeeTend enripsUenh 
aphiwihiec on paU,uc ho aIord chudenhc an apadeUip ek,erienpe in a pollegiahe 
cehhingS Jsece ,rograUc ,rowide inhernahional chudenhc an o,,orhunih' ho gain 
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baUiliarih' yihs hse paU,uc and ho UaTe ponnephionc yihs VHt bapulh'v chaIv 
and chudenhcS Endv ac Uan' inhernahional chudenhc ceeTing ho ahhend EUeripan 
uniwercihiec do noh ahhend in3,ercon hourc or ewenhc ,rior ho appe,hanpev hsece 
h',ec ob ,rograUc pan me in–uenhial in hse depicion3UaTing ,ropecc ob ,roc,ephiwe 
a,,lipanhcS Ell hse tw' Aeague cpsoolc oIer cuUUer ,rograUc bor inhernahional 
chudenhc and ohser K) uniwercihiec cups ac MtJv Rirginia Jepsv .OAEv and 
xochon .niwercih'v oIer pollege predih &cuUUera,,l'SpoUv :1:C-S Man' ob hse 
,rograUc are BJHM3bopuced and Uoch ,rowide ,arhial or bull Pnanpial aidv 
inpluding huihion yaiwercv ,aid chi,endcv and hrawel ek,encec bor inhernahional 
chudenhcS BuUUer ,rograUc on VHt paU,ucec pan inpreace cence ob melonging 
bor chudenhc ac hse' mepoUe appliUahed ho hse uniwercih' paU,uc and chaIS Kiwac 
eh alS &:1)7- iU,lored ek,erienping aFrUing inheraphionc on paU,uc bocherc 
,c'psologipal yellnecc and mehher appliUahion ob inhernahional chudenhc ho hse 
soch inchihuhionS   

BiUilarl'v ga, 'ear ,rograUcv ysips ,rowide chudenhc yihs a 'ear3long mreaT 
mehyeen sigs cpsool and pollegev pan inplude addihional learning ek,erienpec 
cups ac wolunheer yorTv inherncsi,cv and pulhural iUUercion o,,orhunihiecS 
”.nder hse seading ob haTing a ga, 'earv 'oung ,eo,le on academic transition 
trajectories are obhen granhed a hiUe ouh abher u,,er cepondar'v during ysips hse' 
pan repu,erahe broU poU,ehihiwe cpsool ek,erienpec and recolwe unperhainhiec 
amouh ysips h',e ob sigser edupahion ho ,urcue’ &Roghv :1)[v ,gSC/-S Bhruphured 
ga, 'ear inihiahiwec pan ponhrimuhe ho chudenhcf ,erconal groyhsv celb3dicpower'v 
and glomal ,erc,ephiwecv enripsing hseir edupahional ;ourne'c and ,re,aring hseU 
bor hse psallengec and o,,orhunihiec ob sigser edupahionS tn hse poU,ehihiwe 
landcpa,e bor repruihing inhernahional chudenhcv coUe EUeripan VHtB sawe uced 
cuUUer and ga, 'ear ,rograUc oIeringc ac a ya' ho ahhraph inhernahional chudenhc 
&xaUmergerv :1:1-S tn addihionv hse ga, 'earv ac yell ac Prch3ceUecher chud' amroad 
,rograUcv sawe alco cerwed ac a csorh3herU coluhion ho hse soucing pricic hsah 
sac ,lagued Uan' paU,uc poUUunihiecv yihs a c,epiPp eU,sacic on deberred 
chudenhcS   

Conclusion  

Vigs cpsool inhernahional edupahion ,rograUc hsah inpor,orahe inihiahiwec 
cups ac pulhural iUUercion ,rograUcv apadeUip cu,,orh c'cheUcv poUUunih' 
engageUenh o,,orhunihiecv ,eer cu,,orh nehyorTcv dual enrollUenh ,rograUcv 
inherncsi,cv  and ga, 'ear  inihiahiwecv  pan ,la'  an inhegral  role  in  csa,ing 
inhernahional  chudenhcf  edupahional  ek,erienpecv  cence  ob  melongingv  and 
inherpulhural  poU,ehenpev  ,arhipularl'  ysen  inhenhionall'  addreccedS  tn 
,rowiding  cups  o,,orhunihiecv  ih  ic  inpuUmenh  u,on  cpsoolc  hseUcelwecv 
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and  ec,epiall'  hse  cpsool  leadercsi,v  ho  encure  hsah  chaI  are  adeYuahel' 
,re,ared ho yorT cuppeccbull' yihs diwerce chudenhc hsrougs inhenhional and 
ongoing inherpulhural poU,ehenpe ,robeccional dewelo,UenhS %urhserv chudenhc 
hseUcelwec Uuch me ,re,ared inherpulhurall' ho engage in hsece o,,orhunihiecv 
inchead ob ”hsroyn inho’ hseU &Rande xerg eh alSv :1):X DeardorIv :1)2-S 
x' ,rowiding solichip cu,,orh ho inhernahional chudenhcv bochering inpluciwe 
enwironUenhcv  and ,roUohing glomal  ,erc,ephiwec  bor  allv  hsece  inihiahiwec 
pan ponhrimuhe  ho  inpreaced inhernahional  enrollUenh  in  .SBS  inchihuhionc 
ob sigser edupahion and ,re,are chudenhc bor aphiwe ,arhipi,ahion in glomal 
poUUunihiecS Ec edupahorcv ,olip'UaTercv and recearpserc ponhinue ho ,riorihi“e 
inhernahionali“ahion and inherpulhural learningv ih ic prupial ho repogni“e hse 
,riUar' menePhc ob sigs cpsool inhernahional edupahion yihs hse inpreaced 
enrollUenh ob inhernahional chudenhc in preahing a Uore inpluciwev diwercev and 
inherponnephed glomal copieh'S Moreowerv ih ic inpuUmenh u,on inhernahional 
edupahorc ho repogni“e sigs cpsoolc ac noh onl' an enhr' ,oinh bor inhernahional 
chudenhc  inho .B sigser  edupahionv  muh alco ac  a  wihal  che, in dewelo,ing 
all  chudenhc(  inherpulhural  poU,ehenpe ysips meginc long mebore chudenhc 
Uahripulahe inho ,ochcepondar' degree ,rograUcS   
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Abstract

This chapter delves into the history of community colleges, highlighting the 
unique practice of course and student transfer in U.S. higher education. We 
present a comparative analysis of the 2 primary entry points to enrollment in U.S. 
undergraduate institutions: University Freshman Admissions (UFA) and 
University Transfer Admissions (UTA). Drawing from our collective experience 
spanning over 50 years in the jeld, we advocate for the distinct benejts of UTA 
for the maCority of applicants. We o-er assessment tools and other resources to 
assist students in navigating their path to earning an undergraduate degree in the 
U.S. We posit that a genuine commitment to diversity, equity, and inclusion 
necessitates support for a variety of entry points for applicants, equal 
consideration for transfer and direct admissions, and an open, inclusive approach 
to all students for U.S. institutions to maintain competitiveness.

Keywords:  Iommunity  college  role,  transfer  success,  university  transfer 
admission, selfNassessment of university eligibility, UTA, value of international 
students, society bias, entry points
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Two roads diverged in a wood, and I— 
I took the one less traveled by, 

And that has made all the difference.
6obert L. Frost

Introduction

The concept  of  transferring courses  and students  between institutions  is 
largely  unique  to  the  United  States,  a  practice  deeply  embedded  in  the 
country1s egalitarian tradition. Gt primarily focuses on educational e8ciency and 
secondarily on equal opportunity.

Iommunity colleges in the United States, initially 9nown as Cunior colleges or 
twoNyear colleges, trace their origins bac9 to the Korrill Act of —zk2 (the Land 
Brant Act), which signijcantly broadened access to public higher education in 
the U.S. William 6ainey Harper, the inaugural president of the University of 
Ihicago, is credited with the creation of the Cunior college. Gn the —z70s, Harper 
divided the newly established university in Ihicago into two sections3a senior 
college and a Cunior college. He later played a pivotal role in the founding of Cunior 
colleges in Gllinois and beyond. The jrst public Cunior college was established in 
Joliet, Gllinois, in —70—, inPuenced by Harper (BaliYio, Moggs, 2022). Gn —70O, 
Ialifornia introduced the public twoNyear college. Under its statewide system, 
which includes Cunior college branches of state universities, nearly half of all 
college students in Ialifornia are enrolled in community colleges (Drury, 2004).

Gnitially designed to provide the jrst two years of baccalaureate education, 
community colleges have evolved into comprehensive institutions. They cater to 
the postsecondary educational needs of communities in various ways, including 
lifelong learning, vocational and technical education, and community and 
contract education. %rograms in these areas serve as entry points for both 
domestic and international students see9ing to eventually earn a university degree 
(StateUniversity.com, 2024).

Gn the midN20th century, Ialifornia began the process of aligning its 4 maCor 
segments of higher education. The Donahue Higher Vducation Act, also 9nown 
as the Ialifornia Kaster %lan for Higher Vducation, was enacted by the Ialifornia 
State Legislature on April k, —7k0. The Act organiYed the state1s UI, ISU, and 
community college systems to ensure that Ialifornians had guaranteed access 
to higher education. Among the many consumer protections, one of the most 
historic achievements was the course articulation system between the community 
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colleges and the state1s 2 other maCor segments: the University of Ialifornia and 
Ialifornia State University.

The Systems and Practices in the U.S.

Transfer education encompasses two elements: —) enrolling in courses that are 
mutually recogniYed by two institutions, typically a 2Nyear community college 
and a ZNyear university, and 2) the process by which a student fuljlls the receiving 
institution1s course prerequisites and admission criteria. To initiate a discussion 
on this subCect with an audience of international students, it is essential to provide 
an overview of the U.S. secondary and postsecondary education systems.

These systems are distinct compared to most of the world. Gn secondary schools, 
students allocate considerable time to research, group activities, and handsNon 
tas9s. The curriculum varies from state to state. Schools do not conduct classes 
for z hours a day, k days a wee9. There are no national graduation exams. 
StandardiYed tests are not the sole criterion for college admission. Vach course has 
a predetermined number of credit hours that students must fuljll. The Brade 
%oint Average (B%A), typically represented on a ZNpoint scale, is used in lieu of 
the standardiYed percentage systems prevalent in other countries.

Gn college, professors pose thoughtNprovo9ing questions, encourage students 
to research answers, and foster openNmindedness in their quest for 9nowledge. 
Undergraduate coursewor9 is divided into lower and upper divisions, with the 
lower division comprising the jrst two years of classes primarily aimed at fuljlling 
general education requirements. Students have the freedom to change maCors, 
choose courses, and even contest the grades they receive. Since each course carries 
its own credit hours, once a student completes a course, the earned credit hours 
are permanently recorded as academic credits.

The Academic Credit System and Its Fundamental Importance

Gn the U.S., college courses ta9en at a properly accredited institution, or one 
that maintains acceptable standards, are granted permanent credits. These credits 
contribute towards students1 academic goals, such as obtaining a degree. Vach 
hour of instruction in a semester or quarter period is assigned one credit, 
allowing students to accumulate these credits through courses ta9en during 
the appropriate academic term. Vach credit represents one hour of classroom 
instruction and two hours of extracurricular activities, as dejned by the Iarnegie 
Iredits (Silva, 20—4). This system standardiYes student assessment across higher 
learning institutions, despite the varied and often lowNvalidity approaches of oral 
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or written processes. The credits earned become a permanent academic asset that 
can be applied towards college graduation units or course requirements.

The U.S. course credit system enhances the reliability and security of the transfer 
pathway. Gt ensures that earned credits can be transferred between institutions 
that recogniYe the proper articulation of the course content ta9en to meet course 
requirements, or simply to use them as credits for elective courses that contribute 
towards earning a degree.  Thus,  students can ta9e courses in community 
colleges to prepare for transfer, and the credits earned are used to meet credit 
or unit requirements for transfer. This allows students to progress in their 
education across institutions and wor9 towards earning degrees. Ionsequently, 
international students can enroll in community colleges with the assurance that 
if they earn transferable credits, they can carry those credits with them to higher 
education institutions to transfer and earn their degrees without wasting their 
time, money, or e-ort.

Therefore, the combination of articulation agreements and the credit system, 
along with other institutional e-orts to ma9e the transfer path attainable, provide 
a secure and advantageous entry point for both domestic and international 
students to earn their undergraduate degrees.

Gn 20—z, the Iollege University %artnership, an organiYation suggested by 
colleagues at Stanford University and led by UI Mer9eley and San Kateo Iolleges 
of Silicon Ralley, included —40 predominantly U.S. universities. This group 
renamed this entry point University Freshman Admissions (UFA). This e-ort 
aims to systematically recogniYe and standardiYe the two main approaches ta9en 
by students to enter undergraduate institutions: UFA and University Transfer 
Admission (UTA).

University Transfer Admission (UTA)

While the unique structure and practice of transfer education may be more 
familiar to domestic students and guidance counselors, it remains somewhat 
enigmatic to prospective international students who are 9een to pursue their 
undergraduate degree in the U.S. The conventional understanding of a university 
system that provides opportunities for international high school seniors to apply 
for freshman admission is wellN9nown. However, the community college transfer 
pathway is less understood and embraced. –ver several decades, the authors have 
discovered that professionals outside the U.S. often lac9 detailed 9nowledge or 
articulation about these statistics.
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Ta9ing Ialifornia as an example, a highly soughtNafter study destination, 40; of 
the Cuniors (thirdNyear students) at the University of Ialifornia (UI) campuses 
are community college transfers (University of Ialifornia –8ce of the %resident, 
20—5). According to the 'ey Facts from the Ialifornia Iommunity Iolleges 
Ihancellor1s –8ce (2024), this jgure rises to 5—; at Ialifornia State Universities 
(ISUs). At UI Mer9eley, the transfer admission rate is four times higher than 
the freshman admission rate (2Z; vs. k;) (University of Ialifornia GnfoIenter, 
20—7). 

According to  the  Eational  Ienter  for  Science  and Vngineering Students 
(EISVS, 20—7), Zz; of bachelor/s degree earners in 200O began their Courney 
at a community college. Sandra Iraft from Thin9Gmpact corroborated this ratio 
using 20—5Q20—k data, indicating that Z7; of all individuals who completed their 
undergraduate studies initially enrolled in a community college (Iraft S., 202—). 
This equates to approximately 2 million transfer students per year.

Gnterestingly, even the transfer admission rate at Gvy League schools (Transfer 
Web, 202—) seems to suggest a higher li9elihood of success than the international 
freshman admission rate (Larriva, K., 2024). –n average, transfer students have 
twice the chance of gaining admission. Gt1s important to note that some of these 
students may undergo lateral transfers.

Table —: Gvy League Schools Admissions 6ate (Gnternational vs. Transfer) 
2024N202Z

As a  result,  numerous prospective  international  students  jnd themselves 
disheartened when they are not admitted to topNtier universities as freshmen 
due to limited availability and intense competition. Disappointed, they either 
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settle for a less preferred institution or abandon the idea of studying in the U.S. 
Koreover, a signijcant number of students never reach the application phase for 
studying abroad because they jnd the University Freshman Admissions (UFA) 
process daunting and biased towards prestige. These students remain unnoticed 
and silent, and indeed, opportunities are lost for these talents. What they are 
not aware of, and have not been adequately informed about, is an alternative 
entry point to earning an undergraduate degree in the U.S. They can enroll 
in a community college, complete lowerNdivision courses towards their degree 
and maCor, transfer as a Cunior to a university, and complete the upperNdivision 
curriculum to earn their degree. This route is 9nown as University Transfer 
Admission (UTA).

Biven that the educational systems of many prospective international students 
di-er signijcantly from those in the U.S., it/s unsurprising that they seldom 
consider the transfer path as an entry point. Gt is crucial that global outreach 
continues to inform and educate students, educators, families, and societies 
abroad about UTA. This will broaden opportunities for students and aid in 
diversifying U.S. institutions. Gnternational students interested in studying in the 
U.S. can benejt from preparing for both UFA and UTA to increase their chances 
of admission and widen their options. While ample information is available 
regarding UFA N the university freshman admission process and path N a detailed 
exploration of UTA N the transfer pathway N would be advantageous.

The UFA system has long been a source of privilege for a large population 
of students in the U.S. Alongside this, prestige bias is ingrained in the entire 
college application and admission process, favoring families or schools with 
abundant resources, while those with fewer resources are often overloo9ed 
because payNtoNplay is perilously close to being openly allowed (Kurrell, 20—7). Gt 
is wellNdocumented that children from ultraNwealthy families have a 4Z; higher 
chance of admission to Gvy League schools than everyone else (?ou, 2024). This 
has a tric9leNdown e-ect, causing institutions to lean towards elitism instead 
of focusing on students/ best interests. Ioupled with the practice of legacy 
admissions, the chances of middleNclass and lower middleNclass families, where 
the maCority of international students belong, getting a shot at both private and 
public Gvy League schools are further reduced, if not eliminated. As an equaliYer 
of opportunity, community colleges provide students of all ages, socioeconomic 
statuses, and educational bac9grounds with a fresh start and transfer them 
to universities protected by law to successfully complete their undergraduate 
degrees. The process is so accessible, tangible, attainable, and reliable that it has 
become the cornerstone of undergraduate education across the states, with more 
than 50; of bachelor/s degrees granted to transfer students according to the 
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Eational Ienter for Science and Vngineering Statistics (EISVS) of the Eational 
Science Foundation (EISVS, 20—7).

The jgure below illustrates the two entry points for attending an undergraduate 
school in the U.S. Gt clearly shows that it does not matter where you go to 
college, it matters where you graduate. The institution you initially attend is of 
less signijcance$ what truly matters is the university from which you ultimately 
earn your degree.

Figure —. Vntering Undergraduate Schools through UFA or UTA

Accessible, Tangible, and Dependable

Iommunity colleges are accessible through the hassleNfree admission process, 
which enables all students to enroll with a simplijed application and no academic 
eligibility requirements. The path tangible is the transfer preparation process, 
which has been properly streamlined to enable students to follow easily. The 
relationships between community colleges and universities foster the transfer 
process and maintain open access to prospective transfer students. What ma9es 
the system dependable  is the solid course articulation agreements between 
community colleges and universities and the wellNestablished U.S. course credit 
system.
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Accessible

Iommunity colleges in the U.S. have simplijed the application process. Students 
are required to submit an admission application, but they are not obligated to 
provide an academic record, letter of recommendation, personal statement, or 
details of extracurricular activities. These requirements, which are mandatory 
for University Freshman Admission (UFA), can ma9e the process more complex 
and competitive. High school students often jnd themselves overwhelmed by 
these UFA expectations, which can impact their access to universities. However, 
University Transfer Admission (UTA) with community colleges o-ers open 
access, allowing students to enroll and commence their college education without 
complications or delays.

Table 2. Admissions Vligibilities Metween UFA and UTA

Source: Habte, Luan, Williams (2020)

Upon admission to a community college, students underta9e Vnglish and 
mathematics assessment exams to determine their educational level.  They 
then enroll in the appropriate course and continue with their lowerNdivision 
curriculum towards transfer. This process is equally applicable to prospective 
international students, who can apply to community colleges, secure admission 
with ease, and commence their college education in the U.S. This entry point can 
alleviate the stress experienced by many students vying for the limited freshman 
applicant spots at highly ran9ed universities.

Table 2 compares University Freshman Admissions (UFA) and University 
Transfer Admissions (UTA). While UFA is a oneNstep process, UTA is a twoNstep 
process that o-ers a more accommodating entry point for students. UTA has 
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signijcant advantages over the oneNstep process as it provides students with time, 
free resources, and a wider selection of universities to choose from while they are 
studying on a U.S. campus. For UFA, students must satisfy —4 of the —Z items 
and achieve the highest possible scores while still in high school in their home 
country. 6ather than viewing UFA as a meritNbased competition3which it is 
not due to inherent inequality and bias3it is in fact a mechanism often cleverly 
disguised and conveniently overloo9ed by the adults involved to result in reCecting 
vast number of student applicants and denying their best opportunities in life

Table 2. Admissions Vligibilities Metween UFA and UTAFor University Transfer 
Admission (UTA), students are eligible to apply once they reach the age of —k. 
Seven of the —Z items required for UFA are not needed for UTA. Biven the 
di8culty in satisfying these O requirements, such as class ran9 and SAT&AIT 
scores, UTA reduces the overall burden by more than 50; when these items are 
excluded. Two factors that often signijcantly impact students1 ability to meet 
UFA eligibility criteria3jnancing and Vnglish projciency3are less stringent for 
UTA. After 2 years of studying at a community college, students can transfer 
to a university as a Cunior without needing to meet the aforementioned seven 
requirements. This is because they have already been college students for 2 years, 
progressing much li9e a university sophomore matriculating into a Cunior year, 
where the primary requirements are academic B%A and tuition payment. Their 
experience on an American college campus and within the community allows 
them to submit more authentic materials for the university/s comprehensive 
(holistic) review.

An additional benejt of community college education is the signijcantly 
lower tuition cost compared to universities. This factor alone ma9es this path 
much more accessible for many prospective students, both domestically and 
internationally, as the savings on tuition provide a substantial benejt. Smaller 
classrooms allow for more accessible instructors, fostering close relationships 
with students and faculty and enabling students to receive more individual 
attention and support. Furthermore, community colleges o-er courses and 
support for students to develop their s9ills across various subCects and personal 
interests, providing opportunities for students to grow and mature strategically. 
Gnternational students can ta9e language courses to improve their projciency, 
develop s9ills and personal hobbies to broaden their interests, diversify their 
academic and extracurricular engagement, and become more familiar with the 
culture and system amidst diverse student populations and larger communities. 
The accessibility of community colleges is a crucial consideration for prospective 
international students see9ing a wellNrounded, holistic education.
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As outlined in Ihapter —, society exhibits a disproportionate interest in ZNyear 
university (UFA). A signijcant amount of resources are allocated to these 
endeavors, with extraordinarily expensive high schools being established to 
prepare students for top universities. Additionally, a robust industry thrives on 
the e-orts made by students and their parents at every stage of the UFA process. 
For instance, Alan Mlinder of The Eew ’or9 Times discussed the jnancial 
benejts accrued by the publisher of the U.S. Eews and World 6eports ran9ing 
(Mlinder, 202Z). ’oung minds are highly susceptible to inPuence, and the pressure 
from peers can be intense. The call to consider alternative entry points may be 
overloo9ed. Eevertheless, ethical educators should adopt a pragmatic approach. 
Without factual 9nowledge of one1s eligibility for ZNyear university admission, all 
other considerations are irrelevant.

Table 4. SelfNAssessment of UFA and UTA _ualijcations

Table 4 serves as an assessment tool for international students to evaluate 
their realistic situation against the requirements of studying in the U.S. at any 
institution. Without this, students can easily be swayed by Pashy mar9eting 
pitches and misguided pressure. Gt acts as a reality chec9. To conduct the 
selfNassessment, students provide honest answers to each of the —0 items in the 
Score column. They then compare these scores with the expectations of their 
universities of interest (Uni A, Uni M, etc). Gn theory, they can include as many 
universities as they wish. Ultimately, universities with scores higher than those 
of the students are eliminated. The remaining ones are the schools they should 
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consider applying to. Gn summary, if a student has low scores for items such 
as A%&GM, or SAT&AIT, 'nowledge of U.S. Universities and Iolleges, jnance, 
the student should seriously consider Undergraduate Transfer Admission (UTA) 
described in Table 4 for UTA eligibility. %lease refer to Table 4 for UTA eligibility.

Tangible

The transfer process is e8ciently and securely structured, enabling students to 
understand the process from the onset of their college education. Academic 
counselors are on hand to guide students along the path that has been established 
for the transfer process.  A wealth of literature,  guidance,  and established 
support systems are available at community colleges and universities to assist 
students in planning their transfer curriculum. Universities have negotiated 
reserved spaces for transfer students and have developed an infrastructure to 
facilitate the transition. Iommunity colleges have clearly dejned the process, 
ensuring students are aware of the expectations they need to meet in order 
to transfer. Gf students adhere to the guidelines, successfully complete the 
required lowerNdivision courses for transfer or their maCor prerequisite courses, 
and engage in extracurricular activities that contribute to their development as 
wellNrounded applicants, they will be wellNprepared for transfer. The guidelines 
and numerous support systems that aid in learning, adCusting, and providing 
specialiYed attention as needed are available for students to leverage and secure 
their path to a successful transfer. Ionsequently, international students should 
strongly consider this viable transfer pathway to enhance their access to reputable 
transfer institutions.

Attainable/Dependable

The factors contributing to the feasibility of the transfer process are diverse. 
Gn addition to the tangible transfer path delineated by community colleges, 
universities have also collaborated to further secure this process. Articulations 
from course to course have been established between community colleges and 
universities, allowing students to enroll in suitable courses where they can 
complete lowerNdivision courses for transfer. For instance, in Ialifornia, a 
wellNestablished articulation agreement is publicly available on a website called 
ASSGST.org. This resource is used by students, counselors, educators, college 
departments, and university admissions o8cers for preparation and admission 
purposes. Students can access the course and admission requirements they need 
to fuljll on the site to plan their transfer path.
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The  subsequent  jgure  represents  the  search  results  on  ASSGST.org, 
demonstrating the articulation between a set of degree math classes taught at the 
Iollege of San Kateo (ISK) and the corresponding degree math courses taught 
at UI Mer9eley. The comparison clearly indicates that if a student has ta9en Kath 
25— at ISK, they will not need to ta9e Kath —A at UI Mer9eley if they choose 
to attend. While the credits and course names may di-er, which is expected, it is 
legally accurate to state that UI Mer9eley accepts math courses o-ered at ISK 
or any colleges that articulate with UI Mer9eley, and vice versa. This approach 
is widely adopted in the U.S., and it may seem unimaginable to most of the 
world. Gn reality, few educators outside the U.S. believe that the world/s top 
public university would allow a community college course to replace its own. 
Gt is understandable that few would believe in the legitimacy of Undergraduate 
Transfer Admission (UTA). Therefore, education and training on the Pexibility 
and e-ectiveness of UTA are urgently needed.

Figure 2, Iomparing Kath Iredit Articulation between UI Mer9eley and 
Iollege of San Kateo. Source: screenshot of assist.org

The articulation agreement is honored by both institutions, providing students 
with clarity and security in adhering to the agreement. The transparency and 
accessibility of these agreements simplify transfer path planning and ma9e 
admission more achievable.  When students follow the correct  path,  excel 
academically, and meet all the established guidelines, they enhance and secure 
their access to the universities that are obligated to honor these agreements.

Gn addition to the  articulation agreements,  universities  in  the  vicinity  of 
community colleges increase their accessibility and visibility to prospective 
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students.  They  do  this  by  providing  admission  information,  dispatching 
university representatives to educate students about the transfer process, o-ering 
inNservice training to counselors, conducting outreach, providing academic 
enrichment programs, and allowing access to university courses for exposure 
and to meet certain requirements. The collaborations between universities 
and community colleges inspire, motivate, and encourage prospective transfer 
students to stay focused and steadfast on their path.

Gnternational students have the opportunity to explore various universities 
during their enrollment in community colleges, allowing them to broaden their 
options and jnd a suitable jt before transferring. This provides them with 
an added advantage in gaining access to a reputable school, as the transfer 
path is clearly outlined, guided, and supported by both community colleges 
and universities. This gives them the conjdence to explore and scrutiniYe their 
choices. Universities also reserve enrollment spaces for transfer students to ensure 
access. These systems in place ma9e transferring more achievable and tangible 
compared to the freshman admission pathway.

Educationally Sound Ranking of Community Colleges

For many, a signijcant obstacle in promoting the benejts of University Transfer 
Admission (UTA) is the lac9 of a fundamental tool: a ran9ing system for 
community colleges. This issue often surfaces among audiences who, having 
grasped the overall advantages of UTA, are left pondering which colleges to 
consider. As of 20—7N2020, there were —,404 community colleges and 2,kO7 
fourNyear institutions in the U.S. (EIVS, 2020). Accustomed to the convenience 
of university ran9ings, these audiences frequently see9 a similar system to simplify 
their decisionNma9ing process for community colleges. 6egrettably, much to 
everyone/s disappointment, no such ran9ing system exists for community 
colleges. Koreover, there is no educationally sound method for creating one, nor 
should there be.

6an9ing serves the purpose of distinguishing overall performance among many 
choices on an extensive list of items of ratings. _uacquarelli Symonds (_S), 
9nown for providing world university ran9ings, suggested that ran9ings are about 
who performs the best overall, while ratings can indicate who has done what 
well (_S, 202Z). Gn mathematics, ran9ing ta9es two forms. –ne is classijcation, 
where a8nity groups are formed through select characteristics, and the other is 
arranging a list of items using an interval scale, with each value being a composite 
of measurable units. The former is often a horiYontal grouping on a Iartesian 
plane. An example of this would be the Iarnegie Ilassijcation of Gnstitutions. 
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There is no clear way to ma9e a subCective Cudgment on which group is better 
and by how much. The latter, on the other hand, allows our analog brains to 
see the scale as an indication of how far each item is from each other$ therefore, 
determinations of how much better vs worse, expensive vs cheap, cold vs hot 
can be made, which leads to a ran9ed order. Within the interval scale, a range is 
chosen, typically from — to —00 or from — to injnity. Students/ grades are often 
standardiYed on a scale ranging from — to —00, with —00 being the best. University 
ran9ings use the range of — to injnity, with — being the best.

However, a dilemma exists for any attempt to ran9 community colleges. Vach 
community college primarily serves its local community. A naturally formed 
a8nity grouping is not inPuenced by any external factors other than what is 
inside the community. Unless there is a universal way of measuring all community 
colleges so that they can be arranged on a ran9ed scale, community colleges exist 
on a Iartesian surface, disallowing value Cudgments to be easily made about them. 
However, there are several factors that may not be universal yet meaningful for a 
specijc purpose. For example, one can reasonably request data on the number of 
students who transfer from a given community college to universities. However, 
not all community colleges focus on transfers as their primary mission, and their 
transfer numbers can be a result of how close they are geographically to the 
universities and other factors, such as the age of the student body.

Eevertheless, tangible data can be gathered to assist in selecting community 
colleges that are conducive to UTA. With a combined experience of 50 years, the 
authors have identijed the following data points as benejcial for guiding students 
who aim to succeed in UTA. These data points include transfer outcomes, location, 
and a caring college environment, abbreviated as TLI. This approach combines 
both Iartesian groupings and ran9ed order measurements. Gn theory, once data 
have been collected and standardiYed, they can be plotted in a threeNdimensional 
Vuclidean space. However, this method does not serve as a model for determining 
ran9ings (?hao and Luan, 200k). Gnstead, it serves as a model to determine which 
grouping of community colleges a student might choose for further research 
before applying. According to Dunbar/s Eumber, a group of no more than —50 
can be reasonably managed. Vmpirically spea9ing, there are around —00 U.S. 
community colleges that have been actively recruiting international students. 
This system is far superior to a ran9ed order, such as university ran9ings, which, 
while attractive, involves many compromises.



VET6’ %–GETS T– US VDUIATG–E O7

Figure 4 N Gdentifying Iommunity Iolleges Kost Advantageous to UTA Mased 
on TLI.

Transfer Outcomes: Again, using Ialifornia as an example, some community 
colleges have developed strong relationships with neighboring universities. As a 
result, a signijcantly greater number of students transfer. –ne can use either the 
pure count of the transfer or the transfer rate depending on the situation. For 
example, a small college would have fewer transfers than a large one. Gn that case, 
the rate of transfer is more meaningful.

Location: Ialifornia as a whole is a better environment for UTA, as explained 
earlier. Among the ——2 community colleges, those that are physically close to 
maCor universities tend to have more students transferring successfully than do 
those that are in rural areas. 6ecently, one may add safety as both a modifying 
and mediating factor in determining location.

Caring College: it ta9es a village. Since community colleges exist to serve their 
local community, their funding, academic focus, student goals, and many other 
factors together or separately exert strong inPuence on campus culture and 
operations. The extent to which the institution prepares students for transfer 
undoubtedly a-ects the outcome. Does the college have a transfer center= How 
many counselors are fullNtime transfer advisors= How many universities are 
partners with the college=

Iollectively, these factors hold strong predictive value for student success in 
University Transfer Admission (UTA). However, currently, individuals must 
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search in various disparate locations to compile data on transfer outcomes, 
location, and caring college. There is a clear need for e-orts to systematically 
gather and present this TLI information. Doing so would address the existing 
information gap in this critical area.

The Value Proposition

We must value the presence of international students in the U.S. While the 
U.S. continues to be the most desirable study destination among international 
students, a systematic awareness campaign of one of the most vibrant and proven 
degree attainment processes through UTA is highly desirable and urgent. Gt opens 
doors much wider for students, therefore benejting U.S. institutions and the 
country/s goal of global mobility.

Discussion of UTA with a focus on global mobiliYers is because of the benejts 
that international students will garner and contribute and because the U.S. as 
a whole will greatly strengthen its academic rigor, student diversity, and equal 
opportunities. The U.S. higher education system o-ers Pexibility and access 
for students to study a subCect of their choice, enabling them to increase the 
possibility of exploring and expressing their talents, capacities, interests, and 
passions as opposed to educational systems that might force them to conform to 
predetermined decisions. Additionally, the focus on research, critical thin9ing, 
and selfNexploration, development, and expression in higher education enables 
international students to examine academic thought and insight into the freedom 
and inspiration that enhances personal development and intellectual autonomy. 
This priceless opportunity and liberty in intellectual exploration will remain an 
inPuential lifelong asset that will contribute to enlightenment wherever graduates 
go, especially when they return to their home countries.

Kany  of  them  come  from  homogeneous  societies.  Their  enrollment  in 
community colleges where there is a higher degree of diversity will enable them 
to develop a more informed, tolerant and inclusive self that can navigate across 
cultures, systems, and diverse populations. They will also have opportunities 
to garner increased language projciency, as they are able to ta9e courses and 
have lived experiences inside the colleges/ surrounding communities that will 
allow them to practice and develop their language s9ills while in community 
colleges. With students who have realNlife experiences away from relatively closed 
university communities, international students in community colleges will have 
more realistic life experiences and more exposure to a wide spectrum of societal 
issues and infrastructures that can help to mature and expand their worldview. 
These are but some of the many benejts of international students who will have 
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the privilege of studying in the U.S. and even more so for those who choose UTA. 
Thus, studying in the U.S. for many international students will be transformative 
and life altering$ thus, utiliYing all available gateways to explore the U.S. higher 
education system would benejt international students.

Koreover, the country still needs to continue attracting talent to maintain its 
economic vitality. As this boo9 argues, talent is everywhere$ opportunities are 
not. Iommunity colleges are a matter of fact Statue of Liberty in education 
because they welcome people of all ages, all capabilities, all wal9s of life and most 
importantly all colors and creeds. Iommunity colleges open doors to welcome 
all who come to the U.S. for a chance at life. Iommunity colleges exist to uplift 
highNpotential and lowNresource talent so that they can add to and build upon the 
economic, cultural and scientijc success of the nation. Gndeed, a strong economy 
will build a strong nation with political stability and cultural plurality. Kost of 
the students up to this point who are recruited to the U.S. are predominantly 
people of color, but they are from more privileged families. –ur current practice, 
for example, UFA, is to conveniently ignore the large portion of students who are 
equally talented but less fortunate to have the same privilege and resources. This 
runs contrary to the founding principles of this nation.

Furthermore, the value of international students, particularly in the U.S., remains 
underappreciated. The U.S. socioeconomic, racial, and cultural infrastructures, 
combined  with  its  complex  history  and  geographical  location,  ma9e  the 
experiences and contributions of international students uniquely valuable. 
Meyond their obvious commercial value, as they typically pay higher college 
tuition than domestic students, international students/ intrinsic contributions 
are often overloo9ed. Gn 2022 alone, international students contributed over 
#4z billion to the U.S. economy (GGV, 2024). These students, who arrive in 
the U.S. as adults with signijcant levels of learning and are ready to bear the 
high cost of education, have the potential to ma9e remar9able contributions to 
society through discovery, invention, and engineering in science and multifaceted 
brilliance in arts. Gt is worth noting that these individuals reach adulthood 
without any investment from the U.S. and are li9ely to be selfNsupported during 
their years of study in the U.S. Eevertheless, their U.S. education benejts the 
world. Therefore, the intrinsic value of international students that goes beyond 
jnancial contributions deserves serious consideration as a matter of national 
policy and economic security.

The U.S., a nation shaped by racial tension, slavery, indigenous genocide, and 
continuous immigration, is both a melting pot and a source of tension among 
diverse populations. This intersectionality leads to stereotypical projling and 
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racial and cultural bias, complicating the clear recognition of international 
students/ contributions as a distinct group. Drawing from the authors/ combined 
Z0 years of experience wor9ing with international students, we have observed 
that these students typically arrive with a strong sense of focus, selfNworth, and 
appreciation for their culture, and they are primarily open and dedicated to 
academic engagement. Gt is important to note that the perceptions and struggles 
of immigrants are distinct from the challenges and motivations of international 
students. We urge institutions and practitioners to continue fostering the growth 
of international students, while protecting them from immediate exposure to 
societal biases in the U.S. Vmpowered by conjdence and passion, international 
students enrich learning communities and the broader community they inPuence 
by o-ering diversity of thought, ideas, culture, and systems. They serve as 
ambassadors of their respective countries and people, leaving a lasting impression 
of value, honor, respect, and proper representation in their surroundings.

Thus, 9eeping the doors of the United States open to international students is far 
more benejcial than their economic contributions. Blobal mobility inside the 
U.S. is the open space to breathe in new ideas, insights, contributions, rePections, 
and ambassadorship that foster more humane, respectful, and inclusive outloo9 
and relationships.  Iommunity colleges will continue to open for this infusion to 
ta9e place by enabling international students to come to the U.S. and engage in 
their study. The need to 9eep open doors for the contribution of international 
students in the U.S. academic arena and beyond remains to be apparent and 
necessary.
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Abstract

International  Branch  Campuses  (IBC)  represent  one  strategy  for 
internationalizing U.S. higher education. Indeed, recruiting from locales around 
the IBC presents a clear entry point for students to gain access to U.S. higher 
education. This chapter describes the relationships that one IBC has with its local 
community, from outreach in teaching high school subjects in English in local 
high schools to supporting lifelong learning ekorts. This chapter describes the 
ekorts to engage in the community, the speciWc programs ta:ing the IBC faculty 
into the community, and the resulting ekects of these relationships on student 
recruitment. ;e argue that leveraging local cultures at IBCs to support local needs 
and meet students where they are providing opportunities for both sustaining the 
IBC and providing speciWc entry points for students living near the IBC to access 
not only a U.S. education close to home but also an opportunity to study in the 
U.S.

KeywordsJ  international  branch  campusesG  community  engagementG 
recruitmentG entry points
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Introduction

International  Branch  Campuses  (IBC)  represent  one  strategy  for 
internationalizing U.S. higher education (;il:ins 0 Muisman, 1O“1). ”ne of 
the priorities and challenges of IBCs is to penetrate the local community and be 
accepted as  one of us.Fx 8eeting this challenge propels the IBC into the forefront 
within the community, being seen as accepted not only as an educational 
institution but also as one that is valued in the community. -or an IBC, this 
inclusion is a :ey mechanism through which it provides entry points to access to 
higher education in the U.S. community.

Hi:e in many Vsian countries, in Korean culture, education, especially higher 
education, increases with socioeconomic status. In this conte’t, having their 
children study abroad, especially in Europe or the U.S., is desirable for many 
middle4class parents. Understanding this cultural and social conte’t and locating 
an IBC in Korea could allow for the home institution to build a sustainable 
organization abroad. Sustainability, however, must also mean that families in the 
host country, in this case Korea, accept the IBC as an U.S. university. Thus, being 
included in the local community is critical for the IBCqs success.

This chapter shares the story of how one IBC, Aeorge 8ason University Korea, 
was able to move from being seen as an outsider organization to being a member 
of the local community.

George Mason University Korea – The Beginning

;hen Aeorge 8ason University Korea opened at the Incheon Alobal Campus 
in 1O“Y, few members of the Incheon community were aware that the Korean 
government had provided logistical and Wnancial support to the launching of 
this IBC. This lac: of :nowledge Puic:ly led to perceptions of 8ason Korea as 
a U.S. university that intended to steal top talent from Korean universities, that 
is, students with strong academic performance and English s:ills and who have 
the highest T”E-H scores. Incheon citizens began to believe that 8ason Korea 
(and the other universities at the Incheon Alobal Campus) were the epitome 
of the  ivory towerF, who preferred to remain separate from the community 
we inhabited. This perception, which included the belief that 8ason Korea 
admissions were highly competitive and selective due to the English rePuirement, 
akected recruitment ekorts in Incheon and other surrounding cities.

6ather than allowing this perception to become reality, 8ason Korea utilized the 
globally minded faculty and administrative talent, many of whom were Korean 
Vmerican, to change the local perception of the university. In the ne’t section, we 
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provide a history of how members of an outsider university (IBC) wor:ed within 
the city to transform 8ason Koreaqs image into one of a university see:ing to give 
to, rather than to ta:e from, its community.

Connecting with the Community

It soon became clear that many local and greater Seoul metropolitan area 
high schools did not welcome 8ason Koreaqs recruiters. Vs noted above, the 
recruiters were seen as foreigners attempting to steal students away from Korean 
universities. 6ather than focusing on high school students and being seen as 
directly competing against Korean universities, 8ason Korea collaborated with 
o5cials from the Incheon 8etropolitan ”5ce of Education and high school 
college3career counselors to launch 8ason Dream in 1O“&. This program was a 
mi’ture of academic seminars led by Korean Vmerican faculty and discussions led 
by current 8ason Korea students describing their educational e’perience. These 
sessions demystiWed 8ason Korea as a university and allowed middle school 
students a chance to try out a U.S. education in English for a day. To complete 
the college visit, the middle school students too: a campus tour and ate at the 
campus cafeteria. Vs they would visit a U.S. college campus, the students left with 
8ason Korea branded gifts. The students and their chaperone teachers shared 
their e’periences with family, friends, and school administrators. The service of 
engaging in college preparation for middle school students was welcomed by 
the community, especially among schools serving lower4income families. The 
demand for participation in the program among Incheon schools led to a tripling 
of the number of 8ason Dream programs per year, a practice discontinued only 
due to the C”RID4“@ pandemic.

;hile the 8ason Dream program supported middle school students, a dikerent 
program was  built  in  collaboration with  the  Incheon high schools.  Vs  a 
U.S.4based IBC, all 8ason Korea instruction is in English. The 8ason Korea 
Career Development Center partnered with local high schools to oker peer 
mentoring in conversational and professional3business English to Korean high 
school students. The director recruited 8ason Korea students with strong 
English s:ills, including Korean students whose high school education was 
abroad or at an international high school. The application and interview process 
highlighted the need for professional and continued engagement by 8ason 
Korea students, ensuring that they would support their local Korean peers while 
simultaneously demonstrating the :ind of training college students would receive 
by attending 8ason Korea. The peer mentors were deployed to high schools 
throughout Incheon, with additional mentors supporting high schools serving 
lower4income families. Arant funding supported mentor transportation and a 
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stipend, allowing the mentors to visit high schools twice a wee:. This program, 
while successful in introducing Korean students trained at a U.S. university to 
Korean high school students, was also akected by the C”RID4“@ pandemic.

The peer mentor program solidiWed 8ason Koreaqs reputation as a contributor to 
Incheon. Before the C”RID4“@ pandemic, the program director was approached 
by a local non4governmental organization to e’pand the mentorship program. 
The e’pansion would partner peer mentors with high school students from a 
remote island of Incheon City to support their engagement with UN SDAs. In 
this partnership, high school students were mentored on the academic research 
process and English presentation s:ills. Vs the partnership began, the pandemic 
emerged. 8ason Korea student mentors moved their mentorship online. The 
culmination of this partnership was a (socially distanced) in4person presentation 
by high school students at the 8ason Korea campus. The participants were 
the Superintendent of the Incheon 8inistry of Education, members of the 
Incheon City administrative team, high school administrators and teachers, 
students and their parents, and 8ason Korea faculty and students, along with 
other community members. The student presentations provided such e’emplary 
evidence of the value of 8ason Korea community engagement that the Incheon 
government o5cials inPuired about e’panding this type of partnership to 
additional districts within the city as well as e’panding community engagement 
overall. No longer seen as outsiders, community members, such as city council 
members and high school principals, began to see: ways to partner with 8ason 
Korea.

Expanding the Partnership

In the IBC, faculty members who have a full understanding of both the host 
country and the home country of the university play a :ey role in building a 
relationship with the local community. -aculty members who understand the 
local culture through education and wor: e’perience at U.S. universities are 
instrumental in building a positive reputation for the IBC. They act as the bridge 
between the IBC and the local community.

In Korean culture, the profession of professor is a highly regarded position. 
8ason Korea was privileged to recruit several faculty members who were Korean 
and who had been trained and previously employed in U.S. higher education. 
These faculty members met the community e’pectations of a professor. They also 
understood the Korean conte’t and could both literally and Wguratively translate 
the mission, goals, and opportunities at 8ason Korea to Incheon citizens. These 
faculty members, selected because of their dedication to a U.S. undergraduate 
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educational e’perience, were critical in e’panding partnerships between 8ason 
Korea and Incheon.

The Korean faculty at 8ason Korea successfully secured funding from the 
Korean government to build additional programs to ma:e the U.S. university 
e’perience accessible to Incheon citizens. ”ne local grant allowed 8ason Korea 
to hold university classes at Incheon high schools several times throughout the 
academic semester. 8ason Korea faculty visit high schools, teaching 8ason 
Korea classes in which current Korean high school students are interested. 6ecent 
courses have included International /olitics, Economics, Con'ict Vnalysis and 
6esolution, English Communication, and K4/op Culture. The 8ason Korea 
faculty teaches high school students just as they teach their university studentsG 
for in some cases, only si’ months of education separate the two groups of 
students. Migh school students gain Wrsthand e’perience as to what 8ason Korea 
means by U.S. education. -aculty members as: high school students to engage in 
class, just as they do their university students, from active learning in small group 
activities to answering Puestions posed during the course lecture. ;e found 
this partnership with local high schools to be beneWcial in two ways. -irst, we 
demonstrated our desire to support the local community, gaining the trust of 
local government o5cials and high school administrators. Second, we have seen 
an increase in our local applications. Some of the students who participate in this 
program apply to 8ason Korea. In their essays, they describe how the e’perience 
of ta:ing a class with a 8ason Korea faculty member at their high school shaped 
their desire to be in a classroom where they could demonstrate their interest and 
engagement with faculty whom they felt would help them be successful. Students 
felt more comfortable and conWdent in their choice of 8ason Korea after ta:ing 
classes in high school with the 8ason Korea faculty.

”ne  signiWcant  government4funded  project  was  secured  by  the  Korean 
faculty through the National Muman 6esources Vdministration. This funding 
supported the creation of a professional development training program for 
Korean government o5cials interested in wor:ing with U.S. entities. The 
curriculum provided direct training for U.S. business transactions in both 
English and Korean. Vdditional grant funding allowed securing a contract with 
the National University of Education to provide similar training for Korean 
teachers and school administrators, again in English and Korean. By utilizing 
the s:ills  of the Korean faculty at 8ason Korea,  the critical  audiences of 
government o5cials and education administrators became more familiar with the 
university. 8ason Korea was seen less as an outsider organization and more as 
a community member, accessible to all. Aiven that these training opportunities 
were open to o5cials who have no formal power over 8ason Korea, the goal 
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was not to change policy. Instead, these professional development and e’ecutive 
education partnerships, launched by the 8ason Korea Korean faculty, served 
to further the notion of the university as a community member. The Korean 
faculty understood the local Korean conte’t and could translate their own U.S. 
education and teaching e’perience into a consulting and advocacy role at 8ason 
Korea. Their wor:, in turn, allowed 8ason Korea to be seen as a positive 
contributor to the Incheon community.

Refection

Vn IBC will be successful only if it can be seen as a local university rather than an 
outsider pushing into the local community. In Incheon, South Korea, o5cials, 
educators, parents, and high school students have had positive e’periences with 
Aeorge 8ason University Korea and are thus more li:ely to recommend this IBC 
as a university for Korean students. ;e argue that the success of Aeorge 8ason 
University Korea, measured by its upcoming “Oth anniversary and continual 
e’pansion in enrollment, is in part a function of the wor: of the leadership 
and faculty to understand and wor: with the local community. Vs a legitimate 
university for Korean students to attend, 8ason Korea has become an entry point 
to U.S. higher education for Korean students.
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Chapter 7

Breaking Barriers
The Rise of Three California Community Colleges

Jing Luan
Provost Emeritus, San Mateo Colleges of Silicon Valley, United States

Abstract

This chapter presents strategies and examples from 3 lesser-known community 
colleges in California. Their examples illustrate how, despite lacking initial 
prestige and reputation, the 3 colleges succeeded in securing a spot in the Top 
20 rankings by the Institute of International Education (IIE) and culminated 
in recognition from the White House in the form of the Excellence in Exports 
award for U.S. higher education. The approaches employed were often contrarian 
and outside the box. For instance, they recruited universities before recruiting 
students, hosted parental seminars rather than student-only ones, paired with 
transfer staz from universities  at  fairs,  established hori8ontal  and vertical 
pipelines, built possibly the largest university transfer network in the U.S. while 
removing any barriers within their control, leveraged third-party promotions 
rather than paying directly for search engines, readied their global online courses 
before the global pandemic, and stayed ahead of geopolitical shifts. These and 
other innovative strategies played a crucial role in their success and could serve as 
a roadmap for other institutions facing similar challenges.

Keywords: transfer network, vertical integration, universal academic credits, 
in-country orientation, in-country staz, value-added marketing, /0N20 rule, 
operational eRciency, scaling, entry points
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Introduction

Figure M illustrates the Vourney and accomplishments of the San “ateo Colleges 
of Silicon ”alley from 20M2 to 2022. Their experience, particularly the 5how: 
described in this chapter, may be useful to readers. The chapter explores the 
M0-year Vourney during which the 3 colleges went from approximately /0 
international students to more than M,B00 in B years through a number of 
exciting innovative approaches. Hopefully, their story will help smaller and less 
well-known schools gain market share and results.

Figure M% Scoreboard of the M0 Oear Journey of San “ateo Colleges of Silicon 
”alley

When the 7oard of Trustees directed the Chancellor to develop international 
education, the San “ateo County Community College 9istrict (S“CCC9) had 
a modest international student population of approximately /0 across its three 
colleges. The prevailing marketing wisdom suggested that it would take 3 years to 
establish a reputation and B years to see signi'cant results. However, S“CCC9 
set ambitious goals% to achieve 'nancial stability and positive cash Gow for the 
3 colleges, to foster an environment conducive to international student learning 
and attractive to students, and to increase their numbers by 20K annually and 
cumulatively. They achieved all three goals within B years.

7y 20M4, the 3 colleges were enVoying a budget surplus from international 
education revenue,  with /0K of  the  funds directly  supporting classroom 
instruction. Their international students had access to one of the nationqs largest 
networks of universities ozering guaranteed transfer packages. 1ccording to 
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their board reports and published data, their transfer rate exceeded jBK, student 
satisfaction was over jBK, and a third of their students transferred to the top M00 
universities in the U.S. and abroad. In 20M/, their numbers had increased tenfold 
(M000K) since the initiative began 've years earlier.

Their guiding principle was simple% students 'rst. Their vision was to serve 
as a model for smaller and lesser-known institutions aiming to compete at a 
higher level. They faced numerous challenges, but their Vourney was about 
overcoming disadvantages and highlighting the positives. 1bove all, their survival 
strategies were characteri8ed by exciting innovation, daring approaches, and 
unconventional methods.

In headline fashion, these are some of the most ezective measures they took.

Recruiting Universities Before Recruiting Students

Pather than initiating their Vourney with a recruitment trip abroad, they 'rst 
took the time to analy8e their strengths and weaknesses. This introspection led 
to the development of a network of domestic universities that ozered guaranteed 
transfer agreements with the 3 colleges. This strategic move proved to be highly 
bene'cial. It allowed them to present parents with a clear path to a degree for 
their children, and highlighted the added value of using the three colleges as a 
stepping stone to better opportunities. This approach ozered a more favorable 
comparison between University Transfer 1dmission (UT1) and traditional 
University Freshman 1dmission (UF1). For more details, refer to Chapters M and 
B.

Kids Are Easily Wowed, but Parents Are Your Target Audience

Initially, they prepared many presents and marketing materials to bring with them 
on the trips. They also generated youth-oriented promotional videos and images 
to help attract young people. They would log hundreds of contacts each time. 
However, they found that most of the contacts never replied to their customi8ed 
email follow-up. They #uickly learned that attracting international students to 
a community college had to be through students$ parents. Conse#uently, they 
began to devote more resources to hosting parental sessions, and if they had 
parents visiting their booth at a recruitment event, they would carry on an 
in-depth conversation with them. These ezorts paid oz. They ended up with 
more than half of their students coming through their interactions with the 
parents who then became their best unpaid promoters. The parents believed in 
the 3 colleges and wanted more of their friends$ children to attend them. Words 
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cannot describe the feeling when the parents shook hands with the colleges$ 
representatives at the booth saying 5my child is now in your hands:.

Turning Perceived Weaknesses into Strengths

Apinions abroad tend to look at the uni#ue features of community colleges as 
negatives. Apen enrollment is perceived as having no standards. The wide range 
of student age and inclusion of Vob training are all negatives because they are 
dizerent from the standard image of undergraduate campuses in elite universities. 
However, community colleges have turned around the negative views by clearly 
and proudly stating that open enrollment is the 1merican way of giving all who 
desire to learn a chance. Instead of re#uiring students to take S1TN1CT tests, 
which are not e#ually available throughout the world and U.S., community 
colleges have their own homegrown assessment tests that can accurately place 
students in the right class at the right level. Pegarding age, working adults and 
retired individuals are not taking transfer courses as the M/ year olds. However, 
having them on community college campuses gives young students the chance to 
network and learn from those who have made it in the workforce. That is often 
something unavailable on typical university campuses.

Keeping Messages Simple in All Matters Everywhere

Early on, they discussed engaging a sophisticated web design 'rm to make their 
website splashy. They soon reali8ed that the users of their website were primarily 
parents, recruitment agents, and school counselors who needed information and 
instructions on the application process, not glit8y images. In other words, the 
users wanted the website to be a transaction site. Excessive marketing on the site 
would defeat the purpose. This was #uite an epiphany. 1s a result, the 3 colleges 
eliminated large digital spreads, which took up time and bandwidth to load on the 
users$ ends. They began to present on their homepage the entry points to study 
with them and the respective steps.

They spent an enormous amount of time on their brochures& not in making them 
glamorous and Geshy but to hone their messages to keep them simple and as easy 
to read and memorable as possible. In the early days of their Vourney when they 
were almost unknown abroad, they spent time developing deeper bonds with 
recruitment agent partners and made sure they put the 3 colleges prominently 
on their respective websites, which collectively allowed the 3 colleges to appear 
often and everywhere in all search engines. 7y avoiding to pay advertisement 
dollars directly to search engines, their resources were wisely spent on growing 
third-party relationships who in turn promoted the 3 colleges to prominent 



JIY’ LU1Y, LEILT H17TE, 91”I9 L. 9I “1PI1, ;PISHY1 7IST1j@

showings on search engines. It appeared to be against the grain and contrarian 
but worked well.

Figure 2% “inimalist 9esign of Homepage

Adopting New Tech Only When It Can Scale

In line with the unconventional approach of promoting the 3 colleges via third 
parties$ website links vs. paying for search engines, they also postponed their 
engagement with Facebook, Instagram, and other social media platforms. The 
rationale behind this decision was clear% their initial small international student 
base was not a critical mass and would not generate enough 5likes:, and China, 
their potentially largest source of students, had restrictions on Western social 
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media. ’iven that applications for community colleges are generally simpler with 
fewer re#uirements, they initially used paper-based applications. They continued 
this approach until they were ready to transition to online applications. Upon 
doing so, they became the 'rst in California to launch an application portal for 
international students using Salesforce in 20M@.

Being a Large Fish in Fairs

Early  on,  they  noticed  that  community  colleges  were  overshadowed  by 
universities at recruitment fairs. The presence of well recogni8ed and selective 
universities excited the student visitors and gave them the impression that they 
would have a good chance at being admitted if they applied. They would 
then #uestion the need to consider a community college with no ranking, no 
demanding admission criteria, and tuition often less than their international 
high school. Therefore, the 3 colleges re#uested and sought out fairs that would 
highlight community colleges. They partnered with vendors and schools to host 
their own fairs and seminars. 1dditionally, they brought transfer admissions 
oRcers from highly ranked universities to their events. 1wareness of their 
institutional brand spread #uickly, and their reputation began to be associated 
with well-recogni8ed universities. 1 search on 7aidu (China$s ’oogle) showed 
them  M to  @ rankings in China.

Instilling Pride in Selecting Transfer Colleges

Dride and prestige are undoubtedly key components in parents$ minds when 
it comes to their children going to college. The 3 colleges understood that 
scholarships were part of this combination, therefore, they engaged with local 
community supporters to develop the ’lobal 7eca Scholarship. While the 
amount was small  (O2B0-O3000) per award,  it  created a  distinct  image of 
excellence and prestige.

They also developed the EducationUS1 Scholarship, which would waive a 
student$s application fee if he or she stated on the application form that he or 
she had met with an EducationUS1 advisor for any reason. The honor-based 
scholarship served them well and promoted EducationUS1.

Being Unconventional

  In-country Dre-departure Arientations
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This  was  one of  the  most  successful 
recruitment  events  ozered  by  the 
colleges. They brought an admissions 
oRcer (typically D9SA) and a counselor 
every year in late June to countries with 
the largest number of admitted students. 
They  partnered  with  either  agents 
or  directly  with the US Commercial 
Services or EducationUS1 to host the 
sessions. “any times, as an exception, 
they  were  invited to  the  Embassy  or 
Consulate for their single institution 

event. This was because very few, if any, community colleges would conduct 
in-person in-country pre-departures. Furthermore, late JuneNearly July is not a 
busy time for recruitment. While they typically opt for the cheapest Gights (staz 
rarely Gew business class unless they used their own miles and points) and less 
expensive hotels, they would, however, host events in B-star hotels, including Pit8 
Carlton and Dark Hyatt. They would never do something like this in the U.S., 
but the cultures in many countries would associate an institution$s reputation 
and brand with where they host events. 1t almost all stops, they would attract 
curious parents who brought their college-age children who had not applied for 
any colleges. 1fter attending the session, the parents would decide to have their 
children apply on the spot. Their eventual enrollment was more than paid for the 
cost of these trips.

  ;eeping up with the Joneses

While 1merican tradition is light on fanfare and extravagance, they thought 
otherwise for their recruitment abroad. They partnered with a local Yapa winery 
to label the wines with the 3 colleges$ brand and logo.  This proved to be an 
outstanding move because the recipients would display the wine gift as their 
valued possession with class and taste. Af course, the colleges made sure only 
select guests would receive the wine, and they were legally cleared to be able 
to purchase the wine as gifts for distinguished guests. 9uring the CA”I9-Mj 
pandemic, they purchased masks and printed their logos on them as exhibit 
table gifts. They noticed that their typical arrow-shaped college banners would 
disappear in a sea of college banners. 



EYTPO DAIYTS TA US E9UC1TIAY jj

They designed their own pennant in the form of 
a shield while incorporating all 3 colleges$ logos. 
They published biannual newsletters to inform their 
partners and the global community of their exciting 
news and transfer successes of their students. These 
newsletters were professionally designed, and each 
piece of news was carefully worded for brevity and 
emphasis. They noticed that the readers often would 
contact the colleges 'rst when they were placing a 
student due to the uni#ue newsletters and their long 
shelf life.



JIY’ LU1Y, LEILT H17TE, 91”I9 L. 9I “1PI1, ;PISHY1 7IST1M00

  In-house Homestay and Ed7n7

Housing was one of the  most important logistical ezorts, and it also weighed 
heavily on the minds of parents. They hired an in-house homestay coordinator 
whose Vob was to develop a network of local families who were willing to open 
their homes to international students for a reasonable monthly fee. Later, they 
moved to develop a network of apartments that would accommodate their 
students for a reasonable monthly rent. They called this their Ed7n7.

  Traveling with Executives

Who traveled was an important institutional decision. 1 factor in the decision 
was how ezective the person could be as a spokesperson of the colleges. While 
most schools would send an admissions staz member to be on the road, and the 3 
colleges did that routinely, they also asked chancellors, presidents, vice presidents, 
deans and executive directors to be on the road. Their presence with their titles 
would bring attention to their events because it showed their seriousness toward 
inviting international students. To meet the college president meant a lot to the 
visitors, and it helped open doors. Their one-two punch was that they would 
then have their staz members conduct follow-ups. Having executives travel for 
international recruitment also made these leaders keenly aware of the diRculty of 
working and the Voy of seeing the students they met on their own college campus. 
While the international trip was extra grueling for them, surprisingly every 
single one of them genuinely appreciated the chance to be part of international 
education.

  In-country Pepresentatives

Someone  once  said  that  international  education  is  all  about  personal 
relationships. Even if people live in the digital era, in-person communication can 
never be replaced. This is why colleges travel to foreign lands for the purpose of 
bearing witnesses to their colleges and developing meaningful and long-lasting 
relationships. However, the drawbacks are also obvious% it is hard to maintain the 
relationship once you leave the country, and it is costly and almost impossible to 
have your U.S. staz in all places all at once. The 3 colleges consulted with legal 
counsel and developed contracts and resources to hire professionals in foreign 
countries to represent them exclusively. They became their eyes and ears, and they 
were also their 'rst line of contact. 1t one time, they had full-time representatives 
in 've of the most promising countries and several more on a part-time basis. 
Their highly productive work drove up and secured their enrollments. The 
investment in these contract staz more than paid for itself many times over.
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  In-country Drinting

With in-country representatives, they then delegated many tasks to be done 
locally in their countries. Drinting and producing college pennants, bags, etc., 
were among the most costly items if performed entirely in the U.S. Aften, 
international mailing encountered delays, misdelivery and customs withholds. 
The in-country representatives worked directly with local vendors or through 
their  agents to produce large #uantities  of materials  and shipped or even 
hand-delivered to the designated oRces or events. They also allowed agents to 
stamp their brochures with their own logos on the colleges$ brochures in an 
area reserved for that purpose. This approach worked well toward the spirit of 
collaboration.

  Pemoving 1ll 7arriers within Their Control

1dditionally, the 3 colleges eliminated admission essays because they did not 
necessarily 'nd them a true reGection of the applicants$ personality and capability. 
They also made an exception for mainland Chinese applicants by allowing them 
to apply and be admitted while in ’rade MM if they were from a public high 
school, in response to the needs expressed by the U.S. Embassy in China. They 
stopped using an external transcript evaluator because the colleges followed the 
same philosophy as the one used for domestic student admissions by treating 
transcripts only as a reference. They would rely more on their own assessment 
tests of math and English to properly place the students in courses.

Vertical Integration for Strong Pipelines

The nature of transfer programs at community colleges is meant for students to 
move smoothly to their university of choice. 1t the beginning of this vertical 
pipeline, this also means that the colleges must make sure students 'nd it smooth 
and easy to reach their campuses. To that end, the 3 colleges developed the 
following programs.

  High School Counselor Pesidency

9uring the  summer,  various  programs are  available  on U.S.  colleges  and 
university campuses for recruitment agents and school counselors to visit. They 
thought that a better approach was to ozer those visitors a longer stay of up 
to M week for them to deepen their bond with the colleges. Hence, the name 
Pesidency. The program ran for 2 years successfully until CA”I9-Mj. Each time, 
approximately M2 school counselors and agents were carefully selected to attend 
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the residency. The colleges paid for their Gight to the campuses and their hotels, 
meals, and local travel. 

  S”IED (Silicon ”alley Intensive English Drogram)

While many colleges were dropping their own language schools, the 3 colleges 
decided to start their Silicon ”alley Intensive English Drogram and to have it 
located directly on their campuses. S”IED students were closely connected with 
colleges$ regular academic programs and they shared student resources, including 
libraries and facilities. S”IED survived the challenges from CA”I9-Mj and 
consistently provided approximately M0-20K enrollment in their international 
program.

  University 1ccess Drogram (U1D)

Students were fre#uently asked about summer enrollment to earn credit and 
to polish their English before the fall semester classes started. Since they could 
not admit students to summer semesters for academic studies, the 3 colleges 
incorporated their intensive English program S”IED (Silicon ”alley Intensive 
English Drogram) by pairing it with one or two credit-bearing courses. The 
program allowed the students additional time to improve their English skills to 
be far beyond the minimum admissions re#uirement and to build their academic 
credits as well as their bond with the colleges.

  Study P Work in Canada or 1ustralia with Silicon ”alley Education

1s they developed their network of guaranteed transfer universities domestically, 
the 3 colleges attracted foreign universities to their network that in turn attracted 
more students to them. However, the U.S. governmentqs policy re#uiring 
students to leave the U.S. upon completion of studies without the prospect of 
automatic work permits posed a challenge. It is widely known that for every 
Indian student coming to the U.S., 2 choose  Canada or the United ;ingdom 
(U;) due to better prospects for work and resident permits. The 3 colleges 
connected the dots by initially attracting students to Silicon ”alley for two years of 
enriching experience and @0 academic credits, and then facilitating their transfer 
to partner universities in the U;, Canada, and 1ustralia. They developed and 
promoted this program as part of their recruitment strategy.

Building an Ecosystem of OJerings

Community colleges are more comprehensive than some universities and liberal 
arts institutions if one considers the full spate of general education courses plus 
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career technical education, Vob training, and lifelong learning. The 3 colleges tried 
to extend this feature to international students based on their needs.

  UCD (University Credit Drogram)

The colleges believe that academic credit is the basis for student mobility because 
it is used for the student to satisfy his or her next level of study. In that vein, they 
rebranded credits earned from the 3 colleges as the University Credit Drogram 
credits.

  Scalable ’lobal Anline Learning (’AL)

Ance they reframed credits as part of the University Credit Drogram, they decided 
to ozer courses online to international audiences with gumption and credibility. 
They started planning for ’AL in 20M/, and serendipitously they were ready 
when CA”I9-Mj struck. 1 uni#ue feature of ’AL was that every online course 
was facilitated locally. While this re#uired some ezort, it signi'cantly mitigated 
issues of loneliness and self-discipline, as ’AL was deployed through local high 
schools or learning centers where students had access to tutors and supervision. 
This was one of the reasons for them to receive the prestigious Dresidential 1ward 
of Excellence in Export through the U.S. Commerce 9epartment in 2020.

’AL  aligns  the  interests  of  all  stakeholders,  including  high  schools  and 
parents. In addition, this alignment eliminates students$ housing costs and the 
complexities of securing student visas. 1s a result, the hub-and-spoke design of 
’AL, with its inherent advantages, is well-positioned to scale both in terms of 
#uantity and speed.

  College University Dartnership (CUD)

The San “ateo Colleges of Silicon ”alley have a reputation for having the largest 
transfer network of universities. With such a diverse group of institutions in 
location, ranking and ozerings, it was important to organi8e activities and to 
identify them as a group. They decided to form a separate non-pro't organi8ation 
called the University College Dartnership (CUD).

  ’lobal UT1 Seminars

Ance CUD was formed, they communicated directly with the provost oRces 
and transfer centers  about its  purpose and invited them to participate in 
transfer events. Ane of the popular activities during the CA”I9-Mj years was 
university transfer admission (UT1) seminars, where they would have at least 
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two universities Voining them in promoting transfer education in general for all 
community colleges, with case studies from their colleges serving as examples. 

  UC 7erkeley P Stanford Summer 1cademies

To better utili8e the summer time for high school students interested in studying 
in the U.S., they worked with personnel from UC 7erkeley and Stanford 
University to develop summer academics that allowed students to take credit 
courses at either university depending on their eligibility and interest. Their 
credits were inter-transferable among the 3 colleges and UC 7erkeley and 
Stanford. 9uring their study, their extracurricular activities included visiting the 
3 colleges$ campuses and neighboring high-tech companies.

The strategies outlined in this chapter played a pivotal role in the accelerated 
growth of the San “ateo Colleges of Silicon ”alley. This growth was achieved 
through innovative and contrarian approaches,  as well  as  outside-the-box 
thinking. 1s U.S. 1rmy ’eneral Amar 7radley once said, 5Wars are won through 
logistics, not strategies.:

9ue to the constraints of chapter length, the leadership, team ezorts, resource 
allocation, and visioning ezorts that contributed to the colleges$ success are not 
detailed in this chapter. However, it is important to note that the exceptional 
team of staz and colleagues, along with their can-do attitude, were instrumental 
in their success.

1s the author of this chapter, I had the honor of being part of this incredible 
team and leading the colleges from obscurity to numerous accomplishments. 
Hopefully the strategies and experiences shared here will prove bene'cial to other 
institutions facing similar challenges.
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Chapter 8

University Transfer Admissions 
Success and Dispelling Myths

Jing Luan
Provost Emeritus, San Mateo Colleges of Silicon Valley, USA

Abstract

This chapter begins by showcasing case studies of former University Transfer 
Admissions (UTA) students who have either attended community colleges or 
successfully transferred to top universities. These cases feature both celebrities and 
regular students who opted for UTA, highlighting their unique journeys. 
Collectively, these stories provide compelling evidence to demonstrate UTA's 
ekectiveness for both American and international students. The chapter then 
proceeds to debun1 0x prevalent myths held by various sta1eholders. These 
misconceptions contribute to the ongoing resistance towards entry points, 
particularly UTA. These myths, rooted in pride, prejudice, and a singular focus on 
prozt at the eEpense of student interest, are the primary reasons for the 
underutili‘ation of certain entry points. ’ach myth is evaluated and assigned 
a :truth scoreS and a :harm scoreS to gauge its impact and validity.

KeywordsN case studies, successful UTA students, root cause, myths, 
misconception, misinformation, prejudice, national strategies, entry points

Introduction

Chapter  0  succinctly  outlines  ten  distinct  entry  points  for  securing  an 
undergraduate degree in the U.R. These entry points, however, are not all 
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leveraged to the same eEtent due to a variety of factors. 7nterestingly, it is often 
the lesserQ1nown entry points that present the most advantageous opportunities 
for students with specizc needs or circumstances. Ta1e, for instance, the Lateral 
Transfer ’ntry Ioint. This pathway, which facilitates student transfers between 
institutions of equivalent standing, can breathe new life into the academic 
journey of students who may otherwise struggle to 4ourish. This approach 
underscores the importance of recogni‘ing and utili‘ing these less conventional, 
yet highly ekective, entry points.

’lon Bus1 transferred from –ueen's University in Canada to the University 
of Iennsylvania and eventually accomplished great business and industrial feats. 
The 55th U.R. Iresident, Harac1 Dbama, attended Dccidental College   a private 
liberal arts college Q before transferring to Columbia University. Ieter Iar1, 
California's youngest lawyer at age 0M, s1ipped regular college coursewor1 by 
ta1ing CL’IR (Completion of College Level Irozciency ’Eams) to gain entry 
to Yorthwestern California University Rchool of Law. Irior to that, he graduated 
from high school at age 03 through the California “igh Rchool Irozciency ’Eam, 
which is the University Credit Irogram entry point.”

Upon znishing middle school, the chapter author crammed all " years of high 
school coursewor1 into one semester to ta1e part in the grueling College ’ntrance 
’Eams in China to gain entrance to university at age 05 (the author s1ipped a 
year of primary school, too). 7n the authorSs case, he 1new by instinct that his 
particular learning style meant that he would not survive the high school years 
due to its Wslow2 pace and highly structured hours, so testing into college was the 
right thing to do and changed his entire life.

Leading by eEample is a powerful tool. As the renowned theologian and Yobel 
Ieace Iri‘e laureate Albert Rchweit‘er once said, G’Eample is not the main thing 
in in4uencing others. 7t is the only thingG (Vi1iquote, KxK5).” To illustrate this 
point, let's zrst eEamine the journeys of celebrated zgures such as Rteve Jobs and 
Valt -isney, who attended community colleges before reaching the pinnacle of 
their respective zelds. This will be followed by a few case studies of students who 
successfully transferred from community colleges to top universities.

Let us zrst loo1 at some celebrated American personalities whose education 
started in a community college.
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The University Transfer Admission (UTA) entry point is predominantly utili‘ed 
by domestic students. “owever, as highlighted in Chapters 0 and K, it holds 
immense value and potential for international students. Dur research indicates 
that there are annually over ";x,xxx seats available at a minimum in community 
colleges. 7f leveraged by international students, this could lead to tuition savings 
of up to *M billion for them and oker a multitude of university choices, including 
many topQtier institutions.

The following sections introduce a small sample of students who have made giant 
leaps from humble circumstances to the top universities. They are among the 
K3x,xxx transfer students annually on community college campuses (CCPC, 
KxK5). -ikerent from their U/A peers, they may have chosen community colleges 
as an entry point for many reasons, but their destination is incredibly remar1able 
and newsworthy. After all, education is about changing lives for the betterment of 
the world. 7n comparison to U/A students, community college transfer students 
consistently report having superior academic support, bolstered selfQesteem, 
and a wider range of options when selecting prestigious universities. 7n her 
recent boo1, Make College Your Superpower, Anna ’sa1iQRmith (KxK5), herself a 
graduate of an 7vy League school, remar1ed, G7t's not where you go, it's what you 
1now.G This reinforces the message from our boo1 very well. Ve emphasi‘e that 
it doesn't matter where you attend collegeñ what matters is where you graduate. 
Ve encourage readers to eEplore both boo1s to gain the most comprehensive and 
convincing arguments for selecting the right entry points to U.R. education.

LetSs enjoy their stories and life journeys. (Note: all photos are from the student 
contributors unless otherwise noted ).
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Yic1  Rhafer's  educational  journey  from  /oothill 
College to UC Her1eley to DEford underscores the 
transformative impact of UTA. After broadening his 
hori‘ons  across  Yepal,  7ndia,  and Borocco,  Rhafer 
recogni‘ed  the  value  of  4eEibility  and  akordability 
in  community  college  education.  Leveraging  his 
eEperience,  he  secured prestigious  scholarships  and 
fellowships,  including  the  7brahim  Leadership  and 
-ialogue Irogram and the Horen Rcholarship.

At  UC  Her1eley,  Rhafer  eEcelled  academically  and 
emerged as a leader in Biddle ’astern studies, graduating 
with honors. Rhafer's pursuit of the Barshall Rcholarship 
enabled him to study governance and Biddle ’astern 

politics at DEford. “e coQfounded 8lobal Community College Transfers to 
advocate for greater access to international opportunities.

&&&

WAfter moving from 9ene‘uela in Kx0$, 7 couldn't akord 
attending a fourQyear university. Therefore, attending 
the  “onors  College  at  Lone  Rtar  College  allowed 
me to  pursue  my “onors  Associate's  degree  under 
a  scholarship,  integrate  myself  in  a  community  of 
scholars, and eEpand my research and presentation s1ills. 
Collaborating with my peers to eEchange feedbac1 on 
our research papers and application essays nourished my 
sense of belonging and made my transfer applications 
more competitive than if 7 had applied after high school. 

7n addition, the “onors -irectors and professors at 
Lone Rtar College were always eager to advise and share 
program and scholarship opportunities. Than1s to the 
supportive community 7 have at Lone Rtar College, 7 am now able to pursue a 
Hachelor's degree in Hiomedical ’ngineering at Cornell University under the Jac1 
6ent Coo1e Undergraduate Transfer Rcholarship.2

&&&
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G7 always harbored the intention of studying in the 
UR. Vhen 7 learned that Ran Bateo College of Rilicon 
9alley was admitting Chinese students over the age of 
0M, 7 sei‘ed the opportunity. The application process 
proved remar1ably 4eEible, and 7 commenced my 
freshman year at the College of Ran Bateo, majoring 
in Ihysics, without undergoing the grueling 8ao6ao 
eEamination in China. Rubsequently, 7 transferred to 
UC Ranta Harbara to pursue my upper division studies 
while conducting research projects in biophysics and 
astronomy.  7t  was  there  that  7  found my passion 
for doing research in eEperimental physics. After 7 
graduated 7 was okered a great opportunity of wor1ing with Irofessor -mitry 
Hud1er at UC Her1eley and Johannes 8utenberg University Bain‘ in 8ermany, 
where 7 was mentored in advancing my research s1ills. /ollowing the completion 
of my research, 7 was eEtended an invitation to pursue my BasterSsZIh.-. 
studies at Yorthwestern University in ’vanston, complete with a full fellowship. 
Currently, 7 am immersed in the study of advanced physics and engaged in 
research focused on analy‘ing gravitational waves. Yotably, 7 have published in 
topQtier journals within my zeld. 7 can say it with conviction that UTA gave me 
the foundation and much needed tuition savings and, most importantly, multiple 
choices for selecting the best university of my dreams.G

&&&

Pic1y “older's journey from community college to 
the University of Chicago and beyond is driven by his 
determination to reform the foster care system. 8rowing 
up in foster care, separated from his family, “older 
embar1ed on a mission to understand and improve the 
system that had profoundly akected his life. 

After  serving  in  the  Yavy,  “older  pursued  higher 
education, starting at /oothill College. “e advocated for 
foster youth rights and enrolled in programs preparing 
him for university studies. Through the VarriorQRcholar 
Iroject,  he  found  his  way  to  the  University  of 

Chicago.”“older's dedication to reforming the system earned him the prestigious 
Barshall Rcholarship, enabling him to pursue an BIhil in comparative social 
policy at the University of DEford. “is goal is to build a worldQclass welfare system 
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for American children in foster care, preventing family separation and improving 
outcomes for vulnerable youth.

&&&

At 0;,  -olly  AuHuchon faced frustration with the 
educational system and dropped out of high school. 
Later, at K0 and $.3 months pregnant, she too1 the 8’- 
(8eneral ’ducational -evelopment) test and continued 
at Tyler Junior College (TJC), where she pursued an 
Associate of Applied Rcience in Iublic Administration.” 
Halancing fullQtime wor1 and college, she completed her 
degree online, ztting it around her wor1 schedule.

Accepted  to  Rtanford  University  to  pursue  public 
administration and international akairs.”-espite never 
dreaming of gaining admission, she too1 the shot and 
succeeded. Rhe said the application process for Rtanford was straightforward.” The 
challenging part was writing the essays. “er advice to othersN WVrite from the 
heart and be real.2 Rtanford see1s authenticity, not embellished stories.

&&&

Lu1a Padosavljevic, hailing from Routh Africa, was 
blessed  with  two incredibly  supportive  parents.  As 
an international student, he demonstrated unwavering 
dedication to his  academic pursuits.  “e earned the 
8lobal Heca Rcholarship from Ca!ada College. 

After completing his three years at Ca!ada College, he 
applied to Cornell University, successfully transferring 
with all three years' worth of academic credits. Vhile 
his journey mirrors that of many successful transfers, he 
describes it as Gan ama‘ing journey.G

At Cornell, he pursued a major in Baterial ’ngineering 
and harbored a longQstanding aspiration to study at 

Rtanford University. 7n KxKK, his dream materiali‘ed as he embar1ed on his 
Baster of Rcience (BR) in Baterials Rcience and ’ngineering (BR’) at Rtanford.
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GHorn  and  raised  in  Yepal,  my  journey  to  higher 
education has been mar1ed by perseverance and a quest 
for eEcellence. As a zrstQgeneration college student, 7 was 
driven by a steadfast determination to secure a brighter 
future, buoyed by unwavering support from my family, 
teachers, and friends. 7 was admitted and provided with a 
8lobal Heca Rcholarship. Choosing to attend the College 
of Ran Bateo (CRB) was in4uenced by its academic 
renown  and  welcoming  environment  for  diversity 
and inclusivity. ’ngaging with supportive teachers, 7 
embraced opportunities for leadership, participating in 

student government and the Alpha 8amma Rigma “onors Rociety. By other 
eEtracurricular activities included tutoring in Ihysics and Bath, where 7 shared 
my passion for learning with fellow students from diverse bac1grounds. These 
eEperiences fostered lifelong friendships and gratitude for the lessons learned.

Transitioning to UC Her1eley, 7 delved into mechanical engineering, benezting 
from renowned professors  and a rigorous academic environment.  Armed 
with a bachelor's degree from Her1eley, 7 entered the professional realm as a 
precision mechanical design engineer at 6eysight Technologies, contributing to 
cuttingQedge innovations in semiconductor technology. /rom Yepal to CRB, 
UC Her1eley, and beyond, my journey underscores the transformative impact of 
education and the limitless opportunities it akords those who dare to dream.G

&&&

Hernardo /ichman Lacerda came to Ca!ada College as 
a group from Hra‘il. “e and his friends all performed 
eEtremely well. “e is among the " who were admitted to 
UC Her1eley to study ’ngineering. 
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GAs a child growing up in a small town in China, the 
prevailing ethos revolved around diligent studying and 
aspirations  for  admission to  China's  top universities. 
“owever,  my  journey  too1  me  far  beyond  those 
familiar  hori‘ons.  7n  middle  school,  7  discovered  an 
international transfer program (a1a UTA   university 
transfer  admission)  okering  a  promising  entry  point 
to prestigious universities in the U.R., which appeared 
more accessible than the traditional university freshman 
admission (UTA) that involves RAT and much more. This 
program, coupled with two years of study at a community 
college, provided international students li1e myself with 

robust support and resources from faculty and stak, facilitating preparation 
for further studies at fourQyear institutions. 7t okered a seamless and relatively 
painless transition for those see1ing education abroad. 7 owe a debt of gratitude 
to the professors and stak at Ca!ada College for their patience and helpfulness 
during my early years in the U.R. They not only assisted me in overcoming 
language barriers but also charted a clear roadmap for my academic journey, 
okering invaluable advice on how to strengthen my university application. 

Vith a  8IA of ".FM and active involvement in various social  activities,  7 
achieved the seemingly improbable feat of transferring to UC Her1eley. This 
accomplishment was made possible by the transfer program and the eEceptional 
faculty who supported me every step of the way. Iresently, 7 serve as a TaE Renior 
at ’rnst … Ooung's Ran /rancisco D%ce, where my career journey continues to 
thrive within the taEation realm in the U.R.G

&&&

GBy educational journey began in Abidjan, 7vory Coast, 
where 7 discovered the ’ducationURA program, guiding 
me  to  an  international  college  fair  in  Barch  Kx0; 
and ultimately leading me to R1yline College. There, 7 
was fortunate to receive the rare but invaluable 8lobal 
Heca Rcholarship. Adjusting to American culture and 
academic standards as a college freshman presented 
challenges, yet with the unwavering support of stak 
and professors, 7 overcame these initial hurdles. -riven 
by determination,  7  not  only met but eEceeded my academic aspirations. 
Iarticipating in the OAL7 program as a student ambassador during my second 
year  opened  doors  to  interact  with  leading  companies  in  Rilicon  9alley, 
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nurturing both personal and professional growth. Rubsequently, 7 secured 
transfer admission and a full scholarship at ’li‘abeth City Rtate University, where 
7 earned my bachelorSs degree in Husiness Administration. 7 was subsequently 
recogni‘ed as /orbes Under "x Dverachiever in Kx0F.””Currently serving as a 
Treasury /inance Banager at Bicrosoft Corporation, 7 attribute much of my 
academic and career success to the solid foundation laid by R1yline College. 
Vithout hesitation, 7 would highly recommend it to others see1ing a similar path 
to success.G

&&&

Pyan Liu began his studies at Iasadena City College. 
Vhile wor1ing multiple jobs and as a zrstQgeneration 
college student from a lowQincome bac1ground, he too1 
a chance and applied to Oale University as a transfer 
student and was successfully admitted. After Oale, he 
earned his masterSs degree from the University of DEford 
and his law degree at Oale Law Rchool. “e is practicing 
law in southern California.  PyanSs  own eEperience 
validated research that community college students who 
transfer to elite institutions successfully graduate at the 
same levels as students who enroll directly from high 
school or transfer from fourQyear schools. “owever, far 

more students from underserved bac1grounds lac1 access to social and economic 
mobility, especially those from lowQincome bac1grounds and zrstQgeneration 
college students. Pyan has set out to reduce the unnecessary hurdles on their 
path to a degree. “e said WVhile my journey was eEtraordinary, it underscores the 
importance of creating more pathways for community college students to transfer 
to top universities.2 sourceN ryanliu.info

&&&

GBy name is Dladipo Toriola 7 was born and raised 
in Yigeria. 7 highly recommend R1yline College. The 
college welcomes you and gave you a great amount of 
support. 7 transferred to UC Her1eley but 7 will never 
forget my time here in R1yline. Currently 7 am wor1ing 
fullQtime as a Bechanical ’ngineer at 8older, CA.G

&&&
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GBy name is Villiam AleEander, originally from Bedan, 
7ndonesia. 7 learned about the Ran Bateo Colleges of 
Rilicon 9alley through a friend who was accepted there. 7t 
okered a fresh approach to studying in the U.R., boasting 
attractive facilities  and a strong sense of  safety and 
resources. Upon arriving on campus, 7 was impressed by 
the supportive stak and dedicated professors who too1 
my academic pursuits seriously.

-uring my two years studying at the College of Ran
Bateo, 7 began pursuing my dream of transferring to
UC Her1eley. Rurprisingly, the application process was

straightforward. -rawing from my eEperiences in leadership and organi‘ation 
both on and ok campus, my personal statements re4ected authenticity and depth. 
Unli1e many high school graduates applying directly to UC Her1eley while in 
a foreign country, 7 eEperienced far less anEiety and, of course, saved tens of 
thousands of dollars in tuition. Iresently, 7 am employed fullQtime as a Pesearch 
Associate at UIR7-’ /oods in California. By journey towards achieving my 
academic and professional goals has been eEhilarating, and my eEperience with 
university transfer admission (UTA) has been immensely fulzlling.G

&&&

8rowing  up  in  8uang‘hou,  China,  Hella  —hang 
deliberately  opted  for  community  college  due  to 
znancial  constraints.  Rhe  also  valued  the  intimate 
environment of community colleges, where personali‘ed 
guidance from both faculty and peers was abundant. 
This  belief  was  rea%rmed  when  she  transferred  to 
UC Her1eley to pursue -ata Rcience. At Her1eley, the 
emphasis on independence could be overwhelming, 
ma1ing it easy for students to feel lost without the initial 
support and guidance she received at her alma mater, 
Ca!ada College in Pedwood City, California. G7 was 
allowed to ma1e mista1es,G she recalls an opportunity 
that proved invaluable in preparing her for the challenges 
of Her1eley.

“er eEperience at Ca!ada College not only provided a supportive environment 
but also okered ample opportunities to engage in eEtracurricular activities, 
fulzlling admission requirements for comprehensive review. These authentic 
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eEperiences directly contributed to her successful transfer admission to UC 
Her1eley.

&&&

G7 am immensely grateful for my eEperience at College 
of Ran Bateo. As a student who was considered a late 
bloomer and had primarily lived under the protection of 
my family, being at CRB provided me with the profound 
opportunity for selfQre4ection and personal growth. 
Heyond the captivating campus location, CRB okered 
a diverse array of subjects with introductory courses, 
enabling me to thoroughly eEplore various academic 
interests.  Their  supportive  networ1 of  information 
tailored for transfer students gave a strong sense of 
assurance, okering a clear pathway for students to strive 
towards their goals. 

Vith wellQdezned criteria and courses geared towards transferring to a preferred 
university, 7 was able to gain conzdence not only in my academic pursuits but 
also in my eEtracurricular activities, such as joining several student organi‘ations, 
including the student council, and ultimately assuming the role of president of 
my own student club.”

The resources and guidance provided at community college is unparalleled, 
akording students li1e myself to consider a multitude of factors that contribute to 
the decision ma1ing process specizc to my own transfer needs. The support and 
eEpertise okered by the faculty and stak paved the way for a smooth transition to 
undergraduate student life. 

Loo1ing bac1 on my journey postQpandemic, from uncertainty about my path 
to znding myself as a community college student, having graduated from UC 
Her1eley, and am currently pursuing post graduate studies at Her1eley “aas, it is 
evident that there is no singular path to academic eEcellence. ’ach individualSs 
journey is uniquely their own, and if given the chance, 7 would wholeheartedly 
choose to embar1 on this journey again.G

&&&
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GBy name is Roroush Botahari from 7ran. 7 was 
a mechanical engineering major Ca!ada College 
before transferring to UC Her1eley. Dne of the 
unique aspects of Ca!ada College was its small si‘e 
compared to other community colleges therefore 
the students and the faculty are very close to each 
other. Ve were li1e a big family. 

Roon after 7 arrived at the college, 7 was accepted 
to this family and ever since itSs been a phenomenal 
eEperience. ’verywhere 7 turn to thereSs always been 
help and support. At Ca!ada College we all help 
each other to succeed, and the results showed.G

&&&

Iisith 6eo, a distinguished graduate of UC Her1eley 
“aas  Husiness  Rchool,  eEemplizes  success  as  a 
case  study  of  UTA.  “is  educational  journey 
commenced through a collaboration between Ran 
Bateo Colleges of Rilicon 9alley and H’LT7 in 
Cambodia, bolstered by ’ducation URA at the U.R. 
embassy. 

Yotably, Iisith was among the eEceptional students 
selected for admission to Ca!ada College Q one 
of the three institutions of Ran Bateo colleges of 
Rilicon 9alley and was awarded the 8lobal Heca 
scholarship. “is time at Ca!ada College was mar1ed 

by numerous accolades, scholarships, and impactful achievements in student 
government. 

After earning his associate degree in business administration and management, 
he transferred to the esteemed UC Her1eley “aas Husiness Rchool. Currently, 
Iisith is currently living in Cambodia, contributing to his nationSs growth and 
development.

&&&
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GBy  two  years  at  R1yline  College  allowed  me 
to  grow  and  improve  as  a  student,  than1s  to 
the support of the stak, teachers, counselors and 
programs such as Ihi Theta 6appa (7nternational 
“onor Rociety) and the “onors Transfer Irogram. 
7  was able to improve my 8IA and gained the 
conzdence to apply to some of the top schools in 
the region   and 7 actually got accepted to these+ 
The community of R1yline College is immensely 
helpful and supportive. 7 would remember this 
place forever+G

&&&

G7Sve spent two years at R1yline College and 
7 really enjoyed my time here. Than1s to 
all  the  help  7  received  from  faculty  and 
stak members, 7 am transferring to Johns 
“op1ins  Husiness  Rchool  with  *Kx,xxx 
scholarship+  Unli1e  a  5Qyear  university, 
R1yline has a small class si‘e where you get 
to 1now your professor better and you get to 
learn better. 7 thin1 this is a very good place 
for international students.G

&&&

G7 graduated high school thin1ing that 7 would never get 
into my dream universities. R1yline College helped me 
become the academic 7've always wanted to be. R1yline 
College's resources and ama‘ing faculty transformed the 
way 7 loo1ed at higher education and showed me that 
there  is  nothing that  7  can't  accomplish.  7  am now 
transferring to my dream school and 7 am so than1ful to 
R1yline College for ma1ing it all possible.G

&&&
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GThe past two years at R1yline College have been the 
sweetest memory since 7 came to the United Rtates. There 
are so much resources here that helped me transfer to my 
dream school. 

The tutoring service provided by the Learning Center 
has helped maintain my 8IA. ’Etracurricular activities 
that 7 got involved with helped me improve my ’nglish. 
/urthermore, being a member of “onors Transfer Irogram and Ihi Theta 6appa 
gave me the opportunity to eEplore more activities on and ok campus.G 

&&&

Leila Tamale, transferred from College of Ran Bateo to 
Rtanford University. -uring her time at CRB, she greatly 
benezted from the support of CRB Transfer Rervices, 
the ’thnic Rtudies department faculty, and the BAYA 
Learning Community. 

&&&

6haoula  Aissaoui  transferred from R1yline  College 
to  Rtanford  University.  “er  words  of  wisdom  are 
W_remember  that  success  is  something  earned  not 
deserved, something gritted not gifted, and something 
reali‘ed not dreamed. Therefore, 1eep moving until you 
do not only reach what you want but what you meant to 
be+2 

&&&

R1yline College has helped Rienny Ang1y not only 
in her academics but also her character as a person. 
Rhe”  transferred  to  University  of  Ran  /rancisco 
and continued to earn her Baster -egree in “ult 
7nternational Husiness Rchool, where she received 
the prestigious Vomen in Husiness scholarship and 
8lobal Citi‘en 8rant.

&&&
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Ve have compelling evidence to demonstrate that UTA is highly ekective 
for American students, okering them equal opportunities for education no 
matter what their bac1grounds or circumstances are. The U.R. education system 
prioriti‘es merit and ambition, enabling all students to strive for eEcellence 
regardless of their resources, family bac1grounds, learning styles, or academic 
preparedness. U/A (University /reshman Admission) and UTA (University 
Transfer Admission) complement each other's strengths, ensuring that students 
from diverse bac1grounds can succeed.

Community  colleges  provide  a  nurturing  environment  for  those  from 
disadvantaged bac1grounds, those not yet ready for university life or those who 
just want a simpler process of admissions. Hy embracing inclusivity and support, 
these institutions empower individuals to thrive. Together, U/A and UTA bridge 
gaps and level the educational playing zeld for all.

“owever, there is still much wor1 to be done to establish UTA as a primary path 
for international students see1ing an education in the U.R. Yumerous domestic 
and international factors in4uence current practices, perpetuating disparities 
in educational opportunities. 7n eEtensive research and empirical analysis, the 
author has identized 0x prevailing myths that contribute to the gap between 
domestic and international students in choosing between U/A and UTA entry 
points. These myths, widely accepted, hinder progress and must be challenged. 
To confront them, the author has meticulously eEamined each myth and rated its 
validity and impact on the UTA Rcale of Truth and Rcale of -amage.

Myth  #1 Institution  Overcapacity    Irofessionals  often  discuss  the 
proportion of international students on campus. Vhile there isn't a specizc ideal 
ratio between international and U.R. students, RtewartQPo‘ema and Iratts (KxK") 
found that international students comprised an average of 3.;@ of all college 
students in the U.R. 6night (Kx0K) highlighted concerns regarding cultural 
homogeni‘ation in light of increasing globali‘ation and student mobility, as well 
as the balance between Gbrain drainG and Gbrain gain.G Arguments for an optimal 
miE of domestic and international students may be irrelevant due to various 
4uid factors. /irstly, ;x@ of international students are enrolled in just 3@ (or 0xx 
universities) of U.R. institutions, raising concerns about oversaturation primarily 
for them. Recondly, there is limited literature discussing the negative impacts 
of oversaturation on institutions. Yonetheless, it is crucial to address situations 
where students predominantly enrolled in one or two programs or hailed from 
one or two countries or where a program is disproportionately inundated with 
international students with specizc needs. Adjustments must be made to ensure 
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resources are available to all students and prevent departments or personnel from 
being overwhelmed.

Myth #2 DTLR ("due  to  limited  resources"),  We Must  Serve  Local 
Students First - Vhile prioriti‘ing local students due to limited resources may 
seem logical, the primary goal of international education is to foster diversity 
and globali‘e the U.R. campuses, both of which are crucial for institutional 
relevance and competitiveness. Boreover, the tuition income from international 
students not only addresses overall institutional needs but also benezts the local 
community through contributions to housing, tourism, and other indirect areas. 
/or eEample, in Kx0M, the Ran Bateo Colleges of Rilicon 9alley, with 0,3xx 
international students, contributed UR- *"5 million to the local community 
and supported 0F; jobs (YA/RA, Kx0$). Therefore, international education 
should ideally yield a net positive revenue for the institution while advancing the 
fundamental objectives of diversity and globali‘ation.

Myth #3 International Students Taking Seats from Domestic Students Q 
7t is a common misconception that international students are occupying seats 
in classrooms at the eEpense of domestic students. “owever, if one has not read 
institutional reports, which are typically accessible only to more sophisticated 
users,  it  is  easy to miss  the zll  rate  (number of  available seats  in a  class). 
Community college classes are often small, sometimes mandated by law not to 
eEceed a certain number of students. -espite this, the average zll rate of classes 
typically ranges from ;3@ to $3@. Administrators closely monitor zll rate charts 
well before classes commence and will open a new GsectionG (another class with 
the same content) once it reaches around a Fx@ zll rate. 7t generally ta1es between 
" to 3 international students to cover the cost of opening a new section.

Boreover, international students predominantly enroll in transferQlevel classes, 
which often do not have high zll rates to begin with. These classes may ris1 
cancellation due to low enrollment if not due to the presence of international 
students.”
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/urthermore, these transferQlevel classes, favored by international students, dispel 
concerns that they are sharing classrooms with retired individuals. 7n fact, the 
interaction between international students and older, eEperienced individuals can 
be mutually benezcial, as it provides valuable insights and perspectives.

Myth #4 Higher Visa Denials for Lower-Ranked or Unranked Schools 
Q There is no documented case where a student is denied a visa solely because 
the destination school is either unran1ed or ran1ed low by any rating agency. 
9isa o%cers primarily assess factors such as the student's ability to pay and their 
intentions postQgraduation. 7t is not within their purview or eEpertise to question 
the legitimacy of a U.R. institution's admission decision so long they are legally 
permitted to issue 7QKxs. Dther factors contribute to higher visa denials for certain 
types of students who are often associated with specizc schools. /or instance, 
community colleges typically oker lower commissions to recruiting agencies, 
which may attract less prepared students. -uring the interactions the author had 
with students in 7ndia applying to community colleges, the author encountered 
cases where applicants had limited ’nglish prozciency, struggled to articulate 
their reasons for studying in the U.R., lac1ed familiarity with their colleges of 
admission, and had minimal znancial support. Unsurprisingly, these applications 
often resulted in visa denials, perpetuating the misconception that community 
colleges admit unqualized prospects and have high visa denials rates.

A more prudent approach for applicants from countries with high visa denial 
rates would be to zrst ensure they meet the minimum eligibility criteria for 
university admission before considering community college study.

Myth #5 Education Is the Responsibility of Individual States in the 
U.S. Q 7ndeed, the U.R. Constitution ma1es no mention of education rights 
and the 0FM" U.R. Rupreme Court ruling in Ran Antonio 7ndependent Rchool 
-istrict v. Podrigues a%rmed the individual statesS responsibility to public
education. “owever, international education is zrst and foremost a process of
recruitment. To that end, it requires cohesive messaging and robust support
from the government. Unli1e counterparts the Hritish Council, the U.R. lac1s
a dedicated entity or national policy for international education. Consequently,
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there is a lac1 of coordinated ekorts to advocate for international education 
and students. There is no national voice or representative to facilitate dialogues, 
convey concerns, develop policies, set standards, or allocate resources at a national 
level. 7nstead, responsibility falls upon states, individual institutions and a vast 
patchwor1 of forQprozt entities. The predominant focus on U/A by schools, 
education agencies, and parents, coupled with the absence of a public media 
campaign supporting transfer students with data and eEamples, has led to waning 
student interest and unregulated prozteering by cottage businesses catering to 
U/A. At the local level, certain individuals, such as trustees, wield considerable 
in4uence over upper management, including the college president. Lac1 of 
political will to confront bias against international students directly negates 
community colleges' ability to recruit. 7t is important, therefore, for these 
institutions aiming to recruit internationally to review their mission and to chec1 
against their accreditation standards in order to articulate to the sta1eholders how 
internationali‘ation is accomplished.”

Myth #6”“We Only Believe What We See” Q The ekectiveness of mar1eting 
and promoting community colleges is in4uenced by several factors. /irstly, the 
absence of ran1ings for community colleges leaves a void that fosters rumors, 
misconceptions, and undermines the value of these institutions. Chapter 3, 
University Transfer Admission outlines initial rules for ran1ing community 
colleges, okering a potential solution to this issue. Recondly, the lac1 of a strong 
and unequivocal endorsement of UTA as an equal entry point to U/A for 
U.R. education further undermines conzdence in UTA. Thirdly, inadequate 
alumni management in community colleges results in a lac1 of role models and 
spo1espersons to counter misconceptions. The author has observed instances 
where former UTA students fail to mention their community college alma 
mater. After years of combating negative public perceptions of community 
colleges, the author laments the absence of positive imagery, news, and data 
specizcally tailored for international audiences. Community colleges currently 
lac1 controlled narratives and training or certizcation measures for dikerent 
segments of the international education industry. A single episode of a T9 series 
li1e GCommunity,G set in a community college, can undo years of hard wor1 by 
professionals, including the author.
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Myth #7 “Admitted to a Community College” is Embarrassing Q ’ducation 
attainment is a pivotal factor in shaping individuals' life perspectives, often 
representing a signizcant investment by both families and governments. The 
prevailing belief has long been that higher education correlates with better job 
prospects, income, and overall life comfort. Vhile this notion is not inherently 
4awed, the current education system's structure, a1in to a production line from 
1indergarten straight through to grade 0;, is slow to adapt to a rapidly changing 
world. ’merging trends li1e distance education, stopQouts, credit by eEamination, 
gap years, and, notably, UTA, oker legitimate paths to education attainment and 
student mobility.

7nternational students are often indoctrinated to view the means of acquiring a 
U.R. education as equally crucial as the end result. ’ducators and znanciers of 
elite international high schools intentionally promote the notion that a high price 
tag equates to a better chance at 7vy League acceptance, without simultaneously 
being held accountable for failures. Rensationali‘ed stories perpetuated by parents 
and recruiting agents, focusing on the luc1y few who gain direct admission to 
topQtier schools, reinforce this bias and deepen the prejudice against community 
colleges. Iursuing admission to prestigious schools through UTA entails delayed 
gratizcation, which some znd too arduous and unproztable. Hias (pride and 
prejudice) clouds objectivity, diverting attention from student interests and equal 
opportunities. 7t is imperative to address this issue promptly to ensure fair and 
factual discourse in education.

Myth #8 Devalue of Degrees with Community College Credits by Home 
Countries Q Rome entities outside the U.R. regard baccalaureate degrees involving 
community college transfers as inferior to those completed entirely at a single 
university. Iersistent rumors suggest that diplomas diker between U/A and UTA 
students. To dispel this notion, the author presented copies of both diplomas 
and enlisted UTA students who graduated from highly selective universities to 
show absolutely no dikerence in mar1ings, color, materials, and wording. Vhile 
the only document potentially indicating dikerences is the transcript, which 
delineates the origins of creditsZincluding those from community colleges, 
AI, 7H, or credits by eEaminationZit actually proves the point that all credits 
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earned through dikerent means are equal. RecondQguessing the issuing university 
undermines the integrity of academic credentials.

Myth #9 Missing Out on Dorms and Student Life Q Attending college has 
long been considered a quintessential rite of passage, as often depicted in popular 
culture. “owever, the notion of going to college while staying at home, such 
as attending a community college or studying through distance education, has 
not traditionally been embraced as the norm. Dne argument is that students 
may miss out on the opportunity to forge lifelong relationships with classmates 
and eEperience the vibrant campus and dormitory life typical of universities. 
Vhile there is some validity to this argument, it is important to recogni‘e that 
meaningful relationships can develop outside of a traditional fourQyear college 
eEperience. UTA students, for instance, may have two sets of friends and can still 
engage in campus activities and events. Boreover, dormitory life is not necessarily 
the most crucial aspect of the student eEperience.

7nstead, for international students, spending the zrst two years with an American 
host family (homestay) okers a unique opportunity to immerse themselves in 
the U.R. community in its most condensed formZthe American home. This 
eEperience provides valuable adult supervision, eEposure to the local community, 
and cultural immersion, which are essential for their personal growth and 
adaptation. The author personally attests to the profound and lifelong impact of 
his homestay eEperience.

Myth #10 You Pay for What You Get - This misconception revolves around 
the tuition cost disparity between community colleges and fourQyear universities 
or liberal arts colleges. Community college tuition is often only a fraction of the 
cost of attending a public university or even signizcantly lower than that of a 
private universityN
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This misconception arises from a lac1 of understanding of how education 
functions, where price is not necessarily an indicator of quality. Community 
colleges primarily focus on teaching, with costs covering classrooms, equipment, 
and faculty and stak salaries. Conversely, universities incur additional eEpenses 
such as conducting research, maintaining larger facilities and grounds, and 
running competitive sports teams, among other high cost items. LowerQdivision 
courses at universities are often taught by teaching assistants, and class si‘es can 
be considerably larger, leading to less individual attention. Beanwhile, transfer 
courses at community colleges are meticulously aligned with university standards, 
ensuring equivalent quality and rigor, albeit at a lower cost. Therefore, the lower 
tuition costs at community colleges often translate into equal or even superior 
quality of learning, contrary to popular belief.

7n any given year, approEimately 5xx,xxx to 53x,xxx U.R. community college 
students transfer to universities, according to Tableau Iublic, which utili‘es data 
from the Yational Rtudent Clearinghouse ([tableau public, KxK5). This number 
alone is twice the si‘e of all international undergraduate students currently 
enrolled in both fourQyear and twoQyear institutions in the U.R. and $." times the 
si‘e of all incoming international freshmen in KxKKQKxK", which stood at F3,;$0 
(77’, KxK").

California, often regarded as a model state for promoting course articulation 
and community collegeQtoQpublicQuniversity transfer pathways, has achieved 
remar1able success in this regard. 7n California, "x@ of juniors (thirdQyear 
students) at University of California (UC) campuses are community college 
transfers (University of California Accountability Peport, KxKx). According to 
6ey /acts from the California Community Colleges ChancellorSs D%ce in KxK", 
30@ of students at California Rtate Universities (CRUs) are community college 
transfers. At UC Her1eley, the transfer admission rate is four times greater than 
the international freshman admission rate (K5@ vs. ;@) (University of California 
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7nfoCenter, Kx0F), illustrating its signizcant role in facilitating upward mobility 
for academically competitive students from diverse bac1grounds. /ormer UC 
Rystem Iresident Janet Yapolitano stated that transfer students graduate at a rate 
equal to or higher than those who enter as freshmen (Jamali, KxKx).

“owever,  the  data  from  the  77’  Dpen  -oors  reports  paints  a  star1  and 
concerning picture. Rince the academic year Kx03QKx0;, on average a paltry 3@ of 
international undergraduates began their journey at community colleges. This is in 
direct contrast to the fact that nearly half (5F@) of all students who graduated 
from a fourQyear university in the U.R. had previously attended a public twoQyear 
college (77’, KxK").

This glaring 0QtoQ0x disparity is  not just  a  statistic    it  is  a  wa1eQup call. 
7t 4ies in the face of principles we hold dearN prioriti‘ing student interests, 
diversifying institutional representation and student enrollment, eliminating 
inequities in student outcomes, and promoting inclusivity regardless of znancial 
circumstances and learning styles.

This is a discrepancy   it is an injustice. And it is not something we can akord to 
ignore. 7t should be at the forefront of every conversation, every policy decision, 
and every strategy discussion about international education in the U.R. Ve must 
demand better for our students, and we must act now. This is not just a priority 
  it is an imperative.
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Chapter 9

A True American Story
My Careers in Silicon Valley Companies and the 
Education Journey to Get There

Ralph Lemke
Principal Software Architect, Ret. (Apple, Microsoft, Oracle, Yahoo), Silicon Valley, 
United States 

Abstract

This chapter, told in the brst person, grinvs to the readers candid conuersations 
and ualfagle edfcation and career aduice wrom a mfch accomplished sowtSare 
envineer  in  Vilicon  yalle.H  4auinv  Sorked  close  to  0-  .ears  in  most  ow 
the SellUknoSn hivhUtech companies in the Sorld, the afthor recofnted his 
edfcation throfvh the AT( EAniuersit. Transwer )dfcationx entr. point, and 
his Sork eIperiences in nine hivhUtech companies as a team memger and as a 
manaverH zt holds immense sivnibcance wor readers to recovnije that nearl. halw ow 
(merican fndervradfate devree holders emgarked on their edfcational —ofrne. 
at AT(:—fst like Ralph:and euentfall. ascended to the pinnacle ow their 
careersH 4is ogseruations Sill prouide stfdents seekinv careers in the hivhUtech 
Sorld Sith deep insivhts and prowofnd lessonsH 4e takes the readers throfvh his 
companies arranved in sijes and descriges the Sorkinv enuironment, the pros and 
cons, and Shat it takes to ge sfccesswflH 

KeywordsM  AT(, commfnit. colleve transwer,  —og search, —og interuieSs, 
teamSork, Vilicon yalle., career ladder, —og perwormance, sfccess in hivh demand 
hivh oftpft hivh tech companies, entr. points 

(s a retired sowtSare envineer Sith 0- .ears ow eIperience, z haue Sorked wor 
uariofs companies in Vilicon yalle., inclfdinv goth startfps and SellUestaglished 
tech viantsH The technolov. indfstr. has seen a lot ow chanves since z entered itH 
Jan. ow the memories wrom these chanves are wfn to rememger and Sill at least 
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ge wfn wor neS envineers and mivht ge insivhtwflH (lthofvh the technolovies haue 
chanved in the last O- .ears, man. ow the Sa.s neS envineers sfruiue and prosper 
in larve companies haue notH 

6uer the cofrse ow m. career, z Sorked wor man. companies:each stent Sith a 
compan. lastinv agoft 8 to F .earsH Therewore, m. uieSs on companies mivht 
diqer wrom those ow someone Sho has Sorked at the same compan. wor 5- to 0- 
.earsH Por me, the positions haue alSa.s geen agoft the technolovies ow the pro—ect 
and the pro—ect team Sith the potential to chanve the indfstr.H

zn this chapter, z talk agoft hoS commfnit. colleves helped me bnd m. careerH  
z also discfss a weS ow m. eIperiences in companies ow uariofs sijes and viue a 
weS eIamples ow the t.pe ow —ogs z did Sa. gack Shen, mainl. wor a little hfmor, 
gft also to shoS the vreat chanves in technolovies that haue occfrred ouer m. 
career, Shile pointinv oft that these technolov. chanves do not reall. chanve the 
compan. Sork enuironmentsH (nd lastl., althofvh z haue geen in positions ow 
manavement and architect that did not reWfire actfal sowtSare provramminv, 
m. most wauorite positions haue alSa.s permitted time to do some sowtSare 
provramminv, and thfs the wolloSinv uieSs are wrom the perspectiue ow a sowtSare 
envineerH 

Community College

z vreS fp in 7ort (nveles, ?ashinvton, a small toSn Sith the primar. sofrce ow 
emplo.ment geinv lovvinv and lfmger actiuitiesH Veattle Sas the closest ma—or 
cit. agoft a 2Uhofr driueH

?hen z Sas in hivh school, it Sas a common eIpectation that a person Sofld 
vradfate hivh school and bnd a —og at a local mill, Ra.onier 7flp and 7aper Jill 
geinv the most popflar place to SorkH This Sas especiall. trfe iw .of did not knoS 
Shat .of Santed to do Sith .ofr liwe : Shat 3’U.earUold doesC (lthofvh z did 
61 in hivh school Sith a little ouer a D auerave, z Sas neuer reall. eIcited agoft 
itH z had a partUtime —og at the local Kenn.“s restafrant and, Wfite honestl., welt 
more at home there, at times, than in hivh schoolH

BroSinv fp, z Sent to the local chfrch, 7acibc Lftheran ”hfrchH z liked pla.inv 
the piano, and dfrinv hivh school, started to take orvan lessons and pla. wor the 
chfrchH The orvan teacher, JrsH ”hfrchle., Sas an amajinv teacherH Got onl. 
did z learn hoS to pla. the orvan, gft z also learned more agoft colleveH Vhe Sofld 
orvanije YeIpeditions/ to the cathedrals in Veattle to attend orvan concerts and 
take fs alonv Sith her, Shere she had orvan lessons at 7acibc Lftheran Aniuersit. 
in Tacoma, ?(H These eIpeditions Sere amajinv not onl. in alloSinv me to 
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pla. these mavnibcent orvans gft to meet her prowessors, in addition to man. 
SorldUwamofs orvanistsH ?e stfdents Sere inclfded in the awterUlesson$concert 
meetfpsH zn these sessions, z met people Sho loued their career : it Sas their 
liweH Vfch eIcitement z had reall. neuer seen geworeH This deuotion to their career 
conuinced me that m. amgition Sas to ge an orvanistH (nd in order to ge an 
orvanist, z needed to vet m. mfsic devreeH

Boinv to the nearest SellUknoSn Aniuersit. EAniuersit. ow ?ashinvtonx Sas 
eIpensiue and .of needed room and goardH Por a mill Sorker9s income, this Sas 
t.picall. not an optionH  4oSeuer, there Sas a commfnit. colleve in 7ort (nvelesH 
zts tfition Sas agoft ZO-- wor the .ear Erememger it Sas 3Q’2x, a small wraction ow 
the price wor the Aniuersit.H z opted wor the commfnit. colleve as it Sas bnanciall. 
uiagle, alloSed me to sta. home, and Sork partUtime to help pa. wor eIpenses, and 
it alloSed me to vet gasic cofrses oft ow the Sa. since the. Sere transweragle to a 
Aniuersit. U z did not see the point ow pa.inv hivh prices wor cofrses that Sere not 
in the direct path ow m. devreeH

(t 7eninsfla ”olleve, z took all the reWfired gasic cofrses Shich cofld ge 
transwerred to a 0U.ear Aniuersit.H These cofrses, z discouered, Sere mfch 
diqerent than the cofrses in hivh school, not in terms ow the content, gft in terms 
ow hoS the. Sere tafvht and the stfdents attendinv the classesH 

JrH ”hfrchle., JrsH ”hfrchle.“s hfsgand, tfrned oft to ge the ”hemistr. 
prowessor at 7eninsfla ”olleve and tafvht m. chemistr. cofrsesH ”hemistr. Sas 
one ow the gasic transweragle cofrses that almost all stfdents had to takeH 4e, 
like Jrs ”hfrchle., Sas an amajinv teacherH )uer. lectfre Sas deliuered Sith 
vreat enthfsiasm and weatfred a uariet. ow sfpportinv materials sfch as eIamples, 
stfdies, and cfrrent realUSorld applications related to the topic geinv discfssed in 
indfstr. or researchH  zn addition, he assivned pro—ects wor each ow fs to carr. oft in 
the commfnit.H 6ne sfch pro—ect that stands oft in m. memor. Sas Shen z Sas 
tasked Sith collectinv and anal.jinv soil samples wrom the uicinit. ow a hivhSa. 
to measfre lead leuels, gack Shen cars Sere still fsinv leaded vasolineH

'of ma. Sonder Shat made these teachers stand oft and iw the. Sere reall. 
sfperior to all other teachersH Andofgtedl., the. Sere eIceptional edfcators, gft 
ge.ond that, the. cared agoft their stfdents on a personal leuelH Vessions Sere 
condfcted to learn hoS to pla. the orvan on a oneUtoUone gasisH zn ”hemistr., 
the class sije Sas agoft 3- to 3O peopleH JrH ”hfrchle. vot to knoS fs all and 
talked to fs oftside ow classH Vtfdents kneS their teachers as real people and 
the teachers kneS their stfdentsH zn the chemistr. lag, conuersations ge.ond the 
eIperiment took placeH ”onuersations on Sh. .of Sere doinv the eIperiments 
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and the histor. gehind itH There Sas indiuidfal help in settinv fp the eIperiment 
Shen stfdents Sere hauinv proglemsH ?hat made these prowessors vreat Sas not 
onl. their teachinv agilit. gft their interest in the stfdents and their deuotion to 
the stfdentsH

J. cofrses at 7eninsfla colleve inclfded ph.sics, math, )nvlish, literatfre, 
histor., ph.sical edfcation, compfter science, and giolov.H (ll these cofrses 
seemed war more interestinv and eIcitinv than similar cofrses z took in hivh 
schoolH z think that apart wrom dedicated prowessors, the stfdents themselues Sere 
hivhl. motiuated to learn and sfcceed in the cofrse, not —fst wor the sake ow vettinv 
a vood vrade gft also gecafse the. wofnd the sfg—ect matter venfinel. wascinatinvH 
Anlike hivh school, z gecame wriends Sith man. stfdents at colleveH ?e all wofnd 
a common en—o.ment ow classes as Sell as commiseratinv agoft hard SorkH This 
camaraderie wostered eIcitement toSard learninv and endfrinv the more rivorofs 
cofrses than those in hivh schoolH

Kfrinv m. time at 7eninsfla ”olleve, z initiall. thofvht it Sas Wfite a larve 
institftion, gft it Sas onl. marvinall. givver than m. hivh schoolH The ligrar. 
Sas the central hfg ow the colleve, and dfrinv greaks, m. wriends and z Sofld 
owten vather there Sith the intention ow stfd.inv, althofvh Se owten ended fp 
socialijinv and re&ectinv on the da.9s happeninvs insteadH

Kfrinv the Seek, a weS ow fs Sorked at nearg. restafrantsH zw an. ow fs missed 
a class or didn9t haue enofvh time to stfd. gecafse ow Sork commitments, Se 
Sofld pa. them a uisit dfrinv their greak or rivht awter their shiwt Eprouided 
it Sasn9t too latex and oqer a 2-Uminfte oueruieS and stfd. aduice wor the 
fpcominv lectfre or testH zn that era, Se didn9t haue the ease ow access to 
mogile phones, ;oom, or other social commfnication technolovies that are 
noS commonplace, Shich made waceUtoUwace interaction a necessit.H GoSada.s, 
commfnication has gecome eqortless, gft it9s the agilit. to make wriends Sith 
nfmerofs classmates in .ofr cofrses that alloSs wor meaninvwfl interactionH

?hile attendinv 7eninsfla ”olleve, z sSitched m. ma—or to ”hemistr.H This 
decision stemmed wrom m. wascination Sith the inuestivatiue aspect ow scienceH z 
discouered the pleasfre ow innouation and eIploration that ”hemistr. prouided, 
as Sell as its role in deuelopinv materials and medicationsH 7la.inv the orvan 
helped me clear m. thofvhts Shile stfd.inv ”hemistr. satisbed m. inWfisitiue 
natfreH

Prom 7eninsfla ”olleve, z Sent to 7acibc Lftheran Aniuersit. E7LAx and most 
ow m. credits wrom 7eninsfla ”olleve directl. transwerred to 7LA, alloSinv me to 
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choose those cofrses specibc to m. DV devreeH 7LA is a wairl. small fniuersit. in 
Tacoma ?(H z welt that z alread. kneS the fniuersit. wrom ofr eIcfrsions there 
wor orvan recitals and lessonsH zn addition, man. ow the wriends z had made at 
7eninsfla ”olleve Sere voinv there as SellH The class sijes at 7LA Sere small 
compared to a fniuersit., and the cofrses wor the last 5 .ears ow colleve are more 
directed to a specibc ma—or Shich also helps keep the class sije doSn at that 
leuelH Decafse ow the smaller class sijes, the prowessors Sere deuoted to indiuidfal 
stfdent learninv, —fst as the small commfnit. colleveH Vome prowessors inuited 
their stfdents ouer wor dinner and card vamesH This gonded the stfdents and 
prowessor in addition to vettinv to knoS the stfdents indiuidfall. Shich helped 
in aduisinv stfdents on wftfre careers or choices in fniuersities wor wfrtherinv their 
edfcationH

z receiued m. gachelor“s in chemistr. wrom 7LA and then started the Koctorate 
provram in (nal.tical ”hemistr. at zndiana Aniuersit. EzAxH That Sas a giv 
leap wor me, goth in edfcation and distanceH z reuieSed the research areas ow the 
prowessors and wofnd a prowessor Sho Sas doinv eIcitinv Sork that z thofvht 
Sofld interest meH (s a vradfate stfdent, zA oqered teacher assistant roles that 
helped pa. wor room and goardH zn addition, teacher assistants Sorked Sith 
stfdents in lags and prouided stfd. vrofps wor "–(H z gecame a teacher“s 
assistant ET(x, and althofvh at the time z welt like it Sas a gfrden, it did 
oqer me a chance to see hoS brstU.ear stfdents handled the larve classes and 
lagsH Anlike 7eninsfla ”olleve and 7LA, zA Sas a uer. larve fniuersit.H The 
brstU.ear ”hemistr. lectfre Sofld haue at least O-- stfdents in the lectfre hall 
Ezw z haue ouerestimated, then z am sorr., z do not knoS the eIact nfmger, z 
mainl. rememger a uer. larve lectfre hall that Sas packed Sith stfdentsxH Lags, 
althofvh hauinv weSer stfdents gecafse the lags ran seueral a da. handlinv smaller 
vrofps ow people, still had ouer O- stfdents in a lagH There Sas nothinv personal 
agoft those lectfresH The prowessor did not interact indiuidfall. Sith stfdents 
and stfdents did not vet an fnderstandinv ow the prowessorH (lthofvh vreat, 
SorldUrenoSned prowessors and lectfrers, their teachinv Sas limited to the lectfre 
in the afditorifmH

Vince z Sas a vradfate stfdent at zA, that portion ow the school welt uer. similar 
to 7eninsfla ”olleve and 7LA in terms ow sije and interactions Sith prowessorsH 
(t the vradfate leuel, classes Sere relatiuel. small, and Se had o…ce hofrs to talk 
to the prowessor agoft ofr research, not to mention —fst dail. random hallSa. 
conuersationsH (s a vradfate stfdent, z spent mfch ow m. time doinv research in 
an area uer. close to all the prowessors9 o…ces and research lagsH zt Sas not onl. 
m. prowessor that z talked to on a dail. gasis, gft also the other prowessors Sho 
Sere happ. to talk agoft the implications ow m. research to their areaH
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J. ma—or at zA Sas (nal.tical ”hemistr.H Jfch ow the research in (nal.tical 
”hemistr. inuolued gfildinv instrfmentation Esfch as Laser Vpectrometr.x and 
the fse ow ”ompfters in the gfildinv ow these toolsH J. research pro—ect Sas 
to gfild a deuice that cofld accfratel. and aftomaticall. add microdroplets ow 
reavent to an eIperimentH This deuice fsed a compfter to control a uer. thin 
uigratinv deliuer. tfge Elike a s.rinvex in Shich the compfter selected indiuidfal 
droplets g. appl.inv an electric charve getSeen tSo plates that the droplets 
traueled throfvhH The charve Sofld sivnibcantl. chanve the cofrse ow some 
droplets, so the. Sent into the reaction chamger Shile other droplets Sent to a 
collection chamgerH

The compfter fsed in this eIperiment Sas called a 7K7U35 compfterH zt Sas the 
sije ow 5 Sashinv machines U one stacked on the otherH To start the compfter, z 
Sofld ke. in the git seWfence Eprovramx to read the paper tape fsinv the console 
ke.sH Then z Sofld load the operatinv s.stem paper tape in the tape reader to 
goot the compfterH Then z Sofld load m. provram, Shich z had pfnched onto 
paper tapeH There Sas reall. no concept ow degfvvinv eIcept throfvh print lines 
to the telet.peH z gecame Wfite vood at determininv Shat the compfter Sas fp 
to g. ogseruinv the ”7A revister livhts located on the wront ow the 7K7U35H

To help me Sith m. compfter provramminv, z decided to enroll in compfter 
cofrsesH Kespite geinv a ”hemistr. ma—or, z took nfmerofs ”ompfter Vcience 
cofrses, inclfdinv introdfctor. cofrses, provramminv, alvorithms, statistics, and 
euen (rtibcial zntellivenceH This Sas dfrinv the earl. staves ow (z, and zndiana 
Aniuersit. goasted one ow the top (z eIperts at the timeH

z gecame more interested in compfter science than z Sas in ”hemistr.H D. the 
time z Sas done Sith the compfter cofrses that z had onl. taken to Yhelp me 
oft/, z actfall. had enofvh cofrses wor a master“s devree in compfter scienceH

6ne ow the genebts ow takinv cofrses wrom mfltiple disciplines is the opportfnit. 
to speak to man. prowessors, those in compfter science and those in chemistr.H 
z cofld see m. interests Sere chanvinv and that a 7hK in ”hemistr. Sas no 
lonver m. voalH ?hen discfssinv a 7hK provram in ”ompfter Vcience, the 
prowessors said that fnless z plan on teachinv or research, there Sas little genebt in 
continfinv wor a 7hK in ”ompfter VcienceH E(lthofvh in lookinv gack, z disavree 
Sith them on that statementH ( 7hK alSa.s opens doors in the indfstr., euen iw 
.of are not teachinv or researchinvH z do not glame them since times Sere rapidl. 
chanvinv wrom Shat the. Sere fsed toxH z also Sas vettinv a little tired ow classes 
and decided to think more agoft vradfatinv and vettinv a —ogH ?hen talkinv to 
m. ”hemistr. 7rowessors, z had done more than enofvh wor an JV in ”hemistr. 
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and therewore vradfated zA Sith an JV in (nal.tical ”hemistr. and ”ompfter 
VcienceH (lso m. B7( Sent wrom agoft 2H2 in hivh school to a 2HQ Shen bnishinv 
vrad schoolH

Transition to a Career

4oS did z vet to Vilicon yalle. wrom zndiana Aniuersit. : that“s a lonv distanceH 
Dack in 3QF-, there Sere weS compfter sowtSare companiesH zt Sas challenvinv to 
come across companies oqerinv —og opportfnitiesH Aniuersities Sofld host career 
wairs Shere stfdents cofld envave Sith companiesH 4oSeuer, z rememger that the 
brms condfctinv interuieSs Sere predominantl. larve and estaglished entities 
sfch as Vhell, zDJ, and BT) V.luaniaH Vtartfps or medifmUsijed brms Sith a 
primar. wocfs on compfter prodfcts Sere not commonH Kfrinv m. —og search, 
z interuieSed seueral prominent companies in the eastern and softhSestern 
revionsH 4oSeuer, z noticed that sowtSare envineerinv Sas not the primar. wocfs 
ow man. ow these companies, rather it pla.ed a secondar. role in their ouerall 
gfsiness operationsH 6ne ow m. prowessors sfvvested the Van Nose $ Van Prancisco 
area, Shich Sas the home to (mes Research, zDJ research, BT) V.luania, 
G(V(, 47, and others : —fst a handwfl : nothinv like Shat .of Sofld eIpect 
toda.H 

The interuieS process Sas a little diqerent in 3QF-H z Sas treated Sith vreat 
respect, eIpected to viue presentations on m. research, and sta.ed at uer. nice 
hotels dfrinv the interuieS process Eat least nice wor a vrad stfdentxH zt Sas clear 
to me, the compfter scientist$envineer Sas a neS and emervinv geast treated Sith 
a little aSe and SonderH

z —oined BT) V.luania gecafse the pro—ects seemed uer. eIcitinv, and the. welt 
more Yreal Sorld/ than some ow the other companiesH Por some reason positions 
that Sere related to gankinv, accofntinv, or rfnninv the compan.“s gfsiness did 
not seem like compfter science to meH ?hich is a vood eIample ow Sh. .of shofld 
talk to people in as man. companies as possigle to vet a more groad perspectiue 
ow the auailagle positionsH  (n.Sa., that gevan m. career in Vilicon yalle.H 

The brst .ear at BT) Sas eIcitinv to ge Sorkinv at a compan. and see hoS 
it SorkedH (s a neS hire Sithoft a topUsecret clearance, z cofld not do too 
mfch actfal deuelopmentH z did a lot ow tasks that Sere learninv eIperiences on 
hoS pro—ects Sere deuelopedH The main task Sas docfmentinv eIistinv codeH  
Dack then, it Sas common wor envineers to manfall. drawt their provrams on 
paper, Shich Sas then viuen to a secretar. to transcrige onto pfnch cards wor the 
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compfterH (s a neS vradfate, one ow the talents z grofvht Sas the agilit. to t.pe 
m. oSn pfnch cardsH 

BT) mivht haue geen more restrictiue than most larve companies Sith respect to 
Shat a neS vradfate is assivned gecafse ow the topUsecret clearance reWfirement, 
gft in veneral, .of shofld  not eIpect to ge assivned a ma—or pro—ect immediatel.H 
'of Sill need time to fnderstand the neS enuironment Shich Sill enagle .of to 
ge a sfccess Shen .of are assivned a more prominent pro—ectH The initial pro—ects 
mivht test .ofr Y7hK read. to conWfer the Sorld/ patienceH

BT) Sas also eIcitinv wrom a social aspectH (wter Sork, coUSorkers Sofld meet 
fp wor a happ. hofr a cofple times a monthH The happ. hofr Sas oqered at most 
larve restafrantsH Vmall vrofps ow coSorkers, dressed in gfsiness attire Ecompfter 
provrammers Sore sfitsx Sith appetijers and drinks, Sofld talk ouer the da.“s 
euents and ge.ond the standard talk, conuersations agoft neS startfps that Sere 
deuelopinv vrofndgreakinv technolov.H These happ. hofrs Sere a common Sa. 
ow knoSledve transwer at that time Sith respect to neS startfps and companiesH 
6w cofrse, iw .of Sere reall. lookinv wor a neS position, there Sere Yheadhfnters/ 
Shose —og it Sas to knoS all the companies and match companies and neS hiresH 
Dft the —og search Sas not eas., fnlike toda., Shere a search wor the top 3-- 
startfps Sill immediatel. present a SellUdocfmented list ow startfps that .of can 
reuieSH (t that time, the —og search Sas mainl. throfvh social connections or a 
headhfnter Shich presented .of Sith a weS —ogs the. thofvht .of mivht matchH

(wter the brst .ear at BT), z lewt to —oin a relatiuel. small startfp, called yisi”orp, 
Sorkinv on technolov. that Sas directl. competinv Sith Jicrosowt ?indoSs 
and 6…ce 7rodfctsH BT) reWfired a topUsecret secfrit. clearance and the 
commfnication Sithin the compan. Sas uer. restrictiue to a Yneed to knoS/ 
gasisH This restrictiue enuironment stronvl. con&icted Sith m. .ofnv Yz Sant 
to learn and do euer.thinv/ attitfdeH 4indsivht sa.s z shofld haue sta.ed there 
wor a weS more .ears to learn hoS to gfild, manave, and architect pro—ects in a 
SellUstrfctfred enuironmentH Dft that is hindsivhtH

Professional Career

?ell U that is hoS z came to Vilicon yalle.H Kespite the chanvinv landscape ow 
technolov. ouer the last 0 decades, the prospect ow deuelopinv a completel. neS 
and innouatiue technolov. still eIists and perhaps euen more so, grinvinv Sith 
it goth the eIcitement ow potential sfccess and the disappointment ow possigle 
wailfresH z Sofld like to discfss the diqerences in enuironment getSeen companies 
Shich z catevorije as small startfps Efnder O-x, medifm Efnder O--x and larve 
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companiesH J. career timeline Sas not a provression ow small to larve or larve 
to small companies, gft rather miIed fp throfvhoft m. careerH Biuinv the 
reader a resfme ow m. career Sill progagl. not ge helpwflX hoSeuer, iw z greak 
it doSn to small, medifm, and larve companies and fse m. eIperiences Sith 
these companies as eIamples, it mivht ge ow ualfe, since the uariofs challenves 
and diqerences presented g. the sije ow compan. are still as releuant toda. as the. 
Sere dfrinv m. careerH (t the start ow .ofr career, it is uer. important that .of 
pick a compan. that Sill help .of vroS in .ofr career and viue .of vfidance 
and sfpportH 'of mivht think that .of YknoS it all/ since .of —fst receiued .ofr 
DV$JV$7hK and are top in .ofr class, gft .ofr brst —og is like startinv a neS 
chapter in .ofr liwe entitled Y”ompan. ”areer 3-3,/ and .of are a wreshmanH Pind 
a compan. that Sill sfpport .of so that .of can &. hivh later in .ofr careerH

Small Startups

Vmall startfp companies t.picall. consist ow uer. weS teams closel. linked to 
the compan.9s sfccessH That is to sa., the team and the compan. are wreWfentl. 
indistinvfishagleH Vmall companies owten attract indiuidfals Sith the promise ow 
Sorkinv on vrofndgreakinv and SorldUchanvinv technolov., or so the spiel voes 
Sith the promise that .of Sill ge one ow the top contrigftors and innouatorsH 

(t a small compan., the teams are hivhl. dedicated to deliuerinv the compan.9s 
prodfcts or seruicesH This does not mean people onl. Sork on one technolov.X 
Wfite  the  oppositeH  The.  are  responsigle  wor  deuelopinv  and  intevratinv 
man. technoloviesH This inclfdes the client gase weatfres, distrigfted seruers, 
deplo.ment, distrigfted interwaces, Seg Az, (pplication Az, and man. moreH zn 
larver companies, each ow the aworementioned items Sofld ge couered g. man. 
teamsH (t a small compan., it9s not fncommon wor one person to handle more 
than one ow these areas, Shich can make them weel like a —ack ow all trades, gft 
master ow noneH

Por the most part, the dreams small companies promise haue merit, hoSeuer small 
companies wace man. challenves in makinv the dreams come trfeH The compan. 
mivht haue a weS teams that couer the primar. technolov., hoSeuer, wor marketinv 
and bnance, the nfmger ow people is uer. small, or euen —fst one personH ?hich 
means the compan. is placinv a lot ow waith in the skills ow a weS marketinv and 
bnancial peopleH The bnal prodfct Shich the startfp is enuisioninv to gfild 
is t.picall. neS Shich ma. lead to conwfsinv or nonUapplicagle weatfres in the 
prodfctH 7otential cfstomers ma. recovnije the need wor the prodfct, gft the 
specibc solftion oqered g. the startfp ma. not ge eIactl. Shat the cfstomer Sas 
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eIpectinvH Asfall., the startfp is marketinv to larver companies Shich ma. haue 
di…cflties incorporatinv a neS prodfct or solftion viuen that man. teams in 
the cfstomer compan. mivht haue to gf.Uin to the neS technolov.H This gf.Uin 
process can take a uer. lonv time : t.picall. a time span that, fnless the startfp 
has stronv bnancial gackinv, mivht not ge agle to endfreH

Por a neS vradfate, small startfps can oqer one ow the most vratiw.inv and 
challenvinv enuironmentsH Decafse each person is responsigle wor so man. 
components, the. Sill learn more than the. thofvht the. cofld or needed toH 
Decafse the team is so wocfsed on one compan. voal, destrfctiue competition 
getSeen indiuidfals or teams is rareH That does not mean that there are not uer. 
heated discfssions and disavreements, gft destrfctiue competition Shere one 
envineer tries to trip fp another envineer to make themselw look getter wor a 
promotion or other motiue, reall. does not occfrH Por uer. heated degates, .of 
each haue the same top goss to resolue the issfe immediatel.H z haue wofnd that the 
small nfmger ow people in the compan. leads to a more Ywamil./ enuironmentH 
7eople help each otherH Look oft wor each otherH (nd to ge sfre, there are alSa.s 
wamil. con&icts, gft the. are fsfall. resolued wastH (nd iw fnresoluagle issfes do 
arise, then in a startfp, it is uer. likel. the onl. option is to leaue the compan. : 
so learn to resolue con&ictsH

Small Startup Examples

QuantumInKOWNvations.

zn the midU3QF-s, awter z lewt yisi”orp, z Sorked wor "fantfmzn16?Guations 
a uer. small startfp Sith agoft 3- peopleH ?e gfilt a Ysfper spreadsheet/ 
application gased on a uectorUoriented rfle lanvfave Shich Sofld aftomaticall. 
gfild  a  Az la.oft  gased on the  rfle  relationshipsH  ?e Sere  tarvetinv the 
gfsiness fser Sorkinv in anal.ticsH z welt stronv in this compan.H z had —fst 
lewt yisi”orp Shere z learned agoft gitmap vraphics, uirtfal memor., &oatinv 
”7As, spreadsheets, and application (7zH 6fr prodfct Sas the neIt veneration 
ow the spreadsheetH Vpreadsheets like yisi”alc and Lotfs 352, Sere a little 
cfmgersome in gfildinv a Az that looked like an application rather than a 
gfnch ow tagflar dataH 6fr spreadsheet took the rfle lanvfave a step wfrtherH 
6ne Sofld enter gfsiness rfles independent ow colfmn$roS, and wrom those Se 
Sofld aftomaticall. displa. a Az that looked more like a gfsiness application 
than a traditional spreadsheetH ?e had to gfild all the weatfres that are noSada.s 
delevated to the 6peration V.stem, ofrseluesH This inclfded ofr oSn vraphical 
Az, inclfdinv mofse mouement and interaction, interrfpt processinv and ow 
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cofrse the spread sheet itselwH ?e also fsed addUon &oatinv point processors, iw 
auailagle, Shere Se loaded the &oatinv point instrfctions wor calcflatinv rflesH 
(ll these weatfres Sere amajinv wor a small startfp to doH

Dft euen thofvh the technolov. Sas wantastic, and the cfstomers thofvht it 
Sas cool, the other spreadsheets at the time met their reWfirements and Sere 
uer. stagleH (n indiuidfal mivht like to fse the prodfct, gft to vet a team or 
compan. gf.Uin Sas another issfeH zn addition, there Sas no internet Shere Se 
cofld gfild an aduertisinv site and tie into search envinesH ?e vaue presentations 
at conwerences and throfvh contacts ow some inuestors, Se did trials to conuince 
companies to fse ofr technolov., gft that does not grinv in mone. and iw .of 
haue uer. little mone., .of cannot Sait wor Sord ow mofth to come arofndH  ?e 
had a cofple ow gf.ers wor the compan., gft the pfrchase terms Sere not to ofr 
likinv : ofr evos Sere too larveH Lesson learned : keep evos loS : recovnije 
a noUSin sitfation and take the path that viues .of a chance wor a neS start Sith 
somethinvH

Prom a team perspectiue, Se Sere a wamil.H There Sere no manaversH Kiscfssions 
Sere a vrofp actiuit.H )uer.one Sorked on euer.thinvH )uer.one took oSnership 
and pride into the pro—ectH z grofvht m. spin c.cle to Sork so z Sofld not spend 
time trauelinv to the v.mH 6thers grofvht their children in Shen the. had no 
other optionsH )ivht hofrs a da. : Shat“s that : fsfall. 35 hofrs a da. : and 
Seekends Sere Shen .of cofld complete the fnbnished tasks ow the preuiofs 
SeekH Dft it Sas amajinv wfn all the Sa. till the endH

SpecialtyMD

Vpecialt.JK eIemplibes the speed and innouation that can ge achieued in 
technolov. deuelopment g. a small startfpH 6fr primar. wocfs Sas to create an 
online comparison platworm wor medical deuices, enaglinv doctors to compare 
sfrvical deuices and access related articles, conwerence uideos, and presentations 
on oftcomesH ?e Sere the pioneers in intevratinv uideo streaminv solftions 
Sith clinical trial inwormation wor specialt. ph.siciansH 6fr platworm enagled 
liue groadcasts ow sfrvical procedfres in realUtime, sfch as heart sfrveries, to 
ph.siciansH Remarkagl., euen Sith limited resofrces in the .ear 5---, Se manaved 
to accomplish this Sith —fst one seruer in ofr o…ce, as Se did not haue a 
seruer clfster wor uideo groadcastinvH ?e Sofld send one team memger to the 
conwerence to ensfre netSork stagilit. Shile another sta.ed gack at the o…ce to 
ensfre the sinvle compfter groadcastinv the uideo remained rfnninv Sith poSerH
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zn addition, Se deueloped a modelinv lanvfave that alloSed ph.sicians to 
descrige deuices  Wfickl. and associate  them Sith medical  oftcomesH  The 
modelinv lanvfave Sofld aftomaticall. create the associated V"L datagases 
and accompan.inv Az weatfresH 6fr platworm alloSed ph.sicians to compare 
sfrvical deuices and access associated research throfvh a searchagle and fpdatagle 
SegsiteH Vpecialt.JK9s accomplishments serue as a testament to Shat can ge 
achieued g. a startfp Sith limited resofrcesH

?ithin a span ow less than tSo .ears, Se sfccesswfll. gfilt all ow the necessar. 
components and weatfresH This led to ofr compan.9s acWfisition g. ”hemdeI 
wor arofnd Z35- millionH (s a D5D eUcommerce compan., ”hemdeI Sas an 
ideal gf.er since the. cofld genebt wrom ofr modelinv s.stem, and the bnancial 
prospects ow a D5D eUcommerce brm Sere grivhter than those ow a medical 
SegsiteH (lthofvh z Sas initiall. eIcited agoft the acWfisition and had dreams 
ow gecominv one ow those Sealth. dotHcom entreprenefrs, hoSeuer, Se Sere 
not aSare that ”hemdeI Sas at the start ow a wast doSnwallH  ?e receiued stock 
options in ”hemdeI Shen the. pfrchased ofr compan., gft these options had 
restrictions on Shen the. cofld ge soldH ?hen Se —oined, the stock Sas agoft 
Z50-, gft ”hemdeI, g. the time z Sas agle to sell m. options, their ualfe had 
diminished sivnibcantl., to the point Shere the. Sere Sorth nothinv more than 
a dinner at Kenn.9sH

Radiance

Vpecialt.JK envineers revrofped awter a griew stint at yentro to estaglish 
Radiance, a startfp wocfsed on the reliagle deliuer. ow massiue datasets ouer 
fnreliagle netSorksH To accomplish this, Radiance envineers created pioneerinv 
alvorithms to encr.pt, rofte, and deliuer data, Shich the. called +TrfeKeliuer.H+ 
(t the time, euen thofvh the internet had geen arofnd wor a Shile, it Sas still in its 
inwanc., especiall. in terms ow transmittinv enormofs amofnts ow data to revions 
Sith eIceedinvl. loS transmission speedsH Radiance ftilijed this technolov. in 
nfmerofs pro—ects, inclfdinvM

  6ne pro—ect Sas deliuerinv electronic &ivht gooks to the airplane wor 
the pilots, preuiofsl. pilots had to carr. a case ow paper &ivht gooks 
Sith them wor each &ivhtH This pro—ect Sas tested on the Doeinv ’F’H 
?hat an eIperience to deuelop sowtSare that ran on the compfters ow 
the ’F’H The sowtSare cofld not rfn Shile the plane Sas in &ivht, so 
Se monitored the in&ivht usH onUtheUvrofnd euentsH 6ne ow the eIcitinv 
pieces ow code z Srote Sas to intercept the Ylandinv vear fp$ landinv 
vear doSn/ euents ! not too sfre Sh. this shofld ge particflarl. eIcitinv 
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gecafse it Sas triuial Sith all the sfpportinv sowtSare on the plane, gft it 
is still one ow the brst thinvs z tell people Shen z discfss histor.H (nother 
amajinv weatfre ow these planes Sas the sije and seruices prouided g. 
their ongoard compftersH z Sas fnder the mistaken impression that the. 
Sofld ge Seak compfters Sith weS weatfresH Their compfters had a 
datagase, Seg seruices, and other weatfres in redfndant ”7AsH 

  zn another pro—ect Se transmitted bles to a Gaual Vfgmarines in 
stealth mode Einterestinv in that sfgmarines do no packet transmission 
acknoSledvments as commonl. done in internet transmission, so the 
sender has no clfe the receiuer receiued the packet, gft rather relied on 
a strfctfre ow the data sfch that euen iw packets Sere lost, the Shole 
content cofld ge reconstrfctedxH 

  ?e also created a larve docfment transwer provram that Sofld transwer 
docfments wor companies that had remote o…ces in ”hina, Vofth 
(merica, and )fropeH The viuen Sa. wor transmittinv larve datasets, at 
that time, Sas to gack fp the data on mavnetic tape and ship the tapes 
to their destinationH

  (lso had plfvins to email and other applications to alloS the sendinv ow 
uer. larve data uia emailH

(ll these pro—ects mivht ge considered achieuagle noSada.s gecafse the internet 
has uastl. improued in speed and stagilit. euen in remote areas, gft fsinv the 
technolov. ow the time, these pro—ects Sere amajinvH  Anlike Vpecialt.JK, Shere 
Se sold the compan. as soon as the technolov. Sas brst prouinv itselw, Sith 
Radiance, Se tried to make a lonvUterm gfsiness ow itH 

4oSeuer, vettinv past the trial phases on the agoue pro—ects took a lonv time and 
it Sas fnclear iw a lonvUterm gfsiness cofld ge achieuedH ?e did bnd a market 
that Sas uer. promisinv, and that market Sas the transmission and cachinv ow 
uideo content Elike mouiesx wor the streaminv ow mouies to home fsers wor Tiyo 
and other gfddinv online streaminv seruicesH Vtreaminv mouies is a little compleI 
in that the mouie needs to ge cached in a netSork prouider close to the end fserH 
This redfces the distance getSeen the fser and data as Sell as redfcinv the costs 
g. minimijinv the nfmger ow netSork prouiders throfvh Shich the data mfst 
passH  

The goard ow directors grofvht in a neS ”)6 Sho had a gackvrofnd in 
netSorksH Ezt is not clear hoS all that happened other than one da. he appearedxH 
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This created a riwt in the compan.H The neS ”)6 also grofvht in a neS y7 ow 
envineerinvH Jost ow the orivinal Radiance deuelopers Einclfdinv mex Sere not 
happ. Sith the sitfation and lewt the compan.H 7erhaps ofr evos had somethinv 
to do Sith ofr discontent and perhaps Se shofld haue had some inpft or fpwront 
griebnv on the occfrrinv chanvesH The compan. sfruiued and, to m. sfrprise, 
Sas euentfall. sold to ”omcastH

1e. takeaSa.s wrom small companies in veneral

  Learninv  skills  to  Sork  Sith  teams  that  are  fnder  diqerent 
manavement  hierarchies  is  not  readil.  achieuagleH  This  inclfdes 
crossUteam eIpectations Sith respect to deliueragles, time schedfles, 
pro—ect timelines manavement ow peopleH This is especiall. important 
Shen .of haue the team and are rel.inv on deliueragles wrom other 
teamsH

  zn  man.  Sa.s,  a  small  compan.  resemgles  a  wamil.H  )Iternal 
modibcations  to  the  compan.  can  disrfpt  this  wamil.  d.namic, 
particflarl. iw the cfrrent emplo.ees are not viuen an. inpft revardinv 
the chanvesH

  GeS vradfates are owten draSn to small companies gecafse the. gelieue 
the. can ge part ow gfildinv the neIt (pple or Jicrosowt and do not 
Sant to weel like a mere cov in a larve corporate machineH 4oSeuer, z 
Sofld recommend spendinv a weS .ears Sorkinv at a larver compan. 
to vain ualfagle eIperience in prodfct deuelopment, architectfre, and 
team manavementH This knoSledve can then ge applied to the voal 
ow gfildinv a sfccesswfl small compan., iw that remains the fltimate 
og—ectiueH

Medium-Sized Companies

zn contrast, medifmUsijed companies t.picall. haue man. teams, gft the ouerall 
prodfct weatfres are small enofvh to keep the teams wocfsedH zn addition, the 
compan. sije is still small enofvh alloSinv one to vet to knoS all memgers 
ow manavement and most ow the team memgersH This orvanijational approach 
wreWfentl. wosters a stronv sense ow solidarit. amonv teams and the memgers 
ow teams revardless ow Shich team the. gelonv to, Shich fltimatel. venerates a 
fnibed compan.USide wocfsH ?ith the larver nfmger ow teams in a medifmUsijed 
compan., the concept ow team dependencies starts to emerve and reWfires pro—ect 
manavers and prodfct manavers to manave these dependencies and schedflinv ow 
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deliueraglesH ”on&icts start to occfr Shen schedfles are not kept, or a deliueragle 
has issfes EiHeH, fnstagle or dropped wfnctionalit.xH Dft avain, these issfes are 
t.picall. manaveagle gecafse there is still not that mfch distance to the Ytop vf./ 
Sho has the bnal sa. and can driue avreement on solftions to issfesH

zn a medifmUsijed compan., .of still vet the weelinv ow wamil. in .ofr team and 
most progagl. in man. other teamsH ( giv plfs is that .of do not need to ge a 
master ow all technoloviesH 'of can master .ofr technolov. and make oftstandinv 
components in that technolov. that .of haue had time to concentrate on 
solftionsH

zn the wolloSinv eIamples ow medifmUsijed companies z Sorked wor, Shich z viue 
as eIamples to illfstrate the eIcitement, team gfildinv, vreat team interactions, 
and di…cflties encofntered in these companiesH JedifmUsijed companies ma. 
ge perceiued to ge  more stagle gecafse the. haue more inuestor gackinv and at 
least haue a marketinv and bnance team Shich ma. alloS them to knoS their 
cfstomers getter and auoid bnancial gfmps, the. too, are uictims ow bnancinv 
and marketinv that aqect small companiesH

Medium Examples

VisiCorp

yisi”orp is an eIample ow a medifmUsijed compan. at Shich z Sorked Ealthofvh, 
at the time it Sas considered a wairl. larve sowtSare compan., comparagle to the 
sije ow Jicrosowt at the timexH z —oined yisi”orp rivht awter z Sorked wor BT) 
V.luaniaH z Sas still considered a .ofnv colleve vrad to most peopleH yisi”orp 
Sas competinv Sith Jicrosowt wor the common gfsiness applications E?ord, 
”alc, KraS, Katagase, %x and yisi”orp had the leadH zt had a vraphical fser 
interwace EBAzx, Sith mofse control and ouerlappinv SindoSs Sith menfs, 
and Sas agle to rfn mfltiple applications at onceH (t that time, Jicrosowt had 
none ow these weatfresH These technolovies deueloped at yisi”orp Sere amajinvH z 
rememger divvinv into code to see hoS gitmap vraphics, ouerlappinv SindoSinv, 
mofse control, uirtfal memor., concfrrent applications, and rfleUgased s.stems 
all SorkedH z recall geinv assivned to a team Shen z started the compan., gft at 
the end ow m. stint at the compan., z Sas voinv throfvh man. pro—ects helpinv 
Sith degfvvinv, time optimijation, and —fst helpinv Shoeuer needed helpH 

yisi6G Sas presented at ”6JK)@ —fst prior to its releaseH z Sent to the 
conwerence Sith m. team to see all the amajinv neS technoloviesH yisi6G Sas 
presented and gleS euer.one aSa.H Later, it Sas said that Dill Bates saS yisi6G 
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at the conwerence Shich vot him eIcited in the BAz SindoSinv enuironment, 
Shich sfgseWfentl. led to merver talks getSeen Jicrosowt and yisi6GH

6ne mfst Sonder then, iw yisi”orp Sas so war ahead ow Jicrosowt, hoS did it wailC 
z still Sonder agoft that toda.H Dft z gelieue it goiled doSn to these issfesM

  The technolov. Sas too war ahead ow its timeH zt reWfired the compfter 
to haue a 801 memor., hard disk, and mofseH Doth uer. eIpensiue and 
nonUstandard at the timeH zw z recall correctl., a gasic mofse cofld ge 
in the ranve ow Z3-- and a 3OJ E.es Jevag.tex hard disk ouer Z3O--H 
To rfn the yisi6G applications, one had a larve eIpenditfre in eItra 
technolov.H The compan. Sofld haue to sfruiue at least another 2 or 0 
.ears gewore the eItra hard hardSare Sofld gecome standard or the price 
loSered so that it Sas an attractiue optionH

  zn yisi”orp, gewore most envineers at m. leuel kneS there Sere issfes, 
Se ogserued that some ow the top people in the compan. Sere leauinvH 
There Sere rfmors sa.inv that con&icts at the top leuel Sere the root ow 
—fmpinv shipH Vome con&icts Sere a resflt ow the wailed merver getSeen 
yisis”orp and Jicrosowt Shich Sas rooted in disavreements on Sho 
Sas to ge top dov awter the merverH

  (vain, fncontrolled evos can haue a larve eqect on the sfccess ow the 
compan.H (nd perhaps iw euer.one kept their evos fnder control, z too, 
cofld haue gofvht an island wrom 4aSaiiH

Borland

zn the late 3QF-s, z —oined Dorland awter leauinv "fantfmzn1G6?uationsH 
Dorland Sas deuelopinv the premier application deuelopment enuironments 
gased on 7ascal, ”WW, 7aradoI, and dDaseH  z Sorked Sith the 7aradoI wor 
?indoSs teamH z Sas responsigle wor deuelopinv the datagase Wfer. lanvfave, 
parser, and eIecftion envineH This position Sas a little diqerent wrom m. other 
companiesH Pirstl., the sfpportinv technolov. in the 6peratinv V.stem and Az 
Sas stronv enofvh so that Se did not haue to deuelop vraphical interwaces, 
memor. manavement, or disk access and cachinvH ?e cofld concentrate on ofr 
applicationH z rememger —okinv that since Se do not haue to gfild the 6peratinv 
V.stem, Se noS haue to pft more wfnctionalit. into ofr applications to make 
them more fsagleH  

Kfrinv m. time at Dorland, z had the priuileve ow collagoratinv Sith sivnibcant 
bvfres and pioneers in the beld ow ”ompfter VcienceH (lthofvh the. ma. 
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not haue geen as renoSned at the time, the. fltimatel. Sent on to deuelop 
vrofndgreakinv technolovies sfch as ”UVharp, HG)T, JV V"L, and moreH 6ne 
noteSorth. distinction getSeen their careers and mine is that the. tended to —oin 
larver companies and provress Sithin those orvanijations, Shereas z owten opted 
wor startfpsH

Kespite releasinv Wfalit. prodfcts that captfred sivnibcant consfmer interest, 
Dorland waced berce competition wrom Jicrosowt, Shich had a sivnibcant 
aduantave dfe to its popflar JVK6V, ?indoSs, ?ord, and )Icel oqerinvsH 
?hile Dorland9s prodfcts Sere arvfagl. sfperior to Jicrosowt9s, the latter9s stagle 
income wrom its eIistinv prodfcts enagled it to oqer deuelopment tools at mfch 
loSer prices, makinv it di…cflt wor Dorland to competeH

1e. takeUaUSa.s wrom medifm companies in veneral

  'of can deuelop the skills to Sork Sith other teamsH This inclfdes 
crossUteam eIpectations Sith respect to deliueragles, time schedfles, 
pro—ect  timelines  manavement  ow  peopleH  Janavement  is  a  tivht 
vrofp and helps make sfre people fnderstand, monitor and avree on 
deliueraglesH

  The. haue man. ow the same attractions as a small compan. gft t.picall. 
Sith more stagilit.H

  4oSeuer, the. are still sfsceptigle to the di…cflties eIperienced g. 
small companies that aqect the entire compan., inclfdinv bnancinv, 
marketinv, and leader evosH

  Vmaller companies ma. bnd themselues in competition Sith larver 
enterprises that can aqord to oqer prodfcts at sivnibcantl. loSer pricesH 
This is owten dfe to the larver companies hauinv estaglished +cash coSs+ 
that venerate sfgstantial income to sfpport the orvanijation as a SholeH

Large Companies

z haue had the opportfnit. to Sork at larve companies that are hofsehold namesM 
6racle, Jicrosowt, 'ahoo, and z rofnded fp m. prowessional liwe at (ppleH zt is 
important to note that the Sork enuironment can diqer sivnibcantl. dependinv 
on the specibc team Sith Shich .of are inuoluedH ?hile z haue had positiue 
and enuiagle eIperiences Sith these companies, z am also aSare ow instances 
Shere others haue encofntered nevatiue eIperiencesH Teams in larve companies 
can sometimes ge uieSed as small companies in their oSn rivhtH 'of can Sork 
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on pro—ects that comprise a vreater Shole, gft not Sork Sith or euen knoS 
agoft other teams comprisinv the entire prodfctH 6n hfve prodfcts, like (pple 
Japs or Dinv search, .ofr euolftion mivht ge Wfite smallH (nd fnless .of haue 
manavement that viues .of a total uieS ow the pro—ects and teams Sithin the 
entire prodfct and hoS important .ofr specibc Sork is, .of ma. weel that .ofr 
Sork is insivnibcant Sithoft a pfrposeH (s a positiue eIample z“ll viue, Shen 
z Sas at Jicrosowt, z Sorked on a pro—ect that Sas part ow the search team, 
gft it Sas remote wrom the main teamH (t least tSice a .ear, the y7 ow search 
Sofld make a trip to ofr o…ce, uisit each one ow the envineers and tell them 
speciall. hoS important their Sork Sas and hoS it bt into the ouer schemeH z 
Sas gloSn aSa. that he kneS Shat z Sas Sorkinv on, let alone eIplain hoS 
it Sas helpinv the SholeH GoS that is Shat z call an evo goost and weelinv 
ow inclfsionH z haue also Sorked wor a compan. that Sas secretiueH 'of mivht 
not knoS Eor ge alloSed to knoSx Shat another team Sas Sorkinv on, and 
the. mivht ge located on the same &oor as .ofH Rfles mivht state that an. 
conuersation agoft Sork on the o…ce &oor mfst ge moued to a meetinv room 
that can ge secfreH  zn a less open enuironment, .of ma. eIperience a sense ow 
isolation and discomwort Sith envavinv in casfal hallSa. conuersations agoft 
dail. euents or seekinv aduice wrom colleavfes Sith specibc eIpertiseH ?hen 
Sorkinv in an open enuironment, casfal conuersations in hallSa.s can inuolue 
colleavfes, manavers, architects, and euen hivhUleuel eIecftiues Sho happen to 
ge presentH These inwormal discfssions can ge incredigl. ualfagle wor vaininv 
additional eIpert insivhts, euen iw .of9re simpl. —oininv a conuersation in passinvH 
znitiall., Sorkinv in a restrictiue enuironment ma. not ge a sivnibcant issfe since 
.of haue the sfpport ow .ofr teamH 4oSeuer, as .of provress, it can gecome 
an additional hfrdle that .of mfst nauivate Shile Sorkinv Sith the compan.9s 
uariofs teams and technoloviesH

zn a t.pical larve compan., a ma—or prodfct is fsfall. manaved g. a hierarch. 
ow manavers and architects, each leadinv their oSn teamsH zt9s fncommon wor 
technolov. to ge neatl. diuided into completel. independent teams, as there are 
owten dependencies getSeen themH This can create a proglem iw one team avrees 
to prouide technolov. to another team, especiall. iw it9s not their primar. wocfsH zw 
.ofr team depends on this secondar. technolov. and the prouidinv team decides 
to agandon it, .ofr team ma. ge lewt scramglinv to either moue or reUimplement 
the technolov. Sithin a timewrame that is likel. incompatigle Sith .ofr schedfle 
and team resofrcesH

There can ge fnintentional team competition in a larve compan.H Teams can haue 
common issfes Elike Sork&oS s.stems, provramminv lanvfave, or deplo.mentsx 
wor Shich each team has chosen a diqerent technolov.H (s the teams vroS, the. 
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bnd the. mfst fniw.H That can ge an eItremel. tofvh gattleH )uen iw the. avree 
on a common technolov., there can ge residfal bvhts that make prodfcinv the 
common technolov. uer. di…cflt iw not impossigleH ”onseWfentl., it is crfcial 
to assess the team .of Sill ge —oininv prior to acceptinv a position Sith a larve 
compan.H zt is important to knoS hoS the teams interact, the technolov. ow each 
team, and hoS that technolov. bts into the ouerall prodfctH 

Let me viue tSo eIamples ow companies Shich Sill ge lagel compan. Y(/ and 
compan. YD/, each hauinv a prodfct Sith at least 5- to 2- teams Sorkinv on the 
prodfctH

”ompan. ( ! has man. teams each Sho haue deueloped seruices Sith their oSn 
choice ow sfpport toolsH

  7rovraminv lanvfaves E”WW, 7.thon, Naua, Vcalax

  ”ode gfilder VDT, Jauen, (GT

  Jicroseruice  intercommfnication  E1awka,  R)VTU(7z, 
R)VTUG6G(7z standard gft fsed as sfchx

  Vhared ligraries U client is reWfired to make all chanves iw gase ligrar. is 
chanvedH

  Dase Ligraries chanve Sithoft notibcation to clientsH

  ?ork&oS Eeach team haue their oSn Sork&oS prodfctx

  Katagase E7ostvreV"L, ”assandra, JonvoKDx

”ompan. D 

  ”ompan. D did not gelieue in fsinv a lot ow openUsofrce codeH The. 
gfilt their oSn technoloviesH z am not aduocatinv gfildinv .ofr oSn 
gase technolov., that is a lot ow inuestment and some ow it a pain to 
fseH Dft since it Sas fsed g. euer.one, euer.one sfqered the same 
pain and cofld ask wor assistance wrom an.one since there Sere a 
lot ow eIperts and ineuitagl. someone else also had the same issfe 
.of eIperiencedH zt also led to euer.one fsinv the same provramminv 
lanvfave, Katagase, JicroUseruice commfnications, and shared ligraries 
Sith wfll oSnership ow shared ligraries sfch that chanves to a shared 
ligrar. Sofld resflt in pfll reWfests to client code wrom the people Sho 
oSned the shared ligrar.H This Sas an amajinv enuironment in Shich to 
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deuelop technolov.H

zn compan. (, there Sere a lot ow ogstacles in the deuelopment sowtSare 
gecafse there Sere no common standardsH 6penUsofrce applications$ligraries 
haue man. choices wor prouidinv the same technolovies and iw not manaved, it 
can lead to wravmented deuelopment enuironmentsH zw fsinv seueral microseruices, 
a client mivht haue to deuelop a modfle to talk to each microseruice since each 
microseruice fses a diqerent commfnication protocolH ( larve compan. needs to 
haue uer. stronv standards in deuelopment and cannot haue each team doinv their 
oSn thinvH

zn compan. D, the standardijation ow deuelopment enuironments came gecafse 
ow not hauinv the mfltiple choices that openUsofrce alloSsH z gelieue euen iw 
compan. D Sere fsinv open sofrce, the. had a stronv manavement ow prodfct 
deuelopment standards to auoid the issfes ow compan. (H

Examples of Large Companies

Microsoft

(wter leauinv Radiance, z —oined JicrosowtH Jicrosowt has a remote deuelopment 
location in Jt yieSH ( neS team Sas startinv fpH zt Sas a platworm wor askinv and 
ansSerinv Wfestions called Liue "–(H zt Sas agle to prouide ansSers to Wfestions 
that a search envine cofld not easil. prouideH zn addition, the platworm prouided 
polls, Wfijjes, and intevration wor Pacegook wriendsH This Sas eIcitinv wor me 
gecafse the platworm Sas SorldSide, reWfired a lot ow data seruers to handle 
thofsands ow reWfests a second, and fsed the Dinv search gackend as a datagase 
wor dataH

The pro—ect Sas reall. wfnH Vome ow the hivhlivhts z Sofld like to draS attention 
toM

  The search deuelopment teams sfpported the ligraries the. createdH Por 
the ligraries Se fsed, Se Sofld vet pfll reWfests to ofr code that fpdated 
ofr code wor the fse ow the ligrar. and make chanves that getter fsed 
their codeH ?e did not revister ofr fse ow it, the. scanned the code 
repositor. wor fses ow their codeH

  The operations sfpport Sas wantasticH (n. conbv chanves Se needed 
in ofr code to sfpport  deplo.ment and netSork operation Sere 
aftomaticall. madeH
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  The main Dinv architect Sofld uisit  a weS times a .ear to reuieS 
architectfre, viue ouer prodfct fpdates, and receiue ofr reWfests wor 
fpdates$chanvesH

4oSeuer, there Sere also some issfes that aroseH D. the end ow the pro—ect, 
z had taken on the role ow manaver and one ow m. responsigilities Sas to 
condfct indiuidfal eualfationsH z made sfre to Sork diliventl. to ensfre that 
each team memger Sas perworminv agoue eIpectations and doinv an oftstandinv 
—ogH 4oSeuer, Jicrosowt had a polic. at the time that reWfired 3- percent ow 
emplo.ees to ge ranked as +fnderachieuers+ in reuieSs, knoSn as +stack rankinvH+ 
Kespite all memgers ow m. team achieuinv at least the eIpected leuel, Shen the 
reuieSs Sere merved Sith those ow other teams, one ow m. team memgers Sas 
deemed an fnderachieuerH  This team memger did not deserue sfch a ratinv as 
the. Sere hardUSorkinv and made sivnibcant contrigftionsH ?hen z challenved 
the decision, the response Sas that the other teams Sere Sorkinv on more critical 
technolov.H z welt that z had wailed vood, hardUSorkinv people and lost a lot 
ow respect wor Jicrosowt dfe to this reuieS practiceH 4oSeuer, z gelieue that 
Jicrosowt no lonver practices stack rankinvH

The pro—ect fltimatel. reached its end, and as z Sas Sorkinv in a remote o…ce, z 
had access to eIcellent opportfnities in the Redmond o…ce in ?ashinvton stateH 
4oSeuer, despite these prospects, z Sas not Sillinv to leaue the Da. (rea and Sas 
fnagle to bnd a team Sorkinv on a technolov. that interested me at the Da. (rea 
o…ceH

Yahoo

(lthofvh z ma. haue implied otherSise, it9s important to recovnije that not all 
giv corporations are stagleH zn wact, Shen ma—or issfes arise, it can ge like a star 
eIplodinv, cafsinv dramatic and warUreachinv conseWfencesH (wter Jicrosowt, z 
—oined 'ahooH There Sere seueral people wrom the Vilicon yalle. Jicrosowt 6…ce 
that —oined 'ahoo, as Sell as seueral ow m. wriends wrom prior startfps —fst —oined 
'ahoo, one as ”T6 and other as ”hiew (rchitectH ?e kneS that 'ahoo Sas hauinv 
issfes, gft z thofvht the poSer Se Sere grinvinv to the compan. to tfrn it arofnd 
Sas vreatH E4ell people, z Sas in m. earl. O-s at the time and z still had the dotHcom 
attrigfte ow YSe can do it XX/ xH To gevin Sith, the manavement at 'ahoo Sas 
in shamglesH The. Sere losinv one ”)6, inclfdinv some top manavement and 
vaininv a neS ”)6 and sfpportinv manavementH Jost ow the disarra. eIisted 
gewore vettinv the neS top manavement and it Sas their —og to bI thinvsH z 
personall. kneS the neS commanders and Sas eIcited agoft the chanveH 7rior 
to the manavement chanve, man. ow the pro—ects Sere in maintenance mode and 
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the maintenance had geen shipped to other cofntriesH This lewt man. eIistinv 
and operatinv prodfcts uirtfall. agandoned Sith no team hauinv oSnership or 
envineers Sho deepl. kneS the technolov.H  

J. brst pro—ect Sas to reSrite the gack end ow 'ahoo yideo JessaverH The. Sere 
rel.inv on licensed sowtSare, Shich Sas to eIpire in a .ear fnless the license Sas 
reneSed wor a larve sfm ow mone.H The pro—ect Sas descriged as —fst replacinv that 
ligrar. Sith the openUsofrce uersion wrom BoovleH Got lonv awter vettinv into 
the pro—ect z wofnd that it cofld not ge —fst a ligrar. replacementH zt essentiall. 
amofnted to reSritinv the prodfct, inclfdinv AzH (nd z had 8 months and no 
teamH z did vet another envineer and Se did complete the gack end, gft the Az 
Sas not complete, nor did the. haue people schedfled to Sork on the pro—ectH 
J. Az skills consisted ow creatinv a t.peUin goI Sith a sfgmit gftton ! z Sas not 
voinv to ge agle to create the topUnotch Az reWfired wor this prodfct wor ?eg, 
(ndroid phones, and (pple 7honesH

?hile the gackend uideo application sat Saitinv wor a Az, z heard the. needed 
someone to add an aftocomplete search to the 'ahoo yideo ?egsiteH The cfrrent 
'ahoo search envine did not sfpport an aftoUcomplete modeH zt sofnded doagle 
since the uideo content Sas wrom a bIed sofrce Sith the nfmger ow yideos geinv 
fnder 3-1 Eand the promise that in the wftfre the search envine Sofld sfpport 
aftoUcomplete and ge agle to handle more than 3-1 iw necessar.xH That meant 
the entire content cofld bt in one machine and .of do not haue to Sorr. agoft 
all the compleIities ow a distrigfted search envineH zt reWfired man. seruers wor 
redfndanc. and datacenter localit., gft the. Sofld all ge the same contentH Nfst 
a standard deplo.mentH The actfal gackend seruers Sere uer. wfn and relatiuel. 
eas. to SriteH The Az team incorporated the neS (7z in a nonUdatacenter test 
uersionH 

4ere Sas the proglem, z needed seruers in the data centers ! z reWfested 35 in 
each ow the reWfired data centersH z vot none ! z thofvht to m.selwM this Sas a 
reWfired, avreed fpon, and schedfled prodfct ! hoS cofld there ge noneH  (t a 
lfnch conuersation Sith another team lead that z had gecome wriends Sith, z Sas 
discfssinv the seruer issfes as Sell as issfes z Sas hauinv vettinv other teams to 
cooperate in the release ow the weatfreH 4e said the. had a cofple spares the. cofld 
loan me and, as an aside, vaue me the Yliwe at 'ahoo/ spielH 4e said the onl. reason 
he oqered the seruers Sas gecafse z did a small pro—ect wor them wor Shich z had 
specibc knoSledve on hoS to complete and it saued their gftts Eso to speakxH The 
pro—ect Sas not assivned to me, z —fst heard the. needed some help and oqered 
itH 4is main theme Sas that teams, and people, in veneral onl. looked oft wor 
themselues in 'ahooH 4is spare seruers vot me throfvh wfnctional and brst rofnd 
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ow liue testinvH (wter some persistence, z Sas agle to ogtain m. o…cial seruersH z 
had to sit on the desk ow the operations person and —okinvl. threaten not to gfdve 
fntil m. reWfest Sas vranted ! Sell ! he thofvht z Sas —okinv aSa.H z vot 2 seruers 
in each ow 2 datacenters, less than a third ow Shat z thofvht Sofld sawel. handle 
the load Sith no disrfptions dfrinv deplo.ment or Sith seruers voinv oYine wor 
eItended periods ow timeH z did not glame the operations person as his agilit. to 
act Sas limited g. gfreafcrac. and sfppl. issfesH 4e did his gest to assist meH 
The responsigilit. wor the issfe la. Sith the terrigl. inadeWfate manavement ow 
the data centerH (s an eIample ow vood manavement, in Jicrosowt z had asked wor 
8- seruers in each datacenterH The operations person said Ysorr., cannot do, the 
minimfm Se can viue is 35- per datacenterH zt Sill ge read. in a cofple da.s/ ! 
TSice as man. as z asked wor ! and z wofnd oft z reall. needed that man. seruers to 
handle the load ! and z am sfre the operations person kneS z Sofld need them 
as Sell wrom the prodfct specsH Jicrosowt kneS Shat it meant to prouide data 
center sfpportH

Apple

z Sill onl. viue .of an eIample ow the last pro—ect z did gewore retirement wrom 
(ppleH zw .of look at (pple maps joomed Sa. oft EloS joomx so that the streets 
uanish, and then uer. sloSl. joom in Ehivher joomx, .of Sill start to see ma—or 
road inwrastrfctfres appearH zt is innouatiue in that it fses commonl. traueled 
roads in areas Shere a SellUstrfctfred road netSork is fnauailagleH Vo that euen 
small roads can ge uisigle at a loS joom iw it is the common rofte getSeen larve 
citiesH That Sas m. team“s pro—ectH z mention this gecafse in most companies 
all m. Sork, althofvh amajinv technolov., neuer Sas uieSagle g. a larve vlogal 
afdienceH (t most larve companies, m. Sork Sas in the gackend inwrastrfctfre, 
Shich onl. other deuelopers appreciated or niche endUfsersH The (pple roads 
pro—ect Sas the brst larve pro—ect that Sas uisigle g. the vlogal afdienceH Jan. 
ow m. team memgers Sere uer. earl. in their careerH These .ofnv envineers vot to 
eIperience Shat it Sas like to Sork Sith mfltiple teams ESith goth the positiue 
and nevatiue interactionsx, and to haue manavement team sfpport Shich enagled 
them to ge a sfccessH

1e. takeaSa.s wor a larve compan.

  Larve companies are uer. diqerent wrom small startfpsH ?ithin a specibc 
team, it can weel like a startfp Sith respect to a Ywamil./ atmosphere and 
di…cflties in cross team interaction can ge nevotiated g. manavementH

  'ofr team Sill vet a lot ow sfpport, inclfdinv a manaver, pro—ect 
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manaver, provram manaver, netSorkinv teams, tools teams, test teams, 
and moreH 'of Sill haue sfpport so that .ofr pro—ect can ge a sfccessH 
(ll  this  sfpport  comes  at  a  price,  Shich  is,  .of  Sill  need  vood 
commfnication skills and continfall. Sork on those skills, especiall. 
wor descriginv a prodfct,  architectfre, reWfirements, and schedfles to 
all memgers ow the prodfct Etop manavers, crossUteams, deuelopersxH 
(s an envineer, .of t.picall. do not haue to Sorr. agoft bnancinv or 
marketinv and can haue waith .of are in vood hands, since there is not 
mfch .of can do agoft itH

  Dft euen in larve companies, pro—ects vet canceledH The vood neSs is that 
iw that is the case, the. t.picall. Sill Sork oft hoS .of can transwer to a 
neS team or iw la.oqs are reWfired .of Sill t.picall. vet a vood seueranceH

Current Silicon Valley Environment

Let me discfss a little git agoft the genebts in the cfrrent landscape ow Vilicon 
yalle.H This is —fst a list ow thinvs, not in an. orderH

  The ma—or sowtSare companies are in Vilicon yalle.H Boovle, (pple, 
Get&iI, Valesworce, Pacegook, TSitter, 6racle, Vplfnk, zntel, GyzKz(, 
—fst to mention a weSH )uen companies like Jicrosowt, Shich is in Veattle, 
haue deuelopment pro—ects in Vilicon yalle.H z ride m. gic.cle arofnd the 
area and a simple ride Sill take me past most ow these SorldUrenoSned 
companies and their headWfartersH That is Vilicon yalle.H ?hen z Sas 
at (pple, z Salked to SorkH (t 'ahoo and Jicrosowt, z Sofld gike to 
SorkH Ezw z Sorked at Boovle or Pacegook, z cofld haue giked to those 
companiesx

  ”ompanies ow all sijes are in Vilicon yalle.H Vearch wor companies on the 
Seg wor this area and .of Sill easil. bnd 3--s iw not 3---s  ow companies 
uar.inv in sijes and technolov. eIpertiseH Vmall startfps operatinv in 
stealth mode mivht ge more di…cflt to bnd eIcept throfvh notes in 
Linkedzn, social connection, or a headhfnterH

  (irportsH The Da. (rea EVilicon yalle.x has 2 ma—or airportsH zw .of liue 
in the area .of are a short taIi ride aSa. wrom an airportH 'ofr —og mivht 
reWfire sivnibcant crossUcontinent trauelX hauinv airports close at hand 
makes trauel more conuenientH

  There are man. colleves and fniuersities in the areaH The top fniuersities 
inclfde Vtanword Aniuersit., A” Derkele., etcH Jan. ow the technolovies 
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and startfps come wrom vradfates wrom fniuersities in the areaH Vome 
ow the prolibc prodfcers ow emplo.ees wor Vilicon yalle. companies 
inclfde Van Nose Vtate Aniuersit.H Bfess Shat, some ow the ke. sofrces 
ow stfdents to these fniuersities are the local commfnit. collevesH 2OZ 
ow the 2rd .ear A” Derkele. stfdents are transwer stfdents wrom local 
commfnit. collevesH (nd O-Z ow the 2rd .ear stfdents at Van Nose Vtate, 
Van Prancisco Vtate are commfnit. colleve transwer stfdents like me Sho 
did that .ears avoH  

  ”onwerencesH Vilicon yalle. is the host ow man. technolov. conwerencesH 
(s Sell as the conwerences hosted g. the local fniuersitiesH

  ?ork ”onnectionsH The wriends z made at companiesX z haue kept 
throfvhoft m. careerH   T.picall., Se still all liue in the Vilicon yalle. and 
euen thofvh Se haue chanved companies and career paths Se still keep 
in tofch iw throfvh nothinv else than a decade interual happ. hofr wor 
eIUJicrosowt or eIUDorland emplo.eesH

  Vocial ”onnectionsH z like gike ridinv in Vilicon yalle.H The primar. 
ridinv vrofp z ride Sith is called (L”H 7eople wrom all career paths gike 
Sith vrofpsH z haue met startfp wofnders, ”)6s, y7s, envineers, JKs, 
nfrses, gfildinv architects : all Salks ow liwe and all sorts ow companiesH 
Dikinv is —fst an eIample ow man. ow the social actiuities Shere .of can 
meet connections to other companiesH ( wriend ow mine is wreWfentl. 
at the v.m and the same occfrs there as SellH Vocial connections alloS 
.of to discfss uariofs career paths more easil. and hoS liwe at other 
companies compares to .ofr cfrrent compan.H

Liuinv in Vilicon yalle. comes Sith its share ow challenves, and hofsinv costs 
are certainl. one ow themH )uen iw .of9re —fst startinv oft and .ofr salar. seems 
impressiue, the hivh cost ow rent in the area ma. come as a shock makinv .ofr 
salar. seem less impressiueH Por man., oSninv a home in the revion is oft ow reach 
fntil the. estaglish themselues and acWfire enofvh eItra income, fsfall. in the 
worm ow compan. stockH zn the meantime, rentinv is the Sa. to voH zw possigle, 
consider sharinv the cost ow rent Sith a wriendH (lternatiuel., .of ma. bnd more 
aqordagle hofsinv options oftside ow the immediate area, gft the commfte can 
ge a lenvth. one, sometimes takinv an hofr or tSo each Sa.H Portfnatel., the Da. 
(rea has a vood train s.stem that connects man. ow the oftl.inv revionsH  Vome 
trains prouide ?iUPi and iw .ofr train ride is lenvth., .of can fse the commfte 
time as a second o…ce, Shich is owten preweragle to sittinv in a car in heau. tra…cH
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And Finally, A Word of Encouragement for International Students

To all international stfdents Sith dreams ow stfd.inv in the AHVH, z hope m. stor. 
prouides ualfagle insivhts into bndinv the rivht entr. point wor .ofr devreeH zn m. 
case, it Sas AT( EAniuersit. Transwer (dmissionx throfvh commfnit. collevesH 
Let me share Sh. this path Sas piuotal wor me as an (merican and sfrel. —fst as 
important wor .of as an international stfdentM

3H ”ommfnit. ”olleve (duantaveM

  Like nearl. halw ow m. welloS (mericans, z gevan m. fndervradfate 
—ofrne. at a commfnit. colleveH

  Cost-ekectiveness  Sas  a  sivnibcant  wactor,  makinv  AT(  an 
attractiue choice wor international stfdents as SellH

  4oSeuer, there“s more to the stor.H ”ommfnit. colleve prouided 
somethinv inualfagleM intimate education guidanceH

  (s a teenaver, z needed personalijed instrfction and mentorshipH 
”ommfnit. colleve deliuered precisel. thatH

5H Vhort gft Kecisiue 'earsM

  Those tSo .ears in commfnit. colleve Sere transwormatiueH

  The. laid the wofndation wor m. wftfre career —ofrne.H

  ?ithoft that solid edfcational gase, z Sofldn“t haue risen to the top 
ow m. beld and accomplished nearl. as mfch in the companies .of 
are intimatel. wamiliar SithH

2H )Iplorinv )ntr. 7ointsM

  J.  messave  to  all  aspirinv  stfdents,  Shether  (merican  or 
international, is thisM Explore all entry pointsH

  AHVH edfcation is not a oneUsijeUbtsUall —ofrne.H

  ”onsider commfnit. colleves, transwer provrams, and alternatiue 
pathsH

  )ach rofte oqers fniWfe genebts gft the. all prepare .of wor sfccessH
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?ell z am delivhted knoSinv that m. Sork prodfcts directl. aqect the liues ow 
people, z Sas sfrprised to learn wrom speakinv Sith international stfdents that 
there is a scarcit. ow opportfnities to interact, ogserue or hear wrom someone like 
me Sith .ears ow Sorkinv eIperience in Vilicon yalle. hivh tech companiesH zt is 
trfe that fnderstandinv the inner Sorkinvs ow hivhUtech companies can ge Wfite 
elfsiue, especiall. Sithoft insivhts wrom insidersH z am vlad ofr discfssions on 
compan. sijes, (merican corporate cfltfre, and eqectiue task manavement haue 
geen helpwfl to .ofH Rememger, knoSledve is poSer, and learninv wrom others“ 
eIperiences can sivnibcantl. impact .ofr —ofrne. toSard sfccessH
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Abstract

This  chapter  explores  the vital  role  of  alumni management in enhancing 
international student recruitment eworts .ithin higher education institutionsA 
juthors Gretchen Dobson and Ben Waxman shed light on the untapped 
potential of international alumni relationships and their signiycant impact 
on international student enrollmentA The chapter highlights the reasons for 
,ustifzing the ewort to cultivatek engagek and empo.er international alumnik 
emphasi:ing the seven /ez themes that underpin this endeavor- brand a.arenessk 
reputation managementk recruitmentk emplozabilitzk global connectionsk public 
diplomaczk and ynancial resourcesA jdditionallzk the authors outline best 
practices for international alumni volunteer management and a roadmap for 
ewectivelz building a global alumni processUszstemk dra.ing insights from 
realE.orld examplesk and addressing the readiness of institutions to embar/ on 
this ,ournezA Nltimatelzk this chapter aims to underscore the profound beneyts 
of leveraging international alumni as ambassadors and advocates for international 
student recruitment via anz entrz pointA

Keywords: jlumni managementk international student recruitmentk global 
alumnik entrz points
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The Answer is Under Your Nose

Ct is a remar/ablz familiar dznamic that .e all /no. personallzA Whether zou 
are loo/ing for a missing phone charger at home or a solution to a complicated 
organi:ational problemk often the ans.er is right under zour noseA (o.everk 
the process of ynding a charger or solving complex challenges al.azs involves a 
,ournezA

&or examplek campus leaders and advancementUalumni relations o2ces and 
organi:ations often overloo/ clear and present opportunities for the institution 
to build valuable connections .ith .ellEconnectedk and potentiallz generous 
international alumniA These missed opportunities could lead to success for 
all involvedk enabling institutions to simultaneouslz increase a.areness and 
engagement .ith prominent alumni .hile also increasing global interest abroad 
and international student enrollmentA

Sne  of  the  factors  contributing  to  this  disconnect  is  an  imbalance  in 
institutional prioritiesk .ith an overemphasis on domestic alumni relations 
and  misperceptions  about  the  value  and  opportunitz  that  international 
alumni representA Cn .ritingk Global Alumni Management, The State of the 
Field 0Dobson 7 Cnteadk )39%"k .e survezed 93J respondents .or/ing at 
F% NA1A collegesk universitiesk or other postsecondarz institutions involved 
in developmentk admissionsk international awairsk or alumni managementA 
While more than H3L of the respondents reported feeling that international 
alumni management .as Vverz importantV for increasing international student 
recruitment and brand a.arenessk nearlz J3L of the respondents did not feel that 
thez received su2cient internal leadership supportA

The relative importance and ynancial value of international students vsA domestic 
students is often overloo/edA Cn some casesk %L of the total student population 
being international represents as much as J3L of total tuition revenueA

The value of international alumni relationships extends far bezond the sphere of 
ynancial contributionsA Cn this chapterk .e .ill shine light on the immense value 
of international alumni relationsk particularlz on their pivotal role in fostering 
international student recruitment regardless of anz entrz points .ith .hich thez 
arrive on NA1A campusesA We present our o.n research and realE.orld examples 
to demonstrate the po.er of these connections .hile also illustrating exactlz ho. 
to create increased connections and collaborations bet.een alumni awairs and 
international departmentsA
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Sur collective mission is to elevate the importance of international alumni 
relations as an institutionallz supported practice andk more importantlzk to deyne 
the sustainablek reciprocallz advantageous processes that .ill enrich the global 
educational landscapek both domesticallz and internationallzA This chapter owers 
a blueprint of ho. this /ind of collaboration can .or/ for all involved individuals 
to zield real beneyts for the full range of higher education institutionsA

Justifying the E7ort

R Ceasons to luvti,atem Engagem and EpGower Bvobav Avupni

What are the benefits of building and sustaining these relationships when, in most 
cases, the percentage of international alumni comprises less than 10% (many less 
than 5%) of an institution’s entire alumni base? What value do these international 
networks bring to our institution?

These common ;uestions are as/ed more fre;uentlz todazk as institutions 
experience stronger competition regionallzk nationallzk and internationallzA 
1imilar conversations occur during strategic planning processes andUor capital 
campaign planning as institutions endeavor to deyne a uni;ue VglobalV mission 
and vision to build a case for engaging a .ider audience in support of academick 
diversitzk and development goalsA

When the calculations are performedk zour chief ynancial o2cer 05&S" can tell 
zou that the smaller percentage of international students on campus represents 
an outsi:ed share of zour institution“s tuition revenueA We encourage zou to do 
that math to help ,ustifz zour re;uests for additional resourcesA The return on 
investment 0PSC" is thereA

Cn realitzk alumni relations o2cesk .hich are often understawedk assume a 
multitude of responsibilities”ranging from organi:ing events and maintaining 
databases to coordinating fundraising eworts and managing communications 
in locations around the .orldA  Muggling these tas/s and diwering cultural 
expectations and time :ones tzpicallz re;uires more thought 0and time" than 
managing events in Ye. Oor/ 5itz and Kos jngelesA Ct is preciselz because 
of these complexities that a .ellEarticulated strategz for engaging international 
alumni becomes beneycialA 1peciyc motives for investing in a global alumni 
relations program varz8 ho.everk according to 4Whz Rngage Global jlumni' bz 
Gretchen Dobson 0)39?"k in terms of increasing potential recruitment 0bezond 
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fundEraising goals"k most of these motives are grounded in the follo.ing seven 
themes-

9A Mrand Awareness- Cnternational alumni net.or/s and chapters are an 
extension of institutional and alumni brandingA Bz 4thin/ing globallzk 
acting locallzk' regional alumni groups can ewectivelz communicate 
these core values through programs designed to yt the local context and 
engage and support existing alumnik familiesk studentsk and prospective 
studentsA

)A CeGutation  Panagepent-  Global  student  mobilitz  is  trending 
up.ardA 1tudents and alumnik  ali/ek  contribute to the expansion 
of college and universitz internationali:ation ewortsA Ki/e in brand 
a.arenessk in ,ob searchesk individuals“ a2nitz for their institution is 
reinforced .hen shared through social mediak added to a Kin/edCn 
proylek and speciycallz .hen sought afterA

JA Cecruitpent- Todaz“s competitive environment has prompted colleges 
and universities  to adopt strategic enrollment management plans 
that include mar/eting programs focused on international studentsA 
Cnstitutions turn to their most Vsatisyed customerskV a/a successful 
former  studentsk  to  become  the  foundation  of  their  mar/eting 
campaignsA Kocallz organi:ed global alumni chapters and families 
provide inEperson testimonialsk support prospective students in ma/ing 
signiycant life decisionsk and additional channels for positive social 
media exposure and engagementA

…A EpGvoyabivity: Both domestic and international students are driven bz 
the desire to expand their career options and ta/e advantage of career 
opportunities in an internationalk or more diverse domestic settingA jn 
institution .ith established international alumni relationships can call 
upon global alumni chapters to help the institution advise students 
and manage their expectations surrounding education and .or/place 
experiencesA

HA Bvobav lonnections: Cnternational alumni connections thrive on 
an institution“s abilitz to form international partnerships and build 
emplozment net.or/s that generate career opportunities for current 
studentsk as .ell as alumniA

—A Dubvic FiGvopacy- Cnstitutions supporting global alumni engagement 
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are champions of a .iderk organi:ationalk or national alumni agenda 
.here the notion of 4soft po.er' is centralA

%A .inanciav Cesources: Cnternational student recruitment is one of 
the strategies that institutions use to increase both enrollment and 
revenuek and international alumni are among the most valuablek credible 
recruiters for this important ewortA

The  mzriad  of  beneyts  of  a  global  alumni  net.or/  provide  reasons  for 
institutions  to  invest  in  their  understawed  alumni  relations  o2cesA  j 
.ellEsupported alumni o2ce can amplifz the institutionZs brandk contribute to 
reputation managementk bolster recruitment ewortsk and open doors to global 
career opportunities for both current students and alumniA This investment not 
onlz diversiyes the institutionZs resources but also ampliyes its reachk reputationk 
and impact on an international scaleA jll this .or/ contributes to strengthened 
international student recruitment ewortsA

The Cove of Avupni as Apbassadors

qanz institutions often blur the lines bet.een alumni and alumni ambassadors8 
ho.everk .hile it is true that both groups share a common thread of lozaltz 
and a2nitz to.ard their alma materk their roles and contributions are distinctA 
Nnderstanding this distinction is crucial to maximi:ing the impact that these 
individuals can have on an institutionZs goalsk particularlz in terms of outreach 
and engagementA

Avupni ,sI Avupni Apbassadors

jccording to the 4Cnternational jlumni jmbassador Irogram' bz Gretchen 
Dobson 0)3)9"k the diwerence bet.een alumni ambassadors and alumnik in 
generalk is that institutions consistentlz engage .ith ambassadors as thez promote 
the institution“s brandA

jlumni ambassador programs invest in deeperk longEterm relationships .ith 
their membersA These programs help build institutional reputations8 recruit 
ne. students8 and bridge relationships .ith other institutionsk organi:ationsk or 
donors both at home and abroadA

jll institutions can tap their alumni communitz as ambassadors to help advance 
their vision and strategiesk but manz still need to recogni:e that their ambassador 
communitz extends to othersA This segment includes students and internal and 
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external sta/eholders .ho can support and advance the institution“s priorities 
0eAgAk internationali:ation"k especiallz in times of uncertaintzA

What makes a graduate from the institution proud of attending and graduating 
from the institution? How do you provide a tangible way for potential alumni 
ambassadors to maintain and deepen their connection to the institution after they 
have moved on with their professional careers?

Sftenk the best alumni ambassadors connect something .ithin themselves to 
their institutionA Ct might be the alignment .ith the universitzZs mission that 
thez have internali:edk the positive experience thez had on and ow campusk or 
the sense of communitz thez felt .ith their facultzk stawk and fello. classmatesk 
as .ell as the relationships that continued after graduationA The secret behind a 
successful international ambassador program is to identifz alumni .ho have both 
the personal characteristics and drive that .ill ma/e them successful ambassadors 
for zour institutionA (ere are a fe. /ez characteristics and traits sought bz 
institutions in their alumni ambassadors-

The Dath to Foing Wt “evv

  Iositive  experience  .ith  their  timeUeducationUexperience  at  zour 
institution

  Sutgoing personalitzk extrovert .ho en,ozs meeting ne. people

  jctive social media presence

  BSYN1 0not re;uired"- .ell connected in the local business communitz 
and .ith fello. alumni in the area

What zou can provide-

  5oordination and trac/ing of events and connections

  Database of relevant contacts

  5ampus ne.s and insights to foster ongoing connection

Ket us start bz revie.ing the internal and external sta/eholders that can support 
zour ewort to augment zour international alumni net.or/A The chart belo. 
provides examples of these sta/eholdersA



MCYG KNjYk KRCKT (jBTRk Dj6CD KA DC qjPCjk ’PC1(Yj BC1Tj9—…

The ’,e ”W/sS: A CoadpaG to Muivd an E7ecti,e Bvobav 
Avupni Drocesskzystep

What sorts of commitment and resources are required from an institution to 
effectively organize and harness the potential of international alumni power?

We /no. that international alumni volunteers do not ,ust magicallz appear .ith 
hands raised to help .ith zour eworts abroadA js zou ygure out the uni;ue 
plan that .ill .or/ for zour institutionk consider the 4user experience' of the 
international alumk familz memberk and friend 0eAgAk the high school guidance 
counselor at one of the top 4feeder' schools for zour universitz or college"A

jccording  to  the International  Travel  Handbook:  Engaging  Constituents 
Abroad bz Gretchen Dobson 0)39…"k the yve 4C“s' of international volunteer 
management sustain participation and support-

  Cdentifz

  Cnvite

  Cnform

  Cnvest

  Cmpact
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WFENTW.Y

qore than ?HL of alumni o2ces .or/ing .ith international alumni found 
incompletek  insu2cientk  or  old  data  andUor  lac/ed  international  alumni 
databasesA Cnternationali:ation eworts .ill fail verz ;uic/lz if no one prioriti:es 
the development of a solidk accurate contact databaseA

(igher education administrators often cite incompletek insu2cientk or aged 
international alumni databases”or even the complete lac/ of a database”as 
the most challenging obstacle to developing a successful international volunteer 
programA The outcome of a .inning initiative is onlz as good as the information 
that  the  institution has  or  the  data  it  can obtainA  (o. are  international 
alumnik familiesk donorsk and friends trac/ed# 5an zour institution follo. zour 
international students in a betterk more ewective .az# Where does this essential 
process start#

Bood data

This initial .or/ is critical even if the yrst ewort results in a verz small number of 
alumni recordsA Oou are setting up the process to capture and maintain accurate 
datak .hich .ill improve zour eworts and results over timeA

We offer seven tips for improving international data collection and management 
practices:

Know  the  deGth  of  the  current  data  and  create  records  for 
”nontraditionavS avupniI Cesearch and tracV when the ’rst internationav 
students attended your institution and how depograGhics ha,e changed 
o,er tipeI

  Nnderstand the historz of zour international alumni and student 
recordsk .here there maz be gaps and .here that data maz reside 
rather than central advancement records 0such as academic departmentsk 
graduate programsk the registrark and summer language programs or 
admissionsk or even Kin/edCn"A

  Ntili:e Kin/edCn to ynd international alumni that maz not be in zour 
internal databaseA

  5onsider nonEtraditional contact information for students and guests 
.ho  have  spent  considerable  time  as  part  of  their  institution“s 
communitz 0such as international honorarz degree recipientsk studz 
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abroad studentsk visiting international facultzk and research fello.s from 
government scholarship programs"A

”WnternationaviOeS current data records and systepsI

  The output is onlz as good as the inputA The success of engaging zour 
international alumni .ill relz heavilz on ho. sophisticated and 4user 
friendlz' zour szstems are for fulylling zour ob,ectivesA

  Wor/ .ith zour registrark institutional research o2cek information 
technologz stawk and others .ho maz control the structure of zour 
institution“s  databases  to  ensure  that  current  szstems can record 
international information such as postal codesk countrz codes for phone 
numbersk three or more spaces for yrst or surnamesk languages spo/enk 
and social media proyles that are regularlz used in home countriesA

  Cnternational  alumni  .or/  often  re;uires  additional  yeld0s"  in 
customi:ed formsA

.orp an internationav data panagepent worVing grouGI

  The importance of sound international data management should be 
directlz addressed bz including a crossEsection of staw .ho interface .ith 
international records dailzA

  Cnvite staw from areas of researchk alumni relationsk developmentk and 
advancement operationsA

  Rxpand the team bz informing and inviting contributions everz ;uarter 
from international student servicesk the registrark and graduate and 
undergraduate admissionsA

  j ma,or ob,ective of this committee is to provide an ongoing revie. of 
international student needs and build a.areness of coordinated szstemsA 
&or examplek the group could access the academic support database and 
search for international records that maz provide relevant demographic 
data that are valuable to other departmentsA

londuct a facuvty and sta7 tra,ev sur,eyI

  j travel survez for facultz and staw can provide valuable insights into 
optimal locations for eventsk beneyting both the universitz and its 
alumni communitzA This tool can empo.er zour group to maximi:e the 
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institutional facultz and staw as thez travel throughout the .orldA

  Given that this survez is voluntarz and stressful to the communitzk the 
alumni association .ill .or/ to identifz opportunities for facultz and 
staw to connect .ith alumni .hen traveling for professional andk at 
timesk personal reasonsA

  Cnternational chapter leaders appreciate /no.ing 4.ho is traveling 
.henk' so thez can have opportunities to invite facultz to ,oin their local 
communitz as guest spea/ersA

  Budgeting for an international spea/er travel fund provides facultz and 
staw .ith reimbursement for a chapter member dinner or an extra night 
in a citz after a conferenceA

Earvy and often with internationav studentsm vifevong revationshiGs shouvd 
be Gropotedm and forpav and Gubvicvy ,isibve ways for internationav 
avupni to ser,e as resources and pentors to students adpitted to your 
institution shouvd be estabvishedI

  Pelationships bet.een alumni relations and ethnic identitz groups 0on 
campus and in the communitz" should be developed to help students 
assimilate into their ne. campus cultureA Building alumni relationships 
starts .ith setting earlz expectations for a longEterm relationship .hile 
international students are engaged in their studies on campusA

  The international alumni net.or/ should be promoted beforek duringk 
and after studz abroadA

  The focus should be on international studentsk especiallz during their 
ynal zeark as thez prepare for their next life decisions 0careerk future 
studzk etcA"A PeEentrz and transition home after graduation can be a 
ma,or shoc/A 1tudent awairsk the international programs o2cek and 
alumni relations can all support this challenging transitionA

  j focus group .ith international students should be hosted before the 
students graduateA js/k 4What is it that zou thin/ .ill be most valuable 
to zou after zou graduate#' and 4Do zou see additional opportunities for 
the institution to be helpful to zou#' &ind out .here thez intend to live 
after graduationA 5onnect them .ith zour alumni chapter or individual 
alumni in that regionA
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  Cnvite  graduating  students  to  ,oin  founding  members  of  ne. 
international chaptersA

The ve,ev of engagepent with internationav avupni shouvd be ipGro,ed 
o,eravvI

  js/ zour international alumni chapters to help communicate the 
importance of maintaining the most accurate recordsA &or example-

  5hapter leaders can include a footnote to their email addresses to 
promote the online communitzA

  jt  events  and programsk  members  of  the  leadership team are 
encouraged to collect updated information and business cards and 
even enter upEtoEdate information on a laptop or mobile device at 
the registration tableA

  Develop  a  social  media  campaign  targeting  zour  international 
communitzA  Cnvite  alumni  abroad to  ,oin  the  online  communitz 
and provide  incentives  for  validating  and updating  their  contact 
informationA

  Develop videos to engage and promote zour international communitz 
and the importance of stazing in touchA These include a chancellor 
or president“s message and international chapter leaders“ messages 
from home regions8  al.azs include the invitation to help alumni 
relations better identifz 4.ho“s .hoA' Iost the videos on regional and 
international social media sitesA

Wn,est in the estabvishpent of an internationav avupni networVI

  Irioriti:e the top international mar/ets for alumni engagementA

  Develop the rationale for international alumni chapters to existA

  Rmbrace international traditions and celebrate local holidazsA

  5ontinue to include incentivesA

  Rstablish and cultivate ne. partnerships in career services and alumni 
relationsA
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  Train zour enrollment staw and the career success team on .or/ visas and 
policies for international students to improve their abilitz to support this 
communitz and ans.er their ;uestionsA

WNqWTE

5ollectivelzk zour institution has agreed upon the rationale for developing a 
global footprint of volunteersk but zou and zour colleagues are charged .ith 
communicating ho. the internationali:ation eworts for zour institution include 
those volunteersA Ct is important to remember that our institutions are about 
peopleA &or example-

  Website announcements are translated into diwerent languages to 
demonstrate sensitivitz to nonERnglish spea/ing families and others 
.ith .hom zou .ant to engageA

  Iersonal letters and customi:ed emails 0and follo.Eup phone calls 
and meetings" .ith regional consulate and embassz o2cials .ho are 
responsible for education and cultural outreach in their communities 
abroadA

  Npdate email signatures .ith lin/s to the international communitz and 
event announcementsk current facts about the international student 
communitzk or a 1ave the Date about the Yext qa,or Cnternational TripA

These are all methods of inviting interest from in@uential constituents abroadA

Ct can be helpful to consider these ;uestions as zou evaluate zour abilitz to recruit 
alumni volunteers-

  Cs our organi:ation involving our alumni and other sta/eholders the 
most authentic .az#

  Cs our strategz shaped bz their opinion or perceptions and beliefs about 
their a2liation#

  (o. are our competitors approaching recruitment in /ez mar/ets#

  (o. .ill investments in global alumni maximi:e our eworts to maintain 
our fundraising priorities#

  Cs our institution“s international brand perceived bz alumni the same 
.azk or does culture ma/e a diwerence#
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  Cs our engagement strategz .ith current students good enough to last a 
lifetime#

  jre .e able to respond consistentlz and ;uic/lz enough to alumni 
ambassadors so that thez feel connected and part of the process#

Before  implementing  an  international  recruitment  programk  college  and 
universitz deans and recruiters need to establish the feasibilitz of launching 
a recruitment program that includes alumni volunteersA To do thatk see/ the 
follo.ing information from advancement colleagues-

  The number of active alumni in each recruitment countrzA

  The namek preferred phone and social media handlesk current ,ob 
titlek and current location of alumni interested in recruiting future 
students 0some zounger alumni maz be pursuing graduate degrees or 
not currentlz .or/ing but maz still be tapped to volunteer"A

5onsider .ho lives and .or/s in t.o or more countries on a regular basisA Thin/ 
about domestic and international alumni .ho are .or/ing for multinational 
companies and organi:ations and .ho travel regularlz overseask or international 
alumni .ho have called the universitz citz home for manz zearsA

Before zou launch the ewortk .e recommend learning as much as possible 
about .hom zou are invitingA ’no.ing ho. international alumni ambassadors 
perceive the beneyts of their involvement helps alumni relations o2cers align 
opportunities .ith participants“ personal and professional needs and .antsA 
1urvezing international alumni ambassadors on an annual basis .ill also create 
a useful set of dataA

Nndoubtedlzk the assessment is a t.oE.az streetA While .e do consider the 
positive impact an institution has on its alumnik it is e;uallz crucial to gauge the 
in@uence that alumni .ield on the recruitment of international studentsA This 
re@ective evaluation allo.s institutions to better understand and appreciate the 
reciprocal nature of these relationships and ho. thez contribute to the broader 
international education ecoszstemA 01ee YoA H belo. 4Cmpact'"A

WN.(CP

Develop an international constituent survez to convez to zour /ez audiences 
that building international relations is an institutional prioritzA &urthermorek 
the survez .ill inform international alumni about the institution“s goals for the 
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coming zearsA The survez is divided bz the segments important to trac/k including 
regionk institutionk age rangek  and a2nitz groupsA  We highlz recommend 
developing incentives for alumni ambassadors to participate in the survezk such 
as bz randomlz dra.ing a survez participantZs name for a boo/store gift card or a 
box of deluxe universitzEbranded business cardsA qost importantlzk set a deadline 
for replzingA

jfter completingk processingk and analz:ing the survez at a reasonable intervalk 
an executive summarz produces and distributes the feedbac/ to all alumni 
ambassadors .orld.ide 0eAgAk 4Sur global communitz outside the Nnited 1tates 
has told usR'"A When zou share the executive summarzk reiterate the beneyts of 
the online communitz membershipA This is an opportunitz to drive more alumni 
to the site to update contact informationk to search for other alumnik and to ynd 
other helpful lin/s to the institution“s globallz minded pages 0eAgAk international 
student servicesk fact boo/ informationk recent international milestonesk and 
statistics"A

jlumni maz respond best to messages supporting their o.n selfEinterestsk .hich 
are traditionallz focused on career and net.or/ing opportunitiesA Pegional 
communities are also valuable to alumni .ho are moving to a ne. place for familz 
or career reasonsA Thez can access an instant a2nitz group as thez acclimate to the 
ne. localeA

Cnforming zour /ez audience also involves providing training support to zour 
alumni volunteersA Swering virtual training sessions and .ritten guidelines that 
clearlz deyne the responsibilities and boundaries of the international alumni 
ambassador role .ill create transparencz and collective understanding in the 
communitzA jn online international alumni ambassador handboo/ or manual 
that provides an overvie. of policies and proceduresk programmingk and training 
resources maz be appropriate .hen international alumni programs are re;uesting 
0or re;uiring" more formal approachesk such as those that focus on institutional 
mar/eting and student recruitment campaignsA

(andboo/s are provided to help international alumni ambassadors staz fullz 
informed about the universitzk so thez are e;uipped to share their yrstEhand 
experiences as alumni .hile also educating prospective students about the 
universitzA The training manual maz ower information on the follo.ing topics-

  Wnternationav avupni apbassador oGGortunities-  Cnformation 
about each ambassador opportunitzk including the purpose of the rolek 
dutiesk responsibilities of the universitzk and ambassador dos and don“tsA
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  .reQuentvy asVed Questions ).A?sH- jns.ers to ;uestions that other 
ambassadors have had about their dutiesA

  Uni,ersity directory: Ihone numbersk email addressesk and useful 
.ebsites for student support staw and resourcesA

  lovvege Gvanning tipevine- 1teps and tips for prospective students 
before  and  during  the  application  process  and  the  timeline  for 
completing each tas/A

  Key data Goints and core pessaging- &acts and yguresk student 
proylesk list of ma,orsk beneyts of attending the universitzk tuition 
and fees informationk ynancial aid basicsk admissions policiesk and 
institutional brand messagingA

Given the intricacz of this rolek a solitarz training manual .ill not provide 
comprehensive support for alumni ambassadorsA The success of this underta/ing 
lies  in  maintaining  consistent  and  persistent  communication  .ith  each 
individualA What trulz ma/es a diwerence is helping and enabling our alumni 
ambassadors to fullz understand the lifeczcle of the international student 
recruitment processA This continual dialogue is crucial for e;uipping them .ith 
the necessarz /no.ledge and tools about the institutionk .hich .ill ma/e them 
more ewective in their roles as alumni ambassadorsk enhancing the overall success 
of the international recruitment processA

5urrent alumni leadership should be involved in all facets of international alumni 
ambassador trainingk including planningk creatingk facilitatingk evaluatingk and 
publishing materialsA &ullz embracing the notion of trainingk trainers .ill help 
ensure that initial investments in international alumni ambassador training are 
sustained and strengthened 0Dobsonk )39…"A

WNqEzT

Sf the yve 4C“sk' investing in the experience of alumni ambassadors is the most 
importantA Develop a plan for volunteer support and retentionA This plan comes 
from /no.ing ho. the volunteers .ere recruited and .hat happened in the 
4invite' and 4inform' stagesA Do thez have the necessarz resources to ewectivelz 
represent the institution abroad#

(ere are examples of such resources-

  lustopiOed business cards and epaiv  signatures for avupni 
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veaders  are  lo.Ecost  tools  for  highEimpact  net.or/ing  and 
representationk particularlz in jsiaA

  An internationav avupni veader onvine panuav that provides an 
overvie. of policiesk proceduresk programmingk and training resources 
that are appropriate for engaging .ith groups that re;uest or re;uire 
more formal approachesA j simple volunteer guide for starting or 
managing a regional alumni group .ill build conydence as zour alumni 
ta/e on these ne. roles and build out zour net.or/A

  An annuav internationav award or certi’cate for ,ovunteerisp 
can provide public recognition of alumni and support their  continued 
engagementA jn a.ard committee .ill also dra. more alumni into the 
ewortA jn a.ard ceremonz maz become the centerpiece of a regional 
eventUgatheringA Cnvolve leadership at all levels in besto.ing the a.ard 
and create a sense of valuek respectk and gratitude for commitment to 
zour institution“s global storzA jdditionallzk a senior universitz leader 
0presidentk provost" can be included via video or Soom in the event to 
express good .ishes and than/sA

Cn addition to their volunteer ewortsk some participant alumni also .ant to invest 
in the institutionA jlumni are motivated to engage .here there is an opportunitz 
to ma/e a diwerence and .here the institution presents activities that connect 
.ith their values and personal capabilitiesA 5ultural norms varzk and the .azs in 
.hich international alumni ambassadors invest in their relationships .ith their 
alma mater maz re;uire careful managementk but be mindful of the potential for 
these opportunities to present themselvesA

Cnstitutions  can  sustain  international  alumni  ambassador  programs  and 
minimi:e con@icts bz /eeping in mind the follo.ing three tips-

  Nnderstand the culture of countries of interest 0eAgAk Does ne. interest 
from an alum or familz stem from true philanthropzk or is it motivated 
bz outside business interests#"

  jdvice is sought from trusted international liaisons before thez decide to 
ma/e ma,or investments in international alumni ambassador programs 
in ne. or existing mar/etsA (ost /ez contacts on campus or in mutuallz 
convenient locations to as/ for local introductionsk gain a sense of ho. 
business is conducted in the countrzk and directlz as/ participants for 
tips for culturallz sensitive business eti;uetteA
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  Cnvest  earlz  in  international  alumni  ambassador  trainingA  5reate 
ewortless .azs for international graduates to become involved earlz in 
their alumni life czcle as recruitment partnersk and create programs 
that leverage alumni volunteers as international ambassadorsk locallz 
informed fundraising agentsk and advocates and allies for the institutionA

WPDAlT

j good volunteer experience .ill be part of the message that alumni and other 
volunteers give to others .hen referring to potential participants in their net.or/A 
j positive experience at one level of volunteering seeds the volunteer“s interest in 
future roles andk possiblzk an eventual leadership positionk such as becoming a 
member of an international advisorz boardA j proven trac/ record of successful 
and meaningful engagement can lead to support from alumnik familiesk and 
friendsA

Ct is al.azs an honor to entertain an ower from alumnik familiesk and friends 
to host a ma,or reception at their home or clubA 5areful management and 
messaging of these eventsk such as reputation and relationshipsk are mutuallz 
reinforcingA 5areful attention given to the relationships bet.een volunteers and 
zour institution .ill safeguard both partiesA

jssess the ewectiveness of zour program on a ;uarterlz basis and ma/e necessarz 
ad,ustmentsk including the follo.ing-

  j list of all accepted and enrolled students recruited bz international 
alumniA

  The impact of alumni eworts in building interest and more applications 
should be communicatedA

  jlumni volunteers should be recogni:ed through the involvement of 
presidentsk deansk and other alumni leadersk such as trustee chairs or 
council presidentsA

1haring impact statistics and creating friendlzk healthz competition among 
regional groups 0number of attendeesk funds raisedk number  of events heldk 
number of students from each region enrolled and other more plazful datak eAgAk 
high score at pub darts game" can engage zour global alumni groups and foster 
more involvement and connectionA
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“ho Ws Foing This “evv- A xevGfuv Ceav1“orvd E2apGve

E2apGve L: Pichigan ztate Uni,ersity Avupni Cevations

qichigan  1tate  Nniversitz  0q1N"  has  served  as  a  compelling  example 
in  the  realm  of  alumni  relationsk  highlighting  innovative  practices  that 
dra. tangible  beneyts  for  the  institutionA  The  institution has  developed 
a highlz valuable international  alumni net.or/ .ith sustained ewort and 
investmentA  Cn )39?k  this  chapter“s  authors  coEpresented at  the  Yj5j5 
conference alongside Daniel  1padafore from qichigan 1tate on the value 
of international alumniA The slides from that presentation are available at 
https-UUinfoAinteadAcomUnacacEslidesE9?Udo.nloadE3

q1N stated goals for ,ustifzing the investment-

  Gro. and diversifz international recruitmentA

  When  more  q1N  alumni  are  engagedk  their  relationships  .ith 
fundraising prospects deepenA

  The success of international students should be ensuredA

Cn addition to their regular alumni activitiesk the universitz has implemented 
several uni;ue initiatives to bolster these relationships-

  PzU E2ecuti,e .orups- jlthough alumni relations primarilz drive 
these eventsk thez also extend their invitations to prospective students 
and their parentsA q1N .elcomes current students“ parents to attend 
and participate in these forumsA This inclusive approach provides an 
excellent net.or/ing opportunitzk fostering connections even before 
students o2ciallz ,oin the 1partan communitzA

  Dre1FeGarture  (rientations-  These  sessions  prepare  incoming 
students and their parents for the q1N ,ournezA Thez incorporate 
insights from alumni spea/ers and panelistsk .ho not onlz provide 
yrstEhand experience to attendees but also position alumni as valuable 
resources and mentorsA

  Darents and ztudent “evcope CeceGtion- This event is sponsored 
bz the advancement team and integrated into the international parent 
orientationA Cts central theme revolves around 4Moining the 1partan 
&amilz'A  Ct  also  reassures  parents  that  thez  .ill  be  part  of  the 
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q1N communitz and future events and activitiesk reinforcing their 
connection .ith the universitzA

Rach  of  these  initiatives  emphasi:es  continual  engagementk  seamlesslz 
intert.ining the experiences of prospective studentsk current studentsk and 
alumniA The q1N approach underscores the realitz that the universitz experience 
does  not  end .ith graduation8  ratherk  it  mar/s  the  beginning of  lifelong 
relationships and continued involvement as international ambassadors for the 
institutionA

Todazk a visit to q1N alumni homepage presents an a.eEinspiring testament to 
the signiycant strides the institution has made in nurturing its alumni relationsA 
&rom regional alumni associations led bz dedicated leaders to a comprehensive 
directorz facilitating connections among all alumni and even a resource center 
committed to advancing alumni careersk q1N“s eworts are indeed commendableA

jccording to 4qichigan 1tate Nniversitz jlumni jssociation' 0)3)J"k some 
compelling ygures from q1N“s alumni homepage provide ample evidence of 
their accomplishments-

  q1N  boasts  an  impressive  total  of  9)kJ)9  international  alumniA 
jdmittedlzk there is a noticeable disparitz .hen compared to the 
number of domestic alumniA (o.everk an intriguing ynding is that )L 
of these international alumni have evolved into donorsA

  6isuali:e this- &or everz one hundred international students .ho 
step onto zour campus todazk zou can expect t.o to become future 
benefactors of zour institution after graduationA These countries 
tirelesslz champion q1N“s recruitment eworts and brand visibilitz on 
a global scaleA

Cn the same vein as in q1NZs alumni contributionsk it is important to consider 
other indicators that shed light on the impact of international students long 
after graduationA With this in mindk .e turned our attention to a diwerent set 
of data that owers additional perspectives on the value of nurturing international 
relationshipsA

We compiled the Top 9H Nniversities  .ith the qost Green 5ard (older 
jlumni in )3)9 based on the NA1A Cmmigration and 5ustoms Rnforcement 
0C5R" and the NA1A  Department of  Kabor 0DSK"A  These data  sets  re@ect 
the institutionsZ support for emplozment opportunities for their international 
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studentsA Cmportantlzk the institutions on this list are also among the NA1A 
institutions hosting a signiycant population of international studentsA

&igure 9A Top 9H Nniversities .ith the qost Green 5ard (older jlumni in )3)9A

1ource- 0NA1A Cmmigration and 5ustoms Rnforcement, )3)9" and 0Cnstitute of 
Cnternational Rducationk )3)9E)3))"A 

E2apGve 4: Breen Ci,er loppunity lovvege1Muivding Monds that Bast 
Bonge,ity

qac’en:ie (i:on served as director of Cnternational Sutreach for Green Piver 
5ommunitz 5ollege from )33?E)39) and has since held a varietz of international 
student recruitment leadership positions at other institutionsA

Bz )393k Green Piver 5ommunitz 5ollege alreadz had experienced developing 
strong relationships .ith its international alumniA (o.everk at that timek the 
institution had not developed a clear strategz around using alumni for ne. 
student recruitmentA jccording to qac’en:iek this happened more organicallzA

Cn re@ecting on the .or/ done and results 9… zears laterk qac’en:ie shared a 
summarz of /ez processes that contributed to Green Piver“s success in recruiting 
international students and developing lasting relationships .ith these studentsA
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Irimarilzk the institution put in place three things-

  Fedicated  internationav  student  ad,isors  .ho  built  strong 
relationships .ith international students on campus and helped them 
plan their courses in a .az that supported their plans to transfer to a 
fourEzear institutionk often the Nniversitz of WashingtonA

  A 4CkR housing hotvine is used to help current international students 
navigate the inevitable housing challenges that ariseA This .as a highlz 
valued service that reduced student stressA

  zuGGort for internationav students/ integration into communitz 
activities  gave  them  great  experience  .hile  also  bolstering  their 
impending transfer applicationsA

These student services created po.erful bonds .ith the international students 
.hile on campusk and those bonds lasted bezond their graduation from their 
fourEzear degree alma materA

Cn terms of processesk the Green Piver .as one of the yrst communitz colleges 
to implement 1alesforce and set up threek sixk and nineEmonth student chec/Ein 
reminders for the international student support team to /eep everzone on trac/A

This alumni relationship .or/k .hen performed .ellk  becomes extremelz 
meaningful for the individuals involvedA The results ,ustifz building this business 
process for anz institutionA

Ws Your Wnstitution Ceady-

The follo.ing evaluation form 0see appendix" can help zou identifz .hat 
to prioriti:e  to prepare zour institution to underta/e the ewort  to access 
international alumni in a ne. .azA The /no.ledge shared in this chapter can help 
zou assess the strengths and areas of zour institutionk .hich re;uire additional 
ewort and attentionA

loncvusion

Cn the highlz competitive and interconnected .orld of higher educationk 
regardless  of  the  entrz  points  bz  .hich  international  students  arrive  on 
NA1A campusesk international alumni engagement has become imperative for 
institutions in the student life czcleA &rom the substantial tuition revenue 
generated to the invaluable role of international alumni in brand promotionk 
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recruitmentk and career developmentk the beneyts of building relationships 
.ith international alumni are manifold and farEreachingA (o.everk unloc/ing 
this potential necessitates un.avering institutional commitmentk particularlz in 
bolstering understawed alumni relations o2cesA

js the .ealth of data and experiences demonstratedk investing in international 
relationsk particularlz through the establishment of .ellEstructured alumni 
ambassador  programsk  is  strategicallz  valuable  for  anz  for.ardEthin/ing 
institutionA This investment not onlz zields immediate beneyts but also opens 
doors to longEterm opportunitiesk ensuring the sustained gro.th and vitalitz 
of institutional enrollmentA Cn this everEevolving landscapek institutions that 
prioriti:e international engagement .ill undoubtedlz thrive and leave a lasting 
impact on the international educational arenaA

To help zou evaluate zour abilitz to deploz alumni ambassadorsk .e have provided 
an interactive ;uestionnaireA This form .ill help zou assess zour institutionZs 
preparedness to engage zour alumni in international student recruitment ewortsA 
The interactive tool provides customi:ed recommendations based on zour 
responsesA

jccess the interactive tool here- 
https-UUinfoAinteadAcomUinternationalEalumniEevaluationEform
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Chapter 11

A Copilot Model of University 
Transfer Admission

Leilt Habte
Associate Director, Transfer Center, UC Berkeley, United States

Abstract

This chapter is based on my decades of successful experience counseling and 
guiding California community college students to transfer to the University of 
California, Berkeley and other institutions of choice. This chapter highlights the 
importance of counseling and advising in university transfer admission (UTA) 
success and discusses the roles played by community colleges and universities in 
eventually arriving at the model of copiloting among the student, the community 
college and the respective university partner.

Keywords: counseling, advising, guidance, transfer success, UTA, copilot model, 
serving students of color, underrepresented and international students, entry 
points.

Introduction

Community college enrollment in the U.S. is a complex experience that requires 
empowering navigation for the outcome to be fruitful and successful for all 
stakeholders (Galizio & Boggs, 2022; Fishman & Cheche, 2023). In general, 
colleges themselves have resources and programs that are geared toward serving 
the communities that surround them. Thus, each college is uniquely positioned 
and organized to meet its speci-c goals. However, a student choosing to use UTA 
(University Transfer Admission) as an entry point by enrolling in a community 
college before transferring to a fourEyear university, needs more ingredients, 
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broader engagement with faculty and resources and close collaboration from 
partnering universities. (Fink, Tulloch, Steiger & Yeddy, 2023).

All UTA students deserve to be well informed and clear as to the path to 
reach the university. ’hile in this information age, there are an overwhelming 
amount of resources available to equip students, deconstructing the mass volume 
of requirements and policies is imperative to attain bene-ts. Studentsj prior 
knowledge and preparation to enroll in college are factors that in9uence the 
outcome of the transfer path. However, once a student enrolls, it is also the 
symbiotic and organic interactions between the student and the systems at large 
that can determine the success of the transfer mission. Nspecially for students who 
have limited access to relevant information about college, the Journey becomes 
challenging and exposes the critical need for intervention and guidance. First 
generation, low income, traditionally excluded, and international students fall 
under this potentially blinding reality where navigating through the college 
system becomes daunting, frightening, and overwhelming without sound and 
supportive strategic guidance, advising, or coaching (Taylor, 208V; Yeyes, 2088).

An eMective guidance and supportive system that is rendered to students results 
in successful completion of the transfer curriculum, resulting in transfer to and 
retention at the university. For targeted populations that require extra attention, 
a college that is designed to have a multifaceted support system will have a 
great impact on the success of the student. ’ith regard to the international 
student population, establishing very robust and mindful international student 
support services that are keenly aware of the unique needs of international 
students provides the foundation for providing relevant support. Beginning from 
recruitment to obtaining visa, orientation, travel, enrollment, accommodations, 
student life, counseling, and academic preparation, the department can address 
needs to ease the studentjs experience. Additionally, numerous campusEwide 
services, programs, departments, university representatives and faculty further 
fortify the potential success of studentsj experience and goals.

A key element in UTA success is counseling (Habte, Luan, & ’illiams, 2020). By 
providing appropriate and empowering counsel to potential transfer students, 
the counseling department must be equipped with college counselors who are 
properly trained and experienced and who are also experiencing compassion and 
who are willing to work with students in need of a great deal of support.

’hile the college counselor is able to provide information about the broader 
college experience, academic engagement and future academic aspirations, the 
presence and involvement of university representatives who provide transfer 
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advice provide further clarity of requirements, encouragement, and inspiration 
to expand studentsj con-dence and ambitions. The highest and most in9uential 
academic counseling experience is one that is fully sourced and designed to be 
implemented individually with a student over a sustained period of time and 
system.

’hen a student engages in a counseling conversation, the academic background 
and goals of the student together become the primary focal point for determining 
what paths the student can consider. ’hile on the surface these two topics 
seem simple and clear, the actual communication between the student and 
the  academic  adviser  has  the  potential  to  trigger  and  bring  forth  many 
issues that impact the studentjs life and education. 1iscussing onejs academic 
accomplishments and aspirations and the general value of higher education 
is multidimensional, as it incorporates socioEeconomical, familial, personal, 
emotional, and psychological factors that in9uence onejs worldview, ambitions, 
motivation, selfEesteem, and selfEimage. The conversations held in a comfortable 
and welcoming environment enable organic engagement between the adviser 
and student to explore the intricacies of the studentjs motivation, ambition, 
strengths, weaknesses, circumstances, barriers, privileges, and challenges that can 
impact the academic plan that is to be mapped and frequently evaluated until 
completion. These conversations build trust, encouraging selfEdriven motivation 
to heed the proper guidance provided to strategize a successful transfer pathway.

Oragmatic topics that should be covered in individual meetings include6

  Oractical evaluation of academic records;

  examining academic strengths and weaknesses;

  discussing transfer requirements;

  scheduling of courses and other activities;

  maJor selection; and

  enrolling in supportive and academic enrichment programs.

Furthermore,  international  students  who  are  unfamiliar  with  the  U.S. 
educational system as well as with culture and lifestyle require appropriate 
cultural deconstruction and informative instructions. This eMort would bene-t 
international students tremendously in these individual sessions with an adviser, 
even if one can easily overlook it by treating them as regular domestic students. 



NRTYP ODIRTS TD US N1UCATIDR 8W7

The role of the counselor is far reaching, as it penetrates many aspects of the life 
of the student, aiming to provide needed support and counsel in order to advance 
the studentjs academic Journey.

As these advising sessions become critical  in enlightening students about 
their educational path, utilizing broader resources in college, such as other 
support services, faculty, student clubs and extracurricular activities, will aid 
in strengthening studentsj educational endeavors. ’ith such rich resources, 
a student/s systemic, committed dedication to learning and performing well 
academically as well as seeking personal development opportunities will lead to 
personal and academic success.

Highly successful academic advice and support yield great results in UTA 
success  when the support  continues  until  the completion of  the transfer 
application, where individualized guidance on the application serves to secure 
proper completion and an increased rate of admission. 1espite a studentjs high 
academic achievement, without proper completion of transfer application, the 
chances of admission could be compromised, especially regarding admission to 
selective institutions. Thus, students who receive deep and personal application 
completion support have a higher rate of admission because they are able to 
complete the application and write eMective college admission essays. This type 
of available college transfer advice is individualized, sustained, strategic, and 
comprehensive through the academic Journey until the transfer is priceless for 
students who absolutely need it.

Colleges and universities that partner to increase this collaborative advising are 
able to nurture intellectual talent that is diverse and superbly prepared to bene-t 
the student, all the institutions and the communities at large. The following 
section describes a model community college and university transfer pathway 
program that is, in essence, a successful coEpiloting experience among UTA 
students, community colleges and university partners.

Community College Contribution:

’hen a student enrolls in a community college, initial academic counseling is 
pivotal for shaping the educational goals that need to be accomplished. In that 
counseling appointment, the students will discuss the intended educational goal 
of transferring to a university. The counselor will prepare an educational plan 
according to the studentjs interest and potential transfer institutions selected. 
This plan is one that can enable the student to begin the Journey, and it is to be 
frequently revisited, altered, and amended per the experience and new situations 
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that may arise along the way. The most important factor is that the student 
becomes competent and fully informed of the plan and the details of the transfer 
requirements to be ful-lled for all intended transfer institutions.

A list of the most critical means a student can obtain clear and viable information 
to follow the educational plan includes the following6

  informative counseling exchange;

  UTA workshops;

  reliable university search sources;

  faculty and peer mentors;

  student service programs;

  engagement with other transferEbound students;

  university visits; and

  communication with university representatives.

The freedom and responsibility of the prospective UTA student is to curate 
individual academic paths to many potential transfer intuitions that may present 
diMerent admission requirements. Thus, as the student coEpilotes the transfer 
Journey by balancing the relevant academic load with other responsibilities, 
the  goal  should  be  to  become  fully  prepared  and  equipped  for  transfer. 
Consequently, selecting maJors, preparing for them, and managing thriving 
educational experiences that incorporate selfEdevelopment by engaging in 
meaningful extracurricular activities to become wellErounded individuals are a 
few of the obJectives for students to attain transfer goals. These obJectives can be 
clari-ed by obtaining accurate information and guidance as needed.

University Partners Contribution:

Universities that partner with community colleges have the privilege and the 
in9uence to contribute to the successful UTA of community college students. 
University representatives assigned to develop working relationships with 
community college counselors, transfer centers, and student service programs to 
provide accurate information about admission and transfer requirements provide 
added clarity and guidance that can support the transfer goals of prospective 
students. Universities can also host student visits, workshops, webinars, and 
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individual advice with prospective transfer students to ensure that prospective 
transfers are welcoming to develop an interest and motivation to select the 
institution as a potential option.

At the core, students who are able to meet with university representatives 
to discuss their transfer goals and obtain clarity about the requirements and 
possibilities tend to be empowered to transfer to that institution and -nd the 
motivation to complete the preparation. Thus, providing the opportunity for 
students to meet with university representatives increases access to transfer and 
eases the transition and sustains supportive and collaborative relationships across 
institutions.

University representatives can also strengthen relationships with community 
college counselors by providing inEservice training about transfer and admission 
requirements and keeping them informed so that they can support their students.  
Cross enrollment opportunities for community college students to take courses 
at partner universities while enrolled in community colleges have multifaceted 
bene-ts for community college students to remain inspired, informed about 
the university system, and ease the transition. Dther academic enrichment 
programs such as university visits, support with transfer applications, workshops, 
internships and research opportunities for community college students, further 
solidify the partnership and continue to support the transfer goals of prospective 
students at many levels.

Copiloting UTA Success

The practice of transfer education between community colleges and universities 
in America is unique in that it fundamentally powers the educational and social 
mobility of American society. This practice came with no history precedence 
anywhere in the world; therefore, it behooves all who are involved to be cathartic 
and humble in building programs and services while operating them at the same 
time. There is no question that gaps, issues, or de-ciencies exist both within a 
community college campus and between them and universities.

UTA is a process of engagement between students and institutions. Speci-cally, 
this process is enriched by the students and enhanced by the counseling and 
advising support  faculty and staM from both the community college and 
partnering universities. Serving international UTA students would take on an 
extra layer of complexity in which only those who are highly culturally aware 
would perform well.
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For the sake of argument, below is a process 9ow and division of labor graph in 
hopes of helping practitioners who are intentional in their drive to make UTA 
more successful.

Table 8. 1ivision of Labor for Copiloting UTA 

’ith these robust resources at both institutions, prospective UTA students who 
take advantage of the entry point through community colleges tend to achieve 
their transfer goals and transition easily and go on to successfully achieve their 
academic and future professional goals. Gaining clarity, counseling, coaching, 
and implementing the advice in the comprehensive preparation plan enables 
prospective students to reliably and accurately execute their mission and excel.
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Abstract

This chapter explores the strategic incorporation of food and dining services in 
international student recruitment and enrollment. Recognizing the profound 
impact  of  food  on  international  students'  experiences,  it  emphasizes  the 
importance of providing authentic and culturally diverse cuisine. The chapter 
discusses how creating a sense of nostalgia, building community, addressing 
mental health and wellness, promoting cultural integration, and highlighting 
support services related to food can attract and retain international students and 
smooth their onramp to entry points to U.S. education.Real-world examples 
from universities  illustrate  successful  strategies.  International  enrollment 
specialists are encouraged to embrace a holistic approach that integrates culinary 
considerations into the recruitment and retention process, ultimately fostering a 
welcoming environment for international students.

Keywords: International Student Recruitment, Enrollment Enhancement, 
Culinary Cultural Integration, Nostalgia, Community Building, Mental Health, 
Cultural Identity, Support Services, Dining Services, Authentic Cuisine, Entry 
Points.
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Introduction

As international enrollment specialists, we can signiFcantly aWect the enrollment 
of international students by considering the provision of dining services more 
strategically. kood plays a large part in the experience of international students 
studying abroad. Emphasizing real meals as part of the recruitment process shows 
that you are aware of and respect the culture of the potential students. Meals 
demonstrate how a college cherishes diversity and is dedicated to fostering a 
comforting environment where students can maintain their ethnic identities. 
(e believe that a greater number of international students can be recruited 
and enrolled though any entry points by understanding the signiFcance of 
food for these students and implementing strategic food considerations in the 
recruitment and enrollment process. In addition to outlining particular strategies 
that international enrollment specialists might use, chapter this study considers 
how strategically approaching food can boost the enrollment and retention of 
international students.

Building a Nostalgic Bond and Sense of Home

keelings of familiarity and a connection to home are fostered by authentic 
cuisine. It serves to remind international students of their familial ties, cultural 
bac2ground and traditions. This can provide solace and mitigate feelings of 
homesic2ness for students who feel alienated and far from those who truly 
understand them. By 2nowing the impact of nostalgia, enrollment specialists can 
intentionally include food selections that bring comfort and a sense of familiarity 
in their recruitment eWorts 0Stahl, ) 1)q.

In recognition of this, organizations can plan campus tours or recruitment 
activities that include food or snac2s from diWerent nations, highlighting the 
institution's dedication to cultural diversity. This gives potential international 
students a taste of home and helps them feel more at ease and connected to the 
school, boosting the possibility that they will enroll.G In our advising experience, 
parents 0Muslim parents for halal food, Hindu parents for vegetarian foodq were 
more willing to send their children to college campuses where menus aligned with 
their religious and cultural reVuirements.G Our observations suggest that food 
selection in recruitment materials could be helpful to satisfy parents, who are 2ey 
decision-ma2ers.

One of the authors of this chapter wor2ed at Central Michigan University 
0CMUq. She understands how crucial it is for international students to have access 
to authentic meals. She collaborated with many on-campus international student 
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organizations to organize various cultural events each semester. These gatherings 
honor the various culinary customs of international students and give CMU 
students and residents of the local community the chance to experience regional 
specialties. These occasions also give both domestic and international students a 
chance to meet one another and develop a strong community. The number of 
international students enrolled at CMU has increased, as has their satisfaction 
level 0Bouman, ) ))q.

The other author of this article, who came to the U.S. as an international student 
from India, was able to build deeper friendships and community engagement 
because of the availability of and conversations about familiar foods both on and 
oW campus. The food itself was a catalyst for engagement and richer experiences. 
The presence of Indian food at many events created conversations beyond food, 
leading to the exchange of ideas about culture, the economy, and history.

Building Community

The development of a sense of community is essential for attracting international 
students. Ma2ing cross-cultural friendships and fostering a feeling of community 
via authentic food sharing are part of this bonding process, giving international 
students a chance to share with their classmates their culinary traditions, spar2ing 
conversation, camaraderie, and intercultural exchange. Initiatives involving food 
have a signiFcant impact on creating a warm and inclusive wor2place. koreign 
students reported that participating in community-building activities had a 
positive impact on their experience 0Aladegbaiye, De Jong " Beldad, ) ))q.

International enrollment specialists might highlight the institution's initiatives 
to construct communal dining areas, plan international potluc2 gatherings, or 
launch cultural clubs with a focus on food. These programs give potential 
international students the chance to interact with current international students 
and feel a sense of community. International enrollment specialists can showcase 
the institution's dedication to providingGa social networ2 and support system by 
exhibiting a vibrant and welcoming community, ma2ing it an appealing option 
for prospective international students.

Providing opportunities for international students to connect and exchange 
culinary  customs  helps  promote  a  sense  of  community.  Professionals  in 
international enrollment management can advertise school activities such as 
multicultural potluc2 dinners, culinary wor2shops, and international food 
festivals. These gatherings can promote cross-cultural communication and give 
international students a chance to share their cultural heritage.
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At the University of Illinois at Urbana-Champaign, international students coo2 
and share food from their home countries during the annual 6Taste of Urbana 
Champaign6 event0n.d.q.G GGGGGSimilarly, Ohio University hosts the International 
Street kair every spring, an event eagerly anticipated by the entire campus 
community as well as locals from outside the university. International students 
plan food and cultural activities for these popular events. These students often 
post videos and pictures from the events on social media, highlighting their 
%oy and feeling of belonging on campus. Their messages are then seen by their 
networ2s and potentially in“uence prospective students.

Mental Health and Wellness

Emotional well-being can beneFt from eating comfort food. It can elevate 
mood, reduce tension, and increase general pleasure 0Sarmiento, R, ) 11q. 
Particularly during trying times, comfort and fond memories of home can come 
from eating authentic food. Understanding how food aWects mental health and 
enhancing student welfare Frst can have a favorable impact on the enrollment 
of international students. According to a study of international students in 
the UK, j”Q of the respondents reported 4poor mental health’ 0/in, ) 19q. 
Enrollment specialists should emphasize an institution's emphasis on oWering 
nutritious, well-balanced meal options as well as resources for stress management 
and sustaining mental health. This may entail expanding accessibility to support 
groups, counseling services, or wellness initiatives, especially those designed with 
international students in mind.

International enrollment professionals can draw in prospective international 
students who value their mental health and general well-being by exhibiting 
a complete commitment to student wellness. kor instance, the International 
Student Centre partners with the Health and (ellness Centre at the University of 
Toronto to provide programs on stress reduction, mindful eating, and nutrition. 
Additionally, they oWer private therapy services to international students who 
could be experiencing mental health problems. International Student Survey 
4found a 15Q increase in the percentage of students who say a university:s mental 
health services are very important’. 0Bennett, ) )1q

International students freVuently face particular mental health di7culties as a 
result of cultural ad%ustment and being removed from their support systems. 
International enrollment specialists can draw attention to the availability of 
mental health resources, such as multilingual therapy sessions or culturally aware 
support groups, that are designed especially for international students.
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The  University  of  Michigan  provides  support  in  the  form  of  coo2ing 
classes, which blend culinary activities with conversations about mental health 
04MHealthy Coo2ing Classes’, n.d.q. To address both food and mental health 
issues, international students can get together to prepare traditional cuisines 
while conversing about their mental health with dietitians and chefs.

It is crucial for international enrollment specialists to modify and customize 
these tactics for the uniVue institutions and student populations they serve. 
International enrollment management professionals can improve their strategy 
for  attracting  and  2eeping  international  students  by  utilizing  this  extra 
information and sources.

It is essential for the physical and mental well-being of international students to 
encourage healthy eating practices and general wellness 04Healthy Eating Plate’, 
n.d.q. (e believe that the culinary alternatives available on campus should support 
the needs of international students in terms of their health and wellness. To create 
menus that oWer culturally familiar and balanced meals, institutions can wor2 
with intercultural and nutritionist_wellness specialists.

Some international students come from cultures where children, especially male 
children, are not exposed to coo2ing and food preparation habits, which leads 
to dependence on ready-to-eat foods on foreign campuses 0Murray, Mahadevan, 
&atto, O:Connor, kissinger, Bailey " Cassara, ) 1”q. In these situations, 
students often do not Fnd authentic familiar food, or such foods are expensive to 
purchase. It would beneFt institutions to invest in wor2shops or culinary classes 
focusing on coo2ing familiar foods. These wor2shops could be mentioned during 
orientation and in recruitment materials and outreach.

Cultural Integration and Identity

One's cultural identity is inextricably lin2ed to their diet. International students 
can proudly display their cultural bac2ground and encourage respect for their 
family:s customs among their classmates by ma2ing opportunities to taste and 
interact with authentic cuisine. kood may act as a bridge between many cultures 
and is an important component of being an international student. International 
enrollment specialists can improve cultural integration on campuses by providing 
meal options that re“ect a variety of cultures and encouraging intercultural 
dialog.

To host cultural cuisine fairs or coo2ing classes, institutions might partner 
with international student organizations. International students can share their 
customary recipes, coo2ing methods, and eating habits with the larger campus 
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community at these gatherings. These programs promote cultural appreciation, 
respect, and understanding, fostering a welcoming environment for international 
students 0Shorelight Software, ) 19q.

Every year, during 6International Education (ee26 staW at the University of 
Texas at Austin organizes a variety of cultural activities, such as culinary festivals, 
to honor the many cultural bac2grounds of international students 04A Night 
of East and Southeast Asia’, ) ))q. These activities not only attract potential 
international students but also encourage cultural understanding and integration 
among the campus population.

Support Services

Promoting support services and resources for food and dining is important 
for enhancing the success and well-being of international students. (hen 
international students feel at home on their campus, they are more li2ely to stay 
in their current program and consider other programs there upon graduation.

The institutions used might include details on the locations, operating times, and 
meal plan options of their campus dining halls in their recruitment materials. 
Emphasizing the accessibility and convenience of meal options can allay the 
worries of potential international students 0and their parentsq, who freVuently 
struggle to ad%ust to unfamiliar environments and timetables.

To  better  cater  to  international  students'  dietary  reVuirements,  cultural 
preferences, and food-related concerns, it may be helpful to communicate with 
college dining services and personnel, as well as food vendors, for this purpose. 
Such a communication channel could ensure that overseas students have a person 
to tal2 to about any problems or inVuiries regarding their culinary experiences.

Institutions can also wor2 with regional community groups or international 
student associations to produce directories of nearby international mar2ets, 
grocery stores, and restaurants. This tool can help students from other nations 
Fnd foods and ingredients they are acVuainted with from other countries.

International enrollment specialists can demonstrate their dedication to cultural 
integration, health and Ftness, and all-inclusive support services for international 
students by including these in their outreach materials and communications. 
This would not only draw upon potential international students but also help 
them succeed and feel satisFed in general when they are studying abroad.
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Conclusion

Since food gives international students a taste of home, fosters cultural identity, 
supports emotional health, builds community, and promotes intercultural 
understanding, attention and resource allocation for food are important in 
student life. Strategic meal choices could potentially increase the number 
of international students enrolled. By developing communities, enrollment 
specialists create an engaging and encouraging environment for international 
students by fostering a sense of nostalgia, honoring cultural expression, oWering 
comfort and familiarity, and putting mental health Frst through food-related 
programs. It would be more eWective to emphasize the signiFcance of food in 
the experience of international students by including more detailed information 
0number of students from a particular country_culture, number of vendors 
oWering international foods, list of international food items on dining services 
menu, etc.q in recruitment materials and campaigns.

International enrollment specialists can recruit and retain more international 
students through any entry points as described in other chapters of this boo2 by 
understanding how food aWects students' hearts, which will ultimately improve 
the institution's reputation, diversity, and success on a worldwide scale. Strategic 
food choices enhance the overall enrollment experience by demonstrating an 
institution's dedication to cultural diversity, inclusivity, and student well-being.
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International Admissions
The Global Impact with a Focus on China
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Abstract

While U.S. universities utilize an array of initiatives to increase accessibility, 
decrease inequity, and create a more “student centered process,” the reality 
is that some commonplace U.S.-style holistic admissions expectations used in 
their university freshman admission (UFA) for international applicants not only 
reward wealthy applicants, but also perpetuate unethical activities or even directly 
exacerbate ethical malpractice around the world. Naturally people tend to focus 
on China, which as a country sent the largest number of international students 
to the U.S. for over a decade. However, this is not a China-only problem – 
well-documented ethical issues exist worldwide. For the purpose of this chapter, 
the author uses kndings that are easily observed in China, where sTy-high 
family expectations for educational attainment, practically unrivaled per capita 
expenditures on educational services, an absence of government regulation, and 
a tradition of obsessing over quantitative metrics such as test scores and ranTings 
create a hypercompetitive environment ripe for ethical malpractice. Do introduce 
these issues, this chapter will describe the landscape of Chinese secondary 
schools and how it has been aJected by U.S. university holistic admissions 
policies for international students. Dhis will follow with an examination of 
certain commonplace practices used by Chinese secondary schools, students, 
parents, and third parties to adapt and prepare more competitive undergraduate 
applications to highly selective U.S. institutions. Iiscussed next will be a list 
of pertinent, prevalent, and persistent ethical issues. Finally, we will conclude 
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by highlighting the eJorts of the school-based college advising community in 
China to identify and approach these ethical issues, as well as recommendations 
for various staTeholders, including international admission professionals at U.S. 
universities.

Keywords: China, Vthics, Agents, Standardized Desting, Secondary School, 
Lnternational Students, Vnrollment Management, Higher Vducation, UFA, 
Vntry Ooints

Introduction

Vthics in international enrollment management is a di cult issue to discuss. 
However before addressing these issues, it is vitally important to establish that 
ethical issues naturally appear in every industry and are not restricted to any 
particular geographic region. Dhese issues in China are not unique, and almost 
certainly appear in some shape or form in other parts of the world. Lt is important 
not to characterize them as “Chinese issues” or as it  is  sometimes Tnown 
“the Chinese cheating problem,” which would be Xust as racist as it would be 
misleading. However, my personal experience is concentrated in China. What 
L believe maTes ethical issues in China stand out is simply their visibility and 
the diligence of many school-based counselors confronting them. What has most 
concerned me, however, has been the general lacT of awareness among university 
admissions staJ about how their policies directly in’uence and sometimes even 
incentivize unethical behaviors.

A maXor obstacle to approaching these issues is the idea that Chinese schools 
are a monolithic group. While China consistently sends hundreds of thousands 
of Han Chinese students abroad each year to study in the U.S., the secondary 
school learning environments of these students vary considerably. Yne of the 
best Vnglish-language overviews of how this ecosystem has recently evolved is 
the white paper from Sunrise Vducation titled Trends in Chinese International 
Education and Student Mobility: Facing the New Realities of the 2022-2023 
Academic  Year. Dhis  report is  still  relevant.  Lf  you  are  not  familiar  with 
the geographic diversity of Chinese secondary schools, their relationship with 
standardized testing, trends in the wide range of curricula on oJer, depth of 
teaching staJ, or range of interest in study destinations, or the continued rise in 
the use of consultants and agents, then this is Xust one resource of many that can 
oJer an introduction.1

Many of these trends were easily visible at my own school. L served as a Iirector 
of College Counseling at :i8an Die 3i High School in Shaanxi Orovince for kve 
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years. Dhis school is representative of the largest contingent of schools in China 
that send Chinese students abroad; it is an international curriculum program for 
Chinese passport students that is partnered with (and happens to be physically 
sited on the campus of) a public school. Yver my tenure from Pj45-PjP?, 
the school opened a DYVFB testing center, introduced an A-Bevel curriculum 
option for students, saw a reduction in expatriate teaching staJ by roughly half, 
and despite a slight drop in enrollment during the pandemic year saw its strongest 
enrollment ever in PjP?.

While my kve years at Die 3i may seem short to many career educators and 
enrollment professionals, L not only witnessed several signikcant changes but 
also due to my administrative responsibilities and participation in Chinese staJ 
meetings L was fortunate to be privy to the primary reasons behind many of the 
changes. Some of the most signikcant institutional changes at Die 3i included the 
curriculum and testing changes mentioned above, the replacement of departed 
expatriate teachers with Chinese staJ with degrees from overseas universities, and 
creation of a full-time school-based team of college counselors.

Almost all of these changes were motivated by a single driving factor; impact on 
college application competitiveness. Application results are the most important 
metric by which Chinese schools evaluate themselves and how they stacT up 
against other local secondary schools. Most directly, they drive new student 
recruitment. Ln :i8an, without exception, each prospective parent whom L met 
at new student recruitment events was eager to learn about how our students had 
been accepted by top-ranTed U.S. universities. While Chinese students, parents, 
and schools are notorious for the emphasis they place on ranTings, international 
students around the world primarily maTe decisions by taTing ranTings into 
account. According to data from Cialfo, a college counseling platform used by 
more than P,jjj schools across the world, ranTing is overwhelmingly the number 
one factor that in’uences international students8 decisions about where to enroll.1

Vach year, the eJects of college acceptances ripple through Chinese schools liTe 
a rocT tossed across the Oacikc; they are announced at staJ meetings where they 
aJect staJ morale. Dhey are announced in homerooms where they aJect student 
motivation and mood across all grade levels in a school. Dhey can even aJect 
staJ bonuses at a school8s annual faculty meeting. All these various impacts 
of such a kcTle decision by overseas universities can sometimes drive school 
leadership into a ferocious frenzy. L remember waTing up one winter weeTend 
morning to more than a dozen missed calls from one of my principals and several 
forwarded WeChat posts. L hadn8t overslept for worT – L had simply slept through 
the middle-of-the-night release of acceptance letters from a top-ranTed U.S. 
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institution. My principal was Xust eager to share our school8s results (published 
shortly after midnight) and compare them with some of our local rival schools. 
She was only disappointed that L did not share her level of enthusiasm to analyze 
this critically important data on the weeTend.

College acceptance is also a heavily weighted factor that determines the ranTing 
of international secondary programs in China. Several such ranTings exist, such 
as those by 3i:iao or 0ingBead. Dhe meticulousness with which data on Chinese 
student acceptance to top-ranTed U.S. institutions is collected and analyzed is not 
by itself remarTable but rather that a community of connected college counselors 
can usually furnish a complete national data set in under P— hours. Dhe data 
collection was coordinated through WeChat groups. 2elatedly, at Die 3i, my 
college counseling team8s highest priority was to improve the overall ranTings 
of our students8 college acceptance, especially that of our most academically 
competitive students. However, it is important to understand that this was also, 
in a way, the highest priority for all other staJ at our school, whether they liTed 
it or not. Yur team constantly reminded everyone of the various ways to kght 
toward this goal and marshaled any necessary resources.

Iecisions about our college counseling team8s role at school were not made 
overnightZ  rather,  over the course of  several  years,  we learned from other 
schools,  we  innovated,  and  we  gradually  accumulated  a  number  of  new 
responsibilities.  Dhe krst was a short, approximately $-4j minute, weeTly 
presentation at staJ meetings. Dhis included training faculty on various topics, 
such as understanding the application process for overseas universities, providing 
students with guidance about extracurricular activities, and improving the 
quality and credibility of letters of recommendation. Yur team also created 
a college counseling curriculum with weeTly content for each of our three 
grade levels. College counselors also hosted parent “salons”, where parents had 
opportunities to learn more about their student8s options to study overseas. 
Lndividually, L also facilitated a weeTly seminar for motivated students to read 
Vnglish-language literature. Vach of these tasTs focused on improving the quality 
of our students or some part of their future application to university.

Another tasT included extensive analysis of the admissions policies of overseas 
universities.  As  L  gradually  proved  myself  to  be  a  college  counselor  that 
could support Die 3i8s institutional goals (guiding students toward repeated 
acceptances at top-ranTed overseas universities, especially in the U.S.), L was 
increasingly in demand by other school administrators to help understand, 
analyze and communicate these policies. Dhis included investigating o cial 
policies and contacting admissions o cers to try to ascertain the practices that 
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would directly aJect how our students8 applications were read or acceptance 
decisions  were  made.  For  example,  during  the  pandemic,  the  increase  in 
test-optional admissions proved to be the most confounding policy. Ln China, 
where a national domestic curriculum is laser-focused on testing, our teachers, 
parents, and students were incredulous; how could testing be optional6 Lt turned 
out that it was not optional. While students in the U.S. could taTe this policy at 
face value, our students did not have this luxury. At the time, many institutions 
still expected international students to provide standardized test scores. Oarents, 
teachers, and students were confused about this policy and ultimately were 
forced to maTe di cult calculations with incomplete information; Should they 
devote resources to preparing for a test with dubious added value to their college 
applications6 Vven if a student achieves a high score, will this benekt their 
application6

Ultimately, we advised our students to prepare for the standardized test on 
oJer at our school, the ACD. Dhis was partly because the school had a vested 
interest7we had a team of dedicated staJ to teach ACD prep courses and 
a capital investment in our ACD test center. Dhis was partly because some 
universities in other parts of the world, such as the U.0. or Singapore, still require 
a standardized test score from the ACD or SAD. However, ACD testing was 
never truly optional for our students applying to highly selective U.S. universities. 
Dhis is because many universities, especially certain highly selective universities, 
have an o cial test optional policy but in practice disproportionately reXect 
Chinese students who do not submit standardized test scores. When L shared 
insights from the data and questioned admission o cers about this, L repeatedly 
heard admissions o cers explain that they still found standardized test scores 
from international applicants to be helpful, especially for evaluating certain 
Vnglish language sTills for comparing Chinese students within their pool. Many 
admissions professionals conkded that they were stucT in a hard place; they 
had to say the o cial policy in information sessions, but they also had to maTe 
conkdent decisions in their admission committee. Yur administration saw this 
as a rea rmation of the importance of our ACD test center. At times, our 
teachers provided information to students that directly con’icted with “o cial” 
information from university admissions o cers. A related problematic policy is 
simply Vnglish language testing requirements. Some universities8 o cial policies 
include minimum scores for a student, for example, to achieve an 5j on a DYVFB 
iRD Dest. However, universities do not say that they penalize students from 
competitive applicant pools if their DYVFB score is below a certain threshold, 
usually much higher than the minimum required score.
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Many students do not need the same Tind of school-wide or multi-region data on 
college acceptance to understand that standardized tests such as the ACD were 
not optional or that they needed to achieve a certain DYVFB or other Vnglish 
language test score to be competitive for admission to a highly selective school. 
Ln China, many upperclassmen share their own experiences and application data 
with underclassmen. When a student achieved a high score on the ACD or 
DYVFB, L often heard about it from a classmate L was talTing to in a counseling 
meeting. Lf not there, then L could usually rely on my principal to share it in a staJ 
meeting.

As a  result  of  this  pressure to perform on tests,  it  only maTes sense that 
some students would looT for shortcuts, especially with the rise of online 
testing. Ln the U.S., cheating on an online test would be punishable for the 
student and any facilitators. Abroad, including in China, there are rarely any 
meaningful consequences if a student is caught, and there are not necessarily 
any consequences for facilitators either. Dhe business of providing such services 
has ’ourished in China. For some insight into the specikc situation in China, 
the article “Online testing is a joke: How Chinese students cheat on U.S. college 
entry examinations” by Kivian %hou can oJer a depressing introduction. A casual 
search on Daobao reveals hundreds of service providers who will guarantee a score 
above a certain threshold in an online test. Dhis includes not only DYVFB but 
also LVBDS, ODV, E2V, IVD, and BanguageCert8s SVBD. Students use these 
services because they worT and because there are few if any consequences. Rut 
franTly, sometimes these services are more economical than paying for actual test 
preparation courses. Do my Tnowledge, the most severe consequences are from 
Iuolingo; if a student is found to have repeatedly maliciously cheated on the 
IVD, Iuolingo will ’ag the student8s identifying information from their LI (for 
international students, usually their passport), locT out their account, and maTe 
them unable to create a new account with the same personal information. Yn the 
other hand, VDS, the organization that administers the DYVFB test, will simply 
cancel a student8s scores. Dhe student might be restricted from taTing the test 
again in the next six months. Ytherwise, the student will liTely not experience 
any lasting consequences. VDS has even acTnowledged in press releases that their 
online tests have contributed to increases in the prevalence of cheating. When 
asTed, many university admissions professionals say that they have no control over 
this. Lsn8t it the testing company8s responsibility to police the test taTers6 After all, 
students should Tnow better, right6 Lsn8t it the counselor8s responsibility to maTe 
sure that they Tnow better6

L thought that question was interesting because it presumes that L have a 
responsibility to impart values and moral guidance to my students. Yn a good 
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day, L could have even been somewhat successful. At Die 3i, our counseling 
staJ made sure that every student was aware of the risTs and consequences of 
cheating behavior on standardized tests. Dhis was something that our school 
administrators tooT extremely seriously. Yur school leadership appreciated how a 
cheating incident could negatively aJect our school8s reputation. Dest proctoring 
at Die 3i was extremely strict, with severe knancial penalties for staJ proctors who 
failed to catch students who cheated. However, only the DYVFB test, ACD, and 
a handful of other admissions tests were administered at Die 3i Z there are other 
tests that students tooT outside of school.

Moreover, we were also competing with a number of other players to impart 
our advice.  Dhis is  because many families  who are sending their  students 
abroad retain an independent consultant, sometimes also called an “agent”, to 
guide them through the application process. Dhis is not an agent in the sense 
of a commissioned recruiter with a contractual relationship with an overseas 
university. 2ather, this is a person who is either self-employed or employed by a 
company that signs a contract with a student or parent to support their college 
applications. Ln some cases, contracts include incentives for the ranTings of 
university acceptance or even go so far as to guarantee certain outcomes. Dhe value 
of such contracts can range from humble hourly rates to multi-year contracts 
worth more than &4jj,jjj. China is a paying marTet for selective overseas 
universities, and most Chinese students who apply to selective universities abroad 
can and do pay for a consultant. According to multiple research reports, the 
prevalence and usage rates of consultants for assisting with university admissions 
are increasing in China and around the world. For an in-depth exploration of 
the various reasons why families in China may retain a consultant to help their 
child apply to universities abroad, the article Outsourced concerted cultivation: 
international schooling and educational consulting in China by Ma 3ing and 
Vvan Wright elaborate on educational anxieties as well as the services that agents 
provide. However, many students also hire a consultant because they either do 
not want to or feel that they are unable to complete the application process on 
their own. For example, 3ing and Wright quote a student expressing a common 
sentiment; “My own krst draft was a disaster compared to the knal version by 
my consultant.” 2egardless of whether it was a tangible result or emotional ease, 
consultants were hired because they delivered value.

Consultants are also hired to help students prepare for the application process by 
selecting activities or guiding them to apply for prep programs that could maTe 
them more competitive. Yne variety that has attracted some attention recently 
is opportunities for students to conduct and oftentimes publish research. An 
article titled The Newest College Admissions Ploy: Paying to Make Your Teen a 
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“Peer Reviewed” Author outlines in detail not only how parents can pay for an 
organization to help their student facilitate research but also how they can pay 
publications to publish their child8s “article”. While the services exist all over the 
world, “international students abound even in U.S.-based programs.” Ln China, 
this is simply an add-on service that many consultants oJer. As long as highly 
selective U.S. university admissions o ces continue to encourage high school 
students to demonstrate research experience, applicants will knd a way to deliver, 
even if it means paying for it. While admissions staJ might be able to evaluate 
whether a Xournal or article exists, they are not necessarily qualiked to evaluate the 
quality of the research conducted. A simple, albeit imperfect, solution could be 
to enlist academic staJ at a university to evaluate applicants, similar to how some 
U.0. universities enlist tutors to evaluate prospective applicants. However, many 
consultants are also paid to help students prepare for interviews or to navigate 
other instances where they might have to demonstrate competency before an 
academic expert.

Do learn more about this industry, its practices, and its eJects on students, L 
would also strongly recommend Oanetha Ytt8s dissertation, Agencies, Third Party 
Vendors, and the Grooming of the College Applicant in China. According to 
Oanetha, consultants in China vary considerably in the scope and range of services 
they oJer, their professionalism and level of Tnowledge about the application 
processes, and, of course, their attention and adherence to ethics while providing 
their services. Students use them because they can; they have the resources, many 
students don8t have access to a college counselor, and there are virtually no 
meaningful consequences to using one.

Most highly selective and top-ranTed universities have an o cial policy regarding 
consultants or agents. For the most part, the policies share certain commonalities; 
they do not cooperate with agents, they discourage or prohibit students from 
worTing with agents, or if an agent is found to have fabricated some part of 
an accepted students8 application, then they will rescind that student8s oJer. 
Lt is curious to me that so many international applicants hire consultants, 
who, as Oanetha puts it “groom” for their applicants, but that universities 
don8t meaningfully penalize students even close to the rate at which they use 
consultants, despite these policies that discourage or prohibit students from 
worTing with them.

As a counselor, should L disclose to a university that my student is using a 
consultant6 L8m not required to do so. Moreover, that may directly oppose my 
school8s institutional priorities, especially if the university decides to penalize my 
student for using a consultant. Some students choose to disclose their use of a 
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consultant through their Common Application, which includes space to add an 
“advisor” by providing name and contact information. However, L assumed that 
this was but a small fraction of the applicants. L Tnew that most of the students 
at my and other local schools would hire a consultant. Ln my third year at school, 
L was able to acquire a list of all of the companies that each student8s family had 
hired. Dhis was not a very diverse listZ rather, the list included both local boutique 
education companies and national companies that had o ces across China.

When admissions staJ members discuss consultants, they usually lament how a 
consultant can “over edit” or outright fabricate a student8s application materials. 
Dhis has always confused me because admissions o cers set their own university 
admissions policy. Lf they don8t want to read ghostwritten materials, all they need 
to do is change their application requirements, right6 Yne of the most troubling 
enrollment policies is that universities still require international students to 
complete what is largely the same application as domestic American students. 
Many parts of this application are not proctored but include information that can 
be used to signikcantly aJect an admissions decision, without any way of verifying 
that this worT was produced by the students themselves. For example, this 
includes self-written personal statements, re’ective essays, lists and descriptions 
of activities and awards, and essays and responses to optional questions. All of 
these are un-proctored. With respect to their credit, some institutions, such as the 
University of California, maTe use of novel software and extensive databases to 
checT for plagiarism or copied worT. Several other institutions have implemented 
more advanced methods, including LO address analysis, to identify fraudulent 
submissions. At the end of the day, however, university representatives are not 
able to say with 4jj+ certainty that a student is in fact the person who actually 
submits their own application.

A friend and L together ran, and later presented at Lnternational ACAC the 
results of, a survey of almost ?,jjj Chinese secondary students in international 
programs across China (Miller, Ytt, WeeTs [ %hang, PjPj). Students were 
asTed to complete this survey at university recruitment events and college fairs at 
Chinese international departments, international programs, and other schools, 
specikcally excluding 4jj+ expatriate or public domestic curriculum schools. At 
my request, he included a question about application portal password sharing; 
“Have you shared your Common Application password or other application 
portal password with a third party6” Yf those almost ?,jjj secondary students 
who responded, more than P?+ willingly disclosed that they had, in fact, shared 
their login credentials with a third party. Almost P?+ declined to respond to the 
question. Gust over $j+ said no. Students have never, to my Tnowledge, been 
asTed this Tind of question before. Dhe Tind of data yielded obviously begs a 
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number of important questions. Who are these third parties; are they consultants, 
or could they also be parents or college counselors6 Why would students share 
their login information6 What do these third parties do to students8 applications6 
Are the students responding “yes” even aware that they should not be sharing 
their passwords with third parties6 Lf this sample size is taTen to be even remotely 
representative of international students, then one may extrapolate from available 
data (0nox, PjP—) to estimate that roughly a quarter of international applicants 
are potentially Xeopardizing the integrity of their application materials or may 
have their applications submitted by someone else on their behalf.1

L have discussed this with many university admissions o cers, and all of them 
agree; 4+ is too many, let alone P?+.

However, the agreement ceases when the conversation moves toward what should 
be done and by whom. Dhe cheeTiest ones reliably pointed out; the counselor has 
a responsibility to ensure that students understand the expectations of the online 
agreement they signed. Ythers might asT – well, why don8t you Tnow which of 
your students are using consultants6 Still others shift blame to students; they are 
young adults signing agreements, and they should Tnow better.

Dhe problem is that many students are under extreme pressure to stretch for 
results that may otherwise be beyond their reach. Lnternational students are 
paying signikcantly more than their domestic peers in the U.S. and family 
members, who often serve as knancial sponsors for these students, rightly view 
their relative8s education as an investment. Ln other words, the staTes are high. 
Many families view hiring a consultant as a Tind of insurance to ensure that they 
receive the best deal possible. Lt isn8t always so easy to tell, though. While some 
students willingly disclose that they have a consultant, not all are comfortable 
or willing to do so. When a student krmly denies using a consultant, it can be 
di cult to ascertain the truth. For example, L had a student accepted to Rrown 
University. L didn8t thinT that the student had a consultant, and they and their 
parents had told me as much. However, after the student received their acceptance 
letter, four local consultancies in :i8an released new WeChat posts suggesting 
that they had supported the student8s application and that interested parents 
could learn more details at an upcoming event. Do me, the extent to which the 
consultant had provided services would never be clear. Lt could have been as 
benign as letting the student sit in on a trial class for DYVFB test prep, or it could 
have been facilitating a stand-in test taTer to guarantee a score on the DYVFB iRD 
Dest. L may never Tnow.
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Another  issue  is  policy  regarding  letters  of  recommendation.  Most  U.S. 
institutions require letters of recommendation to be in Vnglish and submitted by 
a school representative or the writer themselves. However, some policies require 
letters written in a language other than Vnglish to include a certiked translation. 
Ln some cases, a notary is needed. Ln theory, the original letter should accompany 
the certiked Vnglish language translation, but this is rare in practice. Iue to the 
variety of costs involved, many international students and schools in China are 
unable or unwilling to complete all of these steps. When a Chinese teacher writes a 
letter of recommendation in Chinese, what usually happens is they give this letter 
to the student, who is left to their own devices to determine how to translate the 
letter. Dhe letter might be translated by a consultant, or it could even be translated 
by the student themself. Yften, the translated letter in Vnglish is the only letter 
that is submitted to the university. As a result, the content of the submitted 
Vnglish version of the letter may vary signikcantly from the content of the original 
letter.

Dhis is not an exhaustive list. Many of these issues seem complicated, but it should 
be clear that they exist due to widespread demand for overseas study at top-ranTed 
highly selective universities. Applicants can knd a myriad of ways to engage in a 
variety of unethical behaviors to game the admissions process with few, if any, 
consequences. Dhese issues are not unrecognized in the counseling community.

At international conferences such as Lnternational ACAC, at least several 
sessions per conference will usually be dedicated to enrollment ethics. At local 
conferences, such as those hosted by the China Lnstitute of College Admission 
Counseling (ChinaLCAC, an organization unrelated to the Lnternational 
ACAC), the issue is discussed repeatedly, and attendees share their best practices 
with each other. For example, while it might be onerous (and expensive) to obtain 
o cially certiked1 and notarized translations of letters of recommendation, 
simply telling students that counselors will include the original Chinese with a 
translated Vnglish letter can result in more faithful translations. Some schools 
may try to prohibit their students from using consultants, but others give 
students a choice and merely require them to disclose this information. For 
example, Die 3i o cially leaves this choice up to their students. L required my 
students to sign a statement of integrity. Ln this way, the students were required to 
disclose that they were using a consultant outside of school. Dhe participants also 
acTnowledged their responsibilities regarding their application materials. Dhere 
was even a statement that if the student was found to have violated the agreement, 
L and the school could withdraw support for the students8 college applications. L 
even went so far as to require some students to surrender copies of their submitted 
application materials so that L could compare what we had discussed prior to their 
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submission. Dhis might seem extreme, but L didn8t see any other way for me to 
verify students8 submitted materials. Ultimately, the list of required materials and 
the method of submission are determined by universities.

Yne  could  argue  that  the  professional  organizations  that  govern  college 
admissions professionals should taTe some responsibility. Dhe Lnternational 
ACAC and even the National Association for College Admission Counseling 
(NACAC) have published reports about various issues in international student 
recruitment. Ln these reports, problems are highlighted, as are the producing 
committee8s recommendations. However, what L always found curious was that 
while NACAC and its sister organization, Lnternational ACAC, may mandate 
that their members adopt certain policies or follow certain guidelines and have 
committees for ethical practice, the reality is that there is little accountability 
for members of these organizations as to whether or not they eJect any changes 
or how closely they adhere to these guidelines. Lt is rare for members to be 
audited or to receive any Tind of disciplinary action because they fail to adhere 
to such guidelines. Ln recent years, the ability of these organizations to regulate 
their members has decreased. Dhe authority of NACAC to dictate practices was 
limited in the Pj4/ case in which the U.S. Iepartment of Gustice deemed parts of 
the then-named NACAC document Statement of Principles of Good Practice to 
violate the Sherman Antitrust Act (U.S. Iepartment of Gustice, Pj4]).1

Dhe Lnternational  ACAC reacted to  this  ruling  by adXusting  its  member 
expectations to avoid litigation. Most recently, a lawsuit brought against Harvard 
University by the Students for Fair Admissions, Lnc., has provided legal clarity 
on the ways in which universities can use race in their admission processes. Dhese 
are two maXor examples of rulings that have directly aJected enrollment policies 
in the U.S. (Stanford Baw School, PjP?) However, there has never been such a 
high-prokle ruling related to enrollment practices or policies for international 
students. Dhe maXority of oversight on admissions practices has in reality been 
left up to the institutions themselves (2eber, Eoodman, [ Nagashima, PjP?).

Some U.S. universities have widely acTnowledged the importance of the ethical 
use of agents for student recruitment. An “agent” can be best understood as 
an individual or organization that is contractually engaged by a university to 
assist it in meeting recruitment targets and is usually compensated on a per 
capita basis for any help in meeting those targets. Do date, there are widely 
available guidelines and ample scholars on the topic of agent use in international 
enrollment. Eovernment organizations such as VducationUSA and the Rritish 
Council have issued guidelines for agent use. Many researchers and practitioners 
have published and spoTen about agent-related issues. However, there is very 
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little written about the issues that may be created through the widespread 
use of independent consultants. Ln China, there is virtually no government 
oversight for education consultants. Similarly, there is no industry group that 
can create ethical standards or guidelines for best practices. Ln China, there 
is no signikcant presence of overseas professional industry groups such as the 
Higher Vducation Consultants Association (HVCA) or Lndependent Vducation 
Consultants Association (LVCA). Dhe LVCA has had global committees with 
representatives from members who are active in large cities in Vast Asia, but 
there is no local or international group that klls such a role at the national level. 
Moreover, according to Siyuan Feng and Hugo Horta, in their article Brokers 
of International Student Mobility: the roles and processes of education agents in 
China, there are incentives for universities to intentionally turn a blind eye to 
recruiting full-tuition-paying international students, even if their applications 
are fabricated. Dhe authors insinuate that applications simply play a symbolic 
role7they are not actually used seriously to maTe an intentional admissions 
decision. Lt is understandable that many universities, especially those struggling 
in the post-pandemic era to meet enrollment targets, would turn a “blind eye” to 
the qualikcations of full-pay international students.

Dhis maTes sense for universities with a knancial hole to plug, but it is harder to 
understand why many high-ranTing highly-selective universities would also turn 
a blind eye, despite most being well-endowed or well-funded. Whether public 
or private, these more privileged universities do not need international student 
tuition to subsidize their operating budgets, which are largely supported by 
research, endowment, or taxpayer funds. For example, the University of Kirginia 
(UKA) PjPP-PjP? budget showed more than 4j+ of its revenue came from 
state appropriations, another Pj+ or more from endowment, and externally 
funded research funding sources amounted to over Pj+ (UKA, PjPP). Ybserving 
these basic facts, one could conclude that the highest-ranTed, most highly 
selective universities, which are also widely regarded as the most in’uential in 
setting admissions policy, are privileged and thus have a moral obligation to 
tasT their admissions staJ to confront any di cult issues regarding international 
admissions. However, the reality is that these privileged universities have excused 
themselves from engaging with any of the problems associated with agents or 
education consultants. Moreover, very few admissions professionals at highly 
selective universities seriously consider the fact that a signikcant proportion of 
application materials might not be submitted by students themselves. Some 
universities do conduct random checTs or audit students8 submitted materials. 
Dhis includes the ] campuses of University of California, which will audit the 
self-reported grades of a percentage of accepted students as part of the courseworT 
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section of the application. Ln my entire stint at Die 3i, many highly selective, 
top-ranTed universities followed up on missing application materials, but only 
one university representative ever contacted me with questions regarding the 
credibility of the contents of a student8s application.

Dhe CYKLI-4] pandemic, which seemingly necessitated swift changes to testing 
policies, seems more liTe a massive missed opportunity to genuinely reimagine the 
college application process and eliminate its most glaring problem; that almost 
anyone could be fabricating or submitting application materials on behalf of 
students. Yne low-hanging fruit is account security for application platforms. 
Dhe Common Application has published a number of recommendations for 
users to increase their  account security,  but among the noticeably absent 
options is two-factor authentication (CommonApp.org, PjPP).1 Dwo-factor 
authentication is an eJective, commonplace method for double-checTing that 
a user8s identity is legitimate. Dhe intention of two-factor authentication is to 
provide stronger protection against unauthorized access to user accounts. As 
of this writing, Common Application still has not implemented two-factor 
authentication.

Another option might be for American regulators, should such entities exist, to 
taTe cheating more seriously. College Roard, ACD, VDS, and other owners and 
administrators of standardized college entrance examinations are generally not 
beholden to federal or state regulators. While California and New 3orT have some 
laws regarding score disclosure and the Family Vducational 2ights and Orivacy 
Act (FV2OA) may govern the way these organizations share student data, there is 
no government oversight of how these tests are administered in practice. Dhis is 
left up to the organizations themselves. For example, the College Roard says that it 
is governed by its board, as well as its own national and regional assemblies. Eiven 
how central these and other standardized tests are not only for the recruitment 
of domestic and international students, but also the distribution of scholarships 
and knancial aid including government, this represents a regulatory shortcoming. 
After all, fraudulent international applications to U.S. universities are sometimes 
more maliciousZ they enable visa fraud or any number of other crimes.1

2elaxed security at standardized testing sites has long been an issue, perhaps given 
the fact that there is no serious legal consequence for students who cheat or the 
facilitators of cheating. Eiven the numerous reports of cheating over the past 
decade, including the scandal described as the “Karsity Rlues” by WiTipedia, it 
is di cult to believe that when so many test organizations moved so quicTly to 
provide online testing options, they were able to create and maintain rigorous 
security measures. Ln China, students face up to seven years of prison time for 
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cheating on the college entrance examination (Campbell, Pj49). Ln Lndia, the 
prison sentence maximum for cheating on a government exam is even harsher; 
4j years. Ln the Karsity Rlues case, none of the students involved were legally 
charged (Iamani [ 2ao, PjP?). Some of the parents, coaches, and consultants, 
2icT Singer, received knes or sentences, but the only ones still behind the bars 
were Singer and Eordon Vrnst, former tennis coaches at Eeorgetown University, 
who were set to be released in Ganuary PjP—. While many university coaches and 
admissions staJ were reprimanded, little was changed in terms of admissions 
policy or legal consequences for those who cheat the system.

Unfortunately, the most realistic hope is for the rise of AL text generators 
to force university admissions o ces to carefully rethinT how they evaluate 
student voices. 2icT ClarT, Assistant Kice Orovost and Vxecutive Iirector of 
Undergraduate Admissions at the Eeorgia Lnstitute of Dechnology, is widely 
regarded as a leading thinTer on the role of AL in college admissions (ClarT, 
PjP?). As quoted in a Higher Vd Iive article, he expects that “more colleges to 
either drop their admission essay altogether or expand the format through which 
students can convey their voice and demonstrate their ability to articulate their 
opinions and interest. Dhis could taTe the form of proctored writing samples, 
graded essays from their high school, a rise in the use of unscripted interviews 
or various mediums and platforms for students and their supporters to submit 
information, i.e., voice recorded recommendations or video elevator pitches.” 
Vven if only a prediction, this oJers some hope for the possibility that U.S. 
universities may change the way they evaluate applicants.1

Highly selective institutions have signikcant control over their admissions policies 
and hold resources, in’uence, and the ability to eJect meaningful, systemic 
change. However, who should be responsible for such issues is itself a complex 
issue. Until all admissions professionals can not only agree that we have a problem 
but are also willing to confront the issues at hand genuinely, scant change can 
be expected in university freshman admission as a maXor entry point to U.S. 
education.
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Abstract

This chapter delves into the essential principles of Strategic International 
Enrollment  Management  (SIEM) known as  the  "6  Ps."  These  principles, 
including Perspective, Planning, Platforms, Partners, Personalization, and Peers, 
are the foundation for developing a sustainable, long-term vision-driven strategy 
to enhance an institution's approach to global student mobility in general and the 
entry points discussed in this book in particular. By embracing these principles, 
institutions can transform their international student recruitment, enrollment, 
advising, orientation, services, and programming, ultimately focusing on the 
successful graduation of international students.

Keywords: Strategic International Enrollment Management, Global Student 
Mobility,  Vision-Driven  Approach,  International  Student  Recruitment, 
Sustainable Strategy, Graduation Success, Higher Education, Entry Points.
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Introduction

What  makes  a  successful  international  student  recruitment  plan?  The 
answers  depend  on  various  factors  and  whether  the  goal  is  short-term 
growth in numbers or sustainable, long-term, vision-driven, all-encompassing, 
campus-wide initiative designed to change an institution’s approach to global 
student mobility. The latter requires a commitment to 6 principles: a global, 
national, and local perspective; proper planning to engage all points in the 
international  student journey from prospect  to alum; selecting platforms 
and partners to provide the mechanisms enabling the right connections; and 
maximizing personalization and peers to connect current and future students and 
with the institution.

In recent years, I developed the “6 Ps (Principles) of Strategic International 
Enrollment Management” as my philosophical approach to maximizing the 
international student experience. Initially, as a product of nearly 30 years of 
experience in the Feld, the 6 Ps were the foundation of how I approached working 
with client universities. This is because I believe that while the profession of 
“enrollment management” (EM) is generally referred to the initial recruitment 
and enrollment of students into institutions and may even include focus on 
undergraduate retention rates from the Frst year to the second year, very rarely 
is EM truly an end-to-end student lifecycle approach. International Enrollment 
Management (IEM) has increasingly become a focus of major international 
education professional organizations with NACSA’s Knowledge 4ommunity on 
International Enrollment Management (NACSA, 202#), and the recent name 
change to AIR4: The Association of International Enrollment Management 
(AIR4, 202#). So, to extend this concept a step further to include a longer-term 
approach to IEM matters, strategic international enrollment management 
(SIEM) represents the natural evolution of our profession.

In a series of six articles for IDP 4onnect in 2021, I codiFed my thoughts 
on the needed criteria to consider when developing each “P.” Having the 
proper  perspective  (Bennett,  2021).  The  6  Ps  of  Strategic  International 
Enrollment Management -  1 Perspective), planning (Bennett, 2021).5The 6 Ps 
of Strategic International Enrollment Management -  2 Planning), platforms 
(Bennett, 2021).5The 6 Ps of Strategic International Enrollment Management 
-  3 Platforms), partners (Bennett, 2021).5The 6 Ps of Strategic International 
Enrollment Management -  # Partners), personalization (Bennett, 2021).5The 
6 Ps of Strategic International Enrollment Management -  } PersonalizationY, 
and peers (Bennett, 2021).5The 6 Ps of Strategic International Enrollment 
Management provide the path to progress in international student recruitment, 
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enrollment, advising, orientation, services, and programming for any entry points 
chosen by students.

Image courtesy of the author (Bennett, 2021)

When we shift our focus from the numbers we enroll to the actual end goal, 
i.e., successful college graduates, we begin with the end goal in mind. When 
that positive outcome becomes the focus at each point in the international 
student journey within each campus unit, using these 6 principles to guide the 
decision-making process, it allows leaders to ask the right questions.

Perspective

Internal

Before beginning any serious attempts at strategic planning, sta9 members 
working in international admissions o—ces and o—ces providing international 
student services (ISS) o—ces must have a proper perspective on their institution’s 
values regarding internationalization. Understanding these values matters: In 
times of trouble or uncertainty, tying your departmental goals and plans back to 
institutional priorities provides a Frm foundation for developing a longer-term, 
sustainable strategy.

Ask yourself how your college’s commitment to international students, global 
education, cultural diversity, etc., manifests itself in mission and vision statements 
(The 4enter for Global Education, 201#). Research on Student Mobility and 
Internationalization) values, and institutional strategic planning. Are there 
speciFc references to what you do and the kinds of students you recruit for your 
institution? Is there a vice president, vice provost or dean for global education 
that oversees your area and has a seat on the president’s council? Who are your 
fellow international education champions on campus? How can you work more 
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collaboratively across your institution to provide the support needed to care for 
your international students once they arrive?

4olleagues at NACSA have recently shared these Fndings as documented by 
Toner (2020) in Beyond the Numbers: Recruitment Strategies for a Changing 
World. NACSA International Educator) that working with your on-campus 
partners during events such as a global pandemic can bear immediate fruit when 
everyone is pitching in toward caring for students. Living out your institutional 
mission as it applies to international students provides the right course for your 
strategic international enrollment management (SIEM) plans as you navigate 
unchartered territory in uncertain times.

External

If there is one thing that international admissions representatives have realized 
more acutely in the past # years, and without question during the pandemic, it 
would be that international students have realistic options for pursuing higher 
education in countries other than the United States. The fact that international 
student mobility is a global enterprise with an increasingly crowded Feld of 
competitors, where students have multiple options from many countries, is 
rarely understood and applied by enrollment managers in recruitment planning. 
Survey after survey of students, parents, student recruitment agents, and other 
in/uencers continually share 1 eye-opening conclusion about global student 
mobility today: international students are applying to multiple destination 
countries (Bennett, 201%). This reality can and should inform your planning at 
every step during the student journey.

Application

Aye, that’s the rub. In this unique world in which we Fnd ourselves today, will 
the duplicate tired emails touting our college’s strengths alone convince students 
that we understand their hopes and dreams, can meet their expectations, and can 
deliver on our promises? Probably not. What, then, is the way forward? How can 
we apply this understanding of both our internal and external perspectives in our 
Feld to how we communicate with international students?

To truly move in a new direction, our messaging should focus, from the outset, 
on an awareness that students have several choices regarding destination countries 
for their studies. Moreover, they spent time articulating the U.S. competitive 
advantages (e.g., quality of academic programs, diversity, campus experiences 
and post-graduate employment opportunities). Cinally, as you continue the 
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conversation with students, demonstrate how your institution can maximize 
their experience on campus to prepare them for the world after they graduate.

Cor most international enrollment professionals, this approach will require a 
change in perspective on how they view their future students. Ultimately, when 
we see the world through others’ eyes, we grow closer to achieving what we claim 
our institutions do…bridge cultural divides and forge a path forward together on 
this changing planet.

Planning

My most revealing conversations with colleagues and clients working in higher 
education are on their responses to one of my Frst prompts: tell me about 
your strategic plan for international student recruitment. Cor most, it starts with 
nervous laughter followed by an admission that there is none. Cor a few, they will 
say there is a planning meeting each year to decide where they will travel or what 
platforms they will try but no coordinated, long-term approach. Therefore, what 
are we talking about within SIEM when we emphasize planning in our 6 Ps that 
seems so di—cult to realize?

4onstructing an international strategic enrollment plan requires several di9erent 
elements to align correctly to be truly impactful. Planning should not begin 
until all parties on campus understand the lay of the land externally (the current 
landscape of international student mobility), internally (how your college values 
international students), and how messaging to future students must change as a 
result. Institution-wide buy-in from the top down and across campus will make 
all the di9erence in moving the planning process forward.

Take a multi-year view.

Most U.S. higher education institutions typically develop 3 to }-year strategic 
plans. In international o—ces, the best advice is to construct a plan along the 
exact timelines of the college and, ideally, tie it to benchmarks outlined by the 
institutional strategy. Cor example, international student enrollment could be 
increased to }& of the total student population, the global student population 
could be diversiFed to reduce reliance on 1 or 2 countries, or that the number of 
international students on campus should increase.

Whether international institutional goals are explicit or not, the key, internally, 
is  establishing goals for your plan that are SMART: SpeciFc, Measurable, 
Achievable, Relevant, and Time-bound (University of 4alifornia 7—ce of the 
President 2016. We have all heard of this method, but how often do we apply it? 
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Will it take time? Oes. Will it require buy-in to realize? Absolutely. Where do you 
start? With the beginning but with the end goal in mind. If you’ve got a }-year goal 
to have }& of the incoming class be international and you’re at 1& now, break it 
down to realistic measures. If you plan to increase new international enrollments 
by 1& per year (to 2& by year 2, 3& in year 3, #& in year #, and }& in year }), you 
are setting realistic, measurable targets.

Think of a multi-level approach.

7f course, if you are responsible for only recruitment and admissions while sta9 
of other o—ces at your institution support di9erent pieces of the international 
student journey…think marketing, alumni a9airs, and so on…you will need to 
look at your plan’s impact at various levels. Crom prospective student recruitment 
to the current student experience, graduating student outcomes, and alumni 
success stories, all these elements should be represented in an informed SIEM 
plan.

The enrollment management industry in higher education began #} years 
ago with the release of an article by Jack Maguire (Maguire,1+86) then dean 
of admissions at Boston 4ollege. His approach represented the Frst time an 
institution took a data-driven, scientiFc view of the student journey (Bennett, 
201%). Cor many colleges today, however, only some have well-deFned elements 
of an enrollment management strategy, speciFcally for international students.

Many challenges exist in implementing a multi-level international enrollment 
management strategy. The biggest roadblock to a coordinated approach often 
appears when di9erent units on campus claim “international” responsibilities. 
Admissions may be under a di9erent VP than ISSS, career services–professional 
development, or alums–advancement. These last 2 areas (career services and 
alumni) are almost always the least incorporated and least developed sections 
of SIEM planning. Successful SIEM e9orts should involve a minimum of these 
# areas in coordinated planning or at least an increased awareness among the 
various o—ces impacting international student life and the services needed.

Utilize country-level planning

In regard to identifying speciFc recruitment initiatives and countries to target, 
consult multiple data sources institutionally, nationally, and globally. Beyond the 
nations of currently enrolled students and successful alumni, attention should be 
given to countries that have shown recent growth in sending students abroad. In 
these challenging times, some data are more relevant than others.



ENTRO P7INTS T7 US EDU4ATI7N 221

Having a list of countries is a great start, but do students in each nation want or 
value the same things in their searches for university study abroad? Most likely, 
not. Academic programs of interest, the need for native language information, 
and potential recruitment opportunities will vary from country to country. 
Doesn’t it make sense to prioritize, at least for your top } target countries, and 
develop speciFc plans that address the needs of each market?

Conduct semi-annual reviews

Life happens, and plans (must) change. As Mike Tyson famously said as reported 
by Anwesha Nag (Nag, 2021), “Everybody has a plan until they get punched 
in the mouth.” It is safe to say the terrorist attacks of September 11 in 2001, 
the 200% Great Recession, governmental policy changes, and the 47VID-1+ 
global pandemic all qualify as signiFcant punches in the face over the last quarter 
century. How well-equipped is your o—ce to respond to change?

Oou have certainly had more than several occasions in recent months to address 
events that can negatively impact international student interest. Did your plans 
change? Were new messages crafted to respond appropriately? Do you have 
mechanisms to conduct semi-annual or quarterly reviews of how your strategies 
are shaping up? 4an you make adjustments on the /y? Ultimately, the best-laid 
plans demand in approach, assessment, and implementation.

Platforms

Geraldine Solon, the bestselling and award-winning author, remarked that 
a platform is what deFnes one’s visibility with their audience. The primary 
audience (students) is relatively straightforward for international admissions 
professionals. In many ways, how we choose platforms to reach these students 
and other audiences tends to be a shotgun approach that may connect with 1 or 
more of those targets but rarely is comprehensively e9ective. Here, is where the 
rubber begins to meet the road with the choices you must make regarding which 
platforms you decide are the best way to deFne your visibility with your audience.

Live where your audiences live

A fundamental principle: Having a presence where your target markets spend 
their time makes connecting much more straightforward. However, many 
universities need help with this principle on the international front. Social media 
is the place where the connected world lives most often. According to the team 
at We Are Social in The 4hanging World of Digital in 2023, nearly 60& of the 
world's % billion people are active on social media (Kemp, 2023). 
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Aside from social media, an institution’s most valuable platform for informing 
critical audiences is its web content. Without question, institutional websites 
and third-party sites featuring college information expand an institution’s reach. 
As technology advances, particularly for mobile users (which is how most 
prospective students operate online), institutional sites, college search engines, 
and other microsites that feature university content are essential for connecting 
with interested students and their parents. Ensure that your information is 
accurate and invites you wherever your content lives on third-party sites. In some 
markets, because of search engine restrictions, having locally hosted microsites is 
the best way to obtain institutional web-based content from interested users.

Without fail, searching online, whether shopping on a favorite site or researching 
potential schools for your kids, you will almost immediately see ads for that item 
or place in social feeds and favorite websites with ads. This tool that retargets users 
with a reminder of what interested them (like your college) is now ubiquitous, 
increasingly so in admissions circles. While that process is fraught with cultural 
challenges, social and search site ads can boost visibility signiFcantly through 
manageable costs.

If the year 2020 taught us nothing else, it showed us the importance of having 
a robust virtual event schedule to connect with audiences worldwide. With this 
type of platform, there is no single, universally approved brand that students 
prefer. Therefore, whether you are running your events or joining 1 of the many 
virtual fair providers, don’t be afraid to take chances and experiment as long as the 
events aren’t cost-prohibitive. Ultimately, ensuring that the platforms chosen to 
reach key demographic data extend beyond the institutional site (Bennett, 2020). 

Take a digital-first approach

4urrently, institutional sites must be mobile Frst. The pandemic has also taught 
us that being digital Frst with recruitment e9orts is recommended and even 
required to reach key audiences. 7ne of the compelling reasons for digital Frst 
is apparent in another statistic from the We Are Social report: the global average 
time people spend on devices is more than 6 and a half hours each day.

There is excellent long-term value in brand-building online and in various ways 
to do so well (Bennett, 2020). However, doing so requires agility in the approach 
to varying the content and delivery methods you use, depending on your target 
audience and platform selected. 7ne size no longer Fts all. Using targeted ads at 
the heart of interest-generating exercises, promotional events, and signiFcant calls 
to action sets institutions up for success in bringing in a diverse international class.
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Utilize multi-channel communications

As you identify tips and tricks to thrive in this brave new world we Fnd ourselves 
in, the answers you need will di9er depending on the platforms used and 
the audiences sought. Just as you must live where your audience lives online, 
it quickly becomes apparent that not everyone digests information the same 
way. 4onsequently, when attempting to increase the number of substantive 
touchpoints with students, parents, counselors–advisers–agents, alumni, and 
other partners throughout the process, your message and the media used to 
communicate will need to be varied. Cor example, when hosting virtual events, 
simulcast them beyond your delivery platform (i.e., to Cacebook, OouTube, or 
Instagram). Additionally, video clips are embedded in emails and on websites, 
and this content is repurposed to provide di9erent student segments with 
opportunities to digest content on the social platforms they prefer.

Partnerships

In international education, success does not come in a vacuum or isolation. 
4urrently, for global education o—ces, a self-contained strategy for recruiting, 
admissions, and enrolling overseas students who do not rely on various internal 
and external partnerships will fail. While the world has become much smaller 
in terms of connectivity, it is still an enormous area with % billion people and 
1+0= countries and territories to comprehend. To reach this world in a focused, 
e—cient way requires choosing not only the right platforms, as we discussed last 
month but also the right partnerships.

Linking Your Purpose to Your Partnerships

At  the  outset,  the  initial  focus  must  be  to  identify  the purpose  behind 
the institution’s strategic international enrollment management (SIEM) as 
embodied by internal and external perspectives on the global playing Feld and 
the willingness to engage in data-driven, long-term planning. These purposeful 
exercises lay the foundation for what should guide decision-making in picking 
partners who can best drive successful initiatives.

What should be clear is that no one partner or formula for choosing partnerships 
will universally apply to all institutions. In most cases, a healthy mix of providers 
on and o9 campus can make all the di9erences and spread the responsibilities 
among those committed to your shared cause. Recently, we have realized the need 
for impactful partners to move the needle toward your goals for international 
student enrollment. Cor example, the issue of how to recruit when travel is not 
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possible raises all sorts of challenges but highlights the need for having partners 
to facilitate connections.

Choosing External Partners Wisely

In our personal lives, we can all relate to treasured friendships that produce 
much fruit and relationships that cause regrets. Partnerships in international 
education are no di9erent. Even with the best of partners, there will be ups 
and downs. Some start strong but fade quickly, while others overpromise and 
underdeliver. Numerous factors, including a budget, internal bandwidth, and the 
need for balance (i.e., not putting all recruitment relationship eggs in one basket), 
ultimately impact selection. 7f course, hearing from others who have worked 
with these external partners is necessary.

In choosing partners, consider governmental outlets such as the U.S. Department 
of State’s EducationUSA network, the U.S. 4ommercial Service (4ommerce 
Department),  and  embassies  of  countries  with  government  scholarship 
programs. Educational agencies and service providers can provide you with a 
wide range of tools to obtain direct access to students at various stages in the 
recruitment process. Various secondary school counselor networks can help you 
develop relationships and nurture potential feeder schools. 4urrent and future 
overseas university partners can be a source of exchange students. They can 
develop robust and diverse pipelines for prospective students and academic 
collaboration between institutions if appropriately developed. Cinally, if there is a 
state international education consortium where you are, e.g., Study Texas, Study 
New Oork, or Study Michigan, take advantage of this opportunity, as there is 
strength in numbers regarding student recruitment.

Embracing On-Campus Allies

Regardless of the external partner selected, none of these matters if the case for a 
complete life-cycle approach to the international student experience has not been 
made on campus, from prospect to alumni. I o9er 3 tips for developing your 
relationships with on-campus partners:

  Make the case to the senior administration to keep them engaged.

  4ollaborate among key o—ces that have high contact with international 
students.

  4oordinate communications with these o—ces during the student 
journey.



ENTRO P7INTS T7 US EDU4ATI7N 22}

I cannot emphasize enough how critical support from senior administration 
o—cials is to the success of long-term SIEM e9orts on campuses. Managing those 
relationships up the chain of command, keeping them engaged in key external 
factors impacting your work, and ensuring that they are aware of what issues 
international students face throughout their journey is no easy feat but must be 
done.

7n most campuses, the initial relationships among international admissions, an 
IEP program, and the ISSS o—ce in transitioning from admitted to enrolled 
students (initial I-20s, pre-departure, arrival, and orientation touchpoints) receive 
the most attention. The reality is that the international student journey is far 
more extensive than that. All of those (hopefully) positive, early interactions 
can be erased in an instant by bad experiences your students have with Fnancial 
aid, student employment, or residence life–housing once they have settled on 
campus. Even for the institutions doing an excellent job on these initial and 
ongoing international student experiences, outcomes matter in the end. Survey 
data from several outlets (pre- and post-pandemic) have shown how signiFcant 
career outcomes are for prospective international students (and their parents) 
while choosing their destination countries and institutions. Therefore, how well 
do campus career services or professional development o—ces cater to the speciFc 
needs of international students? Is data available on job placement rates or 
starting salaries for international students graduating with di9erent academic 
degrees? Does your alumni o—ce track what happens to international graduates?

There are ample opportunities to work together to improve your processes, 
communication, and cross-cultural training across campuses. This responsibility 
is not yours alone. With proper support from campus partners, you can start this 
process quickly.

Personalization

Marissa Mayer, the former president and 4E7 of Oahoo, remarked that the future 
is personalization. Let’s face it<the future is here. Have you searched the web or 
any shopping sites for a future purchase only to see seconds, minutes, or hours 
later, ads for those very same products pop in our social media feeds and elsewhere 
online? If so, you can attest that we see what we search for in various ways. Cor 
prospective international students and their parents, should it be any di9erent? 
How can recruitment e9orts be personalized to deepen the connection future 
students feel toward colleges and universities?
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Ask what you would want.

If you were an international student looking to study outside your home country, 
what would you want to see–hear–read from colleges trying to recruit you? A 
“Dear Student” generic email that would seem to show no amount of e9ort on 
the college’s part to send or one that acknowledges how signiFcant the student’s 
interest in your institution is to you? Remember what we said about having a 
global perspective?

While developing a personalized approach, there are various factors to consider 
when targeting messages to prospective student (and parent) audiences whom 
they may want to hear. In the years gone by, much of this work was entirely 
manual, as 4RMs simply couldn’t do much beyond Frst name and maybe 
academic major if you were lucky. Today, with a robust 4RM, institutions can 
message international prospects in ways that respond to their interests inside and 
outside the classroom, their countries of residence, and particular questions or 
concerns raised in emails, social media posts, chats, virtual meetings, etc.

In this increasingly competitive global race to attract internationally mobile 
students, college admissions o—cers who set themselves apart with the lengths to 
which they go to establish personal relationships and demonstrate their concern 
will more than likely see success. Personal relationships matter when recruiting 
international students. In the wake of a pandemic, these relationships are critical 
for re-establishing and maintaining authenticity. In addition, please, use humor 
if it is culturally appropriate and self-deprecating. We all need to be able to share 
a laugh now and then, even in the lofty towers of academia.

Provide multilingual content

Personalization can and should (given the international education industry) also 
means having content, messages, subtitles, etc., available in the critical languages 
of targeted primary and even secondary markets. Having a variety of digital 
formats for your content is vital. The ability to repurpose this content and 
deliver it to audiences in ways they prefer to receive it (e.g., email, pdfs, websites, 
microsites, social posts–video) is a crucial way to personalize messaging.

A signiFcant question related to having multilingual content is whether to 
produce it in-house or outsource. Both have positives and potential negatives. 
I presented this topic at an NACSA 4onference in Washington, D.4. in 201+ 
(Bennett, Bauer, Whalen, 201+). The Value of Translations in International 
Student Recruitment, Slideshare). The slide deck also has essential data from 
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an IDP 4onnect student survey sharing the importance of having this content 
available.

Develop key student personae

Adopting  a  student  persona  marketing  approach can also  o9er  a  way  to 
personalize, generally speaking, messaging by addressing issues or concerns 
common to certain types of students you might typically attract. There is 
undoubtedly value in responding to general needs, especially in light of the 
pandemic. A helpful piece from the I4EC Monitor shares successful examples of 
what institutions are leveraging recently (Anonymous. 2021).

If you have not read Dr. Rahul 4houdaha’s research on his # core student 
personas (explorers, high/iers, strugglers, and strivers) related to a student’s 
Fnancial resources and academic preparedness measured on a low to high 
scale, it is well worth your time (4houdaha, 7rosz, Q 4hang, 2012): Not 
All International Students Are The Same: Understanding Segments, Mapping 
Behavior. When we better understand the motivations of di9erent personas, our 
ability to respond appropriately improves immeasurably.

Leverage storytelling

Recently, it has become clear that what works best in reaching prospective 
students is not /ashy (virtual) brochures, staged diversity pictures, or highly 
polished marketing videos but rather stories that current students can tell. Why? 
They can paint the picture of what life might be like.

If you identify international students, faculty, sta9, and alums who best represent 
the institutional values prospective audiences need to hear, let them tell their 
stories. Then leverage those gems across various platforms, languages, and formats 
to critical audiences.

Peers

7ne of the Frst rules I learned in admissions in 1++3 at my alma mater is that 
our current students are the best advocates for our college. That’s why they give 
campus tours, right? Take advantage of their proximity to their experiences and 
the value their own stories can have on future students. However, using peers does 
not only mean getting current students on board for this initiative. Eventually, 
you would want to develop a group of students, alums, parents, and faculty into 
the peer recruitment program.
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There is value at all points in the enrollment process to ensure that current 
students (and other peer groups) are involved in direct recruitment e9orts. Cor 
example, you can utilize many of the following:

  AMA (Ask Me Anything) student chats

  Virtual 7pen Houses

  Host country-speciFc chats

  Admitted student events

  Parent-to-parent chats

  Pre-departure orientations

However, it is unclear whether, as international student ambassadors, overseas 
student guides, etc., peer recruitment can increase an institution’s connectedness 
with future students to the next level.

Perspective on Peers

As with your institutional perspective on the world, it is valuable to see how 
the major markets are utilizing (or not utilizing) online peer recruitment (i.e., 
readily identiFable on institutional websites). In a PIE News webinar on peer 
recruitment in North America, Nick Golding from TAP (The Ambassador 
Platform) shared some fascinating statistics on the usage of peer recruitment in 
the UK, Australia, and 4anada–US (Golding, 2020).

  UK _ 100 of 1}0 universities - 66&

  Australia _ 33 of }2 colleges–universities @ 63&

  USA–4anada _ only 1}0-200 (out of #}00) institutions @ Y}&

We like to see ourselves in the United States as on the cutting edge in international 
education. However, when utilizing peer recruitment with overseas prospects, we 
lag woefully behind 2 major competitors globally. We can and should always have 
our antenna out to learn successful strategies from other institutions, wherever 
they may be.

In-House or Outsource?
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The question of how you want to set up your program begins and ends with 
your ability to recruit that initial group of current students. In selecting those 
Frst volunteers (or student employees) to Fll this vital role, you may need to 
rely on whoever you can get, but eventually, choose those who represent your 
target markets abroad. When training current students, set clear ground rules on 
what they can say on which topics and what questions to ask admissions sta9. 
In an ideal scenario, peer recruiters share their experiences through social media 
channels, email conversations, live chats, and online events.

Image courtesy of the IIE Fall Snapshot Survey 2022

To determine whether you establish an in-house student ambassador program or 
leverage an outside provider (2 main providers currently operating in the U.S.: 
The Ambassador Platform and Unibuddy), make an e9ort to include elements 
of peer recruitment in the overall recruitment strategy and beyond. In addition, 
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please do not forget the value of current students’ parents connecting with 
prospective students’ parents during the admissions process.

The good news, if there is any to Fnd from the impact of the 47VID-1+ 
pandemic on international education, is that many U.S. institutions are now 
including current students in their outreach to prospective students, according to 
IIE’s Call 2022 Snapshot Survey (Martel, Baer, 2022). Institute of International 
Education. While not all 6#& of the surveyed individuals had an organized 
current student program, the seeds of success were beginning to bear fruit at many 
institutions.

Putting the Pieces Together

Ultimately, to perform strategic international enrollment management (SIEM) 
rights, we must realize that this process will not coalesce overnight. This process 
requires purposefully prioritizing people at every stage of development. 
The bottom line: “When we Frst inform our decision-making with the right 
perspective and commitment to planning, selection of platforms and partners 
that complement our mission, to a laser focus on personalization and peer 
recruitment in our messaging, the results can be transformational for your 
institution” (Bennett, 2021) The 6 Ps of Strategic International Enrollment 
Management -  6 Peers. 

To truly make a long-term, visionary impact on your institution’s strategic 
international enrollment management (SIEM) plan, it is crucial to understand 
that all o—ces interacting with international students - before their arrival, during 
their studies, and after their graduation - have a deFned role. Some o—ces may 
not initially recognize their role, but each contributes signiFcantly to the process, 
which spans the entire international student journey beyond their initial entry 
points. Be attentive, seek assistance, and actively involve individuals within and 
beyond your college to support your e9orts. While the implementation may 
not always be perfect, a well-devised SIEM plan can transition an institution’s 
focus from merely drawing more students to their entry points, to authentically 
fostering well-prepared, successful global graduates and alumni throughout the 
students’ lifecycle.
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Regional Reforms, Cultural 
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Abstract

This  chapter  explores  the  intricate  interplay  of  cultural  values,  regional 
educational reforms, and the recognition of foreign academic credentials, 
particularly for international students seeking an entry point to education in 
the U.S. It begins by examining the global impact of regional reforms like the 
Bologna Process and their cultural underpinnings. The chapter then delves into 
the challenges faced by U.S. admissions oqcers due to cultural biases aFecting 
the recognition of foreign academic zualiwcations. Rinally, it discusses the need 
for ethnorelative admissions policies that prioritiCe academic preparation over 
credential ezuivalency, draVing insights from diverse academic and professional 
perspectives.

Keywords: Eegional Eeforms, Gultural Nalues, Roreign Academic Gredentials, 
International Students, Ythnorelative Admissions Policies, Olobal Yducational 
Landscape, Yntry Point.
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Introduction

This chapter examines the impact of con:icting cultural values on the perceived 
validity of foreign academic credentials and the subsezuent narroVing of avenues 
available to certain international students Vishing to begin a program of study in 
the U.S. To establish context, this chapter begins Vith an overvieV of economic 
and political issues related to regional reforms of educational systems and their 
impact globally. Such reforms, such as the Bologna Process, are often based 
on cultural values and norms that signiwcantly diFer from those predominant 
Vithin the U.S. 2ext, the chapter proceeds to practical matters facing U.S. 
admissions oqcers and the impact of cultural bias on the full recognition of 
foreign academic credentials. Rinally, the diverse vieVs found Vithin the academic 
and professional literature are considered to form a recommendation for the 
adoption of ethnorelative admissions policies focused on academic preparation 
rather than the ezuivalency of credentials.

The Rise of Regionalization and Cultural Homogenization

At the turn of the century, Ahola and Mesikammen j(ZZ01 argued that global 
economic competition, after having divided the Vorld economy into three 
distinct regions; Yurope, Asia and America, Vas a maKor factor behind eForts 
to improve the zuality and structure of higher education. Both then and noV, 
competitiveness serves as the driving rationale for the internationaliCation of 
higher education j6hang, (Z(7“ ”omlKenovic, (Z((1. Additionally, economic 
globaliCation  and  increased  competition  are  contributing  to  a  shift  in 
international politics, resulting in greater emphasis on Vorld regions, as opposed 
to individual nations, being vieVed as guarantors of economic development and 
stability jPapadakis and Tsakanika, (ZZH“ LaCiCaxon, (Z((1.

According to Gharlier et al. j(ZZ-1, a shift from national to regional education 
policies  signiwes  Ja  global  higher  education  area  is  taking  shape,  Vhere 
zualiwcations and diplomas Vill soon be commensurate and compatible4 jp. 
)1. Pechal j(ZZ-1 contends that the regionaliCation of higher education in 
Yurope began as an attempt to compete Vith the already existing, yet informal, 
higher education area in 2orth America. We describes 2orth American higher 
education as folloVs;

There is  an impressive amount of academic mobility Vithin 
Ganada and the U.S. across national borders, but this mobility is 
achieved Vithout any laV on non9discrimination imposed on the 
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actors involved. This Jhigher education area4 Vas not designed to 
be top9doVn, but it emerged bottom9up during the last century jp. 
7(71.

The reasons Vhy a regional policy turns global vary“ for example, some countries 
adopt reform in an eFort to achieve greater zuality assurance and standardiCation 
of credits j3avaprabhas, (Z78“ Wotta, (Z(Z1, Vhile others adopt it out of fear that 
failure to do so may lead to a signiwcant loss of domestic talent and international 
competitiveness j6apesotskii, (ZZH“ $ilhlborg, (Z7&1. WoVever, the expected 
benewts of adopting regional reforms in place of a nationčs historical practices 
are not alVays realiCed, as universities from less economically developed nations 
may be unable to reach international standards due to global economic disparity 
jShaVa, (ZZ'1. Yven Vithin the Yuropean Wigher Yducation Area, Oreece spent 
%8,7&( per university student in (Z7&, Vhile Luxembourg j5YGD, (Z(0a1 spent 
%)7,&-'.

In the case of Yast Africa, Amutuhaire j(Z(01 notes that the adoption of 
regional internationaliCation policies has mostly supported outbound mobility, 
benewting students from privileged backgrounds Vhile excluding adults, disabled 
and economically disadvantaged students. Thus, investments made toVard 
aligning national higher education policies Vith those of a local or distant region 
may not prove as fruitful as eliminating Vithin9country disparities in access to 
primary and secondary schooling jLeVin, (Z7)“ Psacharopoulos et al., (Z7'1.

5thers jYdih et al., (Z(71 caution that the adoption of foreign cultural norms 
contributes to cultural homogeniCation and threatens Jindigenous cultures, 
values, knoVledge experiences of persons and national privacy4 jp. (Z&81. 
Eobinson j(ZZ71 argues that Jthe material circumstances that gave rise to the 
nation9state are noV being superseded by globaliCation4 jp. 7H81. In his vieV, such 
transformation is supported by elite institutions and individuals Vho benewt 
from a global capitalist netVork and Jhold an obKective class existence and identity 
spatially and politically in a global system, above any local territories and polities4 
j7H)1.

The Bologna Process: Aligning National Standards within Europe and 
Beyond

5n May (), 7&&', British, Rrench, Oerman and Italian ministers of education 
signed the Sorbonne Declaration, Vhich set a course toVard harmoniCation, later 
knoVn as tuning, of Yuropean higher education systems in an eFort to increase 
the regiončs economic competitiveness jAllegre et al., 7&&'1. 5ne year later, (& 
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ministers of education met in Italy Vhere they signed the Bologna Declaration, 
Vhich formaliCed the regional reform referred to as the Bologna Process jBischof, 
(Z7'1.

According to the Belenux Bologna Secretariat j(ZZ-1, Jthe overarching aim of 
the Bologna Process is to create a Yuropean Wigher Yducation Area based on 
international cooperation and academic exchange that is attractive to Yuropean 
students and staF as Vell as to students and staF from other parts of the Vorld.4 
To realiCe this vision, signatories agreed to implement six primary reforms by 
(Z7Z, including the adoption of a tVo9cycle undergraduate and graduate degree 
system rezuiring a minimum of three years of undergraduate study.

The Bologna Process currently includes 8' signatory countries, a maKority of 
Vhich have adopted the three9year degree structure. It has been recogniCed as the 
most important Yuropean higher education reform in the past 0Z years jPechar, 
(ZZ-“ Eavinet, (ZZ'“ Palese et al., (Z781. 5thers describe it as having evolved into 
a supranational phenomenon, as Jthe Bologna Process may force the entire Vorld 
to redewne higher education4 jRoley, (ZZ-, p. 01 and Jin terms of reaching across 
geography and languages, let alone in terms of turning ancient higher education 
systems on their heads, the Bologna Process is the most far reaching and ambitious 
reform of higher education ever undertaken4 jAdelman, (ZZ', p. v1.

Bolognačs core features of output9based education, greater accountability to 
society  and inclusion have provided a  global  model  for  higher  education 
jAdelman, (ZZ'“ Groche, (ZZ'“ Doh, (ZZ'“ Rigueroa, (ZZ'“ Wugonnier, (ZZ-“ 
”ushnir, (Z(Z“ Sall and 2dKaye, (ZZ-9'“ ShaVa, (ZZ'“ Neidemane et al., (Z(7“ 
6apesotskii, (ZZH1. In fact, the in:uence of Bologna is evident, albeit to varying 
degrees, across higher education systems in Africa jAlemu, (Z7&“ Madichie, 
(Z((1, Asia jGabanda ‘ Ghou, (Z7&1 and other Vorld regions j”ing, (Z7&“ 
6ahavi, (Z7&“ Lodhi ‘ Ilvassova9Schoenfeld, (Z(01.

WoVever, controversy persists regarding the eFects and outcomes of the Bologna 
Process j$ilhborg, (Z7&1. Ror instance, the rezuirement for national systems to 
align Vith a common Yuropean standard most benewts the national interests 
of signatories to the Sorbonne Declaration jAhola and Mesikammen, (ZZ0“ 
Eavinet, (ZZ'1. The Sorbonne ministers needed international support to push 
through national policies at home and utiliCed the Bologna Process to maintain 
control over the harmoniCation of higher education systems jde $it, (ZZ(1. The 
Bologna Process is not legally binding but rather a voluntary process j”lemen/i/, 
(Z7&1. Its presentation as such Vas Jused as a means to legitimiCe national 
policiesüü jEavinet, (ZZ', p. 0)81.



’I2O LUA2, LYILT WABTY, DANID L. DI MAEIA, ”EISW2A BISTA(0'

Groche j(ZZ'1 asserts that Jthe wght for poVer betVeen national and Yuropean 
levels is a wght for legitimate authority in the higher education weld4 jp. 7-1. 
An analysis of the language used in Bologna9related documents reveals that the 
primary actors Vith regard to zuality assurance are education ministers and that 
higher education institutions and their staF and students Vere largely excluded 
jSaarinen, (ZZ'1.

Academic Credentials as Cultural Currency

In his 7&-& classic text, The Credential Society, Eandall Gollins j(Z7&1, argues that 
educational creditionalism contributes to occupational stratiwcation and social 
inezuality. In his vieV, educational credentials serve as a form of cultural currency 
that enables holders to access distinct and highly valued privileges Vithin a given 
culture. Wurn j7&'Z1 observes that Jpeople invest time, eFort or money in a 
particular culture9producing organiCation Vith a vieV to obtaining summaries 
of cultural accomplishments4 jp. )Z01. Thus, the societal value placed on speciwc 
cultural currencies, such as academic credentials, can lead to a devaluation and 
reKection of alternative credentials on the part of admissions oqcers and dissimilar 
educational systems on the part of Vould9be students.

In the U.S., Vhere most undergraduates must complete a signiwcant number of 
courses outside of their maKor in order to fulwll general education rezuirements, 
four  or  more  years  of  study  is  the  norm  rather  than  the  exception.  The 
lengthening duration of undergraduate studies has even led to coinage of the 
term, super senior, among undergraduate students. 5n the other side of the 
Atlantic, Vhere students typically complete general education at the secondary 
level, a bachelorčs degree is earned in three years, Vith a focus almost exclusively 
on the maKor.

2onetheless, some U.S. academics are exploring the idea of a three9year bachelorčs 
degree. In fact, more than a doCen college leaders signed on to the Gollege in 0 
proKects to pilot three9year bachelorčs degree programs on their campuses in an 
eFort to address the rising costs of higher education and rethink the curriculum 
Vith an emphasis on skills rather than the traditional structure of a degree 
rezuiring 7(Z credits j$hitford, (Z(71. Additionally, it is important to note that 
standard processes exist alloVing U.S. students to earn a four9year bachelorčs 
degree in three years. This is not due to any bending of the space9time continuum 
but rather to double9counting courses taken Vhile in high school jMoody, (Z(Z1. 
Many states provide high school students Vith the opportunity to earn up 
to tVo years of college credit, and many more oFer Advanced Placement and 
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International Baccalaureate jIB1 courses, Vhich can also be double9counted by 
a high school and a college j5lVell, (Z(7“ Tynan9$ood, (Z(01.

Most  international  students  interested  in  an  entry  point  to  pursuing  an 
undergraduate degree from a U.S. institution do not have dual9enrollment 
options available to them. Moreover, even Vhen students have completed an 
additional year of secondary schooling beyond Vhat is rezuired of U.S. students, 
as is the case in 2orVay, college transfer credits tend not to be aVarded by U.S. 
institutions jAdams et al., (Z7-1. This creates a double standard that inhibits 
access by many international students and increases the costs of pursuing a degree 
in the U.S. Ultimately, students impacted by these rigid policies look to other 
study destinations Vhere avenues to employment and further education are more 
streamlined.

$hile the Bologna Process zuestions the purpose and structure of (7st century 
higher education, the three9year Bologna9compliant degree presents a clear 
example of hoV the educational systems in the U.S. and other nations can diverge, 
resulting in serious challenges for admissions oqcers and a narroVing of avenues 
for international students Vishing to study in the U.S. 5n the one hand, there 
is a strong tradition and institutionaliCed bias toVard preserving the integrity of 
the four9year degree in the U.S. 5n the other hand, higher education systems are 
evolving, and U.S. universities must adapt or suFer isolation.

Three Major Implications for Global Student Mobility

Eegional reforms, such as the Bologna Process, pose serious challenges for 
U.S. educators aiming to recruit international students, and these problems are 
magniwed as these reforms progress globally. Today, three9year bachelorčs degree 
programs are not as common throughout the Yuropean Wigher Yducation Area 
but also across all maKor Anglophone host countries for international students, 
Vith the exception of the U.S. $hile the debate over the value of three9year 
undergraduate degrees continues in the U.S., it is important to understand hoV 
a failure to recogniCe the academic credentials of other cultures restricts avenues 
for global student mobility.

Program Affordability

Rirst, the cost of a three9year undergraduate degree in Yurope is generally more 
aFordable than that of a four9year undergraduate degree in the U.S. This is due 
to a shorter program duration, Vhich results in feVer expenses and zuicker entry 
into the Vorkforce. Yuropeans also generally value education as a public good that 
mostly benewts society, Vhich is evidenced by much higher rates of government 
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subsidiCation of higher education institutions than are found in the U.S., Vhere 
education is vieVed as a private good that mostly benewts the individual. These 
con:icting cultural perspectives on the primary benewciaries of education aFect 
program costs, wnancing and even post graduation employment and immigration 
policies.

As Yuropean programs tend to be more aFordable, it is no surprise that the 
number of international students enrolled as a percentage of total student 
enrollment in the U.S. increased from 0.)_ to ).77_ betVeen (ZZ) and (Z(Z, 
Vhile during this same period, the percentage in Yurope increased from 0.0&_ to 
'.7H_ j5YGD, (Z(0b1. Rurthermore, it is Vorth observing that the U.S. hosted 
Kust (Z_ of the Vorldčs internationally mobile students in (Z(Z compared to ('_ 
in (ZZZ jIIY, (Z(Z1. To compete in the neV global education market, U.S. colleges 
and universities must become demand9driven institutions. jGerver Eomero et al., 
(Z(7“ Gharlier et al., (ZZ-1. This rezuires oFering academic programs that align 
Vith student expectations for overall return on investment.

Program Content

Second, the Bologna Process zuestions the prevailing U.S. cultural belief that 
undergraduate education rezuires a strong liberal arts emphasis. This has resulted 
in pushback against possible Bologna9type reforms Vithin the U.S. educational 
system. Ror example, Oaston j(ZZ'1 argues that liberal education, and its 
associated benewts, is most eFectively developed for students Vho have already 
completed secondary education. We cautions against U.S. institutions submitting 
to a Bologna structure and cites liberal education as a singular strength and 
internationally competitive asset of U.S. higher education. Schneider j(ZZ'1 
also argues in favor of liberal education and its relevance for competition in 
the global economy. She cites research conducted by American Golleges and 
Universities, Vhich reveals that four out of wve employers desire Vell9rounded 
graduates. WoVever, she fails to acknoVledge the possibility that respondents and 
researchers educated in the U.S. Vould naturally exhibit a cultural bias toVard the 
U.S. cultural value of liberal education.

$hile liberal education has a place and value, it is important to realiCe that 
secondary schooling varies from country to country. Pechar j(ZZ-1 argues;

Jnot only is secondary education in Yurope more homogenous 
than in 2orth America, it is also more academically demanding 
and advanced. Wence, Yuropean higher education institutions 
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have never felt the need to oFer the kind of general education that 
is part of an undergraduate experience in Ganada or the U.S.4 jp. 
7((1.

Program Duration

Third, a bachelorčs degree in the U.S. is synonymous Vith four years of study. 
Pechar j(ZZ-1 asserts, J2orth America has learned to live Vith the ?irregularityč 
of a three9year bachelorčs degree from the U” and Australia. WoVever, noV 
that this kind of degree is spread all over Yurope, it seems to overtax the 2orth 
American imagination4 jp. 7(797((1. Australian educators openly appreciate 
the exceptions granted to graduates applying to U.S. masterčs programs Vith 
three9year Australian degrees but also recogniCe that failing to accept three9year 
Yuropean degrees U.S. graduate schools Vill inevitably increase Australiačs share 
of Yuropean graduate students j’aschik, (ZZH1.

In (Z7-, a symposium hosted by AAGEA5 brought together professional 
credential evaluators, institutional representatives and employers to discuss vieVs 
on three9year undergraduate degrees. $hile the weld has developed since the wrst 
such symposium in (ZZH, perspectives Vithin the U.S. continue to diFer greatly 
across organiCations, Vith some adamant about counting years and others taking 
a more holistic vieV of the candidatečs suitability for employment or further 
education jAAGEA5, (Z7-1.

This philosophical divide betVeen applicant admissibility and degree ezuivalency 
is relevant not only Vithin the context of Bologna9style reforms but also as the 
U2 Wigh Gommission on Eefugees j(Z((1 reports, Jrecord numbers of refugees, 
asylum9seekers and other people in need of international protection forced to 
:ee during (Z((4 jp. -1. As observed by IIY j(Z7H1, Jmany displaced people 
lack the papers rezuired to provide legal residency to enable them to access 
public education“ they also lack oqcial transcripts and certiwed copies of degrees, 
regular rezuirements for matriculation4 jp. 771. Thus, overly restrictive policies 
focused on ezuivalency can result in disparate impacts on the most vulnerable 
populations. This not only has implications for global student mobility but 
also for institutional values around diversity, ezuity and inclusion. Loo j(Z7H1 
explains that :exibility and understanding are key to conducting alternative 
credential assessments methods necessary to reconstruct an applicantčs academic 
background.
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Conclusion

The policies of U.S. colleges and universities to either recogniCe or dismiss the 
validity of foreign academic credentials solely due to cultural biases present 
serious challenges for institutions aiming to attract global talent. These policies 
limit the entry points and also aFect the global :oV of students by adding to 
or detracting from the attractiveness of the U.S. and its maKor international 
competitors, including Australia, Ganada, 2eV 6ealand, the United ”ingdom 
and non9Anglophone countries, Vhich oFer academic programs Vith Ynglish as 
the language of instruction.

Eegional reforms present a challenge for U.S. educators, but they are also an 
opportunity for revaluating higher education at a time of increased globaliCation. 
$hile this chapter presented the Bologna Process as an example of a maKor 
regional  reform,  the  global  shift  toVard  output  education  and  the  near 
standardiCation of three9year bachelorčs degrees in Yurope and elseVhere suggest 
that U.S. educators may need to abandon overly restrictive, Americentric policies. 
At a time Vhen much higher education is focused on advancing the principles of 
access, ezuity and inclusion, the institutionaliCed biases held toVard international 
students should also be examined by demonstrating tVo desired products of 
liberal education; global mindedness and adaptability.

U.S. admissions oqcers should regularly revieV the professional literature 
available on regional reforms to obtain a better understanding of hoV the 
Vorldčs educational systems are evolving. $orld Yducation Services, Yducational 
Gredential Yvaluators and the 2ARSA; Association of International Yducators 
all oFer excellent resources. 5nce familiar Vith the reform, oqcers should educate 
and consult campus constituents, including deans, faculty and admissions 
counselors. Roreign credentials should be evaluated based on their oVn merits 
Vithin the cultural context in Vhich they Vere issued. WoVever, for admissions 
oqcers to ezuate degree ezuivalency Vith candidate admissibility represents a 
serious oversight. As observed by Rrey j(ZZ-1, JA candidate Vho holds a degree is 
not automatically admissible to an academic degree program. A candidate Vho 
is admissible to an academic degree program does not automatically possess a 
degree4 jp. 71.
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Abstract

This chapter delves into the critical role of partnerships in the domain of 
international enrollment management and institutional internationalization. 
With  the  combined  expertise  of  seasoned  professionals  in  international 
recruitment,  the authors  stress  that  the success  or  failure of  institutional 
internationalization initiatives hinges on the strength of relationships forged in 
this dynamic Ield. qn a global recruitment landscape characterized by heightened 
competition and Iscal constraints, institutions are challenged to not only 
maintain enrollment levels but also enhance the Buality of international student 
experiences. The chapter explores a range of partnership models that not only 
economize costs but also elevate the caliber of international student engagement. 
qt advocates for a creative and innovative approach to partnership development, 
emphasizing their potential for mutual beneIt. wy examining diverse partnership 
opportunities, institutions can tailor their internationalization strategies to align 
Jith their uniBue goals and priorities, ultimately optimizing their outreach 
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endeavors. This chapter oCers invaluable insights for institutions seeking to thrive 
in the evolving landscape of international higher education.

Keywords: 0artnerships, Mutual weneIt, qnternational Hnrollment, 2trategic 
1ollaborations, Digher Hducation, Ulobal Kecruitment, qnternationalization 
2trategies, Hntry 0oints.

Introduction

As seasoned international enrollment management professionals Jith decades of 
international recruitment experience betJeen us, one enduring lesson Je have 
learned is that international recruitment is deInitively a relationship business, 
and success or failure of institutional internationalization goals often thrive or 
fail based on the strength of relationships that are forged. For that reason, Je 
posit that the best Jay to both reduce barriers for international students and 
attain institutional enrollment goals is to build sustainable, mutually beneIcial 
partnerships. Hnrollment has been dropping every year since 4j77, according 
to the Gational 2tudent 1learinghouse Kesearch 1enter, from more than 4j 
million to 5ust under 7(.) million this year YMarcus, 4j44O. This clearly highlights 
the pressure to seek neJ student mobility pipelines to maintain Yand hopefully 
groJO enrollments on our respective campuses. The international education 
service company qV0 has been conducting studies about Jhy students choose 
to study in the E.2. 2tudents cited Buality education, a uniBue curriculum, 
a multicultural environment, and abundant opportunities as some of their 
continued reasons YqV0, 4j44O.

While these positive attitudes about E.2. institutions help, Je are operating in 
a highly competitive global recruitment environment Jhile in many instances 
paradoxically being asked by our administrators to do more Jith less. Uiven 
this context, global partnerships are key if Je hope to continue attracting neJ 
pipelines of international students to our institutions. They can both reduce 
expenditures and lighten the burden of groJing enrollment across campuses. 
DoJever, to ensure continued mutual beneIt, Je need to become creative both 
in hoJ Je think about partnerships and in hoJ Je implement them. 

While the authors of the chapter have tried Yand in some instances, failedO to 
develop and sustain many of the partnership models listed beloJ, Je knoJ from 
experience that sustainable partnerships both positively impact students and help 
institutions maximize the eCectiveness of their outreach eCorts. The depth and 
scalability of these partnerships must, of course, vary by institutional priorities 
and bandJidth, but the basic principle of the importance of partnership building 
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in this relationship?driven business is essential. 

To help those in the Ield envision hoJ to incorporate neJ or expand existing 
partnerships as part of their institutional strategy, this chapter Jill outline 
some partnership opportunities that your campus can explore to build neJ 
international student pipelines and reach your campus internationalization 
goals.  1onsider  this  list  of  potential  partnerships  for  your  institution to 
consider. As you glance about these options, ask yourself, ”Which partnerships 
has our institution already implemented'/, ”Where can Je strengthen ties 
to  improve  outcomes  of  these  partnerships'/,  ”Voes  anyone  involved  in 
our internationalization process have access to netJorks that could help us 
5umpstart or reinvigorate one of these partnerships'/, and ”2ince Je have limited 
bandJidth, Jhich of these partnership models Jill get us closest to our current 
institutional goals'/. qt is our sincere hope that this chapter Jill spark at least 
one conversation on your campus about implementing a neJ or strengthening 
an existing partnership model that could move the needle for your success.

International University Partnerships: Leveraging Joint Resources 

2trategic partnerships betJeen higher education institutions YDHqsO located in 
diCerent countries provide a Jealth of opportunities for each involved campus to 
increase student pipelines, diversity, and enrollment revenue. There are several of 
the most common types of successful partnerships Je see implemented betJeen 
campuses.

1) Dual and Joint Degree Programs

Noint and dual degree programs are an excellent Jay to foster collaboration 
betJeen institutions in diCerent countries that serve to attract more international 
students. A +dual+ or +double+ degree reBuires students to complete tJo separate 
programs at tJo universities, Jhereas a 5oint degree program is for a single degree 
Jith one curriculum designed and oCered collaboratively by tJo universities, 
Sling, N. Y4j7P, May 4)O. These programs alloJ students to earn degrees from 
tJo institutions, often Jithin a condensed time frame, and can be particularly 
eCective Jhen they are designed as cohort programs to reduce administrative 
burden. There are institutions that have regularly received )j students each year 
over the past decade for these dual?degree programs. qt should be noted that 
institutions pursuing these programs beneIt from increased diversity and tuition 
revenue from students Jho otherJise Jould not have enrolled at all.
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When designing a dual or 5oint degree, it is very important to have departmental 
and academic aCairs buy?in, as these programs represent a partnership on each 
campus betJeen global education o3ces and the department:faculty as Jell as 
Jith the partner institution. To design a successful program, there should be 
clear, measurable beneIts for both students and faculty. There are, of course, 
many Jays to design the length of these degree programs Yi.e., 7’7’4, 4’4, 7’;, 
etc.O, so institutions need to engage stakeholders on both campuses to decide Jhat 
Jould Jork best to achieve mutual beneIt for each respective institution. This 
often results in a heavy lift in the initial phases of establishing course articulations. 
-nce these programs are established, Jhile the Jorkload is reduced, they must 
be maintained by both institutions and through continued recruitment eCorts. 
-ne successful example of this type of program is a 7’7 dual degree established by 
Rirginia 1ommonJealth Eniversity Jith 1hrist Eniversity in wangalore, qndia. 
There have been more than )jj students Jho have gone through the program 
to obtain both an qndian MwA and a E.2. M2 in wusiness. The program Jas 
so successful, the model Jas duplicated at other universities. The 2chool of 
Hngineering is also building out a similar program to emulate this model.

2ome advice in establishing these programsX

Vual degrees can be easier to establish than neJ degree programs because 
institutions do not have to involve accreditation bodies like the Accrediting 
1ommission for 2chools Western Association of 2chools and 1olleges. qnstead, 
they only have to folloJ university rules on hoJ many credits are alloJed to 
be applied to a degree from an outside institution. Additionally, in dual degree 
programs, each university is independently aJarding a degree, so there is less 
coordination needed. These programs tend to be easier to establish on the 
graduate side, as many universities outside of the E.2. do not have the general 
education frameJork reBuired at the undergraduate level.

2) Shared Classrooms: Dual Teaching

2hared classrooms and dual teaching initiatives typically involve faculty members 
from tJo diCerent institutions collaborating on course development and 
delivery. This approach alloJs students to beneIt from the expertise of faculty 
from diCerent educational backgrounds, exposing them to diverse perspectives 
and innovative  approaches  to  teaching,  Jhich increases  their  satisfaction 
Jith the student experience. While dual teaching can provide beneIts both 
for student engagement and future collaboration opportunities, they reBuire 
additional bandJidth for faculty Jhen they are Irst being developed. 1ampus 
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administrators may Jant to discuss Jays to reduce the burden on faculty Jho 
Jant to pursue these types of programs.

3) Faculty-Led and Short-Term Programs

Faculty?led and other short?term study abroad programs are often organized 
during semester breaks or summer vacations. wy partnering Jith universities in 
other countries, DHqs can Ind support from their international peers to develop 
curricula and experiences that are location speciIc that Jill increase student 
engagement. Vepending on the education level of the students enrolled in these 
short?term programs, they could also provide opportunities for building student 
pipelines Yi.e., community colleges often host short?term summer programs for 
high school students Jhom they ultimately hope Jill enroll full?time upon 
graduationO. 

2ome advice in establishing these programsX There are many stakeholders across 
campus that need to Jork together to ensure a successful program Yi.e., faculty, 
facilities, housingO. Hstablishing a vision of Jho needs to be engaged and meeting 
Jith them early on Jill reduce challenges. qncentivizing faculty participation can 
also lead to more successful programs.

4) Reciprocal Exchange and Visiting International Student Programs

These programs promote cultural exchange, broaden students+ perspectives, and 
foster lasting connections betJeen students and their host institutions. They 
also create potential brand ambassadors for institutions long after exchange 
students have gone home. wy developing these types of agreements, DHqs can 
oCer students diverse educational experiences Jithout reBuiring the Inancial 
commitment of a full?degree program, increasing accessibility, and generating 
revenue for the institution that they Jould not have received otherJise.

Keciprocal exchange programs enable students from partnering institutions to 
study at each other+s campuses for a semester or academic year. -ne challenge 
DHqs often have in implementing these types of agreements is Inding parity in 
the number of students they can recruit to ensure an eBuitable bi?directional 
$oJ. As an alternative, institutions can pursue visiting international student 
programs,  Jhere the student pays to attend a partner university Jithout 
institutional pressure to send a reciprocal number of students. 0ricing for these 
programs is especially important because student participants typically do not 
Bualify for scholarships or Inancial aid and do not receive Jork opportunities 
folloJing their studies, so institutions should consider oCering special pricing 
for non?degree seeking students. Many countries, especially in Hurope, are 
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increasingly seeking these types of programs because some of their degrees 
reBuire study abroad experience to graduate. Additionally, some governments 
oCer funding for these types of experiences Yi.e., GorJay and HrasmusO. There 
is also currently demand for these types of programs from Napanese students 
looking to improve their Hnglish.

2ome advice in establishing these programsX

Finding the right partners Jho have mutual goals can be challenging. 2ome things 
to consider Jhen searching for partners include academic calendars that align, 
Jhether there are courses oCered to teach the local language as a foreign language 
or class options oCered in Hnglish, and Jhether they have courses on speciIc 
topics that interest your students Yi.e., arts, sciences, etc.O. That makes thorough 
discussions to understand each institution6s uniBue needs and strategy especially 
important before moving forJard.

5) Grants and Funding Opportunities

1ollaborative grants and funding opportunities can drive research and academic 
innovation betJeen partnering institutions. wy pooling resources and expertise, 
institutions can pursue groundbreaking pro5ects, access funding from external 
sources, and build a reputation for international collaboration, Jhich can drive 
more interest and enrollment from perspective international students. Noint grant 
initiatives also provide opportunities for faculty and students to engage in global 
research Jhile reducing the Inancial barriers, Jhich bodes Jell for student 
satisfaction and retention.

2ome advice on applying for grantsX There are many potential partners across 
the campus that could increase the chances of successfully being aJarded. These 
collaborations often include stakeholders in the -3ce of Kesearch, institutional 
grant Jriters, and international faculty that collaborate on research.

U.S. Government Partnerships: Accessible Options for U.S. Institutions

qn  4j47,  the  E.2.  Vepartments  of  2tate  and  Hducation  released  a  Noint 
2tatement of 0rinciples for qnternational Hducation YGAF2A, 4j4;O rea3rming 
the signiIcance of international education to the E.2. economy and public 
diplomacy eCorts. That commitment is demonstrated by several E.2. government 
entities oCering accessible, high?Buality resources for institutions hoping to 
expand their international reach. Enlike some partnerships that reBuire Inding 
the right connection, these options are usually accessible to any accredited 
institution  that  Jants  to  participate,  provided  that  they  can  aCord  the 
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participation fee and register on time Yexcept in some instances Jhere space is 
limitedO. While these options are only available only to E.2. institutions* other 
countries also oCer similar services through their respective governments. Many 
government agencies Jork Jith Gon?Uovernmental -rganizations YGU-sO to 
administer their programs, including Jell?renoJned programs such as Fulbright 
and 2tudy of the E.2.  qnstitutes Hxchange 0rograms. DHqs may have the 
opportunity to host these programs on their campuses, sometimes at loJ or 
no cost. 1ommon GU-s that administer these programs include qnstitute 
of qnternational Hducation YqqHO, qnternational Kesearch and Hxchange woard 
YqKH!O, and American 1ouncils. TJo government organizations that play a 
key?role in the development of E.2. international education includeX

1) EducationUSA

HducationE2A is E.2. Vepartment of 2tate global netJork promoting E.2. 
higher education that a comprehensive and highly accessible resource for DHqs 
seeking to attract international student. As a netJork of over 8jj student advising 
centers in more than 7Pj countries, HducationE2A assists E.2. universities in 
their outreach eCorts by providing up?to?date information on international 
education trends, oCering guidance on eCective marketing strategies, and hosting 
events Jhere institutional representatives can meet international students 
under the credible umbrella of the E.2. 2tate Vepartment. 0artnering Jith 
HducationE2A can grant your campus access to a Jealth of expertise and 
resources, including the folloJingX

  0articipation in international education fairs

  Dosting Jebinars and virtual events to engage Jith prospective students

  Dosting seminars in countries  at  HducationE2A advising centers 
JorldJide

  -rganizing campus visits for HducationE2A advisers that provide 
deeper insight into campus oCerings

Attending conferences, such as the Forum, held annually in Washington V1, 
Jhere advisers $y in from around the Jorld, or Kegional Forums to meet advisers 
from a particular region
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2) U.S. Commercial Services 

Vuring the 4j47:4j44 academic year, the E.2. hosted nearly one million 
international students and reported %;(._P@ billion in education?related travel 
exports  YqTA,  4j4;O.The  E.2.  1ommercial  2ervices  YE212O  is  the  trade 
promotion arm of the Vepartment of 1ommerce and is committed to supporting 
the continued groJth and competitiveness of E.2. international education, 
as  one  of  the  country6s  top  exports.  They  oCer  a  Jide  array  of  services 
and resources to help your institution reach its international enrollment and 
internationalization goals. This approach can be especially useful for DHqs 
looking to enter markets that are neJ for their campus. 

E212 provides the folloJing key servicesX

  Market research and analysis to identify potential markets for student 
recruitment

  Assistance in Inding international partners  

  Access to a netJork of trade specialists in more than (j countries Jho 
provide on?the?ground expertise

The E212 have o3ces based throughout the E.2. and in many countries around 
the Jorld. 2ome o3ces even have specialized expertise in the education sector and 
include opportunities such as the folloJingX 

  Uold key services that DHqs can pay to use to help establish institutional 
partnerships and identify reliable recruitment agents for their institution

  Dost trade missions in diCerent regions that focus on international 
education development

  Dost  virtual  events  focused  on  diCerent  aspects  of  promoting 
international education Yi.e., community colleges, 2THM degrees, etc.O 

2ome advice in establishing these partnershipsX For HducationE2A, some events 
are Buite popular and may have space limitations. qf you plan to attend fairs in top 
sending countries, be aJare of the registration date and set up your Fair 0ortal 
account in advance to avoid being Jaitlisted. For E212, there is a commercial 
o3cer assigned to each region of the E.2., and this o3cer can help institutions 
connect to international opportunities. E212 manages a diverse portfolio, and 
their level of focus on the education sector may vary. For this reason, it is a good 
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practice to meet Jith them at conferences, such as GAF2A or AqK1, or Jhile 
doing outreach overseas.

University Partnerships with Community Colleges: Building Student 
Pipelines Locally 

Eniversity partnerships Jith community colleges are another highly accessible 
option that oCers campuses the opportunity to pursue neJ student pipelines and 
broader internationalization goals locally. These mutually beneIcial partnerships 
can oCer loJ?cost, high?return partnership options for institutions. After all, 
for community colleges that are recruiting international students, one of the 
biggest barriers is that students are not familiar Jith the university transfer system 
and feel more conIdent Jhen they see partnerships marketed Jith universities 
Jith Jhich they are more familiar. Eniversities, meanJhile, can spend less on 
marketing internationally to attract students if community colleges go to the 
expense of recruiting students from abroad Jho then create a natural pipeline to 
their institution, Jith an existing F?7 visa in hand and tJo years of E.2. studies 
ensuring that they are academically prepared.

There are some common components of partnerships betJeen community 
colleges and universities to considerX 

1) Developing General Pathways for International Students to Transfer

wy Jorking together, universities and community colleges can create transfer 
programs that outline the necessary courseJork and reBuirements for students 
to seamlessly transition betJeen institutions. These pathJays ensure conIdence 
to pursue a ”4’4 Eniversity 0athJay Vegree/ that students may be less familiar 
Jith than a traditional 8?year degree. This alloJs universities to students establish 
pipelines of students that they Jould not have received otherJise, such as 
students on a budget or those Jith additional need for academic preparation 
before matriculating.

2) Transfer Admission Guarantees

Transfer Admission Uuarantees YTAUsO are agreements betJeen universities and 
community colleges that can oCer international students a sense of security 
as they apply for a ”4’4 Eniversity Transfer/ degree. Ender a TAU, students 
Jho meet speciIc reBuirements at the community college level are guaranteed 
admission to a partner university. This education plan can also potentially help 
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a prospective student better explain his or her education plan to a visa consular 
o3cer.

3) Course Articulation

qn some instances,  course  articulation agreements  can support  successful 
partnerships betJeen universities and community colleges. These agreements 
ensure that the courses taken at a community college are recognized for credit at 
the partner university. wy establishing clear guidelines for course eBuivalencies, 
institutions can prevent students from Jasting time and resources on redundant 
courseJork. DoJever, there are instances in Jhich course articulations can be 
cumbersome for institutions, as they can sloJ doJn eCorts toJard establishing 
a general partnership or take considerable bandJidth to freBuently revieJ and 
maintain. For this reason, not every community college chooses to articulate 
courses Jith every partner and may do so selectively, Jhere it is in the best interest 
of the students Yi.e., some programs at private universities may be less likely to 
accept all credits from the public community college systemO.

4) Joint Recruitment EMorts

1ollaborative  recruitment  strategies  can  beneIt  both  universities  and 
community colleges. qn addition to alloJing prospective students, families, 
counselors, and agents to visualize a clear four?year path to degree attainment, 
5oint recruitment can lend credibility to community colleges in markets Jhere 
the system is not Jell understood. 

HCorts may include the folloJingX

  1oordinated marketing materials that emphasize the beneIts of both 
institutions and the seamless transfer process

  1o?hosting events, such as Jebinars or information sessions, that 
target international audiences and promote the advantages of the 4’4 
partnership

  2haring success stories of international students Jho have successfully 
navigated the transfer process and gone on to thrive at the university level 
and during their -0T experience

Eniversity partnerships Jith community colleges are often seen as and truly 
can be ”loJ?hanging fruit/ for building partnerships at the undergraduate level. 
DoJever, as the authors of this chapter are both veteran staC of one of the 
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top E.2. community colleges in the country for hosting international students, 
there are some considerations Je Jould suggest for universities seeking to build 
partnerships Jith community collegesX

7O Kemember that you still must put eCort into recruiting from community 
college campuses, much as you Jould from international high schools. qt is 
not uncommon to see the occasional university staC member cold?emailing a 
brochure to a community college international adviser, Jho says ”please give 
this to all of your international students and make sure to send me students&/ 
Enless there is an existing brand aJareness about an institution or an established 
relationship, this method is unlikely to be successful. qt is far more meaningful 
for the same recruiter to come to campus to share this information directly Jith 
students and staC so that they can build relationships and trust.

4O 1onsider Jhat beneIt a partnership might have for the various student 
populations at a particular community college. wecause the ever?present context 
of ranking is  still  present in student transfer aspirations,  some university 
partnerships may be popular Jith students because of their international brand 
recognition. 0roximity can also be a factor in determining if a partnership makes 
sense because it alloJs the students to stay in a community in Jhich they 
have already become comfortable. DoJever, aCordable tuition might be the 
most attractive pathJay for students Jho have budget constraints. Dighlighting 
scholarship opportunities or in?state tuition Jaivers could be another Jay to 
attract community college students. 

For community colleges thinking about hoJ they can also add value, consider the 
folloJingX

  Featuring formal partners in your marketing materials to give them more 
brand visibility

  Uiving them priority registration for any space?limited transfer fairs you 
host

  qnviting partners for 5oint recruitment opportunities

wy focusing on hoJ universities and community colleges can form mutually 
beneIcial partnerships, both institutions and students can beneIt.

2ome advice in establishing these partnershipsX When they are started, it may be 
easier to establish partnerships Jith local colleges and universities Irst. Hven for 
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colleges that do not yet travel, there are some virtual events that speciIcally seek 
to highlight ”4’4/ options. qt is also important to keep in mind that some of 
the largest community college hosts of international students may not be located 
nearby. wecause international students are more mobile than domestic students, 
establishing relationships Jith them may still be a beneIcial strategy.

State  Consortiums:  Hutual  Bene/ts  from Collaboration and Joint 
Branding 

qn  a  highly  competitive  international  recruitment  environment,  state 
consortiums can be a valuable tool for DHqs, as they hope to promote a uniIed 
brand for the state+s educational oCerings. wy Jorking together, institutions can 
increase their institutional proIle and leverage collective resources to increase 
outreach opportunities for international students. weloJ, Je Jill discuss the 
advantages of and considerations for participating in state consortiums. 

1) Building a Statewide Brand

A cohesive state?Jide brand shoJcases the diversity of educational opportunities 
available Jithin a state. wy promoting a shared identity, institutions can attract 
international students on the strength of their location, in addition to the 
virtues of their individual institution. A strong state?Jide brand also reinforces 
the reputation of individual institutions, ultimately beneIting all consortium 
members.

2) Discounts for Joint Event Participation

0articipating in state consortiums can lead to cost savings for member institutions 
by negotiating discounted rates for events, such as q1HF, and fair circuits. wy 
pooling resources and sharing expenses, consortium members can also participate 
in recruitment opportunities at a reduced cost, maximizing their outreach 
budget.

3) (osting Joint EducationUSA Advisor and (igh School Counselor 
Tours

HducationE2A advisor and high school counselor tours often select Jhere to 
visit based on the opportunity to visit multiple campuses, so 2tate 1onsortia 
are Jell positioned to host them. wy Jorking together, institutions can oCer 
a comprehensive overvieJ of the state+s educational landscape, shoJcasing a 
diverse range of academic programs and campus experiences. Noint tours also 
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enable institutions to share best practices and learn from each other, ultimately 
strengthening their individual recruitment strategies.

2ome advice in establishing these partnershipsX qt is important to keep in mind 
that state consortia are run by volunteers and may vary in hoJ active they are 
and Jhether they continue to thrive amidst 5ob turnover. Uetting buy?in from 
key institutions in your state may help. -ften, E212 can be a great partner in 
establishing these consortia. 

Cross-Campus Partners: Leveraging Internal Resources 

wy tapping into the Jealth of knoJledge and connections already present 
on campus, DHqs can better support international students and create more 
opportunities to meet internationalization goals. For that reason, there are several 
opportunities to explore the strengths of faculty, staC and departments on 
campuses to use as a starting point.

1) Inventory of International Connections of Faculty and StaM

Faculty and staC members often have extensive international connections, Jhich 
can be leveraged to promote an institution+s global engagement. wy intentionally 
cataloging these connections Yperhaps Jith an all?campus survey, or coCee chats 
Jith faculty and departmentsO, institutions can identify potential partnership 
opportunities, guest speakers, research collaborations, and opportunities to 
better establish partnerships and build neJ international student pipelines. 

2) ESLkELS Programs

Hnglish as a 2econd Language YH2LO programs are an essential component to 
build student pipelines among non?native Hnglish?speaking students. Faculty 
Jho teach in and help run these programs often have their Inger on the 
pulse of Jhat some of the most vulnerable neJ international students may 
need and about the cultural nuances and patterns they see emerging in their 
classrooms. Daving international administrators on campus partner Jith these 
faculty to Jork toJard meeting the needs of student success and retention can 
provide tangible beneIts for all those involved. Vue to the international nature 
of teaching H2L, these faculty are often also a great source of international 
connections.
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3) Departments and Faculty

1ollaborating Jith academic departments and faculty members can lead to the 
development of specialized programs and services for international students. 
Hngaging Jith faculty about opportunities could open the door for creative 
programming collaborations such as lecture series or short?term programs on 
current events, Jhich promote student engagement, retention, and success.

4) Research and Extension O“ces

The -3ce of Kesearch can provide valuable resources for institutions seeking 
to attract more international students, such as institutional enrollment trends, 
Jhich can help identify areas to nurture neJ student pipelines. Hxtension 
o3ces can oCer international students access to a Jide range of resources, from 
professional development programs to community engagement initiatives, that 
the main campus is unable to support. 

5) Alumni O“ces

Alumni o3ces can connect international students Jith successful graduates Jho 
can provide mentorship, netJorking opportunities, and insights into various 
industries, Jhich is an attractive reason for students to enroll. These o3ces can 
also help track and engage Jith successful alumni on behalf of the institution, 
Jhich helps Jith marketing eCorts and sustaining meaningful relationships long 
after a student6s time on campus.

1ross?campus partnerships are essential for enhancing internationalization 
eCorts at an institution. DoJever, as Jith all partnerships, staC should keep 
in mind that faculty and departments may have a deep list of priorities Yi.e., 
research and publication expectationsO, Jhich may aCect their bandJidth and 
enthusiasm for participation. Again, in this instance, it is key to approach 
conversations through the lens of mutual beneIt. 0erhaps campus stakeholders 
have something to oCer that does not exactly match Jhat administrators are 
envisioning and:or may have process reBuests that Jould make participation 
more attractive Yi.e., release time from teaching a class to Jorking on developing 
a study abroad programO. weing open to these types of conversations might make 
all the diCerence.

2ome advice in establishing these partnershipsX Look at establishing these 
partnerships Jith a long?term lens. 2hoJing up on campus to events Jhere 
you can netJork and generally be open to possibilities opens the door for 
opportunities, even though initiatives may not come to fruition right aJay.
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Agents and Service Providers

1ompared to other countries, the Enited 2tates Jas slightly late to Jidespread 
adoption and acceptance of agents as recruitment partners, and Jhile these types 
of partnerships may not be a good It for every institution, they can be a poJerful 
tool for many. ”A 4j7_ survey of E.2. colleges and universities found that about 
four in ten Y;(SO Jere Jorking Jith commission?based education agencies at the 
time. A similar survey from 4j47 revealed that the proportion Jas 5ust under 
half Y8“SO. GoJ, slightly more than a year later, a neJ survey of E.2. colleges 
Inds that _4S of respondents are actively engaged Jith agents. -f those Jho 
are not already Jorking Jith agents, nearly all Y“PSO say they are considering 
partnering Jith agents in the future./ YHditor, 4j4;O Although still not entirely 
Jithout controversy, it is no secret that agents and third?party providers are a 
signiIcant pipeline for international students and play a large role in campus 
internationalization for many campuses. As such, the Buestion for most is not 
whether they should partner Jith agents and third?party providers but how they 
should.

qt should be noted that, as Jith most partnerships, signing a contract Jith an 
agency or service provider is only the beginning of the 5ourney* shoJing up and 
investing time and resources Jill be the best predictor of mutually successful 
outcomes. Uiven the time expenditure, institutions should carefully vet their 
goals and a service provider6s options as they decide Jhich make the most sense.

There is a plethora of options in this realm and other fantastic chapters that 
have already been Jritten on this topic* therefore, the folloJing information is 
a mere surface skim of categories that institutions may Jant to consider. 2ome 
companies oCer a comprehensive menu of services that may span more than one 
or all of these categoriesX 

1) Agents - Traditional Commission Structure	

0erhaps one of the best understood options is Jhere an institution directly 
contracts Jith an agency to refer students to their institution. This direct 
partnership can be highly eCective Jhen executed Jell Jith reliable partners. qn a 
highly competitive market, it is essential that schools nurture their relationships 
Jith agency partners and provide ongoing training to ensure that agents keep 
them at the top of their mind and are up to date about trends at their institution. 
There are also several large agencies, such as the qV0, that have multiple branches. 
That adds additional onus to DHqs to ensure adeBuate training Jith all branches 
they hope Jill yield students to their institution. qn emerging markets or those 
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that in markets that have traditionally referred students to other countries, 
institutions may also need to invest signiIcant time into training agents on 
speciIcs of referring students to the E.2. Yi.e., the visa intervieJ processO. qt is 
also helpful to consider that some schools Jith loJer tuition may not be able 
to compete directly Jith the amount of commission oCered by schools at a 
higher price but, in turn, can oCer more accessible options for budget?conscious 
students. To that eCect, discussion about the mutual beneIts of a partnership 
can help clarify Jhether there is a good It betJeen institutions and agents. 
Digh?Buality references from others in the Ield and:or from vetting from 
organizations such as q1HF and AqK1 may also help DHqs in the vetting stages 
of a neJ agency partnership.

2) Agent Aggregators ”a,a ;Haster Agents<)

For DHqs looking to further broaden their reach, several providers act as agent 
aggregators that essentially sub?contract representing an institution to a netJork 
of agencies. Enlike agencies such as the qV0, Jhich have multiple branches, 
these are separate agencies that agree to sub?contract Jith a better?knoJn agency 
for the beneIt of having more options for their students Jithout the legJork 
reBuired to establish direct partnerships. 2everal Jell?knoJn players in this Ield 
include M?2Buare Media, Jhich has a large presence in qndia, and U2M, Jhich 
has a large presence in Rietnam. These partnerships can be Buite eCective, but 
it is important to keep in mind that a Jider group of agents, some of Jhom 
may be unknoJn to the institution, Jill be representing them. qn this case, 
establishing eCective training and policies for the agent aggregator is paramount 
Yi.e., some institutions reBuire vetting of any printed materials or presentations 
to ensure that brand Buality is maintainedO. Whenever possible, visiting agent 
aggregators and netJorks of sub?agents is also a great Jay to build relationships 
and maximize the eCectiveness of institutional training. qn these partnerships, 
the agent aggregator may take a cut of standard commission or reBuest an 
additional amount above an institution6s standard commission structure so that 
the sub?agent can retain the full amount of commission typically paid to direct 
partners. For that reason, DHqs should also be prepared for contract negotiation 
Jhen establishing partnerships Jith aggregators.

3) Tour and Fair Providers

A very popular option in the Ield, for tour and fair providers, such as E2HU 
Ymost knoJn for tours in the Middle HastO or wMq Ybest knoJn for tours in 
wrazilO, typically oCer easy entry points into neJ markets for recruiters Jho 
may be neJ to recruiting in a region or for those Jith limited time to plan 
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customized travel in a particular part of the Jorld. Tours often plan to stop 
at some of the most aTuent international schools at each stop, ensuring that 
participants connect Jith students Jho can likely aCord to study at a Jide 
variety of institutions, but Jho may also be brand conscious about Jhere they 
envision themselves studying. Fair stops on a tour may draJ from said aTuent 
institutions or be marketed more broadly. For that reason, DHqs may Jant to ask 
Buestions about Jhich student populations are the focus of a particular event 
and evaluate Jhether short?term participation to familiarize themselves Jith a 
neJ area or long?term participation Jith a provider makes the most sense for 
their institutional goals. Enlike Jith agency partnerships, DHqs need to create a 
strategy to engage leads they meet on tours or at fairs, as tour providers do not 
typically include options to do yield Jork on behalf of participants. This can be 
an ideal option for institutions that are prohibited from partnering Jith agents.

4) In-Country Representation

qncreasingly,  some  DHqs  are  hiring  companies  to  directly  represent  their 
institution in particular cities and regions around the Jorld. This often means 
training a representative and perhaps providing capital for o3ce space and:or 
travel budget to alloJ them to represent your institution directly and exclusively. 
2ome companies that provide this service include M?2Buare Media in qndia 
and Gigeria and 1apstone Rietnam. This can be an eCective Jay to deepen an 
institution6s reach in a particular region by maintaining a constant presence there. 
DoJever, institutions may have to navigate institutional politics around this type 
of hire Yi.e., are there union rules about outsourcing institutional Jork'O and Jill 
typically need to budget a much greater amount than they Jould in a traditional 
agency partnership to bring this to fruition. DHqs should also consider Jhether 
they Jill budget for periodic ”fam trips/ to their campus for representatives Jho 
are hired and Jho do not have existing ties to their institution. This approach can 
help to combat employee retention issues.

5) Outsourced International Recruitment

2ome  institutions  have  decided  to  outsource  the  management  of  their 
international recruitment entirely by partnering Jith for?proIt companies such 
as qGT- or 2horelight. These companies have an extensive netJork of employees 
JorldJide that represent multiple campuses and are expected to meet aggressive 
enrollment targets. This can be a partnership strategy for campuses looking to 
expand student pipelines Buickly, although it often comes Jith a hefty price tag. 
qnstitutions must also be comfortable ceding some control over their admissions 
process Jhen partnering in this Jay.
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Keasons to 0artner Jith Agents and 2ervice 0rovidersX

  Access to students Jho may speak languages your staC does not

  To Ill in the gap in connecting Jith students from schools Jithout a 
counselor

  Hxpertise in local markets, ensuring that culturally responsive outreach 
activities

  1omprehensive support services, such as application assistance and visa 
guidance

  1ollaboration  on  marketing  and  promotional  eCorts  Yi.e., 
seminars:JebinarsO

  Hxpanded netJork

  Hasier travel planning, either in scheduling Jith agency partners or 
attending tours and fairs that are planned on behalf of a group

2ome advice in establishing these partnershipsX Thoughtfully partnering Jith 
agents and third?party providers can signiIcantly enhance an institution+s 
international student pipelines and institutional branding eCorts. DoJever, it 
is imperative that institutions choose reputable partners and be Jilling to oCer 
ongoing training and continuous support. There is a common mistake made 
among administrators Jho sometimes treat agency partners as a ”set it and forget 
it/ model, assuming that signing a Memorandum of Enderstanding YM-EO 
or contract Jill automatically guarantee a pipeline of students. Like anything 
in this relationship business, that is certainly not the case. 1ost is also a factor 
in determining Jhich services can meet institutional needs, as there is a Jide 
range of costs associated Jith each service. 1hoosing carefully can set the stage 
for sustainable partnerships. 1hecking references and asking Buestions to ensure 
a mutually beneIcial relationship are also paramount in setting the stage for 
success.

Engaging Community Groups for International Student Outreach and 
Retention

qf there is an established international or diaspora community, international 
applicants are more likely to be familiar Jith the area Yperhaps hoJ they found 
their Jay to your campus in the Irst placeO and have informal access to culturally 
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responsive support and comforts from home, such as religious communities or 
food options. wy collaborating Jith local organizations, institutions can create 
a more Jelcoming environment for international students and better facilitate 
their ad5ustment and integration into the local community, Jhich of course, 
supports student retention and success. 1ollaborations may also generate more 
aJareness of program oCerings and positive Jord?of?mouth, Jhich could result 
in increased enrollment. To get started, DHqs may consider advertising in local 
neJspapers or church neJsletters about programs at their institution or even 
asking current students to share their student experience in their local community 
Yi.e., the authors have had international students give talks at their church about 
opportunities on campusO. They can also consider partnering Jith local groups 
to establish scholarships for groups of international students that the community 
is interested in investing in. 

qn recognition of the important role community organizations can play, some 
campuses  are  creating neJ roles  that  task leaders  Jith intentional  global 
engagement at the local level. This can be a Jinning strategy, as bandJidth 
limitations can be one of the biggest challenges to developing meaningful 
community?based partnerships.

Summary

We have covered the basics of some of the commonly implemented international 
partnership models for consideration here, but this is certainly not a nuanced 
or  exhaustive  list.  There  are  brilliant  people  on every campus Jho bring 
their creativity, uniBue life experiences, and netJork to support institutional 
partnership planning and implementation* thus, Je trust that amazing things 
are happening on campuses that Je perhaps haven6t even heard about and 
could not fully capture here. Additionally, because Je are genuinely interested 
in the successes colleagues are having and truly believe everyone in the Ield 
has something to contribute to this conversation, Je Jould love to hear from 
institutions if they have thoughts or Buestions about Jhat Je6ve Jritten here 
or Jant to discuss the many nuances Je simply did not have space to discuss. 
1onsider this  an open invitation to reach out and add your voice to our 
understanding of this conversation. We Jould love to partner Jith you in that 
Jay.
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Impact of Tuition Fees 
on International Student 
Mobility in Sweden
A Decade of Re ection

Per A. Nilsson and Lars Westin
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Abstract

In 2009, the Swedish parliament introduced tuition for students outside the 
European Economic Area (EEA) and Switzerland. In 2011, the -rst feeypaginv 
students arriBed. before the decision was made, industrial leaders, students, and 
representatiBes of hivher education institutions had deqated and xuestioned the 
decision. In this chapter, we re?ect on the interBention of the introduction of 
tuition for postsecondarg education in Sweden within a European conteDt. What 
were the eDperiences, impacts and deBelopment of student moqilitg 10 gears after 
tuition was introducedk jid tuition turn out to qe a serious mista8e, or are the 
oq%ectiBes ful-lled with the reformk A direct consexuence was a decrease of H0Tt 
in the numqer of students in Sweden from outside the EEA and Switzerland. 
:oweBer, todag, the numqer of students from outside Europe has increased, qut 
the miD of students from diFerent countries has chanved. Mhe analgtical research 
of the chapter holds sivni-cance for policg ma8inv that aFects entrg points to 
education.

KeywordsC Muition Rees, ReeyPaginv Students, Sweden, Student Yoqilitg, 
PostySecondarg  Education,  International  Students,  :ivher  Education 
Institutions, European OonteDt, Entrg Points



ENMU6 PöINMS Mö &S Ej&OAMIöN 249

Introduction

In 2011,  Sweden introduced tuition for  some nonyEuropean students  in 
postsecondarg education. Students from the European Economic Area (EEA) 
and Switzerland were eDempted, as were inqound eDchanve students. In the 
Swedish Parliament, the decision was made with a reassurinv ma%oritg. &ntil then, 
Swedish policg had qeen that tuition should not qe charved for international or 
domestic students (bKr%esson, Ahola, :elland Ä Mhomsen, 2017). Admission 
to a Swedish hivher education institution (:EI) was qased on the principle that 
the qestyxuali-ed student was admitted, revardless of nationalitg or economic 
qac8vround. Since hivher education in Sweden is mainlg puqliclg funded, the 
taDpager collectiBe represents a vreater share of the direct costs of postsecondarg 
education than a sgstem that is totallg or partlg qased on tuition. With tuition, 
the taDpager share will decline, while the increased cost of studies ta8en qg the 
student, at least in the short term and ceteris paribus, will reduce the numqer 
of international students. Not surprisinvlg, after the decision was implemented, 
the lonvyterm trend of an increasinv numqer of inqound students was reBersed 
(&/5, 201’).

In the qill, the parliament emphasized that the vrowinv numqer of international 
students and the costs for their education %usti-ed a reBiew of the eDemption of 
tuition, especiallg as in other E& countries, students from outside the EEA and 
Switzerland were oFered tuitionyfree education onlg in eDceptional cases (Prop 
2009J10C4G). Mhe voBernment did not -nd suVcient reasons to continue with 
a taDy-nanced postsecondarg education for all foreivn students. Rurthermore, it 
was oqserBed that the noytuition policg onlg sometimes resulted in a competitiBe 
adBantave for Swedish :EIs.

Mhe  lonv  amqition  in  Sweden  to  oFer  an  open  educational  sgstem  for 
international  students  was  in  line  with,  -rst,  the  stronv  evalitarian  and 
meritocratic  tradition of  Biewinv students,  independent  of  their  parents' 
economic situation, as important potential pillars of human capital in the 
quildinv of the Swedish welfare sgstem. Second, internationalization has also 
qeen motiBated qg a foreivn aid perspectiBe where intercultural understandinv 
improBes collaqoration and, in that wag, solBes vloqal proqlems (&/5, 19’7). 
:oweBer,  a  shift  was  noticeaqle  in  the  late  1990s  and earlg  2000s  when 
internationalization and international students were more emphasized as tools 
for improBinv the xualitg of Swedish hivher education. Mhe international 
students would add a multitude of perspectiBes and eDperiences to Swedish :EIs. 
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With tuition, Swedish hivher education has continued to qecome less national 
and more internationallg oriented (bKr%esson Ä jalqerv, 2021).

jurinv the -rst decade of the 21st centurg, Sweden attracted an increasinv 
numqer  of  inqound  students.  Mhis  should  qe  mirrored  in  relation  to 
deBelopment outside Sweden. “loqallg, the numqer of international students 
has increased. before tuition was introduced, Sweden;s relatiBe attractiBeness 
was oqBiouslg strenvthened when other countries introduced or raised eDistinv 
tuition. Naturallg, when Sweden introduced tuition, this attractiBeness was 
reduced. When the price of studginv in Sweden was raised from its preBious 
zero leBel, xuestions revardinv the aBerave and marvinal costs of a student at 
diFerent education leBels came into focus. Mhe puqlic communication of the 
price tav and eBentual incomes were also viBen the :EIs to handle. bg this, 
the costs and qene-ts of postsecondarg education qecame eDplicit qefore the 
introduction of tuition, and the cost was somewhat qlurred and treated in the 
national conteDt of international relations. Mhis also started discussions at most 
leBels of decisionyma8inv within the :EIs. :ence, in addition to its impact on 
student numqers, nonzero tuition also impacts the manavement of :EIs.

brgntesson and bKr%esson (2019) noted the larve decrease in the numqer of 
international students after the introduction of tuition, as Swedish :EIs cannot 
compete on exual terms with uniBersities from the most adBanced countries 
on the mar8et for international student education. Accordinv to this common 
wag of reasoninv, the Swedish lanvuave was one oqstacle. Envlishyspea8inv 
countries haBe a ma%or adBantave in competition for international students. It was 
concluded that the internationalization of hivher education is a policg area where 
policg has direct and tanviqle consexuences for the äqusiness of hivher educationä 
at larve. Muition clearlg aFected the numqer and, as we will come qac8 to, the 
composition of international students in Sweden as well as the manavement 
of :EIs. Mhere is no douqt that economic instruments are powerful in hivher 
education.

Mhe total impact of Swedish tuition on the `qusiness of education‘ is compleD. 
In this chapter, we focus on the results and insivhts, qut we also want to 
deepen the 8nowledve revardinv the motiBes qehind voBernment reform, viBen 
the internationalization of postsecondarg education in Sweden. :ence, our aim 
is to recapitulate the discussions in Sweden around the introduction and to 
re?ect on those in retrospect. In a preBious paper (Nilsson Ä Westin, 2022), we 
focused on the outcome. We -nd our topic important and consider it surprisinv 
that the aBailaqle 8nowledve aqout tuition and its eFects on student ?ows is 
limited. Mhis is especiallg true when one considers the increased competition for 
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and commercialization of education in response to vloqalization and the oBerall 
increased numqer of international students.

Tuition fees in a global, European, and Swedish context

Yoqilitg  amonv  international  students,  as  well  as  researchers  such  as 
postydoctoral students or Bisitinv professors, has a lonv tradition. Ror decades, 
the internationalization of research and hivher education with international 
academic eDchanve has qeen selfyeBident. Sweden, a small open economg with 
intense international trade, foreivn inBestments, and international relations at 
larve, has lonv encouraved international eDchanve. Modag, an increasinv numqer 
of students worldwide are participatinv in international student moqilitg. 
Muition is used for coy-nance postsecondarg education in mang countries, and 
it seems that the importance of tuition has increased for the -nancinv of :EIs 
(Mhomsen Ä Bon :aareny“ieqel, 2014). Mhis has opened up the mar8et for 
education eBen more and made admission to studies an increasinvlg tradaqle 
commoditg. EDamples of successful countries with hivher education eDports are 
Envlishyspea8inv countries such as Australia, the &.S., and the &/ (Altqach Ä 
/nivht, 200’Z Ohoudaha, 201’). Earlg on, this was oqserBed in the &/ in the 
19H0s when :EIs were encouraved to see8 fundinv outside voBernment fundinv. 
Mhis decision was instrumental in deBelopinv postsecondarg education into an 
eDport industrg (Williams, 199’).

Mhe cost of postsecondarg education and the qest wag to support students in 
paginv tuition are amonv the most hotlg deqated puqlic policg topics. Mhis 
has to do with the issue that tuition fees can restrict access to postsecondarg 
education for students, particularlg those from lowyincome qac8vrounds, as well 
as countries. Ror instance, in Norwag, uniBersities haBe re%ected the proposal to 
introduce tuition for students from outside the European Economic Area (EEA) 
and Switzerland (Yg8lequst, 2022). Nonetheless, Norwag will proqaqlg follow 
the same path as the rest of the Nordic countries. jenmar8 introduced tuition 
for nonyEuropean students in 2004, Sweden in 2011 and Rinland in 2014, i.e., to 
qecome more in line with the Bast ma%oritg of :EIs in the world and to qe aqle 
to compete with tuitionyqased postsecondarg education. “loqallg, most students 
must pag tuition (öEOj, 2017), as uniBersities are not puqliclg funded to the 
same eDtent as has qeen the case in the past. Mhis increased competition amonv 
:EIs has made education a vloqal commoditg where the power of students and 
their demand are strenvthened in revard to their local and domestic :EIs.

Muition for international students and domestic students is treated diFerentlg 
in diFerent countries around the world. Some haBe the same tuition for qoth 
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international and domestic students, while in other countries, international 
students pag more for tuition than domestic students do. Some countries charve 
no tuition (öEOj, 2017). öBerall, the rationales of students, and sometimes 
their parents, are crucial when trginv to understand international student 
moqilitg and their choice of studg destination and :EI (e.v., ösqorne, 201G).

“ermang is  a  federal  countrg with 14 autonomous states  (bundesl3nder) 
responsiqle for education, hivher education, and cultural aFairs. Yang factors 
in?uence the decision on whether to impose tuition and how much to charve 
students. In “ermang, tuition has qeen deqated and scrutinized as a puqlic policg 
topic for decades. “ermang introduced tuition in 2004 and 200’. A few gears 
later, the politician chanved her stance and remoBed tuition for all the students 
(includinv international students). :oweBer, students must pag an enrollment 
fee each semester (/ehm, 2017Z Mhomsen Ä Bon :aareny“ieqel, 2014).

In Sweden, with a vrowth in the numqer of students in postsecondarg education 
from 1940 onward,  the  internationalization of  education has  qecome an 
increasinvlg eDplicit policg issue. :oweBer, loftg amqitions at the policg leBel 
do not alwags materialize as real chanvesZ there are still sivni-cant vaps to qe 
addressed (AleDiadou et al., 2021). A sivn of the vap qetween policg and action is 
that the statistical sources aBailaqle to vain an understandinv of numqers, reasons, 
and the character of international student moqilitg to and from Sweden, as well 
as the impact on :EIs and the Swedish economg at larve, are xuite recent.

In this  case,  Sweden is  not aloneC  Mhere haBe qeen political  amqitions in 
mang countries in faBor of international student moqilitg. Policies haBe qeen 
deBeloped with the aim of supportinv inqound moqilitgZ simplifginv revulations 
for mivration, Bisas, student loans, and recovnition of foreivn devrees. In other 
words, Barious national revulations related to international eDchanve venerallg 
and to accessinv national institutions, welfare serBices and sources of 8nowledve 
haBe a direct in?uence on the size and structure of international student moqilitg. 
Such policies qecame part of the Åqroad policgä for the internationalization of 
hivher education. Mhe impact, howeBer, mag qe compleD. Ror some students, 
tuition mag qe an indicator of xualitg (&/5, 201’). :ence, up to a certain 
leBel, a fee mag qoth reduce and increase demand dependinv on the student 
catevorg. At some leBel, the discouravinv force will dominate. :oweBer, if the 
xualitg of education is competitiBe, there are still catevories of students who mag 
qe willinv to pag a larve amount of tuition to access studies. Ror mang other 
mar8ets, the —price' mag qe an indicator of the xualitg of a product when the 
xualitg is diVcult to determine a priori (/arpi8, 2010). based on deBelopments 
in jenmar8, Sweden, and New  ealand in connection with chanves in tuition 
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leBels, a studg concluded that there was a clear nevatiBe relation qetween increased 
tuition and student ?ows (öEOj, 201’). In this respect, one mag, as for all forms 
of studies of demand, add that other Bariaqles qesides tuition plag a role in choice, 
such as the cost of liBinv in the citg or countrg, opportunities in the laqor mar8et 
after completinv an education and, as we haBe mentioned, the äBalueä of learninv 
the national lanvuave.

“iBen this,  it  is  worth mentioninv that  onlg  a  few peeryreBiewed articles 
haBe qeen puqlished aqout the introduction of tuition in Sweden and other 
Nordic countries. Ror eDample, the assumption that the Nordic countries are 
cohesiBe revions has qeen challenved. In a critical eDploration, it has qeen 
arvued that %usti-cations for international student moqilitg include important 
national translations. It is arvued that in Sweden and Norwag, the framinv is 
predominantlg educationalZ in jenmar8 and Rinland, the economic frame has 
qecome prominent (El8en, :oBdhauven Ä Wiersy´enssen, 2022).

Mhe metaphors of students descriqed as consumers and commodities are also 
challenvinv (NordensB3rd and /etola, 2019). Sweden is considered a hgqrid, 
a miD of neoliqeral imaves of students, where the imave of the student is 
composed of a merver qetween a social democratic welfare serBice model, 
academic capitalism, new puqlic manavement, and welfare nationalism. Mhe 
introduction of fees for nonyE& students in Sweden throuvh the merver of 
uniBersal taD -nancinv with a more indiBidualized feeypaginv solution should 
thus create Barievated and compleD metaphors of students and hivher education. 
A similar discussion can qe found in a Rinnish paper (Plamper, SiiBonen Ä 
:altiaIn, 2022). Mhe studg shows how students position themselBes in relation 
to the studentyasycustomer discourse in Rinnish hivher education. It is concluded 
that tuition liaqilitg creates unexual positions for some international students 
and thus challenves the exualitg principles emqedded in Rinnish postsecondarg 
education. Mhis is a somewhat similar eDperience as for Sweden. Another studg 
aimed to shed livht on some of the challenves that internationalization raises 
for policgma8ers revardinv puqlic fundinv of hivher education in a welfare state 
qg eDamininv policg lovics for introducinv tuition for international students in 
Sweden (Lundin Ä “eschwind, 2021).

Mhe discourse revardinv the commodi-cation of postsecondarg education and 
the amqition to recruit xuali-ed laqor from the vloqal laqor mar8et to strenvthen 
the vloqal position of Swedish :EIs continued into the new millennium. In 
this wag, Sweden would oqtain `access to international eDpertise, compensate 
for inadexuate domestic education capacitg, support innoBation and economic 
vrowth throuvh an in?ow of new methods, perspectiBes, and technolovies. Mhis 
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also mitivates the eFects of an avinv population‘ (Sö&, 201Ha, Envlish summarg 
of the report, p 9). Mo conclude, two economgyrelated arvuments were added 
to the Swedish conteDt. Rirst, postsecondarg education qecame an important 
product to oFer in the international education mar8et. Second, the recruitment 
of international students was important not onlg for :EIs qut also for the 
demand from the domestic laqor mar8et (å8erlund, 2020).

Mhis policg chanve, in comqination with the rapid increase in the numqer of 
foreivn students, initiated discussions aqout the introduction of tuition for 
students from countries outside the EEA and Switzerland. It seemed that the 
oFer Sweden had for postsecondarg education in the vloqal mar8et had qecome 
too successful in relation to oFers and Barious restrictions introduced qg other 
countries. In 2009, the Swedish parliament decided to introduce tuition qg a 
conBincinv ma%oritg. In the autumn of 2011, the -rst vroup of feeypaginv students 
qevan their studies in Sweden.

The outcome of the reform ten years later

Mhe followyup of the Swedish tuition reform is rather compleD. öne challenve 
is to isolate the reform from other eBents and onvoinv processes occurrinv 
nationallg and internationallg. Ror eDample, stricter rules for student Bisas, 
Oö”Ijy19 and the war in &8raine hamper the world of international student 
moqilitg. Another challenve is the timeline, as the lonvyterm eFects on Swedish 
:EIs need another 10y20 gears to qe fullg eBaluated. Mhus, a tenygear followyup 
period is rather short. After ten gears, we can re?ect on some of the oqBious 
outcomes in comparison to what was discussed and eDplored durinv the period 
around the introduction of fees in Sweden.

Rivure 1 shows the numqer of enrolled inqound devree students (i.e., a vroup that 
consists of qoth feeypaginv students and students from a European countrg) from 
the 199’J’H academic gear until 2020J21. As shown in Rivure 1, the numqer 
of enrolled inqound students has vrown rapidlg since the 1990s. Mhe -vure also 
illustrates that female students now dominate male students. Mhis was also the 
case at the qevinninv of the period. :oweBer, in the gears qefore tuitions were 
introduced in Sweden, the numqer of male students vrew much faster than that 
of female students. Mhe veneral pattern, at least in a WesternJEuropean conteDt, 
that women todag are more focused on postsecondarg education than men is 
thus not con-rmed for those gearsZ instead, the sharp increase in inqound male 
students durinv the period 2007y2011 mivht indicate that male students were 
not driBen solelg qg a desire to attain postsecondarg education at that time. 
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öne eDplanation could qe the orivin of the countrg. Rindlag (2011) found that 
students from Asia are maleydominatedZ moreoBer, revions such as the Yiddle 
East send twice as mang men as women due to the constraints in some Islamic 
societies on women traBelinv, studginv, and liBinv aqroad. Another eDplanation 
could qe that students who enter Sweden also enter the Schenven Area (Sö&, 
201Ha). Mhe Schenven Area sivni-es a zone in which people can easilg moBe freelg 
within the area without qorder controls. Mhe free and unrestricted moBement of 
people means that students arriBinv in Sweden and the Schenven Area (which 
Sweden qecame a memqer in 2001) also haBe access to other countries to wor8 
and liBe in. After tuition was introduced, the cost of enterinv Sweden and the 
Schenven Area, which included studies as a motiBe, increased. Rivure 1 clearlg 
illustrates the rapid vrowth in inqound students until tuition was introduced 
in 2011 and the eBen faster drop in male students thereafter. Mhis could qe 
interpreted as the motiBes for moqilitg chanvinv and a focus on studies once avain 
qecominv more pertinent. YoreoBer, prior to the introduction of fees and when 
Oö”Ijy19 hit vloqal outreach and moqilitg for students, Sweden once avain had 
the same numqer of inqound devree students. Mhe numqer of feeypaginv students 
increased from 1,749 in 2011 to H,H20 in 2021 (from information in the &/5 
dataqase).

Figure 1. Number of enrolled inbound degree students by gender for academic 
year 1997/98–2021/22. Source: Statistics Sweden 2022.



´IN“ L&AN, LEILM :AbME, jA”Ij L. jI YAUIA, /UIS:NA bISMA2’4

We will qrie?g recapitulate the domestic discussion in Sweden qefore and 
immediatelg after the introduction of tuition. Mhus, we selected opinions from 
the perspectiBes of qusiness leaders, students, and :EI manavement.

business leaders had economic arvuments aqout the cost and qene-ts of receiBinv 
international students prior to tuition reform (E8holm Ä bennet, 2011). In 
a studg aqout the economic eFect of international students puqlished qg 
the Swedish Institute (SI, 2022), it was claimed that international students 
contriqute qetween ––– and –H0 million &S dollars annuallg, dependinv on 
the scenario, to the Swedish economg. Mhe report also eDamines the economic 
impact of international students who stag and estaqlish themselBes in the 
Swedish laqor mar8et after vraduation. In addition to the pure -nancial eFect, 
there are seBeral other adBantaves that international students who estaqlish 
themselBes in the Swedish laqor mar8et, for eDample, supplginv s8ills in the 
priBate and puqlic sectors, haBe. Mhis in turn contriqutes to increasinv Sweden;s 
competitiBeness. Mhe studg further showed that onlg amonv the international 
students who vraduated in the last decade has the contriqution to the Swedish 
economg throuvh an educated laqor supplg, income taD reBenue and potential 
consumption support sivni-cant (SI, 2022).

Another arvument shared qg students, :EI manavement and qusiness leaders 
was the amqition to compete with xualitg (YalmstrKm ´onsson, Weiqull Ä 
å8esson, 2009Z E8holm Ä bennet, 2011Z Sten8Bist Ä AlBfors, 2017). In their 
articles, theg urved them to inBest in xualitg. Mhere is some eBidence of increasinv 
xualitg for international students. Mhis was also one of the main issues addressed 
in the gears qefore tuition was introduced and was also mentioned in the 
voBernment qill (Prop 2009J10C4G) titled “Compete with Quality – tuition fees for 
Foreign Students”. Mhe low achieBement rate amonv international students was 
considered to qe a proqlem in Sweden in the -rst decade of the 21st centurg. Mhis 
resulted in an avvraBation of the rexuirements for studg results qg the Swedish 
Yivration Avencg to receiBe a studg permit for postsecondarg education (see 
the Yivration Oourt of Appeal YI“ 2009CG, &Y7491y0H). YoreoBer, after the 
introduction of tuition, students who paid fees also qecame more critical of 
ang shortcominvs and lac8 of xualitg in their education. Mhe Swedish Supreme 
Oourt ruled that an :EI had to repag part of the tuition fee to a student due to 
lac8 of xualitg in education (Oourt Oase no 201H M 2194y1’). Muition clearlg 
ma8es students more interested in the xualitg of their education and what a 
uniBersitg deliBers compared to what it promises to deliBer. jata for the 2020J21 
academic gear show that the achieBement rate is hivh for feeypaginv students=HH 
percent=compared to H7 percent for those who did not pag tuition (&/5, 
2021a).
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Some of the arvuments were in revard to the lanvuave used at Swedish :EIs. Mhe 
industrial leaders claimed that the Swedish lanvuave put uniBersities at a hopeless 
disadBantave compared to their competitors in Envlishyspea8inv countries (jN, 
2011). Nonetheless, Sweden has seen an increase in courses tauvht in Envlish at 
Swedish :EIs. YalmstrKm and Pecorari (2022) showed that the use of Envlish 
as a lanvuave of instruction has increased at Birtuallg all :EIs in Sweden. ön 
aBerave, 44 percent of teachinv at an adBanced leBel was conducted in Envlish 
in 2020, which corresponds to an aBerave increase of 1G.’ percentave units oBer 
the last tenygear period. YoreoBer, 27 percent of the courses tauvht in Swedish 
do not haBe compulsorg course literature in the Swedish lanvuaveZ instead, all 
the literature is in Envlish. Mhis is another sivn of the increased vloqalization 
of :EIs and, furthermore, is an adaptation to the 2011 introduction of fees in 
Sweden. :oweBer, this is also a challenve. EBen more courses oFered in Envlish, 
as well as information, teachinv, and counselinv in Envlish, will qe needed. With 
students and staF from mang countries, :EI campuses haBe qecome increasinvlg 
international. Mhis approach oFers an asset in terms of a Barietg of multicultural 
and multiylinvuistic s8ills qut mag also entail a challenve and a cost for :EIs.

Mhe issue of qeinv aqle to oFer a venerous scholarship provram has qeen pertinent 
for those deqatinv cons and pros with the introduction of tuition. Mhis is diVcult 
to fullg eBaluate. We 8now that the Swedish Institute was aqle to introduce 
a scholarship provram that mang claimed to qe too small and contained little 
moneg. YoreoBer, some haBe as8ed for more vrants and scholarships directed 
at international students lac8inv resources, thus enaqlinv directed support for 
eDcellent students with a driBe to qecome successful. In 2020, approDimatelg 
oneyfourth of feeypaginv students were reported to depend on a scholarship for 
their studies in Sweden. Mhese scholarships are reported to the :EI, and there 
mivht qe other scholarships as well from the students' home countrg (&/5, 
2021q). A report from the Swedish Institute (SI, 2022) showed that 12 percent of 
feeypaginv students in 2020J21 had a vrant from Sweden that coBered their entire 
tuition, while 20 percent had a vrant coBerinv the tuition partiallg.

Mhe introduction of tuition has clearlg aFected the selection and composition 
of inqound students to Sweden. öne oq%ectiBe of the qill passed qg the Swedish 
parliament in 2009 was that students from outside the EEA and Switzerland 
should not qe free riders  of  Swedish taDpagers.  Mhis  oq%ectiBe has  clearlg 
qeen ful-lled. :oweBer, it seems that students from lowyincome countries had 
diVculties enterinv Sweden after the reform. In that sense, Sweden has qecome 
more homoveneous and has lost some of its diBersitg. Students and their parents 
cannot aFord studginv in a countrg such as Sweden, which is considered to qe due 
to the relatiBelg hivh cost of liBinv. Ror decades, Sweden has deBeloped qilateral 
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relationships with mang countries, mainlg in Africa, revulatinv the eDchanve 
of students and researchers. It was also apparent that diFerinv possiqilities for 
students from diFerent countries to oqtain scholarships aFected their aqilitg 
to recruit students. brgntesson and bKr%esson (2019), howeBer, found that the 
composition of tuitionypaginv students had chanved revardinv -eld of studg 
as well as countrg of orivinZ their analgsis showed that students had qecome 
more homoveneous as a vroup. Mhis can qe illustrated %ust qg loo8inv at student 
numqers. In the 2010J11 academic gear, 1G,9G9 students (72T) were from within 
the E&JEEA, and 1’,9H7 (7’T) were nonyEuropean students. Men gears later, 
12,1G7 students (–’T) orivinated from outside the E&JEEA (&/5 dataqase).

Rekection, discussion, and concluding remarBs

YoBinv to a tuitionypaginv sgstem has qeen a challenve for Swedish :EIs. It 
inBolBed chanves to formalities, such as rules, revulations, and policies, as well 
as a more mental and perhaps ideolovical adaptation to a sgstem with tuition 
and full acceptance amonv staF at :EIs of the incitements that accompang this 
sgstem. :oweBer, the reform was more successful than was eDpected qg mang in 
the puqlic deqate.

öne can oqserBe that the culture within Swedish :EIs in revard to fullg acceptinv 
the incitements of a tuition sgstem seems to haBe Baried. Mhus, a lac8 of full 
acceptance of the incentiBes created qg tuition can also eDplain diFerences in 
student recruitment. Some :EIs wor8 hard to recruit feeypaginv students, 
for eDample, launchinv provrams attractiBe to nonyEuropean students, such 
as master's provrams tauvht in Envlish, while others do not tarvet feeypaginv 
students  at  all,  ivnorinv this  vroup.  NeBertheless,  the share of  feeypaginv 
students amounts to onlg approDimatelg 2 percent of all enrolled students in 
postsecondarg education in Sweden (&/5, 2021a).X

An oqBious result  is  that lonvyterm deBelopment cooperation with mang 
lowyincome countries can now qe maintained onlg for students with Barious 
scholarship provrams. Another impact is that :EIs haBe tried to deBelop a more 
internationallg competitiBe supplg of courses. Rurthermore, a shift from Swedish 
puqlic postsecondarg education to that of other Swedish and international 
funders is eBident. International student moqilitg is an international arena or 
mar8et where voBernments, :EIs, students, and Barious —mar8et avents' are 
actiBe. In this respect, eBen if education has alwags qeen an inBestment, the Balue, 
cost and content of a speci-c course or provram haBe qecome more eDplicit, easier 
to eBaluate, and easier to compare with those of other :EIs in diFerent countries.
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ön the supplg side, some countries and :EIs haBe deBeloped the qusiness 
aspect  of  international  education in response to decreases  in puqlic  :EI 
fundinv (/nivht, 2012). öthers mag see it as an option to strenvthen the 
manavement and xualitg of their oFer. ön the demand side, students ad%ust 
their internationalization stratevies to the vrowinv vloqal supplg of education 
oFered qg :EIs and chanvinv revulations from voBernments. Mhis mag haBe 
added to the increasinv demand for  xualitg  and eVcient  manavement in 
postsecondarg education. Mhe vloqal ?ow of students who receiBe postsecondarg 
education is, as in most mar8ets, not free from voBernment interBention. Mhe 
mar8et for postsecondarg education has failed, and it is not alwags clear how 
the allocation of resources can qe improBed. :oweBer, as Uic8mann (2021) 
concludes, mar8etization as an application of qusiness practices can proBide 
uniBersities with a toolqoD within a partiallg mar8etized vloqal hivher education 
landscape. YoreoBer, with tuition for postsecondarg education, the Swedish 
sgstem qecame more li8e most countries in the world. Rrom this narrow point 
of Biew, it seems that Sweden has qeen strenvthened as a studg destination for 
international students since 2011. At ang rate, the numqer of inqound students 
shows that Sweden continues to ma8e a place for itself in the vloqal educational 
mar8etZ this will qrinv aqout challenves qut also possiqilities.

Accordinv to the voBernment qill in 2009, the oq%ectiBes were to share the 
cost of increased internationalization with actors in students' home countries, 
increase control oBer the in?ow of students, increase the xualitg of education, 
and strenvthen Sweden's qrand as a studg destination. Some of these oq%ectiBes 
haBe qeen ful-lled. Students from outside the EEA and Switzerland pag fullycost 
coBerave for postsecondarg education in Sweden. After a sivni-cant decrease in 
the numqer of students was introduced durinv the reform, the numqer vraduallg 
increased to approDimatelg the same leBel as qefore the reform was introduced. 
Some :EIs now also haBe reBenues amountinv to more than 10 percent of their 
total income from teachinv. Mhe achieBement rate amonv feeypaginv students has 
also increased since the fees were introduced. :ence, :EIs seem to haBe qecome 
more eVcient, and the costs seem to qe directed at those who reap the qene-ts of 
education.

When loo8inv at Swedish deBelopment in retrospect, it qecomes clear that 
national policg durinv the last 10 gears has prioritized a lonvyterm and sustainaqle 
mivration policg re?ectinv the possiqilitg that Sweden has qeen thouvht to 
haBe intevrated mivrants. ön the political avenda, this has materialized in an 
amqition to restrict citizens from outside the EEA and Switzerland from enterinv 
Sweden. A new mivration act has qeen implemented. Mhis was a parallel political 
initiatiBe durinv the last 10 gears to the introduction of tuition. :EIs in Sweden 
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are now concerned that stricter rexuirements for student Bisas, wor8inv Bisas 
and permanent residence permits can increase the diVcultg of retaininv foreivn 
students and researchers.

An aim of this article is to re?ect on the motiBes qehind tuition reform in Sweden 
and its outcomes. öne xuestion that should qe eDamined more in depth in 
future studies is how tuition has aFected uniBersitg manavement Biews revardinv 
postsecondarg education and how education is Biewed as qoth a national and an 
international @ as well as a puqlic and priBate @ vood.
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Abstract

This chapter presents a novel strategy to navigate the evolving job market, which 
has ceased to be linear and predictable. Originating from Stanford d.school 
and Tulane University, Design Thinking is a xe-ible, iterative problemzsolving 
method that emphasiAes empathy, creativity, and collaboration. Ppplying Design 
Thinking can enable international students to broaden their perspective from 
a single entry point to multiple ones, thereby preventing disappointment from 
failure to gain admission to a preferred institution. Eost entry point (after 
enrollment), counseling staN can employ Design Thinking to assist students with 
career and life planning. The authors illustrate the practical application of Design 
Thinking through e-amples such as the ‘ducationUSP Competitive College 
Clubs (CCC) in Yepal and the LDesigning Wour ’ife for RomenI course in the 
UP‘. 
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Introduction

P changing job market where traditional career pathways are no longer linear 
and predictable has led to a redesign of career centers on campuses around the 
U. S. (Buford, 5q5F). 8n response to this shifting work landscape, college career 
centers have e-panded their focus beyond college counseling and job placement 
to encompass a more holistic approach to career and life planning. Eost entry 
points, these service oNerings now aim to assist students in e-ploring their 
goals, identifying their strengths and weaknesses, and e4uipping them with the 
necessary skills to thrive in evolving school and work environments.

One practical approach that has gained traction in this domain is design thinking. 
Design thinking is a xe-ible, iterative problemzsolving approach emphasiAing 
empathy, creativity, and collaboration. Pccording to the latest de“nition from 
the 8nteractive Design [oundation in 5q5], ”:...M a process that teams use 
to understand users, challenge assumptions, rede“ne problems and create 
innovative solutions to prototype and test&. 8t involves understanding the needs 
and perspectives of users, generating a wide range of ideas, prototyping and 
testing solutions, and re“ning them based on feedback. The process of design 
thinking has 3 stepsG ‘mpathiAe, De“ne, 8deate, Erototype and Test (Stanford 
d.school, 5q5]). 

Therefore, design thinking encourages a humanzcentered mindset, fostering 
innovative and userzcentric solutions to comple- problems in various domains 
such as product, service, or userze-perience design. [or e-ample, a design thinking 
approach could be used to design a new product that “ts a speci“c gap in 
the market, redesign the customer e-perience at a business like a restaurant, or 
develop or improve the shopping e-perience for a customer in an online store. 
Design thinking approaches are particularly well suited for Lwicked problemsI, 
problems that are comple-, interconnected, and lack clarity, and could potentially 
have many diNerent solutions. 

Rhile design thinking skills are often taught directly as a framework by Stanford 
d.school z one of the “rst such school in the nation and 8D‘O z a global design and 
innovation “rm, colleges and universities, including Tulane Taylor Hade, Te-as 
PVH, and  Stanford UniversityIs ’ife Design lab  have implemented programs 
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that integrate design thinking principles into their college and career counseling 
services.

These  design  thinkingzbased  programs  provide  students  a  framework  to 
approach their future learning goals and career plans as Lwicked problemsI. By 
learning to apply mindsets like embracing ambiguity, iteration, and empathy, 
students develop the skills and xe-ibility necessary to navigate the uncertain and 
comple- landscape of their futures. These approaches also encourage students 
to view challenges from multiple perspectives, think creatively, and iterate on 
solutions that bene“t studentsI future careers and support their success in 
university and beyond. [urther, learning to use design thinking e4uips students 
with highly valued problemzsolving skills and fosters mindsets essential for 
adapting to constantly changing and evolving workplaces.

The ability to learn and apply design thinking skills  is  highly relevant to 
international  admission and recruitment,  as  it  aligns  with  the  needs  and 
e-pectations of universities and colleges in the United States. Hany educational 
institutions value students with a solid problemzsolving mindset, creativity, 
and the ability to collaborate eNectively.  1owever,  it  is  often challenging 
for international students to demonstrate these soughtzafter 4ualities, given 
the traditional learning environments many have e-perienced in their home 
countries.  Ps such, it is  a key potential new service area for international 
recruitment to support students to develop and showcase design thinking skills, 
making them more attractive candidates during admission.

Suppose international students are supported to showcase design thinking 
abilities through their application essays, portfolios, or interviews. 8n that case, 
it can set them apart from other applicants and highlight their potential to 
contribute to campus life and academic pursuits. [urther, supporting these 
studentsI development of selfzawareness so they can articulate their educational 
and career aspirations more eNectively allows them to seek out universities that 
align well with their interests and values. They can research and target institutions 
that oNer programs and resources relevant to their chosen “eld of study, leading 
to a better “t between their educational aspirations and the oNerings of the 
universities to which they apply.

Applying Design Thinking to Career Planning 

Design Wour ’ife is an approach (outlined in Burnett V ‘vans, 5q+0) using 
design thinking to plan a meaningful life that aligns with the individualIs values, 
interests, and aspirations. [ollowing a design thinking framework, early activities 
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involve considering what is truly of value and interest to each individual and 
building empathy for what is working well (and not well) in their lives. The 
approach includes activities like writing short statements about what is personally 
and professionally important and journaling daily activities to notice what 
activities they “nd engaging. Ye-t, participants engage in an ideation process 
to brainstorm three disparate life plans. [ollowing that are activities to help 
prototype the most e-citing ideas from the life plans, and “nally, activities to 
gather data about the success of the ideas to then feed back into the planning 
process. 2ather than producing a ”“naliAed& plan, participants learn a method 
to continually reconsider their plans based on how successfully any ideas are 
implemented. 

Through two case studies below, we will discuss and rexect on how we have 
designed programs to support students in learning and using design thinking 
and Design Wour ’ife strategies and how this might help them consider applying 
to universities outside their home country. The programs were conte-tualiAed 
and delivered in diNering formats and aimed to e4uip students with the skills 
and knowledge necessary to navigate the career planning and admission process 
eNectively and make informed decisions about their educational journey. 

Case 1: Nepal

BackgroundG

One  of  the  authors,  Karen  Bauer,  is  a  2egional  Director  (2‘PC)  for 
‘ducationUSP, a U.S. State Department program that helps international 
students learn how to apply to colleges and universities in the United States. 
Based in Dubai, she supports advisers who work with students in the Hiddle 
‘ast, Central Psia and ‘urasia. Pfter taking a personal interest in Design Wour 
’ife through reading the book (Burnett V ‘vans, 5q+0) and attending another 
class, she enrolled in the ’ife Design Studio for University ‘ducators in December 
5q5F (Design Wour ’ife, n.d.) because she could see the potential to incorporate 
design thinking into ‘ducationUSP Cohort groups. The class was made up of a 
group of +qq educators hailing from the United States, United Kingdom, Japan, 
Pustralia, Canada, Scotland, 6ermany, and 1ong Kong. 8t was a testament that 
this approach to student success and career counseling is going global.  

ContextG

The  ‘ducationUSP  Competitive  College  Clubs  (CCC)  program  oNers 
comprehensive  support  to  highzachieving  students  aiming  to  apply  to 
competitive U.S. colleges and universities. CCC advisers provide intensive 
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guidance, organiAing activities such as study groups, SPT9PCT preparation, 
readings, lectures, and community service projects. Rhile acceptance to a U.S. 
institution is not guaranteed, CCC oNers additional support. Some CCC 
students may also 4ualify for the Opportunity [unds program, which covers 
upfront application costs for “nancially disadvantaged students. ‘ducationUSP 
advisers work with CCC students to e-plore alternative education plans if 
studying in the United States is not feasible for them. The program operates in 
3qQ countries, with participating countries varying annually. The author selected 
a CCC in Kathmandu, Yepal, to utiliAe as a prototype for a Designing Wour ’ife 
supplemental program, oNered to Opportunity [und participating members that 
volunteered to attend, +3 of which chose to attend.

Program Design:

The Designing Wour ’ife supplemental program began with an inzperson 
meeting in December 5q5F at the [ulbright Commission in Kathmandu, where 
participants gathered for a twozhour session to get to know each other. ’ater that 
month, the online portion of the course was launched. The course covered topics 
such as ideation, prototyping, education in the USP, networking, and personal 
and community development. Earticipants completed nine online sessions and 
nine minizassignments (including creating a ’inked8n pro“le) between sessions. 
The author hosted most sessions, but there were also two guest speakers from 
university career centers in the U.S. The online sessions were conducted on 
 oom, and materials and assignments were hosted on 6oogle Classroom. 

Julia ’ang, from Tulane University, developed an undergraduate life design 
course named Taylor Wour ’ife and has made the complete lesson plans, slides, 
and resources for both the online and inzperson versions of the course freely 
available to educators worldwide (Taylor Center for Social 8nnovation and 
Design Thinking, 5q5F). The author utiliAed the Taylor Wour ’ife ‘ducator 
Haterials almost e-clusively when developing the course. These resources were 
invaluable in launching the program 4uickly with a minimal budget.  

ReflectionG

Overall, the materials, activities and discussions helped students make informed 
decisions, understand themselves, and consider a broader perspective in planning 
for their future. Some students mentioned that the course encouraged them to 
look beyond the immediate year ahead and consider their future “ve years later. 
8n one case, this shift allowed them to view a gap year as a uni4ue opportunity 
rather than a burden. They realiAed the potential for gaining valuable e-periences, 
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e-ploring diNerent paths, and making more informed decisions about their 
education and future goals.

The course also oNered participants a place to discuss their future plans, and 
through e-ploring diNerent options together, they were able to be more xe-ible in 
their plans. [or e-ample, reconsidering that their chosen majors may or may not 
rexect their interests or where they might be able to add the most value to their 
own communities. Hany participants e-pressed gratitude for the courseIs impact 
on their approach to their situation (most were awaiting admission outcomes to 
their applications), and the support was precious.

8n looking to rerun the course in the future, the online format worked well. 
Rhile the author was unsure that they would all attend or stay on top of 
the assignments, they were pleasantly surprised that almost all took the work 
seriously and wanted to continue beyond the course. The guest speakers added 
valuable variety. The ability to meet faceztozface before starting the work may not 
be feasible, so some low stakes gettingztozknowzeach other activities would be 
needed early in the course when it is oNered again.

Case 2: UAE

BackgroundG

The other author, Christina ”C.J.& Davison, is an Pssistant Erofessor at a federal 
university in the United Prab ‘mirates, teaching in an interdisciplinary general 
education program. Rith e-pertise in teaching approaches and curriculum 
design, she has been leading teams of faculty to design courses in several new 
interdisciplinary programs. She took the Designing Wour ’ife for Romen course 
(Design Wour ’ife, n.d.) out of personal interest during the pandemic, and 
believed that the ideas could have been even more helpful if sheId learned about 
them earlier in life, so has been looking for places to implement them.

ContextG

The general education program at the university has recently been redesigned 
as a part of several blended interdisciplinary programs. P re4uired course on 
innovation and entrepreneurship had a course learning outcome relating to 
career planning. 1owever, the impression from previous instructors was that the 
outcome needed to be more eNectively met. Ps such the decision was made to 
redesign the career planning unit. 
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Program Design:

The career planning unit was the “nal unit in a semesterzlong course and was 
completed over the last two and half weeks of the semester. The course has 
a blended delivery, so si- hours (F - 5 hours) were inzperson and “ve hours 
(3 - + hour) were delivered online through a synchronous system used at the 
institution. ‘arlier units of the course had students undertake a signi“cant 
project applying design thinking principles, and so the “nal unit and assignment 
was divided into three phases that aligned with this approachG inspiration, 
ideation and implementation. Students were e-pected to complete prezclass work 
that included videos and readings on the topics and some comprehension and 
rexection 4uestions. 8nzclass activities included discussions, smallzgroup work 
and individual writing time. The “nal assignment re4uired the completion of 
a logbook that contained evidence of completion and engagement with the 
prezclass and inzclass activities, as well as a xe-iblezformat entrepreneurial plan 
(e.g.G podcast, poster, report, graphic novel) which was a summary of what was 
learned in each phase. Pctivities were inspired by the following resources that 
other designers may “nd usefulG 

  Design Wour ’ife (Burnett V ‘vans, 5q+0) 

  Taylor Wour ’ife ‘ducator Haterials from Tulane University (Taylor 
Center for Social 8nnovation and Design Thinking., n.d.)

  ~uarterlifeG The Search for Self in ‘arly Pdulthood (Byock, 5q55)

  Rhat 8 Rish 8 Knew Rhen 8 Ras 5q (Seelig, 5q+q)

  Pl 6hurair Woung Thinkers Erogram meF Career ‘-ploration 6ame (Pl 
6hurair Woung Thinkers Erogram, n.d.)

ReflectionG

6iven that this was a re4uired course that is part of a general education program, 
some students were very interested in the topics and engaged deeply with the 
material and rexections, while others approached the assignments just attempting 
to meet the minimum re4uirements. The unit was also the last one of the 
semester, which was problematic given the competing priorities of “nal projects 
and assignments in other classes. 1owever, based on general instructor feedback, 
there was a primarily high engagement in the inzclass activities, although it did 
seem rushed. Rhile the amount of class time was manageable, a recommendation 
to others is to consider ways to break up the material and activities over a broader 
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semester period to allow for more rexection time. 8nstructors were also diNerently 
prepared for the unit. 8n the future, it may be helpful for all of them to complete 
the logbook activities before teaching them to understand how challenging and 
timezconsuming the rexective activities can be. The activities that had students 
create varied versions of future life plans uncovered several students considering 
studying abroad after “nishing their undergraduate programs in the UP‘, so 
there is potential for prototype activities to be an e-tension of this unit in the 
future.

Conclusion

Ps e-pected, levels of engagement in this type of programming varied depending 
on whether participation was voluntary or re4uired, although reasonably high 
levels of interest were seen in both cases. P key theme is that using design thinking 
approaches with international students helped them to e-pand their perspectives 
beyond a singular entry point that could easily be thwarted by a life event like a 
failure to get an acceptance at a chosen institution. Ps such, there is a potential 
programming gap that could be utiliAed for international student recruitment for 
all entry points concerned. 

8f  an  institution  is  looking  to  start  a  program,  the  authors  have  a  few 
recommendations for starting pointsG

  Burnett  V  ‘vans  (5q+0)  is  an  e-cellent  introductory  reading  to 
understand the application of design thinking to career planning. 

  The Taylor Wour ’ife ‘ducator Haterials from Tulane University 
(Taylor Center for Social 8nnovation and Design Thinking., n.d.) 
are very helpful in translating the general ideas of life design for an 
undergraduate audience. 

  The Designing Wour ’ife website also has resources and many diNerent 
paid workshops that helped both authors envision how to use the 
concepts in their teaching. They also list their ongoing workshops for 
1igher ‘ducation professionals looking to implement programs on 
their campuses.  
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Abstract

The realm of academic recruitment is undergoing a profound transformation, 
with admission professionals facing unprecedented challenges as global pressures 
in di.erent regions invuence student and family decisions- This essay adIocates 
for a shift from traditional, topkdown enrollment management to a pragmatic, 
bottomkup approach- Ft explores the importance of wellkconceiIed planning and 
audience understanding to produce successful recruitment marzeting outcomes, 
e-g-, diIerse and engaged enrolled students- jrom marzet research and technology 
utili:ation to messaging, creatiIity, improIement, and retention, this chapter 
delIes into each facet of the international student enrollment Dourney for 
all  studying  abroad entry  points-  Ft  calls  upon institutions  to  embrace  a 
fresh perspectiIe that balances aspirations with realities, ultimately fostering 
enrollment growth grounded in sound marzet research, marzeting approaches, 
and enrollment management practices-

KeywordsM Rigital Earzeting, Fnternational Student Gecruitment, Pnrollment 
Arowth, Strategic Nlanning, Earzet Gesearch, Student Nersonas, Yudience 
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2nderstanding,  Gecruitment  junnel,  Eessaging,  Getention,  Ycademic 
Earzeting, Talent Yc4uisition, Pntry Noints-

Introduction

Fn the eIerkeIolIing landscape of academic recruitment, the Dourney toward 
successful student enrollment becomes an intricate dance between meticulous 
strategy and genuine connection- Ys highlighted by a recent Chronicle of Higher 
Education article, 0F haIe worzed in Ydmissions for ;’ years( it3s more stressful 
than eIer0 )Boeczenstedt, 5’5JL, admissions professionals are increasingly feeling 
the strain- The mounting pressure and weight of often unrealistic recruitment 
targets highlight the need for rekeIaluation of the enrollment management 
approach to international student recruitment-

This chapter o.ers a di.erent perspectiIe, one that is grounded in realistic 
strategy deIelopment and actionable tactics-  Ft  adIocates for a shift from 
topkdown planning, with its grand but often unattainable goals, toward a 
bottomkup approach- This approach is built on pragmatic and achieIable targets 
that alleIiate pressure on admissions teams while simultaneously proIiding an 
improIed enrollment experience for potential students regardless of the entry 
points they access- While each institution has a uni4ue blend of academic and 
administratiIe opportunities and challenges, the results of recruitment planning 
and execution should include sustainable enrollment growth built on solid 
enrollment management and marzeting-

Whether  your  audience  is  domestic  or  international,  traditional,  or 
nonktraditional, high school, undergraduate, or graduate, the zeys to successful 
recruitment marzeting are a wellkconceiIed plan based on a zeen understanding 
of your audience- This chapter mazes a compelling case for why enrollment 
leaders should embrace a bottomkup approach to strategic student recruitment-

We will delIe into each aspect of the enrollment Dourney kk from marzet research 
and creatiIe deIelopment on through retention kk shaping a comprehensiIe and 
Iiable plan for recruitment success- 

Big Picture

9reatiIe thought and perseIerance are needed to identify and moIe prospectiIe 
students and their families through the recruitment funnel- FrrespectiIe of the 
student entry point )high school, undergraduate, graduate, nonktraditional, 
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transfer, Iocational, PSV, etc-L, there are basic elements to which any thoughtful 
recruitment process should adhere-

Market Research: The process of identifying the bestk8t prospects and their 
reasons to belieIe in your o.er-
9onsiderationsM regions, economic indicators, employability

Audience Segmentation: The process of truly understanding your target 
audiences-
9onsiderationsM motiIations, aspirations, cultural nuances, media consumption 
habits )message distribution channelsL

Creative Development: The process of identifying your narratiIe and zey 
messages for recruitment e.orts at di.erent points in the student Dourney-
9onsiderationsM digital platforms, messaging, Iisuals, relatability

Lead Attraction and Nurturing: The process of tazing your target audience 
from prospect to enrolled student-
9onsiderationsM 9GE platforms, audience segmentation, lead magnets, message 
timing )cadenceL, follow up

TrackingM The process of learning what3s worzing and what3s not-
9onsiderationsM tech tools, digital dashboards, analytics szills

RetentionM The process of retaining students through graduation, eIen beyond-
9onsiderationsM Student experience, campus serIices, student support

The combination of szills aIailable to you is critical throughout the entire 
process- The talent you put in place to manage and implement your digital 
recruitment campaigns has eIerything to do with your success- Aetting the 
right talent can be di?cult for international student recruitment o?ces due to 
chronic understa?ng and underkresourcing- OeIertheless, talent is zey- Cften 
institutions seez the support of outside Iendors or agencies as a way of adding 
expertise and bandwidth-

Market Research

The root of successful international student recruitment lies in 8nding the 
right target marzets, understanding them, connecting with them, and e.ectiIely 
managing them oIer time- Ft has to do with the macrok and microkeconomics of 
what driIes student mobility-
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Ft3s well understood that higher education has a long sales cycle- jrom point of 
contact to point of conIersion can easily be /“ months or more for a prospectiIe 
student to become an enrolled one- Fn rare cases, it can be as short as three to 
four months- NrospectiIe international students need to taze time to plan as they 
research, consider, analy:e, 8gure out the 8nancing and Iisa issues, and more-

That long sales cycle means that when you inIest in a recruitment initiatiIe that 
does not pan out, you haIe lost a year, or more, learning that one method worzs 
better than another- Ft tazes time to build relationships with inkcountry resources- 
Earzet research up front will help you aIoid wasted time by producing the 
learnings )consumer insightsL you need to get on the right path faster- Ft will bring 
you the microk and macrokleIel analysis you need to be e.ectiIe- 

 When entering a new global marzet, three baseline 4uestions to aszM

  Fs there a rising youth population”

  Fs there a strong middle class”

  Yre there employment opportunities for returning graduates”

Audience Segmentation

When we talz about audience segmentation … the customi:ation of content by 
region or country or academic interest YOR country'region … what we3re talzing 
about is the language and metaphors, images, and o.ers that resonate- We3re 
talzing about deep consumer insight research that enables marzeting e.orts to 
moIe the needle in a competitiIe marzetplace- Without these insights, colorful 
examples, imagery, phrases, and language can only taze a campaign so far-  

Ys you deIelop approaches to attract and recruit students to your institution, 
carefully consider what they will  8nd relatable and help them maze wise 
decisions- What will capture their attention among the many ads and posts they 
see online” What phrases will resonate with them as they consider their options 
… at each point in the decision process )the marzeting funnelL”

Pssentially, you are trying to 8gure out what will pause their scroll and prompt 
the smart clicz-

Nrospects can only follow up with so many o.ers- Fn the end, they will apply to 
somewhere between " and 5’ institutions- Eost will receiIe J to – acceptance 
letters, sometimes more- What will help them maze a wise decision for their 
situation” Will the content invuence them to apply and then enroll” 
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Too many institutions belieIe their own marzeting and put out generic messaging 
because they thinz the great pool of prospectiIe students will simply 8nd them 
and connect with them- Some faculty and administratiIe leaders still belieIe that 
0marzeting0 is unnecessary )or worseL because their institutions are clearly so 
excellent, students will simply 8nd and select them- Oot so for most institutions-

The truth is that e.ectiIe marzeting is communication with integrity- P.ectiIe 
marzeting helps prospectiIe students maze wise decisions-  

The zey to getting your message to clicz, so to speaz, with your target audience is 
as simple as znowing your audience- Ynd for this, persona deIelopment is your 
way in-

Personas are helpful guides for marketing strategies.

Y  persona  is  a  pro8le  of  an  imaginary  indiIidual  that  encapsulates  the 
demographic and psychographic characteristics of a distinct segment of your 
target audience- Fnstitutions typically haIe a number of personas that represent 
di.erent audiences, often segmented by country, degree leIel, degree type, and 
other demographics- There are personas of existing students and alumni, as well 
as personas of prospectiIe students- Yll are meaningful- Ynd all are useful tools 
for helping proIide clarity and focus to marzeting communications-

Nersonas help you tailor your content- PIerything from website copy and social 
media messages to webinar and lead magnet topics can taze their lead from 
wellkcrafted personas to speaz more directly to the motiIations and concerns 
of the group you3re trying to inform and invuence- This leIel of customi:ation 
mazes the content more releIant and engaging, increasing the lizelihood of 
your audience to taze the desired action- Y persona will identify the social and 
chatkbased platforms used by your Iarious audiences- 

Yn exampleM Uour persona research shows the ideal prospect in your target 
country of Bra:il speazs Pnglish as a second language, is independent, about to 
graduate from high school, is entrepreneurial, adIenturous, prefers Fnstagram 
and WhatsYpp, and is interested in business- Uou use this information to inform 
eIery decision, from image, download o.ers, webinars, and chat groups to engage 
and build rapport-

Ft will be important to distribute your personas to eIery touchpoint in the 
student Dourney at your institution- Rone right, your target audience experience 
will be consistent and not Dust meet student expectations( you will delight them-
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Ynother important pointM you can go deep into the weeds of your personas, 
which can be time consuming and eat into muchkneeded resources- Uou don3t 
haIe to do that to improIe your own marzeting- Cur basic steps outlined below 
will moIe you forward e.ectiIely- Ff you are able to go deeper on your own or 
with the help of some outside marzeting expertise, all the better-

What Should a Persona Include?

Uour personas should begin with essential demographic characteristics- Uou can 
probably 8nd these in the aIerages from your existing enrollment data if you are 
already targeting this audience )or extrapolate about the students you are trying 
to reachL- VinzedFn pro8les can be helpful here as well-

  Yge

  Vocation

  9areer tracz

  Fndustry

  Pducation leIel

  jinancial situation

Ron3t stop there- Ft is also important to examine the psychographic characteristics 
of your target audience- This may be harder to examine and re4uire additional 
4ualitatiIe research with your current students and, importantly, your alumni- 
Uour faculty also represents frontkline experience interacting with your target 
audience- Ysz for their input as well-

7ey characteristics to exploreM

  EotiIations … What is driIing them to maze this maDor life decision”

  jears … What are they trying to aIoid”

  Aoals … What do they want to achieIe”

  Fnvuencers … Whose input do they Ialue”

  9ultural jactors … What habits or desires are invuenced by culture”
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Ro not worry if you cannot 8nd eIery single answer- Ft is Dust important to start 
somewhere- Uour personas will become more complex and data rich oIer time- 
Ys you recruit more students, talz to them, and learn more about the audiences 
you are trying to reach-

Where Should I Begin?

Option 1: Start with who you znow-

PIery day on campus, you probably walz by students who represent the type of 
prospectiIe students you would lize to attract … con8dent, successful, and most 
of all, happy. These are your bestk8t students-

Ysz them how they got here- Why did they choose your institution” Who 
invuenced their decisionkmazing process” Aet detailed- Ysz them to describe the 
scene when they reIiewed the acceptance letter)sL and made the decision- Who 
was with them” What were their other options” Rid they use an agent or apply 
directly” Who did they call to share the news” Rid they post anything on social 
media” Yll of these 4uestions will help you dig a little deeper into the minds of 
your prospectiIe students- FmportantM use openkended 4uestions that will not 
lead your interIiewee to the answers you expect or want- 

Simple example of what OCT to doM XRid you 8nd our website helpful in mazing 
your decision”!

Better alternatiIesM  Start with, XWhat resources did you use when considering 
your options”! jollow with, XRid you use our website”!

Option 2: Build something new

Ff you are seezing to build a new audience that you3Ie neIer attracted before, 
return to your original research that pointed your enrollment team to this marzet 
in the 8rst place- jind outM who are they” where are they” why would they 8nd 
your institution interesting”

Aathering all this information is a bit more challenging since they are not already 
inIolIed with your institution- Uou znow what you need to znow about them, 
and now you need to 8nd a representatiIe sample and answer your marzet 
research 4uestions- Eany institutions seez outside help to be sure they haIe the 
data to support their plans and deIelop an actionable marzeting plan#complete 
with personas-
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Creative Development

Rigital creatiIe deIelopment often inIolIes a digital audit, and always design, 
content, and digital analytics- Pach of these actiIities worzs in tandem to ensure 
you3re marzeting resonates by reaching the right audience, on the right platform, 
in the right way-

Digital AuditM This giIes you an opportunity to reIiew your website from your 
international audience3s perspectiIe, understand how your current social media 
and email strategies are performing in relation to your target audiences, and 
reIiew international web tra?c to gain insight into which of your web pages 
are worzing and which are not- Yn audit does not haIe to be done before eIery 
campaign or recruitment initiatiIe( howeIer, it3s a good idea to conduct this zind 
of audit eIery year or two-

DesignM PIery Iisual should tie bacz to the cultural nuances reIealed through 
your worz on personas and should mirror, to a degree, the prospectiIe students 
who will see the ads, landing pages, digital brochures, etc-

ContentM We adIocate for local language ads and content in many regions around 
the world- There are a Iariety of well documented reasons why, such as mazing 
content accessible to parents who often do not haIe Pnglish language szills- Ynd, 
Dust as with the Iisuals, create copy that speazs directly to the speci8c motiIations 
and aspirations of your target audience-

Digital Analytics: Eeasure and re8ne the success of your marzeting campaigns 
with analytics to support sustainable growth- Ynalytics, considered regularly, 
support continuous improIement e.orts-

Find your voice and present it consistently

Branding is how your institution is perceiIed by others- Uou want it to revect your 
Ialues and oIerall XIoice-! We3re willing to bet your institution3s brand is already 
well established- KoweIer, is it being presented consistently across all channels”

With the growing list of platforms upon which your brand plays and the number 
of people taszed with promoting your institution, it is easy for your brand3s Ioice 
to get lost or diluted- 

9onsistent  branding across  platforms is  Iital  for  ensuring you e.ectiIely 
communicate what your institution stands for and what type of student will 
succeed there- 
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This is where a digital audit can be helpful- This tasz may be delegated to a 
student intern or better, a small team of student interns with di.erent cultural 
baczgrounds- Ff you trust them to haIe good Dudgment and can giIe them a clear 
audit process, their Iiew will be inIaluable and instructiIe to you and your team-

Leverage your social media audience (beyond organic posts)

Students use so many di.erent channels to inIestigate the institutions they are 
interested in- Y basic Aoogle search, Fnstagram, UouTube , TizToz )growingL, 
Snapchat, and eIen jacebooz )fadingL are currently in use today )5’5;L- Uou3ll 
want to taze your brand to those channels you haIe the capacity to leIerage and 
maintain- Ff you cannot maintain your presence on a channel, it is not worth your 
time-

Ues, zeep your brand current and actiIe using organic )freeL posts- KoweIer, that 
will only taze you so far- Ff your goal is to build up your audience using organic 
initiatiIes, then you are at the mercy of your existing followers lizing, sharing, 
commenting, or otherwise interacting with your posts- Eost e.orts will not go 
much further than your existing networz- Uou3ll want a broader reach-

Naid campaigns expand your audience- Naid adIertising giIes you more control 
and better opportunities to gain the zind of audience you truly want, allowing 
you to target age, geography, interests, and more, depending on the platform-

Search and they will -nd you

Ynother powerful way to build your audience online is through search engine 
marzeting-  Vize  social  platforms,  you will  want  to  consider  the  free  and 
payktokplay options- Eost marzeters employ both- This practice has changed 
oIer the years with search marzeting being critical to your success, then waning 
in its power, and then growing powerful again in di.erent ways- Ys arti8cial 
intelligence )YFL grows in popularity and e?ciency, search marzeting is going to 
change again as we moIe forward-

9urrently, the free option is through search engine optimi:ation, which are the 
rules most marzeters follow to improIe their ranzings in search results- SPC 
can inIolIe a range of strategies that include reducing the time needed to load a 
website to regularly publishing zeywordkoptimi:ed blog posts and other content- 
Ft goes deeper than this, but that is the basic starting point-

Signi8cant e.ort is re4uired to create'publish highly speci8c content and build 
baczlinzs to that content- Uou3ll put e.ort into organi:ing your online content 
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into a few zey topic areas )often called pillarsL that are releIant to your audience- 
Building an online audience Iia SPC does not happen oIernight, but it is a 
sustainable way to help grow a loyal audience oIer time-

Be aware, the old days )a decade or more agoL of simply inserting your zeywords 
throughout your website content will not cut it today- Search algorithms are far 
more sophisticated, and your approach to deIeloping, organi:ing, presenting, 
and linzing content will need to be more sophisticated as well- Fn addition, 
arti8cial intelligence methods customi:e search results based on each indiIidual—s 
search habits- While many academic leaders with limited experience in SPC thinz 
of those zeyword e.orts of a decade ago, marzeters understand that SPC is an 
increasingly challenging proposition that re4uires speciali:ed szills-

The paid counterpart to SPC is paid search adIertising or pay per clicz )NN9L- 
Tools such as Aoogle Yds allow you to run ads based on search 4ueries such as 
Xtopkranzing uniIersities! or Xundergraduate enIironmental science programs! 
and help you capture Iisibility and cliczs- Ff you don3t haIe an expert inkhouse, 
you will want to hire one for your team or 8nd outsourced support-

Do not discount userUgenerated content. !se it7 Promote it7

2serkgenerated content )2A9L refers to photos, Iideos, or text that your students 
post about your institution- Because it is created by someone already at your 
institution )or associated with it, such as your faculty, alumni, or parentsL, 
userkgenerated content is one of the best ways to show an authentic side of your 
uniIersity to your audience-

Gesearch done by prominent tech inIestor Eary Eeezer in 5’/– reIealed that 
2A9 featuring a brand generated 1-q& greater engagement )read Iiews and 
sharingL than brandkgenerated content )that is the stu. coming out of your 
marzeting departmentL- Uour tazekaway from this researchM create opportunities 
for your fan base )students, etc-L to share your brand- This is a marzeting 
techni4ue that is low cost but re4uires time inIestment from someone who 
understands marzeting, your student culture, and the channels to be used- jind 
someone able to zeep the marzeting goal front and center as worz with students 
to deIelop the online Iibe- The brand awareness you can build through this e.ort 
mazes it highly Ialuable worz-

Kashtags are a great way to encourage students to post their own content that 
you can then easily 8nd and repost )and tracz% Ylways tracz%L- Ft3s a bit of a slow 
churn in terms of audience building, but it3s an easy and free way to capture 
followers who may not yet be fully in your social media circle- 9aIeatM Ylways asz 
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for permission to rekpublish userkgenerated content in your uniIersity3s digital 
channels- $smartidea $soeasy $free

Uou can also optimi:e your social media management platforms )e-g-, KootsuiteL 
to alert you when any faculty or sta. names or topics related to your institution 
are shared organically- 9ommenting and engaging with those posts will help 
us attract attention to your channels and your institution- Students appreciate 
authentic engagement in their posts, especially when supported by the institution 
itself-

Know which platforms provide the most play for you

Be strategic with where you spend your time by understanding which campaigns 
worz and which do not- There3s no point spinning your wheels on multiple 
platforms when your audience has clearly demonstrated they3d rather see you on 
Snapchat, Tiz Toz, or UouTube- jiguring this out has to do with traczing your 
institution3s engagement leIels and conIersion-

Ys you consider your institutional and departmental goals, znow that some 
channels worz best for longkterm engagement and awareness )TizTozL and 
re4uire regular content management- Cthers may be better at building student 
pipelines and 4uality web tra?c )jacebooz, AoogleL- Therefore, yes, thinz about 
your audience but also consider your goals and resources so you get the most out 
of your channels- Oontraditional students” Uou3ll want to eIaluate VinzedFn-

7eep this  in mind,  high engagement with no conIersion increases  brand 
awareness without meeting reIenue goals- That3s ozay, as long as you haIe other 
initiatiIes that are targeting leads further down the funnel and you are nurturing 
leads and pushing conIersions in other ways- Uour leadership lizely does not 
understand the nuances of what you are traczing- Uou3ll want to simplify all of 
this and taze time to explain the pros and cons of the plan you are putting in place 
)and the results when you haIe themL- Uour ability to tell the marzeting story to 
leadership is an important szill- 

Technology

There are so many tech tools designed to support student recruitment and 
admissions- Slate, Gecruiter, Rynamics, Hen:abar, Kubspot, Earzeto, Salesforce, 
Eailchimp, 9onstant 9ontact, Kootsuite, and of course, Aoogle Ynalytics- 
These  are  only  a  few  of  the  tech  tools  student  enrollment  management 
professionals are leaning into to perform their Dobs- The list goes on much further-
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Fn student recruitment, 9GEs are crucial for zeeping prospectiIe students 
engaged- 7nowing when and where prospectiIe students enter your system )by 
download, email, social, search, etc-L can inform your team about what types of 
information you will want to continue to disseminate- 

Fn addition, you want to nurture your leads all the way through to enrollment- Y 
good 9GE, set up well, is going to help you stay connected beyond graduation- 
Tied to your Student Fnformation System )SFSL, the goal is a full customer 
Dourney experience that helps with recruitment, retention and, subse4uently, all 
important alumni engagement-

Technology is one thing- The people who use it are another- PIen more important 
than the features built into your 9GE is whether or not your team uses them- 
When we talz about technology, we must talz about user adoption-

x Steps to Successful CRM Implementation in an academic setting

/- De-ne who leads and who implementsM Who is in charge of your 
system setup and maintenance” Who are your end users”

5- De-ne  success: What  problems  are  you  hoping  to  solIe”  What 
outcomes are you shooting to achieIe”

J- De-ne most useful analytics: What data are you collecting” Kow will 
you use it” Will it inform important future decisions”

;- De-ne connections to systems: Kow will your 9GE connect with 
your EYN )marzeting automation platformL” jinancial aid system” 
Student information platform”

"- De-ne who has access to what: Who can set up templates” Pnter data” 
Pxport data” Relete data”

1- Clean the eGisting data: Kow will you enter existing data@and what 
data needs to be there” Kow will you ensure that the data are usable”

–- Yet users on board: 9hange is hard- Fs your team ready for this new 
system and motiIated to maze it worz” Which features are a priority for 
them to use so that you are successful”

9learly, we cannot use eIery tool or explain how to optimi:e each tool- jor 
each institution, with di.erent departmental and sta?ng structures and di.erent 
talents on hand, the best options will be di.erent in each case- While there are 
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always consultants teaching Xbest practices,! we znow that there is, in eIery 
institution, Xactual practice-!

Strong and znowledgeable leaders will naIigate the twists and turns )many 
unexpectedL as you deIelop your technology selection and implementation- 
Typically, implementation is far slower than anyone intends at the outset- Cur 
adIiceM pay attention to the human factor at least as much )if not moreL than the 
technology itself- 

Lead Nurturing

Cnce your creatiIe team has translated marzet research insights into e.ectiIe 
messaging tailored to your student personas, these messages worz their way into 
the content distributed and traczed through your 9GE- The process you build 
will nurture your leads from the point of initial awareness to deeper engagement 
and ultimately the decision to apply and then enroll- 

Yetting Started: Content First

Yt the basic leIel, your lead nurturing campaign will proIide prospects with the 
right information at the right time- Ys you connect with your students in person 
and collect data through your website tra?c, lead forms and 9TYs, use these data 
to map your student Dourney for each of your de8ned audience segments-

Ys you eIaluate student Dourneys, consider the many ways you might reach 
students to inform their decisionkmazingM

  Website )site U landing pagesL

  Gecruiting agents'counselors

  Pmail communications

  Social communications )paid U organicL

  Ydmissions sta.

  Gecruitment sta.

  jaculty

  9urrent students



POTGU NCFOTS TC 2S PR29YTFCO J’–

  Ylumni

  Narents of students

  Narents of prospectiIe students

  Auidance counselors

  Student fairs

  Gecruitment platforms

  2niIersity webinars

Waxman, B- )5’5’, EayL- The Student Journey Re-Imagined- Fntead-

Uour website and digital user experience )2&L designers and writers anticipate an 
audience3s desire for information as users maze their decisions- Yt what point in 
the process does a user wonder about cost Is- academic programs” Kow do you 
present that information so that user 4uestions are answered as they arise” 7eep 
in mind, the message is about what they truly want to znow, not about what you 
truly want to tell them- Yn important distinction-

Ylumni pro8les, current student testimonials, campus eIents, and messages from 
faculty and administrators will show rather than tell your prospectiIe students 
how great you are- Thinz Iideo )Some of you thinz 6GL- 

This creatiIe worz translates into digital ads, web page designs, in4uiry forms, 
downloadable content, webinars, email campaigns, etc- 
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Structuring Eour Messaging: MultiUSegment Flows

While  audience  segmenting  can mean a  scramble  of  disparate  teams and 
departments re4uesting oIersight and 8nal approIal of your messaging, you can 
4uiczly and easily build out focused student nurturing vows by establishing set 
topics- Thinz templates and e?ciency across all of your audience segments to 
streamline information gathering and approIal-

Vet us focus on email campaigns with a simpli8ed exampleM 9onsider each email 
in the diagram below as a topic grouping- Uou might deliIer your messages Iia 
di.erent messengers to engage your audience segments-

3mail 1 @ Rean3s message
3mail 2 @ 9urrent student testimonial
3mail J @ Ylumni career story, etc-

Waxman, B- )5’5’, EarchL- Go with the Flow: The How of Nurturing Leads. 
Fntead-

While the exact content of each email topic might di.er for each of your audience 
segments )e-g-, a pro8le of a superstar 9omputer Pngineering alumna mazing 
waIes as a Nroduct Eanager at Fnstagram Is- an Yrchitecture graduate inIolIed 
in designing Yma:on3s new head4uartersL, the general subDect area can remain 
the same, according to your templates-

9hoosing to incorporate onkcampus eIents or news highlights into your email 
vow for each segment )e-g-, a 9PC panel discussion for potential business 
students, an upcoming science expo for your STPE leadsL can also help to 
establish a natural rapport with your leads and proIide a closer looz at the campus 
life experience- 
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Hust because your email vows are segmented doesn3t mean they haIe to stay 
separated- Throughout the student Dourney, these segmented email vows can 
conIerge and diIerge, as there are some topics, such as student housing )Pmail ;L, 
the application process )Pmail "L, or 8nancial aid )Pmail 1L, that will lizely remain 
the same )or largely the sameL across all of your audience segments- 9learly, 
graduate programs will haIe di.erent application processes than undergraduate 
programs, but you get the idea-

jor those readers concerned that students do not read email, data tells us that once 
you haIe captured and engaged a student lead, those interested in your brand 
and your o.er will read your emails- That said, it is true that other channels, 
as discussed elsewhere in this chapter, are powerful connecting points for you- 
Y range of channels must be employed- The audience segmentation approach 
discussed here can be applied to other dissemination channels beyond email 
communications-

A Lead is /ust a Lead (!nless Eou Nurture It)

Yt the end of the day, all of those great student leads you are capturing at 
eIents, fairs, and through your digital marzeting e.orts are of no use without a 
plan to engage and nurture them through to enrollment- With your thoughtful 
lead segmentation in place and highly releIant content tailored to each segment 
and stage of the student Dourney, you will be on your way to an e.ectiIe email 
nurturing campaign that engages students throughout the funnel-

With our messaging strategy laid out for the Iarious stages of interaction with 
our target audience, we are ready to moIe forward by testing which messages are 
worzing@engaging leads and conIerting them to the next step in the process-

AzB Testing

Pmail Y'B testing, also znown as split testing, is the process of sending two 
slightly Iaried Iersions )Iersion Y and Iersion BL of an email to two di.erent 
sample groups of your email list- The email Iersion that receiIes the most open 
and, importantly, Ialuable cliczs )conIersionsL is deemed the Xwinner! and is sent 
to the remainder of your list- The same approach can be applied to any digital 
marzeting initiatiIe )ads, downloadable content, etc-L-

This approach is the best )and simplestL way to optimi:e email marzeting 
campaigns and 4uiczly pinpoint what is worzing and what is not- With email 
marzeting, it is the subDect line that has the most power- Ynother test inIolIes 
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eIaluating whether prospectiIe students clicz more on buttons or linz text- Test 
which color button worzs best- 9onsider whether parents respond to subDect 
lines with emoDis#or should you leaIe that to your student segments”

AiIen that you haIe so many important student segments to consider )domestic 
regional, domestic distant, international by country, nonktraditional, 8rstkyear, 
undergraduate,  graduate,  transfer,  program of interest,  8nancial  capacity, 
ethnicity, 8rst generation, PSV, and moreL, testing can become complicated- Ft3s 
important to haIe this done with a bit of rigor and careful traczing- Taze it one 
step and one audience segment at a time and build your audience insights with 
care-

jirst, focus on one or two student segments that haIe the highest Ialue to your 
institution- ReIelop a clear, documented process and apply it to each audience 
segment as you moIe through your list-

We o.er J simpli8ed steps to get you startedM

/- De-ne what you want to optimiHe: Nerhaps your last open house 
email campaign had fewer registration cliczs than anticipated- Cr maybe 
your newsletter open rates are lagging in your international student 
list- Nerhaps your applicantkfocused webinars are seeing a decline in 
attendance )a common challengeL- Recide which metrics you want 
to optimi:e,  such as  the open rate and number of cliczs-  Recide 
which speci8c data points you want to measure during your test- 
Then, consider which speci8c audience segment you want to test, e-g-, 
students within 5" miles of campus, or you may want to test one 
speci8c approach across all of your lists- We recommend performing 
segmentkspeci8c Y'B tests because you may see Iarying results when 
worzing across lists- jor instance, prospectiIe students may respond 
better to urgencykbased subDect lines than current students-

5- Develop a hypothesis: KaIing a clear hypothesis before starting your 
email experiment can help you stay focused on what you3re testing- Some 
examplesM aL We belieIe that a hero image at the top of the email will 
result in higher clicz rates than an email that starts with text- bL We 
belieIe that a subDect line personali:ed with the student3s 8rst name 
will haIe a higher open rate- Yt the conclusion of your Y'B test, your 
hypothesis may be proIen, disproIed, or inconclusiIe- FmportantM Test 
only one Iariable at a time- 

J- Choose your sample siHe: Kow many subscribers should you send your 
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test emails to” We recommend using the “’'5’ ruleM Send email Y to 
/’V of your list, email B to /’V, and then the winning Iersion goes to 
the remaining “’V of your list- Ft is important to ensure that the samples 
are split randomly to produce an unbiased result-

Tracking and OptimiHation

NerseIerance is zey to your marzeting success-

Cptimi:ation leaders consistently aszM how can we moIe our team toward best 
practice” The realists znow we will achieIe our relatiIe Iersion of Xbest practice! 
znown as Xactual practice-!

Fn our experience, success has eIerything to do with your team )the human 
elementL and their ability to use academic marzeting technology- Uour team3s 
success hinges on internal communication and information sharing- There is 
so much talz of dashboards and 7NFs )zey performance indicatorsL- Rone well, 
dashboards will improIe your full team3s understanding of which factors are 
important to success and where you stand with each of those factors- 

This  information  sharing  helps  your  team  understand  how  their  worz 
contributes to the larger institutional success- Ft helps them maze adDustments to 
their worz, their e.ort, and then witness the results in the shared dashboards that 
demonstrate progress to eIeryone-

Uour goalM 9apture the status of your success factors )7NFsL on a simplektokread 
infographic'dashboard produced and shared weezly or monthly with your full 
team- 7eep eIeryone focused on what is worzing and where to deIote energy to 
improIement e.orts-

Two Levers to Improve Results

Two simple actions you can taze to help improIe your campaign—s performance-

/- Communicate  and  3Gplain  …  Simplify  and  contextuali:e  your 
dashboards so that eIeryone understands what is going on- Share 
easyktokread reports that the team can grasp and use to connect the 
dots between their role and actiIities to your institution3s enrollment 
success- 7NFs that eIeryone understands )presented with contextual 
explanationL will empower your team to contribute ideas and taze 
actions leading to e?ciency and growth-



HFOA V2YO, VPFVT KYBTP, RY6FR V- RF EYGFY, 7GFSKOY BFSTYJ/5

5- Lead scoring  … 2se your data )7NFsL  to identify those prospect 
actiIities that are more lizely to conIert )not Dust giIing points for 
website  IisitsL  and score  them in a  way that  allows your student 
recruitment team to focus their personal outreach to the most Ialuable 
leads-

  There  are  those  prospects  that  are  going  to  apply  with  no 
encouragement … they already loIe you- Yssign them a certain score-

  There are those that are ziczing the tires a bit and are neIer going to 
conIert … a waste of your time- Yssign them a certain score-

  Ynd there are those trying to 8gure out what is best, and your 
institution represents a Iiable option- Fs your lead scoring helping 
your recruitment team focus where they can do the most to boost 
enrollment results” Yssign them a certain score-

Other Marketing Levers

There are other leIers you may be able to pull to maze a di.erence in your 
outcomes-

Spend more money. Eoney will buy you more creatiIe assets )digital ads Iideos, 
media buy, reach, and conIersionsL, more recruitment traIel, more sponsored 
recruitment eIents, more recruiting agent'counselor training and management-

Streamline your admissions process. Geduce barriers to the information 
students truly want- Aet them the information they want faster- Some of this 
will be identi8ed through your digital audit and an admissions process mapping 
exercise-

#ire more sta0. Cr outsource marzeting support to increase lead ac4uisition 
and management-

Invest in better tech. Nut marzeting tech tools in place that will help you better 
manage the sprawling lead nurturing process-

Digital Marketing Case Studies

To put the marzeting principles discussed here into context, we o.er two 
realkworld case studies- These practical examples proIide a clearer understanding 
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and tangible application of the topics we haIe coIered-

Case ,1: !S midUtier public institution with roughly 19@999 students 
(Intead@ 2922)

Fn the case of a midktier public institution in the 2-S-, with a student population 
of roughly /’,’’’, there was a speci8c goal in mindM diIersify the undergraduate 
population-

Fntead conducted international marzet research, leIeraging 4uantitatiIe data 
analysis on internal metrics such as enrollment data and website tra?c as well as 
external economic and other releIant audience data- Through our analysis, we 
pinpointed countries that o.ered signi8cant Ialue and promising return rates for 
the institution-

To further inform the marzeting strategy, we conducted 4ualitatiIe studies, 
including targeted student, alumni, and stazeholder interIiews- These e.orts 
helped de8ne the student personas, proIiding insight into their uni4ue Dourneys, 
invuencers, and zey decisionkmazing moments-

With the institution3s 9GE traczing capabilities con8rmed, Fntead designed 
an ad campaign that encapsulated the institution3s  uni4ue 4ualities-  The 
creatiIe elements ran in an eightkweez digital campaign in 7enya and Pcuador, 
generating 5– million impressions and attracting 1“’ highk4uality leads for the 
institution- Ys benchmarzs for your digital marzeting team, the media buy for 
this twokcountry campaign was W/",’’’ and the aIerage cost per lead was W55-’1-

The Fntead team complemented the digital campaign with a lead nurture email 
strategy- The institution successfully achieIed the goal of diIersifying their 
undergraduate population while enhancing the institution3s brand awareness 
in two new marzets- The institution3s enrollment marzeting team can now 
build on the marzet insights deIeloped, concrete data collected, and the growing 
inkcountry brand awareness-

Case ,2: !S Community College with roughly 1A@999 students (Intead@  
2922)

9onsider the case of a community college boasting a population of /q,’’’ 
students-  The  enrollment  marzeting  team  had  used  traIel  recruitment 
approaches  in  the  past,  but  neIer  Ientured into digital  marzeting-  Their 
proDect goals included testing this approach and learning the digital campaign 
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processes- The Fntead team performed marzet research and identi8ed potential 
opportunities in two new marzets for three speci8c academic programs-

We created a range of customi:ed ads per marzet and launched a /;kweez 
digital campaign in 9olombia and South Yfrica, catering to both Pnglishk 
and Spanishkspeazing audiences, with an exceedingly limited ad budget of Dust 
W/’,’’’-

The result” The campaign generated more than /’ million impressions and 
attracted 5,J1" highk4uality leads- Ys a benchmarz for your marzeting team, 
the aIerage cost per lead for this campaign was W"- We found that Pnglish ads 
performed better in 9olombia than Spanish ads for this particular institution3s 
o.erings- That may not be the case for other institutions with di.erent audience 
demographics and di.erent academic o.erings-

This case illustrates the Ialue of marzet research, strategic messaging, and 
targeted digital  campaigns  that  tap into new marzets  to  attract  a  diIerse 
student population- These strategies can be tailored and applied to meet speci8c 
recruitment goals for students3 entry points to either community college or a 
;kyear institution- 

jor more information, Fntead3s online resource center proIides a searchable 
database of case studies, marzeting counsel, marzeting training webinars, and 
downloadable worzsheetsM www-httpsM''www-intead-com'resourcekcenter

Resources

Boeczenstedt, H- )5’5J, Ypril 5“L- F—Ie worzed in admissions for ;’ years, Ft—s more 
stressful  than  eIer- The  Chronicle  of  Higher  Education. 
httpsM''www-chronicle-com'article'iIekworzedkinkadmissionskfork;’kyearsk
itskmorekstressfulkthankeIer

Vater U EaIrcz- )n-d-L- Fnvuencer marzeting benchmarzsM The statistics you 
need-  httpsM''later-com'resources'report'invuencerkmarzetingkbenchmarzs'

Waxman, B-, U Seziguchi, G- )5’5’, Earch //L- Ao with the vowM The how of 
nurturing leads- Fntead- httpsM''serIices-intead-com'blog'gokwith
kthekvowkthekhowkofknurturingkleads

Waxman,  B-  )5’5’,  Eay  1L-  The  student  Dourney  rekimagined-  Fntead- 
httpsM''serIices-intead-com'blog'thekstudentkDourneykrekimagined

Dkmel-  )n-d-L-  Nublic  relations  icon  concept-  Ydobe  Stocz-  jrom 
httpsM''stocz-adobe-com'images'publickrelationskiconkconceptkprkmediak
relationskmarzetingkpublicityksymbolskIectorkillustration'5qJ1"1/qq
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Fnternational Pducation YdIantage, VV9- )5’55, HuneL- Rigital campaign case 
studyM RiIersifying undergraduate population- httpsM''info-intead-com'

Fnternational  Pducation  YdIantage,  VV9-  )5’55,  EayL- 
Rigital  campaign  case  studyM  Pntering  new  marzets- 
httpsM''info-intead-com'digitalkcampaignkcasekstudykenteringknewkmarzets”
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Chapter 20

Data Visualization for 
International Recruitment
Enhancing Decision-Making in International 
Enrollment Management

Pieter Vermeulen
Senior Director of International Recruitment
University of North Texas, United States

Abstract

This chapter delves into the signizcance of data visuali,ation in international 
student recruitmentw shedding light on ho- it aids in informed decisionkmaying 
and stayeholder engagement ranging from selecting entr. points to student 
lifec.clex The author ebplores various data visuali,ation formatsw including Uar 
graphsw mapsw and taUlesw to conve. compleb information in a clear and accessiUle 
mannerx Dra-ing from authoritative sources such as the 'xSx Department of 
StateEs SNVIS and the Cational (enter for Nducation Statistics )C(NSMw the 
chapter presents realk-orld ebamples to illustrate the po-er of visuali,ing data in 
the contebt of international enrollment managementx

Keywords:  Data  Visuali,ationw  International  Recruitmentw  Informed 
DecisionkHayingw Nnrollment Hanagementw SNVISw C(NSw Oigher Nducationw 
ApenDoorsw qdmissions ReYuirementsw Nntr. Points

Why Visualize Data?

Aver  the  past  decadew  international  student  enrollment  has  Uecome  an 
increasingl. important source of talent and a gro-ing revenue stream for 
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man. 'xSx higher education institutionsx jith thatw there has Ueen a greater 
need  to  conduct  international  recruitment  in  a  deliUeratew  -ellkmanaged 
-a.x International recruitment professionals increasingl. face the challenge of 
’ustif.ing their investment in time and treasure and need to oUtain Uu.kin from 
multiple stayeholders on campus and Ue.ondx That is -here the data come inx 
Oo-everw ’ust providing data does not mean that one‘s audience is -ell informed 
and that the information involved does not provide eYual insightx Oencew 
visuali,ation involves the transformation of data into formats that facilitate its 
interpretationx In essencew visuali,ation aims to help one Fget the picture‘x This 
chapter ebplores a variet. of formats to facilitate the interpretation of rich data 
sources relevant to International Nnrollment Hanagement )INHM in general and 
International Student Recruitment )IRM in particularx

4igure 7x International Students U. State in the 'xSxqx

Source: NCES, 2022

Cotice  in  4igure  7  that  onl.  6  states  )(aliforniaw  Ce-  3oryw  Tebas  and 
HassachusettsM enroll more than 0%w%%% international students eachw amounting 
to 6%9 of all international students in the 'xSxw and that an additional 2 states 
enroll Uet-een J% and 6%w%%% students eachw amounting to an additional 1%9 of 
international students in the 'xSx (olor coding maps and Fcircling‘ sections of 
Uar charts aid the rapid visual interpretation of the datax
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International Enrollment

The most authoritative source of information aUout international students in 
the 'xSx is derived from data oUtained through the 'xSx Department of State‘s 
Student and Nbchange Visitor Information S.stem )SNVISMx The Institute for 
International Nducation )IINM puUlishes these data in the form of an annual report 
called The OpenDoors Report on International Educational Exchangex These data 
are puUlicl. availaUle online at https/55opendoorsdataxorgx

4igure 7 sho-s the SCqPSOAT )picture at one point in timeM of international 
students U. state in the 'xSxqx using a Uar graph and mapx TaUle J provides insight 
into the segmentation of our industr.x The zgure presents ? .ears of data on the 
numUer and percentage of 'xSx Institutions U. level of international enrollmentx

Table 1. Number and Percentage of U.S. Institutions by International 
Enrollment.

Cotice in TaUle 7 that the numUer and percentage of institutions enrolling 
Uet-een ?w%%% and :%%% international students remained remaryaUl. constant 
over the ? .earsw despite ma’or challenges in international student moUilit. during 
that periodx
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IIN‘s annual Open Doors Report on International Educational Exchange provides 
a count of the numUer of international students enrolled at higher education 
institutions across the 'xSx  Kased on this data 4igure Jx presents a comparison 
of the international enrollment trend Uefore and after the (AVID pandemicx

Figure 2. Trend in International Enrollment at U.S. higher education 
institutions.

Cotice in 4igure J thatw -hile international enrollment at more than half of all 
the institutions -as trending up prior to the (AVIDk72 pandemicw onl. ’ust 
over a third of the 'xSx institutions ebperienced international enrollment gro-th 
directl. after the pandemicx Red and green are used to indicate to the human e.e 
the relative si,e of each componentx

qnother  great  source  of  data  for  international  enrollment  managers  is 
the  'xSx  Department  of  Nducation‘s  Cational  (enter  for  Nducation 
Statistics )C(NSMx These data are puUlicl. availaUle and searchaUle through/  
---xncesxedxgov5collegenavigator5

4igure 1 and 4igure 6 present C(NS data related to the ye. international 
enrollment Yuestion/ Fjho gets in -here& (olor coding and la.ered laUeling aid 
in interpreting the compleb data presented in these chartsx
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Figure 3. Admission Requirements by Type of Institution.

Figure 4. International Enrollment by Type of Institution.

Ba.ered laUeling is a techniYue used to highlight particular portions of dense data 
graphics to aid in their interpretationx

The 3Cs

In essencew international recruitment planning is framed U. 1 ye. Yuestions/ 7M 
jhere -ill the students come from )countries of originM& JM jhere -ill the. Ue 
enrolled on campus )colleges and ma’orsM& and 1M qt -hat level -ill the. start 
)classizcationM& These 1 elements inform the choices of outreach channels and 
recruitment approachesx
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Figure 5. International Enrollment in the U.S.A. by Region of Origin.

4igure ?x presents a BACL VINj Uased on J% .ears of IIN ApenDoors data 
on international enrollment numUers and percentages in the 'xSx U. region of 
originx International student moUilit. -orld-ide tends to —uctuate signizcantl. 
over timew so taying a multi.ear perspective is advisedx The BACL VINj format 
utili,es the hori,ontal abis to represent the .ears included in the graphicw as 
man. people are familiar -ith the Ftimekline‘ presentation of trendsx Presenting a 
numeric and percentile vie-w sidekU.kside allo-s .ou to enrich the insight into the 
relative magnitude of the numeric data .ou are presentingx This can Ue further 
enhanced U. consistent color coding that dra-s the e.e to the elements .ou are 
comparing sidekU.ksidex 4igures 0 to 2 illustrate this techniYuex Cotice in 4igure ? 
that the rise and decline of students from the Hiddle Nast )mostl. Saudi qraUiaM 
and the recent strong enrollment gro-th from South qsia )mostl. IndiaM o!set a 
signizcant decline in enrollment from (hinax
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Figure 6. International Enrollment in 
the U.S. by Field of Study.

4igure 0x presents a BACL VINj Uased 
on J% .ears of IIN ApenDoors data on 
international enrollment numUers and 
percentages in the 'xSx U. zeld of stud.x 
Cotice  in  4igure  0  that  Nngineering 
gro-th has reached a plateauw -ith the 
recent  Uoom in  computer  science  “ 
anal.ticsw in -hich students in STNH 
zelds no- ebceed ?%9w the recent decline 
in  Kusiness  ma’orsw  and  the  collapse 
of  enrollment  in  Intensive  Nnglish 
programsx

Figure 7. International Enrollment in 
the U.S. by Classification

4igure Wx presents a BACL VINj Uased 
on J% .ears of IIN Open Doors data on 
international enrollment numUers and 
percentages  in  the  'xSx  U.  academic 
levelx Cotice in 4igure W that the gro-th 
in popularit. of STNH APT is not Ueen 
a recent trendx qdditionall.w notice the 
.earkonk.ear strength of enrollment in 
Uachelor‘s programs/ consistentl. 7 in 1 
of all international students in the 'xSx

4igure 2x presents a comUination of the 1(sw in this casew location )cities in 
(hinaMw interest in STNH programs )collegesMw and undergraduate vsx graduate 
academic start level )classizcationMx Cotice in 4igure 2 ho- enrollments from Tier 
7 citiesw Kei’ing and Shanghai )together a Yuarter of all students from (hina in the 
'xSxM are sye-ed to Lraduate and ConkSTNHx The graphic also reveals higher 
STNH interest in the Can’ingw Oefeiw and juhan corridors and strong interest in 
undergraduate and nonkSTNH )particularl. KusinessM studies in the South (hina 
tricit. region of Luang,houw Shen,henw and Oong 8ongx
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Figure 9. Percentage of Students from China by City, Program and Classification.

Figure 9. Relative Population Size of States in India. Source: Beijing Prepare 
Education, 2022

Deep Dive: India

qs  India  overtayes  (hina  as  the  -orld‘s  largest  and  fastestkgro-ing 
internationall. moUile pool of talentw data related to international students from 
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India provide a great opportunit. to sho-case several forms of data visuali,ationx 
q ye. challenge -ith a massive maryet such as India is deciding ho- much timew 
treasurew and e!ort to invest in student recruitment from this vast suUcontinentx

4igure 2 provides a map of the relative population si,e of the states of India 
compared to that of entire countries around the -orldxCotice in 4igure 2 that 
the population of India ebceeds that of at least 7% ma’or countries of origin of 
international students in the 'xSxw ’ustif.ing the allocation of signizcant time and 
resources to recruiting students from Indiax Cot all maryet intelligence comes in 
the form of numeric datax Bocal maryeting )such as advertisements on the Uacy 
of quto Ricysha-s in IndiaM can reveal much aUout -hich careers and zeld of 
stud. are Ftrendingx‘

Figure 10. Auto Rickshaw Market Research.

4igure 7% illustrates the trends in the zeld of stud. Uased on local advertisingx 
Cotice on 4igure 7%x Oo- man. engineering students -ere interested in a career 
in Telecom Nngineering ’ust 7% .ears agow -h. man. students aspired to Uecome 
Cet-ory Nngineersw and -h. the Kig Data econom. and popularit. of Data 
qnal.tics programs recentl. emergedx

q dilemma in international recruitment relevant to campaigns in man. countries 
spanning a large geographic area is -hether to focus5limit ph.sical outreach to 
capital and Tier 7 cities or to venture further azeld and regularl. visit secondar. 
and even thirdktier citiesx India‘s massive geograph. underlines this challengex
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4igure 77 presents a pie chart sho-ing the percentage of students from India in 
the 'xSx U. region5cit. of origin Uased on data from the 'xSx India Nducation 
4oundation )'SIN4Mx

Figure 11. City/Region of Origin of Students from India in the U.S.A. USIEF, 
2022

Cotice in 4igure 77 that a Yuarter of all students from India in the 'xSx come 
from the states of Telangana )O.deraUadM and qndhra Pradeshw an additional 
6%9 percent from tier 7 citiesw and as much as a third of students come from 
secondar. and thirdktier citiesx

4igure 7J and 4igure 71 dra- on IIN Open Doors data to provide insight into 
Yuestions such as/ qre all students from India in the 'xSx graduate students 
interested in (omputer Science programs&

4igure 7J comUines Uoth a J%k.ear BACL VINj and a recent SCqPSOAT 
sho-ing the rise of undergraduate enrollment”no- J%9 of all students from 
India in the 'xSx
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Figure 12. Students from India in the U.S.A. by Classification.

Figure 13. Students from India enrolled in the U.S.A. by Field of Study.

4igure 71 sho-s -hich zeld of stud. students from India in the 'xSx have enrolled 
over the past J% .earsx Cotice in 4igure 71 thatw relative to Nngineeringw the 
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(omputer Science trend onl. trul. gained momentum less than 7% .ears ago and 
represents )onl.@M q third of the students from India -ere enrolled in the 'xSx 

q comprehensive recruitment strateg. should include outreach to recommenders 
located on campus and in the direct vicinit. of the institutionx qfter allw no 
applicant -ayes up one da. half-a. around the -orld and decides on their o-n 
to move to .our cit. and attend .our institutionx There are al-a.s recommenders 
-ho suggest or conzrm that .our institution should Ue on the applicant‘s 
shortlistx 4or students from Indiaw the Oaunties “ unclesP in the Desi diaspora 
communities located near .our institution are an important source of referralsx

4igure  76  sho-s  ho-  demographic  data  can  Ue  used  to  locate  diaspora 
communitiesx

Figure 14. Demographic Dot Map of the Dallas  - Fort Worth metropolis. 
ARCGIS, 2022

The map sho-n in 4igure 76 -as used to select the locations of informal 
information sessions at co!ee shops to engage diaspora communitiesx
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DiversiPcation

The  recent  do-nturn  in  student  moUilit.  from  (hina  underscores  the 
need to dra- students from di!erent regions and countriesx qdditionall.w a 
comprehensive recruitment strateg. targets students -ith interest in a variet. of 
zelds of stud.x

4igure 7? sho-s interest per zeld of stud. from students around the -orld 
interested in stud.ing aUroadx

Figure 15. U.S. Enrollment vs. Global Interest by Field of Study. IDP Demand 
IQ

In 4igure 7?w notice the underrepresentation of international students in the 
health professions zeld and the overrepresentation of international students in 
the STNH zelds in the 'xSxqx Cote the use of color to dra- the e.e to the 
primar. data )presented in the foregroundw in UlueM relative to the secondar. data 
)presented in the Uacygroundw in gra.Mx

q second aspect of diversit. relates to region and countr. of originx 4igure 70x 
Sho-s a J%k.ear BACL VINj and a SCqPSOAT of international student 
enrollment in the 'xSxqx from the Hiddle Nastx The dominant in—uence of 
students from Saudi qraUia in this region should Ue notedx The enrollment of 
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intensive Nnglish institutes in the 'xSx has Ueen severel. a!ected U. the decline 
in enrollment in Saudi qraUiax qnother Fvolume‘ countr. of origin in the region/ 
Iran faces its o-n challengesx This underlines the need for diversit. -ithin and 
Ue.ond the regionx

Figure 16. Enrollment of Students from The Middle East in the U.S.A.

Figure 17. Enrollment of Students from South America in the U.S.A.

4igure 7W underscores the importance of taying a multi.ear perspective -hen 
presenting data aUout international enrollment trendsx Student moUilit. from 
South qmerica in general and Kra,il in particular has sho-n repeated ups and 
do-ns driven U. economic trendsw scholarship program changesw etcx The graphic 



GICL B'qCw BNIBT OqKTNw DqVID Bx DI HqRIqw 8RISOCq KISTq11%

suggests that (olomUia ma. Ue a regional diversizcation possiUilit. for researchx 
The Ftimeline‘ format lets .ou put recent trends in perspective and emphasi,e the 
staUilit. or volatilit. of the trends .ou are presentingx

Oroprietary Data

Ke.ond puUlic data and data oUtained through ebternal recruitment partnersw 
institutions manage their international enrollment Uased on proprietar. data 
gathered throughout the recruitment and admissions funnel/ from the numUer 
of applicants to admitsw to IkJ% letters issuedw to visas granted to actual students 
enrolledx Proactive .ield management at each step of the funnel prevents costl. 
meltx

4igure 7: sho-s ho- enrollment numUers onl. sometimes yeep pace -ith 
application trendsx K. presenting aggregated data )in this casew U. regionMw .ou can 
avoid presenting proprietar. data at a granular levelw -hich ma. reveal too much 
sensitive informationx

Figure 18. Applications vs. Enrollments from Africa at the University of North 
Texas. Source: data.unt.edu 

Gther Braphics

To concludew this chapter includes four additional ebamples of formats in -hich 
graphic representations of data can support International Recruitment and 
International Nnrollment Hanagementx
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4igure 72 sho-s ho- a colorkcoded taUle can Ue used in planning international 
recruitment campaigns to navigate the pu,,le of academic calendars and puUlic 
holida.s around the -orldx These data are puUlicl. availaUle at 

Figure 19. Academic Calendars and Public Holidays around the World; Source: 
timeanddate.com

Figure 20. International Recruitment Growth Model.
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4igure J% provides a model for ebploring -hich t.pes of resources and staQng 
levels ma. Ue considered as .ou plan to ebpand .our international recruitment 
approaches to increase .our institution‘s international enrollmentx Such a model 
can support .our onkcampus dialog to secure adeYuate funding in proportion to 
.our institution‘s international enrollment goalsx

qIR(/ The qssociation of International Nnrollment Hanagement recentl. 
puUlished OThe Standards for International Nnrollment HanagementPx 4igure 
J7x aims to maye the INH Standards accessiUle to a general audiencex

Figure 21. The IEM Standards.

4inall.w as the international recruitment 
landscape is rapidl. evolvingw a numUer 
of ne- organi,ations are presenting their 
services to higher education institutions 
at  industr.  gatherings  such  as  the 
Cq4Sq and qIR( annual conferencesx 
4igure JJ o!ers a map of F-ho is -ho‘ in 
the emerging NdTech erax

Figure 22. Who is Who at AIRC?
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Abstract

In the current international education discourse, the necessity for a nuanced 
understanding of student mobility and diverse educational entry points is 
imperative. In this chapter, we oUer actionable items in global student mobility 
entry points,  speciScally focusing on the 'nited -tates1  role as  a  premier 
destination  for  over  a  million  international  students.  We  also  share  the 
multifaceted nature of educational pathways, ranging from K2ET to postgraduate 
programs, highlighting the signiScance of alternative entry points such as 
community colleges and intensive Gnglish programs. Zhe narrative underscores 
the importance of reimagining educational strategies to accommodate the 
preferences of Aeneration z students, who are navigating through an MI and 
digiti’ed educational environment. Based on the Mssociation of International 
Gnrollment NanagmentRs national recommendations approach, we strongly 
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advocate actionable strategies for enhancing global mobility, emphasi’ing the 
need for a seamless integration of diverse educational eqperiences to create 
coherent pathways for students. Zhis discourse is pivotal for sta0eholders in the 
state of international education to foster inclusivity, accessibility, and 7eqibility 
in the pursuit of academic and career aspirations.

Keywords: Alobal  student mobility,  educational  pathways,  international 
students, Aeneration z, '.-. education system, entry points

Introduction

International education has been signiScantly transformed by the increasing 
mobility of students across the globe, oUering them a plethora of avenues to 
pursue academic degrees beyond their national borders. Zhe 'nited -tates, as 
a premier destination for over a million international scholars, has emerged as a 
focal point for those see0ing 8uality education across various levels of study. In the 
academic year T(TT2T(Tx, the '.-. welcomed a total of E,(k),Ejj international 
students originating from over TE( diUerent countries across the globe HInstitute 
of International Gducation, T(TxV.

Gntry  points  into  the  '.-.  education system are  manifold,  ranging  from 
secondary education to postgraduate studies, including speciali’ed programs 
li0e intensive Gnglish courses and vocational training. Zhese diverse pathways 
cater to the varied needs and aspirations of international students, enabling 
them to craft personali’ed educational 6ourneys. Zhe Mmerican International 
Pecruitment 5ouncil HT(TxV highlights the importance of recogni’ing these 
entry points, particularly in the post2pandemic era, where the competition for 
attracting international students has intensiSed. Ms institutions vie to increase 
their international student body, understanding the multifaceted proSles of these 
students becomes crucial.

Mchieving a degree in the '.-. encompasses a multifaceted process of credit 
accumulation, which can commence at any stage, location and through various 
modalities across the student lifecycle. Mn increasing number of international 
students are strategically compiling diverse educational eqperiences, thereby 
forging pathways that are not only relevant and cost2eUective but also of 
signiScant value.  Zhe completion of  secondary education,  particularly  at 
boarding schools, mar0s a critical 6uncture, facilitating progression towards 
an associate or bachelor1s degree. Gngaging in two years of academic wor0 
at a community college stands as a pivotal milestone, acting as a bridge to 
the completion of a bachelorRs degree while ensuring the democrati’ation of 
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access to 8uality education. Nastery of the Gnglish language, achieved through 
dedicated language programs, is fundamental in e8uipping students with the 
necessary tools for academic success and broadening their prospects for further 
educational endeavors. Noreover, even transient educational engagements, such 
as participating in study tours or earning training certiScates, serve as valuable 
conduits, potentially navigating students toward the various entry points of '.-. 
higher education.

3irect enrollment in undergraduate and graduate programs at '.-. institutions 
represents a traditional pathway, yet the landscape is much broader. Zhe '.-. 
boasts a rich tapestry of nearly F,((( accredited higher education institutions, 
oUering an unparalleled diversity of academic options H'.-. 3epartment of 
Gducation, T(TTV. 

Zoday1s international students have the option to pic0 from a diverse miq of 
non2credit and credit2earning opportunities, tailoring multiple eqperiences to 
suit their academic and career ob6ectives. Zhey see0 educational paths that oUer 
ease of access, value, relevance, and 7eqibility, covering everything from applying 
and getting admitted to selecting courses, transferring credits, and studying 
abroad HKommers   Bista, T(TE" Nalvauq   Bista, T(TTV. -tudent mobility 
encompasses the movement through diUerent entry and progression stages, not 
6ust arriving in the '.-. Zhis broader perspective not only ac0nowledges the 
compleqity of entry points but also enhances the '.-.1s ability to attract and enroll 
them eUectively.

Ten Entry Points

Luan and colleagues HT(TFV eqamine the changing dynamics of international 
student  mobility  and  the  imperative  to  adapt  international  education 
perspectives to meet the preferences and pathways of Aeneration z, who are 
navigating a digiti’ed and compleq educational setting. Zhey advocate for a 
data2driven and open2minded approach to redeSning educational policies and 
opportunities, highlighting the diverse E( entry points to '.-. undergraduate 
degrees based on insights from global surveys and the MIP5 -pring -ymposium.

Zhe E( entry points serve as valuable and productive platforms for initial 
engagement with prospective students, with the aim of attracting them to 
study in the '.-. -ome of these entry points, such as 'niversity :reshman 
Mdmission H':MV,  are  straightforward and have long been the dominant 
routes, overshadowing other lesser20nown but e8ually eUective ones, such as 
'ZM. Zhese entry points have eqpanded to include university credits earned 
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in2person or online. :urthermore, some entry points that may seem unrelated to 
undergraduate recruitment can indeed be leveraged to attract students to pursue 
a bachelorRs degree in the '.-.

Yevertheless, none of the E( entry points represents a novel invention.? Zhrough 
thorough research in  the  Seld,  the  authors  have  chosen to  present  them 
impartially, ac0nowledging that some have been overloo0ed while others are less 
developed. Mdditionally, there is a need for further wor0 to interconnect these 
entry points in a manner that facilitates the seamless integration of individual 
educational eqperiences.– Without entry points that are hori’ontally or vertically 
integrated, therefore enabling students to navigate and plan their educational 
6ourney easily, students are faced with institutional silos lac0ing clear directional 
signs. Zhe interests of the student should be, and indeed are, at the forefront 
of global student mobility. Zherefore, it is imperative that we develop, eqpand, 
and enhance transitional points for international students and ensure that earned 
academic credits are truly transferable from state to state and nation to nation. 
Zhis will ma0e studentsR educational pathways as e9cient as possible and their 
educational outcomes as e8uitable and meaningful as possible.

Enhancing Equity in Global Education

It is essential to loo0 into the impact of various educational entry points on e8uity 
and global mobility growth, challenging the traditional focus on 'niversity 
:reshman Mdmission H':MV. We need a broader recognition of entry points 
beyond the conventional freshman year, highlighting the beneSts of community 
colleges and other pathways that oUer more accessible and 7eqible options for 
students. Zhese alternatives are essential for students who may not be ready for 
traditional university entry due to various reasons, oUering them a chance to 
pursue higher education in a manner that suits their uni8ue circumstances.

Zhe central 8uestion isQ will these entry points impact e8uity and growth for 
global mobility| -ince the ma6ority of 'niversity :reshman Mdmission H':MV 
ta0es place in the year preceding high school graduation, we are ignoring the fact 
that not all of them are mentally, Snancially, or academically prepared at that 
young age. Zo begin with, educators worldwide should steer students away from 
the sole idea of obtaining a university degree by entering as a freshman. Instead, 
they should counsel students on all available entry points, allowing them to ma0e 
informed choices. 5ommunity colleges, for instance, assist students in achieving 
their desired outcomes through lower tuition, simpler entry re8uirements, small 
classes, and high admission rates to top universities via 'ZM. Zhey epitomi’e the 
Mmerican model of democratic choice and e8ual opportunity. Yon2':M entry 
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points provide valuable opportunities for students to 7ourish later in life or assist 
late bloomers or students with uni8ue learning styles. 

Yon2':M entry points such as community colleges, vocational and technical 
schools, intensive Gnglish language programs, online education, NCC5s, gap 
year programs, and professional certiScation courses oUer diverse and 7eqible 
pathways to higher education, catering to diUerent needs and preparing students 
for university study or direct wor0force entry. Zhese non2':M pathways allow 
students to pursue education at their own pace, cater to their individual learning 
styles, and address Snancial or personal constraints, oUering a more inclusive 
approach to higher education. Zhis could be particularly beneScial for students 
from countries where falling behind could mean missing out on studentsR entire 
educational opportunities, a concept contrary to Mmerican values.

AIRC's National Recommendations

In  Mugust  T(Tx,  MIP5Q  Zhe  Mssociation  of  International  Gnrollment 
Nanagement issued national recommendations advocating for heightened 
awareness and promotion of various entry points. Zhis initiative was spearheaded 
by a wor0ing group composed of eqperts, professionals, and practitioners in 
the Seld, including Jing Luan, 5heryl 3el0 Le Aood, Naria 3ietrich, 3aniel 
4arper, and Nichael -haver HMIP5, T(TFV. Cver a period of two years, MIP5 
integrated feedbac0 from its general membership, government agencies, and peer 
associations. With the belief that a national strategy for global mobility, ta0ing 
into account the complete student lifecycle, their entry points, and the potential 
beneSts this vision could bring to the host nation and humanity as a whole, the 
MIP5 recommendations highlight two crucial areas pertinent to the educational 
6ourney of international students to the '.-Q EV the promotion of the numerous 
and diverse '.-. educational entry points to broaden access to global student and 
social mobility, and TV the facilitation of connections between these entry points 
HMIP5, T(TxV. Ms scholars and practitioners in the Seld, we wholeheartedly 
endorse the following MIP5 T(Tx national recommendationsQ

Recommendation 1
Promote the many and diverse U.S. educational entry points to expand 
access to International Student Mobility.

With entry points spanning K “ ET schools, public and private secondary schools, 
community colleges, as well as undergraduate and graduate institutions of higher 
education, the '.-. educational landscape oUers unparalleled opportunities for 
international students. Zhese entry points include intensive Gnglish and pathway 
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language programs, vocational and business training, short2term study abroad 
and eqchange programs, volunteer, wor0 and cultural programs, an online 
learning. 4owever, many of these entry points are not 0nown or appreciated 
even by international student recruitment professionals. Ms a result, some of these 
opportunities are left out of the promotion of the '.-. as an international student 
destination. 

Increasing 0nowledge of the entry points that are available to international 
students will provide more options for students to begin their '.-. educational 
6ourneys, thereby eqpanding access and increasing program enrollments. Gntry 
points are very often a Srst step in a longer educational avenue that includes other 
educational eqperiences. Increasing awareness and promotion of the number and 
range of entry points can therefore lead to increased enrollments in additional 
educational programs.

Actions:

  Identify and promote model practices that demonstrate the beneSts of 
a wide variety of educational entry points. 

  Zrain those who advise and counsel students about the diversity of 
educational entry points.

  Dromote  multiple  entry  points  to  students,  their  families,  and 
sta0eholders so that they are aware of the robust educational choices 
students have.

  Increase the attractiveness of student educational entry points by 
providing evidence on how the opportunities are an eqcellent value. 

  Mdvocate for improving the processing of student and eqchange visitor 
visas to ma0e entry to and transition between educational opportunities 
as seamless as possible.

  Dromote and conduct training on enrollment management standards 
and best practices that support the features of international student 
mobility.

Mchievement of a '.-. academic degree involves accumulating course credits, a 
process that can start at diverse entry points throughout the student lifecycle. 
Increasingly, international students are ta0ing ownership of their educational 
avenues, combining discrete educational eqperiences to construct what they 
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believe are the most relevant, aUordable, and valuable eqperiences. 5ompleting an 
Gnglish language program is an entry point that can provide a solid foundation 
for educational success.? M summer wor0 or internship eqperience can ignite 
interest in pursuing a professional degree program. Araduating from a secondary 
school can provide an eUective entry point to a two2 or four2year college degree 
eqperience. 5ompleting two years at a community college can be a valuable entry 
point toward a four2year college degree.

Lin0ages between entry points are not currently well articulated or developed 
to beneSt the international studentRs educational avenue. Ideally, discrete 
educational eqperiences should be connected seamlessly together to foster 
continuation toward completion of an educational 6ourney that delivers relevant 
and  valuable  outcomes.  Instead  of  entry  points  that  are  well  integrated 
hori’ontally and vertically so that students can easily map out their educational 
path, students often encounter institutional and programmatic silos without 
clear road signs between them. Zo that end, we must develop, eqpand and improve 
the lin0s between international student entry points, and ma0e earned credentials 
truly portable from state to state and from nation to nation.? Mchieving this 
will help ma0e studentsR educational avenues more e9cient, and their education 
outcomes more meaningful and relevant. 

Recommendation 2

Facilitate connections between entry points to support international 
student mobility.

Actions

  4ighlight models of articulation that lin0 entry points into educational 
pathways to serve as eqamples for institutions and students to emulate.

  Mdvocate for policies and Snancial practices that support international 
studentsR access to funding to support their international educational 
avenues.

  -upport greater portability of international studentsR educational 
credentials and transfer opportunities by adopting the principles of the 
5onvention on the Pecognition of /ualiScations concerning 4igher 
Gducation in the Guropean Pegion @ 'YG-5C. 

  3evelop course articulation databases and assessment practices that 
include the use of life s0ills e8uivalencies and non2standardi’ed aptitude 
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tests.

  3evelop a scorecard for Raccessibility of entry points and outcomesS and 
conduct listening sessions and surveys to monitor improvement

-ta0eholders should actively enhance and streamline the connectivity between 
various educational entry points for international students.  Zhis involves 
reducing and eliminating barriers and bottlenec0s that obstruct e8uitable access 
to student mobility and hinder positive educational outcomes. -ta0eholders 
must focus on developing clear, integrated pathways across institutional and 
programmatic silos, facilitating the transferability of credentials across state and 
international borders. 

:or the stalwart of international education, the outloo0 of the '.-. is dim, 
should the traditional institutional2based and free2mar0et2style operations of the 
past decades continue. 4ighly2ran0ed schools thrive with little eUort to recruit 
international students, while the ma6ority of '.-. universities and colleges are 
left to compete on their own, often against each other, by using their limited 
institutional resources. :urther, international education does not re7ect the 
domestic educational avenues and practices which, if promoted abroad, would 
increase the sources of international students by giving them a greater number 
of entry points with more 7eqible options. -umming up sentiments from the 
Seld, there are fewer educational roads for international students to travel. Mny 
eUorts by students to see0 learning away from their own countries are part of 
global student mobility. Zhe classic adage –Mll Poads Lead to Pome– holds only 
partial signiScance unless we in8uire about the speciSc path each individual has 
ta0en and the mode of transportation chosen. Mll in all, the '.-. needs reform 
in international education that re8uires concerted eUorts among governmental 
agencies, institutions, and sta0eholders.

We emphatically encourage practitioners in the Seld to incorporate and adapt 
these recommendations into their practice. We should all contribute to the 
formulation and implementation of organi’ational action plans for each of the 
two critical areas outlined in MIP51s recommendations.

Gmbar0ing on a 6ourney to study in the '.-. oUers students an opportunity to 
eqplore Mmerica beyond the conSnes of the classroom. Zheir purpose eqtends 
beyond ac8uiring academic tools" they are here to develop essential life s0ills and 
to become socially and emotionally adept and well prepared for a dynamic world 
that they shall face. Zheir 6ourney is a privilege. It has the potential to reshape 
their actions, values, and even their aspirations. :or those providing support along 
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their transformative 6ourney, recogni’ing and facilitating various entry points 
can signiScantly broaden opportunities for both students and institutions. It is 
imperative for everyone to wholeheartedly embrace, support, and promote these 
entry points for the beneSt of all involved.
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