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Praise for this book

Essential  contribution  to  understanding  the  cultural  diversity  in  our 
cosmopolitan world 

Jorge Enrique Gonzalez, Ph.D, the UNESCO Chair on Intercultural Dialogue 
of the National University of Colombia

This  carefully  curated edited volume by Darla  K.  DeardorM and zixuho 
Tatebayashi oMers a timely and invaluable e-ploration of evolving intercultural 
and global competence in our comple-, tensionBridden world. Ay bringing 
together captivating case studies from Llgeria and katin Lmerica, as well as 
pioneering frameworGs for transcultural education and innovative practices in 
virtual and healthcare realms, this booG is an absolute mustBread for scholars, 
practitioners, and students hungry for transformative insights to help them 
reframe their own points of contact and e-change into valuable worldBmaGing 
practices. 

Jieyoung Kong, Ph.D., Lssociate Professor, &raduate Program Coordinator, 
School of zedia W Communication, (estern KentucGy University, USL

Intercultural competence is the need of the global village, STIkk !)  embroiled in 
wars and posturing byH nation states, and this volume sets the research agenda for 
the ne-t decade, and more.

Dharm P S Bhawuk, University of ʻawaiāi at zRnoa, USL
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In an area dominated by Eurocentric perspectives, this collection oMers an 
e-cellent set of studies and essays on intercultural communication competence 
originating from many corners of the global conte-t. DeardorM and Tatebayashi 
bring  their  considerable  e-pertise  to  bear  with  highly  accessible  curated 
contributions by scholarBmembers of the (orld Council on Intercultural and 
&lobal Competence. Their investigations span the important intersections 
of intercultural communication competence, education, health care, human 
resources, and assessment. It provides a useful resource for those who want to see 
where wejve been, where we are, and where we can be going.

Brian H. Spitzberg, Ph.D., Senate Distinguished Professor Emeritus, School of 
Communication, San Diego State UniversityH

L must read for anyone interested in improving communication across cultures 
and a timely addition to our understanding of the comple- nature of identity, 
culture, and human interactions in a constantly changing global Gnowledge 
economy.H

Peter O. Nwosu, Professor of Communication Studies W President, State 
University of New 'orG at Oswego, USL

I fully support the booGjs global perspectives on transformative öourneys and 
reáective cultural e-plorations to help overcome challenges in intercultural 
communication, to promote resilience and to celebrate diversity.

Ildikó Lázár, Lssociate professor, Department of English kanguage Pedagogy, 
E>tv>s kor?nd University, Audapest
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About the Book
Current Perspectives on Intercultural and Global 
Competence

This book represents collective endeavors of experienced scholars, practitioners 
and students from around the world, to enhance and expand knowledge and 
understanding of the critical concept of  intercultural and global competence 
emerging from insightful dialogues and work between members of the World 
Council on Intercultural and Global Competence, a global NGO.

Current Perspectives on Intercultural and Global Competence oyers a compelling 
exploration of the evolving landscape of intercultural and global competence 
through a variet’ of lenses.  This insightful book delves into the complexities of 
navigating the practical implications of getting along together across diyerence 
and similarit’.   With collective contributions from scholars and practitioners 
worldwide, this book presents a diverse arra’ of perspectives from diyerent 
disciplines, contexts, languages, and cultures.  Through rich discussion and 
insights, contributors to this book  invite readers to engage in delving further 
into the complexities of the crucial understanding needed to thrive in toda’zs 
interconnected and ’et often polariFed world. 

Editors

Dr. Darla K. DeardorM  is Pounding Sresident of the World Council on 
Intercultural and Global Competence. Uhe is also the EN(UCO Chair on 
Intercultural Competence at Utellenbosch Eniversit’ AUouth )fricaJ as well as 
appointed facult’ at other universities in /apan, China, the EU and Canada.  
Uhe has worked in the international education 1eld for thirt’ ’ears and  is the 
author4editor of 60 books and over HM other publications including the seminal 
work on intercultural competence, Uage Dandbook of Intercultural Competence 
as well as the open access EN(UCO :anual on Reveloping Intercultural 
CompetenceL Utor’ Circles. Kegularl’ invited to speak around the world, she is 
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working on the intersections of intercultural competence with peacebuilding, 
gender e'ualit’ and climate action. 

ziuhTo bateya,asTi� a /apanese scholar@practitioner, who is enthusiastic 
about intercultural communication and international education. Der roots 
lie  in  /apan,  ’et  she  had  the  privilege  to  explore  outside  the  countr’ 
during her  undergraduate  ’ears,  where  she  discovered the  transformative 
power of cross@cultural experiences. )s a doctoral student in North Carolina 
Utate Eniversit’As (ducational Ss’cholog’ program, her focus centers on the 
development of intercultural competence and fostering enriching learning 
environments. Uhe currentl’ serves as an (xecutive Pellow at the World Council 
on Intercultural and Global Competence.
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Foreword

As an international educator following the scholarship of Darla K. Deardor,b it is 
voth a priyilege and a profound responsivilit" to introduce CPurrent Ierspectiyes 
on Gntercultural and mloval PoMpetencebC Masterfull" coMpiled v" Darla K. 
Deardor, and ziTuho Yateva"ashi. Yhis seMinal collection arriyes at a piyotal 
MoMent in our histor"b echoing the yisionar" insights of Nuyal Hoah ’arari in 
C’oMo DeusbC where he enyisages huManit"-s future as selfEMade gods of planet 
qarth.

’arari challenges us to consider what destinies we shall set for ourselyes and 
which kuests we will undertaxe as we possess the capavilities to rein in faMineb 
plagueb and war. Gt is in this contejt that CPurrent Ierspectiyes on Gntercultural 
and mloval PoMpetenceC vecoMes not 'ust tiMel" vut urgent. Gt proyides the 
—secret sauce—Lthe crucial sxills and understandings needed to Manage and 
utiliTe our godlixe powers responsivl". As we harness these avilitiesb intercultural 
coMpetence ensures that our gloval interactions are Marxed v" eMpath" and 
understanding rather than conJict and alienation.

zartin “uther King Wr.—s profound declaration that ”Fe Must learn to liye 
together as vrothers or perish together as foolsbR resonates deepl" with the Mission 
of this voox. Yhe worx v" Deardor, and Yateva"ashi is a toolxit for nayigating 
a future where gloval cooperation and cultural eMpath" are not optional vut 
essential for suryiyal and prosperit". Yhis voox eMpowers us to forge connections 
that transcend cultural and geographical voundariesb encouraging a collectiye 
approach to solying our interconnected world—s Multifaceted challenges.

Yhe contrivutors to this yoluMe vring diyerse and powerful insights froM 
their ejtensiye research and practice worldwide. OroM ejploring intercultural 
coMpetence at the intersection of diyerse cultural xnowledge to deyeloping sxills 
that adyance gloval goalsb each chapter contrivutes to a holistic understanding of 
our potential as a gloval coMMunit".
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OurtherMoreb this voox-s accessivilit" as an openEaccess puvlication underscores 
our coMMitMent to inclusiyit" and the widespread disseMination of xnowledge. 
Gt inyites readers froM all walxs of life to engage with these ideasb participate in 
this crucial dialogueb and appl" these lessons in yaried contejts.

Gn eMvracing the perspectiyes and tools presented in this vooxb we step closer 
to realiTing ’arari-s yision of Homo Deusb where our future as custodians of 
this planet hinges on our avilit" not onl" to coejist vut to thriye together in 
understanding and respect. CPurrent Ierspectiyes on Gntercultural and mloval 
PoMpetenceC is an indispensavle guide for all who are coMMitted to this 'ourne" 
towards a More ekuitavleb peacefulb and sustainavle world.

G aM ejcited avout this voox—s transforMatiye potential and recoMMend it 
wholeheartedl" to educatorsb polic"Maxersb studentsb and an"one interested in 
the profound worx of vuilding a vetter future for huManit". Yhis is our call to 
action> to learnb reJectb and eMvrace the intercultural coMpetences necessar" for 
us to trul" prosper as the stewards of our world.

Uttam Gaulee, Ph.D.
Irofessor of ’igher qducationb zorgan  tate Sniyersit"
Iresidentb  YAZ  cholars Hetworx?
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Introduction

The Context 

“We must learn to live together as brothers or perish together as fools.” These 
are the words of Martin Luther King Jr which are more prescient now than 
ever.  With planetary devastation and human destruction wrought through wars, 
intercultural and global competence is urgently needed to bridge divides and 
facilitate humans working together to address global challenges that confront 
all of us as humans.  While academics have debated and discussed concepts 
of intercultural and global competence (with the myriad related terminology) 
for over 70 years, much of that discussion has occurred predominantly in the 
Global North, given existing systems of power and even oppression, excluding 
many voices and perspectives.   Given that the one key component necessary 
in this construct is that of seeing from others’ perspectives (Deardor2, A0A0), 
it behooves practitioners and scholars alike to continue to seek out varied 
perspectives.  Ind regardless, in the end, it is about how humans can connect 
and understand each other better.  -ndeed, some may say that it goes beyond 
connection and understanding, to even loving our neighbor, locally and globally 
B to what Martin Luther King Jr saw as living together in  Celoved zommunity 
with each other.  This text, collectively written by both practitioners and scholars 
from around the world, is the result of coming together in community to further 
explore perspectives, recogniUing that there are many perspectives and truths that 
exist.  

The collective  contributors  of  this  volume are  all  members  of  the World 
zouncil  on  -ntercultural  and  Global  zompetence,  a  global  nonproRt 
nonBgovernmental organiUation comprised of dedicated researchers, scholars, 
practitioners, students, and policymakers from all around the globe.  The purpose 
of the World zouncil is to bring all of these constituencies together across 
languages, cultures, disciplines and sectors to learn from and with each other in 
advancing the praxis of intercultural and global competence around the world, 



zEPPSNT VSPOVSzT-…SO 4N -NTSPzELTEPIL IND GL4CIL+ xv

in order to build a better world together.  The World zouncil accomplishes 
these connections primarily through working groups on various topics related 
to intercultural and global competence. Membership in the World zouncil is 
intentionally kept free and accessible to all and at the publishing of this book, 
World zouncil has over j000 in its membership from all over the world with 
less than half being in North Imerica.  Members interact and connect with each 
other through World zouncil’s Workplace, where there are A0q working groups 
in which anyone can engage and contribute. (To —oin the World zouncil, simply 
go to www.iccglobal.org and complete the brief online form to be sent an invite 
link to World zouncil’s Workplace.)

 This book is an ideal illustration of how these connections made through the 
World zouncil working groups can come to fruition for the betterment of us 
all.  Sach of the chapters represent the collaboration of those within working 
groups, learning from and with each other from many places around the world 
through various disciplines and languages. These chapters demonstrate results 
of  intercultural collaboration of practitioners, students, and researchers.  The 
purpose of this book is to share these collaborative learnings with a broader 
audience interested in these key topics so as to further discussions in these areas 
and beyond.  This landmark publication of the World zouncil is intentionally 
published as open access so that all may be part of these continued discussions. 

Book Overview

This  comprehensive  book  is  structured   into  three  sections  with  a  total 
eight chapters that provide deep insights into various aspects of intercultural 
competence development and practice, followed by three appendices which 
o2er practical examples and explorations in speciRc contexts. The Rrst section, 
Pegional Verspectives on -ntercultural  and Global zompetence,  provides 
detailed explorations of intercultural competence development in multiple 
global regions, o2ering insights into the uni"ue challenges, opportunities, and 
assessment methodologies. The three chapters in this section:H-ntercultural 
zompetence at the -ntersection of Suro Imerican and -slamic ways of knowingF 
Ilgeria a zase Otudy,” “Sxploring -ntercultural zompetence and -nterculturality 
in Latin Imerica’s –igher SducationF Zour zase Otudies,” and “The Vractice 
of Issessing -ntercultural zompetence Y I Vreliminary Global Otudy”: 
collectively lay the foundation for a deeper understanding of how diverse regions 
approach and cultivate intercultural competence. They provide a holistic view 
that informs the broader discourse on e2ective strategies and practices for 
navigating cultural diversity.
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The Smerging Verspectives  section, comprising HEnderrepresented …oices in 
-ntercultural zompetence OcholarshipF Sxploratory Inalysis of an Innotated 
Cibliography” and HTranscultural Sducation B I Zramework for Oupporting 
Otudents  to  Develop  zommonalities  in  zultural  zomplexity,H  critically 
examines both intercultural competence research and educational practices. 
The  former  chapter  assesses  the  landscape  of  underrepresented  voices  in 
intercultural research, o2ering an annotated bibliography with 'A‘ entries and 
recommendations for amplifying these voices. Meanwhile, the latter introduces 
a transformative approach aligned with ENSOz4/s A0A' proposal, providing 
educators with a framework for designing transcultural learning in higher 
education.

The third section, Vractice Verspectives, delves into various applications of 
intercultural competence, o2ering practical insights and tips for educators 
and trainers  in  the  Reld.  “…irtual  SxchangesF  Sxperiences  with  3-nvisible 
Issumptions’H  o2ers  key  recommendations  for  e"uitable  NorthBOouth 
partnerships in …irtual SxchangeLz4-L, emphasiUing underrepresented voices 
from the  Oouth.  “Developing -ntercultural  Okills  to  Idvance the  Enited 
Nations’ Oustainable Development Goals (EN’s ODGs)” demonstrates the 
intentional inclusion of intercultural skills  education through global case 
studies,  illustrating their crucial role in addressing challenges outlined by 
the Enited Nations/ Oustainable Development Goals. Meanwhile, “zhallenges 
educators face facilitating intercultural competence in healthcare.” delves into the 
signiRcance of intercultural competence in healthcare, addressing challenges and 
introducing the proRle of an intercultural nurse educator.

The three appendices of the book serve as practical examples or explorations of 
intercultural and global competence development in speciRc contexts. Ippendix 
' thoroughly illustrates two zircle methodologies, the Global -ntercultural 
zircle (G-z), and ENSOz4 Otory zircles, which is featured in the World 
zouncil.   The  G-z  is  a  community  group  addressing  the  challenge  of 
engaging e2ectively with culturally di2erent individuals. G-z employs diverse 
practices,  from group gatherings to storytelling and culinary arts,  aiming 
to enhance intercultural understanding and navigate conMicts constructively.  
ENSOz4 Otory zircles is a structured yet adaptable methodology that has 
been successfully piloted by ENSOz4 in a variety of settings and contexts 
around the world and is used for the purpose of developing and practicing key 
intercultural competencies.  Ippendix A reports on a study in CraUilian higher 
education, investigating how internationaliUation impacts students/ intercultural 
competence.  Esing  a  Mixed  Methods  Sxplanatory  Oe"uential  Otudy,  the 
research provides the Rrst local deRnitions of intercultural competence and 
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interculturality, collectively constructed from participant feedback. Ippendix 
N explores Japan/s integration of intercultural competence with global human 
resources  for  economic ob—ectives.  -t  traces  how the role  of  intercultural 
competence evolved alongside Japan/s international relations, emphasiUing higher 
education/s role and addressing challenges to the development of intercultural 
competence in the Japanese context.

Through this rich exploration of perspectives on intercultural and global 
competence, the reader can grasp the immense complexities and challenges 
inherent in human connection and interaction. Given the current state of 
societies around the world, there is much work yet to do.  The perspectives o2ered 
in this volume are one step toward building a better world together.  





Chapter 1

Intercultural Competence at 
the Intersection of Euro 
American and Islamic Ways of 
Knowing
Algeria a Case Study

Yovana S. Veerasamy, PhD
Stony Brook University, United States of America

Lamia Nemouchi, PhD
De Montfort University, United Kingdom

Hadjer Hammadi, M.A. 
University of Limerick, Ireland

ABSTRACT

Including intercultural competence (ICC) in curriculum is a meaningful step 
towards bridging diherences and en.ancing understanding across culturesx In 
t.is study we e:ploreW E.ic. ICC models are used wit.in .ig.er educational
institutions in t.e Middle Nast and ?ort. Africa (MN?A) regionq Alt.oug.
culturally, et.nically and religiously .eterogeneous, t.e region is predominantly
Islamicx Using zualitative researc. met.ods we collected and analyFed documents
on dominant ICC models used in t.e region and gave special attention to t.e use
of ICC in foreign language training in Algeriax Eestern models of ICC dominate
sc.olars.ip in t.e region, yet Islam, .as its own teac.ings on w.at western
cultures term ICCx Based on our Rndings, we advocate adopting fused models of
ICCx Ousing western ICC models wit. Islamic ICC principles ohers a decolonial
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approac. to include perspectives marginaliFed by western epistemology to re1ect 
cognitive and epistemic 9usticex

Keywords: Algeria, cognitive 9ustice, intercultural competence, Islam, MN?A 
region

INTRODUCTION

2.e Middle Nast and ?ort. Africa (MN?A) region is a geograp.ical location
w.ic. encompasses Middle Nast and ?ort. African countries (HNCD, 0J00)x
2.e region is also known as t.e Arab world or t.e Middle Nast, namely t.e
transcontinental area between Sout.west Asia and ?ort. Africa (Eorld Atlas,
0J00)x 2.e geograp.ic span of MN?A includes PQ individual nation statesW
Algeria, Ba.rain, Ngypt, Iran, Iraz, Israel, 6ordan, Kuwait, Lebanon, Libya,
Morocco, Hman, %alestine, 'atar, Saudi Arabia, Syria, 2unisia, United Arab
Nmirates, and jemen (Eorld Atlas, 0J00)x Also, deRnitions of MN?A countries
vary, as suc., t.e geograp.ical region .as been e:tended to include Muslim
nations suc. as Afg.anistan and %akistan and even Cyprus (Eorld Atlas, 0J00)x
Hn t.e w.ole, t.e MN?A region represents 45 of t.e world;s population w.ere
t.e dominant language spoken is Arabic and at least Q-5 of in.abitants are
Muslims (%ew Center 0JPV)x Israel stands as an e:ception to t.is generality
w.ere Yebrew is t.e dominant language and 6udaism t.e dominant religionx
Ht.er religions from t.e region include various C.ristian denominations
(Zoman Cat.olic, Coptic, Maronite, Hrt.odo:, %rotestant), DruFe, Samaritans,
Mandaeans, jeFidis, Toroastrians (Zogan, 0JJQG EeitF, 0JPV)x Eaves of migrant
workers in t.e 0Pst century .ave added Yinduism and Budd.ism to t.e religious
composition of t.e region (%ew Center, 0JPV)x

N:isting nation states wit.in t.e MN?A region were largely carved by former 
western colonial nation statesx During t.e PQt. and 0Jt. century, dominant 
western Nuropean powers suc. as Britain, Orance and Italy sliced up former 
Islamic Httoman Nmpire territories to create individual nation states based 
on Nuropean notions of state.ood (Zogan, 0JJQ)x In t.e process, Nuropeans 
regrouped diverse et.nic groups  for e:ample Arab, 2urk, AFerbai9anis, %ersian, 
Kurd, Armenian, Berber, Copt, ?awar, TaFas and more  wit. diherent religious 
beliefs and wider  .istorical .eritages under  individual  MN?A nation statesG 
also leaving  t.eir own individual cultural imprints  upon t.is mi:ture of new 
nations (Zogan 0JJQG EeitF, 0JPV)x By nature t.erefore most MN?A countries 
are culturally diverse, and e:ist in a cross…cultural realityx 
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Alt.oug.  a  controversial  construct,  in  western  sc.olars.ip,  intercultural 
communication competence .as been deemed to assist wit. navigating cross… 
cultural realitiesx Deardorh (0JJ4) asserts t.at many terms are used to mean 
cross…cultural competencex 2.e sc.olar uses t.e term intercultural competence 
(ICC)  w.ic.  s.e  deRnes  as  ]t.e  ability  to  communicate  ehectively  and 
appropriately in intercultural situations based on one”s intercultural knowledge, 
skills, and attitudes;; (Deardorh, 0JJ-, px PQ-)x Deardorh (0JJ4) furt.er asserts 
t.at ICC, is a competence t.at can be learned and developed over time and
w.ic. .elps wit. understanding one;s own culturex In t.is study, we use t.e
term intercultural competence (ICC) to denote intercultural communication
competence and cross…cultural competencex E.en looking at t.e MN?A region,
Zaddawi (0JPV) recogniFes t.e importance of ICC in t.e modern world, be it
in t.e conte:t of globaliFation or as a result of geopolitical scu7es or terrorist
activitiesx Speaking of t.e Arab peoples, t.e sc.olar calls for better understanding
of and between t.is diverse group of peoples, namely t.e largest et.nic group
wit.in t.e MN?A regionx

Oinally, lingering ehects of colonialism still persist in t.e region, and in Algeria, 
t.e  largest  and one of  t.e  most  populous  MN?A nations,  t.e  ehects  of
colonialism are particularly evident in t.e education system regardless of its
.istorical penc.ant for Islam (?emouc.i, 0J00G Calafell, 0J0JG Zogan 0JJQ)x
Against suc. a comple: backdrop, Ta.arna (0JJQ) .as called for adopting
innovative approac.es to t.e study of ICC in t.e regionx  In t.is vein, to
understand t.e ICC  space  in  t.e region, it is imperative to identify ICC models
utiliFed to foster intercultural interactions wit.in and wit. t.e regionx Also,
identifying t.e source of  ICC principles w.ic. are embedded wit.in educational
oherings in t.e region is pertinentx Adopting a novel approac. to t.e study
of intercultural competence, we e:ploreW E.ic. ICC models are used wit.in
.ig.er educational institutions in t.e MN?A regionq Do t.ey emanate from
t.e west, from Islam, or from bot.q If from bot., .ow does t.is unfold on t.e
groundq Drawing on e:cluded cultural dynamics w.ic. remain on t.e perip.ery
of western centric academia, t.is study s.ares data to broaden ICC literaturex

LITERATURE REVIEW

According  to  Sastry  and  Zamasubramanian  (0J0J),  intercultural 
communication is dominated by Nuro American perceptionsx  And “uil.erme 
(0JPQ) positions t.e absence of non…western ways of knowing and doing 
in t.e conte:t of global cognitive and epistemic 9usticex Oor Z”boul (0J00) 
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]non…western ways of knowing are not visible in t.e foundational sc.olars.ip of 
/intercultural`communication researc.8 (px‘4)x Eit.in t.e conte:t of western 
cognitive universality,  Arasaratnam ( as cited in Ale:ander et alx, 0JP-) notes t.at 
few privileged non…westerners are ever .eardx Driven by t.e reality t.at e:cluding 
t.e ways of knowing of non…westerners is anat.ema to an academic discipline
w.ic. seeks to include perspectives from world cultures to promote respect and
understanding, t.ere is a call to encourage non…western, non…w.ite& euro…centric
or decolonial approac.es to t.e study of ICC  to include previously e:cluded
perspectives (Dutta, 0J0J)x

In t.e conte:t of globaliFation, Zaddawi (0JPV) states t.at ICC is a vital 
competence in t.e modern worldx  Admitting t.at as an academic discipline 
ICC emerged in t.e US in t.e PQ4Js, proliferated in Nurope in t.e PQQJs, 
Zaddawi states t.at ICC is scarcely ohered in MN?A countries especially from 
t.e perspective of t.e regionx %lacing t.e MN?A region in t.e socio…economic
locality of t.e ]“lobal Sout.8 (Z“S, nxdx), it becomes vital to de…EesterniFe
knowledge production in t.e region and develop frameworks to re1ect its local
cultural conte:t (Ala.med, 0J0J)x  During t.is process, sc.olars w.o advocate
for decolonial or postcolonial approac.es warn against using binary approac.esx
2.ey recommend embracing plurality to re1ect diversity, w.ile keeping in mind
t.e distinct make…up and colonial .istories of t.e region (S.ome, 0JPQ)x

2.e cultural conte:t of MN?A countries is diverse and t.e region is .eavily
in1uenced by Islam due to Saudi Arabia being t.e birt.place of Islamx ?emouc.i
(0J00), points out t.at Islam, .as its own teac.ings on ICCx Islamic principles
of ICC, emanate from t.e 'uran to include concepts of anti… discrimination,
ezuality and .uman dignity (Loi d–Hrientation sur L–Nducation ?ationale,
0JJ , pxPP)x  jet some sc.olars  in t.e region warn against  including ICC
in educational  oherings in fear of imposing ]cultural  violence8 (our own
translation from Arabic) t.roug. ]acculturation8 (our own translation from
Arabic) w.ile propagating ideas from t.e ]“lobal ?ort.;;, especially under t.e
guise of globaliFation (Bouali, 0JJ , px 0-[…0--)x 2o include discourse on ICC
from non…western and non…Nuro perspectives, t.is study looks at intercultural
competence models and principles utiliFed in curricula in t.e MN?A regionG
discusses Islamic principles of ICC and analyFes ICC models utiliFed in Algerian
public education oherings to oher practical conte:tx

RESEARCH METHOD

Ee used combined zualitative researc. designs to collect and analyFe datax Oirst, 
we searc.ed for publicly available documents (Merriam, PQQ G Krippendorh, 
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0JP[)G t.is allowed us to identify dominant ICC models and principles utiliFed 
in MN?A countries in generalx 2.e selected documents for t.is study included 
t.ree doctoral dissertations, 0‘ sc.olarly articles and c.apters on ICC and
education policy documentsx Second, we analyFed ICC models used in t.e
conte:t of Nnglis. language instruction in public .ig.er education institutions
in Algeriax Ee selected Algeria to e:plore dominant ICC models furt.er because
it is t.e largest and most populous country in t.e MN?A region, and it is an
Islamic statex According to jin (0JJ[), a single case study can be used to e:plore
a p.enomenon … .ere ICC models used in Nnglis. language instructionx Nnglis.
instruction provided t.e conte:t for analysis, as ICC models .ave long been
associated wit. foreign&second language instruction (Borguetti, 0JP‘)x Ee coded
t.e data, sorted and arranged t.e codes under t.emes to report our Rndings
(Creswell, 0JP[)x Under t.e Rnal t.eme ICC used in English Instruction we report
on Algeria speciRcally and in detailx Zecurring discussions and rearranging of
our data allowed us to cross…verify our analysis allowing for triangulation and
validationx

Participants

Document analysis covered P[ MN?A countriesW Algeria, Ngypt, Iraz, Israel, 
6ordan, Lebanon, Hman, %alestine, Saudi Arabia, 2unisia, 'atar, United Arab 
Nmirates, jemenx Ee looked at Algeria as a single case studyx

RESULTS

Ee report our Rndings on t.e MN?A region under t.ree t.emes and s.are in 
dept. analysis on Algeriax

ICC in HEIs in the MENA region

According to Alk.arusi (0JP ), ICC is not commonly ohered in academia in 
t.e MN?A region and if it is ohered, .ig.er education institutions (YNIs) rely
on western models of ICCx In .is researc. on intercultural communication, a
discipline t.at .as traditionally been used to teac. ICC in t.e region, t.e sc.olar
notes t.at in recent years Middle Nastern universities .ave started ohering ICC
courses but .as been largely limited to a few institutions suc. asW

Cairo University /in Ngypt`, t.e Arab American University of 
6enin  in  %alestine,  t.e  American  University  of  S.ar9a.,  t.e 
American University in Dubai, Tayed University in United Arab 
Nmirates, King Saud University in Saudi Arabia, 'atar University, 
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Lebanese University, American University of Beirut (AUB), and 
Sana”a University (jemen) (Alk.arusi,0JP , px0)

jet, t.e sc.olar points out t.at YNIs in t.e MN?A region ] teac. world 
culture, culture from a critical perspective, .uman interaction and be.avior, 
communications, and international relations;; (Alk.arusi, 0JP , px[)x 2.ese .ave 
typically been  ]ohered by Cairo University, A.ram Canadian University in 
Ngypt, Sana”a University in jemen, Middle Nast University 6ordan, Al…Iraziya. 
University,  Tayed  University,  and  Bayan  College  in  Hman8  (Alk.arusi, 
0JP ,px[)x Yowever, since 0JP-, t.e Arab American University of 6enin in 
%alestine .as been ohering a master”s degree in literature and intercultural 
communication(Alk.arusi, 0JP )x 

Models of ICC used in the MENA region

Analysis of ICC in t.e region relies on western models, regardless of t.e sc.olar–s 
et.nic backgroundx Oor e:ample, w.en looking at YNIs in Saudi Arabia, Karolak 
and “uta (0JPV) state t.at t.e MN?A nation prefers to adopt American 
models of YNIs and relies on non…Saudi faculty members for instructionx E.en 
e:ploring .ow female students interact wit. professors at one suc. university, 
to assess t.e cultural in1uences on cross…cultural communication between Saudi 
students and foreign professors from t.e students” point of view, t.e sc.olars used 
Yofstede”s (0JJP) Rve…dimensional modelx  In 0JPV, Yarkness looked at sectarian 
con1ict between Kurdis. and Irazi students in Iraz and .is deRnitions and 
e:planations of culture, et.nicity and identity were rooted in western sc.olars.ip, 
namely in t.e work of ZodrigueF et alx (0JPJ)x AnalyFing .ow time is treated 
during meetings as part of organiFational structure in UAN, Kemp (0JPV), relied 
on Yall”s (PQ P) t.eory of time stating t.at monoc.ronicity is associated wit. 
Eestern culture, and polyc.ronicity wit. Arab culturex 

Hn a  zuest  to  understand .ow internationaliFation s.apes  cosmopolitan 
citiFens.ip, jemini (0JP-) looked at internationaliFation as a tool to provide 
yout. wit. ]cosmopolitan capital8 at %alestinian…Arab .ig. sc.ools t.at serve 
minorities in t.e Israeli education systemx In .er study, t.e sc.olar relied 
on western sc.olars.ip to analyFe t.e internationaliFation processx  Using 
Knig.t”s (0JJ-) model s.e concluded t.at internationaliFation as a process, 
w.ic. .elps develop cosmopolitan students, is viewed diherently wit.in t.e
%alestinian…Arab sc.ools understudyG re1ecting  t.e comple: and divided nature
of t.e countryx Similarly, drawing on western concepts, Miettinen et alx (0JP )
used a comparative lens to look at ICC wit.in music teac.er programs at Israeli
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and Oinnis. YNIsx Zelying on western sc.olars.ip from Mac%.erson(0JPJ) and 
Deardorh (0JJ4), t.e sc.olars stated in part t.at t.eir study s.owed ].ow t.e 
e:ecution of teac.ers” intercultural competences and skills mig.t be .ampered if 
t.e students are reluctant to engage in learning t.at goes beyond t.eir cultural or
religious beliefs8 (Miettinen et alx 0JP , px [)x 2.is remains an et.ical zuestion
t.at teac.ers need to consider carefully in order to avoid imposing values on t.eir
learners t.at contradict t.eir cultural values, especially considering t.e power
dimension t.at e:ists between teac.ers and students during t.e teac.ing&learning
processx Oor some participants in t.e study, t.is was ]t.eir Rrst opportunity
to discuss diversity and interculturality in music teac.er education wit. t.eir
colleagues8 (px [)x As suc., participants called for continued discussions to
furt.er address intercultural issues in music teac.er educationx

ICC used in English Instruction 

Analysis of Nnglis. language instruction in t.e region reveals t.at sc.olars.ip 
relies on western models to discuss ICC in programsx Oor e:ample, in 0JP0, Salem 
undertook a doctoral study based on action researc. to look at Nnglis. language 
instruction in Lebanonx Salem addresses action researc., and t.e starting point 
of .er work is western centricx 2.e predominant ICC models relied upon by 
Salem were Byram”s (PQQ‘) and Yolliday et alx”s (0JJ-) modelx Daraise. (0JP ) 
evaluated intercultural competence among undergraduate students enrolled in 
Nnglis. language at jarmouk University in 6ordanG t.e sc.olar relied .eavily on 
western deRnitions of culture and ICC to s.owcase t.at t.e cultural conte:t of 
language matters noting t.at educators remove w.at t.ey perceive as culturally 
inappropriate from Nnglis. te:t booksW

2.e te:tbooks are designed by t.e faculty members (6ordanians) of
t.e Language Center of jarmouk University, w.o are signiRcantly
attempting to delete all cultural aspects w.ic. do not Rt wit.
6ordanian culturex It is assumed t.at t.ese inputs may ahect t.e
students” Nnglis. language as an output (Daraise.,0JP , pxVJ-)x

AnalyFing te:tbooks and curricula,  Yermessi (0JP‘) investigated t.e cultural 
dimension of Nnglis. education in 2unisia including .ow ICC is taug.tx Yis 
analysis relied on western sc.olars.ip, namelyW 6oiner (PQ‘-)G S.eldon (PQ  )G 
t.e ]?ational Standards in Ooreign Language Nducation %ro9ect8 (PQQ4) and
Moran (0JJP)x Concluding on .is investigation of t.e place of culture in Nnglis.
education, Yermessi stated t.atW ]2unisian language policy…makers, do not
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.ave any ideologically…motivated or religiously…driven a priori ob9ections to t.e 
consideration of culture in Nnglis. education8 (0JP‘, px0P‘)x And, t.e aut.or 
states t.at t.ere is  no clear t.eoretical or pedagogical frame of reference for 
teac.ing culture in 2unisian sc.oolsx

In .er doctoral study on Nnglis. language instruction and ICC in  Algeria, 
?emouc.i (0J00) uses Byram”s (PQQ‘&0J0P) model as a starting point for .er 
analysisx Hver t.e years, sc.olars .ave pointed to tensions wit. using western 
based models of ICC in Algeria and in response, ?emouc.i looked at Ijtihad, an 
Islamic concept of ICCx 2aking a critical stance, s.e acknowledges t.e diherent 
and comple: perceptions of ICC in t.e conte:t of  Algeria (encouraging vsx 
resisting ICC) as t.ey e:ist t.roug.out t.e Arabop.one, Orancop.one and 
Anglop.one Algerian literature and concludes t.at t.ere is space for ICC in 
Nnglis. language instruction w.en t.e teac.ing ob9ectives include knowledge, 
skills and attitudes wit. a speciRc focus on _criticality” in order to avoid t.e 
imposition of _Eestern” values on non…western culturesx In ot.er words, if,  for 
e:ample,  learners w.o identify as Arab…Muslim are ezuipped wit. criticality 
(w.ic. is .ig.ly valued in Islam as _I9ti.ad of t.oug.t”) t.ey can evaluate t.eir 
own knowledge, attitudes and values and t.ose t.ey are e:posed to t.roug. 
teac.ing ICC to avoid any imposition of values and to .ave t.e et.ical dimension 
of ICC at t.e centerx It is likely t.at t.e conceptualiFation of _criticality” rezuires 
careful attention and a conte:tualiFed deRnition, t.is .owever, is a  task beyond 
t.e scope of t.is c.apterx

Algeria a case study

Algeria is located in ?ort. Africa and represents one of  t.ree countries of 
t.e Mag.reb regionG Morocco and 2unisia make up t.e ot.er two countries
(deRnitions of t.e Mag.reb also include Libya, Eestern Sa.ara and MauritaniaG
Eorld Atlas, 0J00)x Algeria .as a unizue naturex   Yistorically it .as been
an Islamic leaning nation wit. strong nationalist tendencies (Zogan, 0JJQ)x
?inety…four percent of  its -0 million in.abitants live in t.e ?ort.ern less arid
part of t.e countryx 2.e modern territory of Algeria .as been sub9ect to invasions
by t.e Arabs, t.e Httomans, t.e Zomans and t.e Orenc. (Zogan, 0JJQ)x Arabs
make up ‘V5 of t.e modern Algerian nations w.ile native Berbers or Kabyle
peoples account for 0V5 of t.e population (Zuedy, 0JJV)x Languages spoken in
Algeria include Algerian Arabic known as _Deri9a”G AmaFig. or 2amaFig.t, S.awi,
2ergui, MoFabite namely Berber languages and Orenc.x In t.e 0Pst century,
Nnglis. .as become a fas.ionable language to be learned, largely due to t.e
presence of multinationals in t.e Algerian energy sector (?emouc.i, 0J00)x
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Curricula in Algeria is at a unizue 9uncture in t.e MN?A regionx In PQ40, t.e 
Algerian government engaged in t.e Arabisation of instruction and adopted 
Modern Standard Arabic (language of t.e Yoly 'uran)x More so, in ?ational 
Nducation policy, t.e government .as maintained t.at Algeria is an Islamic 
nation w.ic. respects islamic principlesx Algeria is guided by Islamic principles 
suc. as _tolerance and ijtihad’  (Loi d”Hrientation sur L–Nducation ?ationale, 
0JJ , px PP, our own emp.asis) w.ic. are similar to western ICC principlesx

Ijtihad,   is  an Islamic concept t.at  ?emouc.i  and Byram (fort.coming) 
discuss as a potential ICC element w.ic.  draws from Islamic teac.ingsx Its 
conceptualiFation .ig.lig.tsW

_t.e value of observation ( التأمل, alta”amul), doubting and 
zuestioning legal principles (الظن, al…d.anu) and a strong sense of 
reasoning (العقلنة, al…azlana), as opposed to mere imitation”x It 
draws on religious principles and scientiRc evidence emp.asiFing 
t.e importance of taking action on social issues” (?emouc.i °
Byram,fort.coming)x

Ijtihad of thought as a potential ICC element overlaps in meaning wit. critical 
cultural awareness (?emouc.i ° Byram, fort.coming)x More so, t.e national 
laws in zuestion state t.at Algerian national identity .as been s.aped by Islam 
(?emouc.i, 0J00)x

Language instruction wit.in YNIs is s.aped by t.e national government, and 
Nnglis. language instruction follows national curriculum content, alt.oug. in 
some instances YNIs, compared to elementary and secondary sc.ool education, 
.ave more freedom in setting t.eir own content (?emouc.i, 0J00)x  At t.e 
Master”s level, in t.e curriculum ohered to Nnglis. Language 2eac.ers, students 
are e:pected to develop ICC w.ile learning Nnglis. as a foreign language 
(?emouc.i, 0J00)x jet Assela.…Za.al and Blanc.et (0JJ‘) state t.at in Algeria, 
students are taug.t foreign languages mec.anically and are not e:pected to 
develop  an appreciation for t.e cultural conte:t of t.e languagex 

In fact, Zisager (0JJ4)  posits t.at language and culture are separate, and 
diherent Nnglis.es e:istx  AnalyFing ICC and culture in Nnglis. language 
instruction ?emouc.i (0J00) relied on several western sc.olars  including 
Byram–s (PQQ‘&0J0P) deRnition of ICC and furt.er states  t.atW ]Kramsc. (0JP[) 
argues t.at language gives meaning to cultural products and practices8 (px-P)x 
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Also, of relevance for western foreign languages,  is t.e status of  t.e Orenc. 
language in Algeriax Orenc.  .as foreign language status  in Algerian policy, yet as a 
result of coloniFation,  t.e Orenc. language is prominent  in t.e education system 
and remains  t.e language of instruction for some sub9ects in YNIsx In sum, 
alt.oug. Algerian national education laws  refer to Islamic principles of ICC, 
in practice western Anglo Sa:on  models of ICC dominate Algerian curriculum 
w.en teac.ing Nnglis. as a foreign language and some sub9ects are taug.t in 
Orenc.x 

DISCUSSION AND CONCLUSION

Analysis of ICC in t.e MN?A region, s.ows t.at in most countries western 
models .ave been used to analyFe t.e ICC spacex As suc., Islamic epistemologies 
remain on t.e perip.ery of  ICC in t.e MN?A regionx 2o include voices and ways 
of knowing from diherent cultures and religions, diverse voices w.ic.  re1ect 
local cultural make up, belief systems and ways of knowing  need to be included 
in ICC discoursex In t.e long term, t.is inclusion will  .elp ezualiFe relations 
between peoples and broaden t.e scope of t.e ICC Reldx Also, it .elps legitimiFe 
knowledge from ot.er forms of knowing and recogniFes t.at intercultural is also 
political and colonial (Z”boul, 0J00)x N:istentially, Islamic ontologies of ICC 
.ave been marginaliFed as a result of  power dynamics and colonial .istoryx 2.is 
situation .as given rise to t.e elevation of frameworks from _Eestern” nations and 
culturex As suc., adopting a postcolonial approac. to t.e study of ICC will .elp 
create a mindset w.ic. values local belief systemsx  2.is process .owever rezuires 
un…learning _western” ways of doing (Zoy ° S.aw, 0JP0)x Also  using frameworks 
w.ic. are inclusive of local culture  .elp  promote cognitive ezuality (De Sousa 
Santos 0JP-G 0JP )x 2ransnational  interdisciplinarity approac.es to sc.olars.ip 
especially w.en including Islamic principles of ICC .elps add conte:t to ways 
of learning and understandingx  In t.is conte:t, adopting a ]“lobal Sout.8 
perspective, De Sousa Santos (0JP-), calls for _intercultural translations” and 
raises zuestions about power relations and t.e agency of translators for an 
inclusive acknowledgement of diherent epistemologiesx

In .er study of t.e p.enomenon of ICC models used in Nnglis. language 
instructions, ?emouc.i (0J00)  discusses Islamic principles of ICC and analyFes 
ICC models utiliFed  in  Algerian public YNI oheringsx Alt.oug. Algerian 
laws refer to Islamic principles, in practice western models of analysis and 
implementation of ICC dominate t.e Reld of ICC w.en teac.ing Nnglis. as a 
foreign language in Algerian YNIsx E.at is surprising .ere is t.e fact t.at Algeria 
.as long been a nation w.ic. prides itself on its Islamic .eritage, yet Islamic ICC 
principles remain elusive in practice in Nnglis. instruction at t.e tertiary levelx 
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In Algeria, students are e:posed to Islamic values during secondary education 
and are e:posed to western models of ICC w.en enrolled in Nnglis. instruction 
in YNIsx?emouc.i (0J00), points out t.at Byram”s  ICC model does not aim 
to teac. values w.ic. may contradict Islamic values, instead, s.e posits t.at, 
implementing Byram”s model in Nnglis. teac.ing practices, promotes t.e notion 
t.at t.e _intercultural speaker” can be a middle ground t.at does not rezuire t.e
_acculturation” t.at Bouali (0JJ ) warns againstx

IMPLICATIONS

Based on our Rndings we advocate adopting fused models of intercultural 
competence, namely we call for fusing western ICC models wit. Islamic ICC 
principles to oher a culturally inclusive model of intercultural competence in 
t.e MN?A regionx 2.is fusion will draw on ot.er ways of knowing, but since
western models dominate t.e region, adopting fused models can be a practical
way of including previously e:cluded ways of knowingx 2.is direct call for
including religious epistemologies in ICC models acknowledges t.at ICC models
can follow a bottom up approac. to re1ect cultural inclusivity, but above all it
calls for t.e inclusion of intercultural ways of knowing prevalent in t.e MN?A
region to promote cognitive 9usticex Oor e:ample relying on t.e fundamental
tenets of Bryam”s ICC Model and Islamic I9ti.ad results in a fused model w.ic.
calls forW c.anges in attitude, nurturing critical awareness and critical cultural
awareness and reasoning and adaptingx

Figure 1: Fused Western and Ijtihad ICC Model

2.e use of frameworks w.ic. e:ist outside of w.iteness or western models of
knowing and doing and w.ic.  draw from t.e 'uran and Islamic teac.ings
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can .elp advance t.e implementation, analysis and assessment of  ICC  from 
an alternative perspectivex  jet,  based on t.e diversity of t.e region we s.ould 
remain mindful of linguistic barriers w.en accessing knowledge from an Islamic 
perspectivex In sum, t.e power dimensions of gatekeepers  suc. as translators, 
editors, publis.ers, and more rezuire critical analysis  as we rely on _intercultural 
translations” to access  knowledge ot.erwise we risk perpetuating inezuitiesx Suc. 
an approac. acknowledges t.e comple: cultural nature of t.e region w.ile raising 
a 1ag on  t.e dominance of knowledge by certain players, and epistemologies 
of ICC educationx Hur Rndings also reveal  t.e need for  a  dialogic space 
between teac.er and teac.er…trainees (or students) to e:plore t.e comple:ity and 
sensitivity of intercultural issues to allow all parties to re1ect on and zuestion t.eir 
own intercultural competence to better address et.ical dimensions and power 
dynamics in classroomsx

In a post western colonial era, aspects of western discourse continue to dominate 
education systems and in most MN?A nations, western models of ICC dominate 
sc.olars.ips, a conclusion also reac.ed in e:isting researc. by Z”boul (0J00)x 
2.is study e:amined documents covering P[ out of PQ MN?A countries and 
utiliFed one country for in dept. analysisG as suc. it is limited in scope and is not 
generaliFablex Outure researc. may consider e:tending our frame of analysis to 
cover MN?A and Islamic nations worldwidex Investigating .ow a fused model 
of ICC can promote peace and understanding wit.in t.e region and beyond is 
also in orderx  Lastly, approac.es to including and measuring ICC in educational 
oherings can .elp advance its inclusion in curricula, as suc. we s.ould askW 

Px Yow can we ehectively design curricula to integrate nuanced and fused 
models of ICC in curricula q 

0x E.at are t.e potential beneRts of doing so and .ow can c.allenges be 
addressedq
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Appendi: P

]Les caractôristizues de la nation algôrienne ont ôtô ainsi fa`onnôes par l”Islam 
zui a confôrô au peuple algôrien la dimension fondamen tale de son identitô 8(Loi 
d”Hrientation 0JJ , px PJ)

2.ese guidelines, refer to implementing Islamic teac.ings t.at are e:plained 
brie1y as W

/’` contribuer a promouvoir des comportements permettant W l”intôgra tion 
sociale, l”amôlioration des relations sociales et le renforcement de la co.ôsion 
sociale, et de l”environnement, le renforcement de la famille, du respect db au: 
parents et des valeurs .umanistes prcnôes par l”Islam W tolôrance, gônôrositô, sens 
moral, travail, i9ti.ad dans la pensôex (Loi d”Hrientation 0JJ , px PP)

(?emouc.i, 0J00, px[[)x
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ABSTRACT

Latin  America  is  often  perceived  from  the  outside  as  a  uniform  and 
undi.erentiated entityH woIever, the convergence in the use of the same language 
and the fact that some elements of a common past coincide do not in themselves 
ensure that there is homogeneity of conceptions or IorldvieIsH -n the specikc 
keld of intercultural education, it is assumed that the di.erent SpanishEspea(ing 
countries re)ect this diversity in the processes of wigher Rducation KwROH 



DAFLA ZH DRAFDTFBB, M-YUwT 2A2R0APASw-’z

Accordingly, this paper aims to explore some of the similarities and di.erences 
in the approach to intercultural competence and interculturality in some wR 
institutions, from Argentina, Colombia, Mexico and /eruH Data Iere collected 
through semiEstructured intervieIs Iith program coordinators and kndings 
indicate there is indeed diversity on hoI these concepts are approached bearing 
in mind the programsó oIn objectives and contextual characteristicsH Despite this 
diversity, there is partial consensus Ihen see(ing for a harmonious interaction 
Iith the otherH	

Keywords: Argentina,  Colombia,  wigher  Rducation,  -ntercultural 
Competence, -nterculturality, Latin America, Mexico, /eruH 

INTRODUCTION

-n the keld of  international  and intercultural  education there  are  several 
concepts Ihose deknitions, scope and perspectives possibly overlap and are used 
indistinctly and indiscriminatelyH -n the case of this article, in Latin America, 
some of these concepts have arrived, to be translated into Spanish, from academic 
referents in other parts of the Iorld Ihile only a feI others have originated locallyH 
-n our opinion, there is a lac( of information in Spanish and from Latin America 
on the conceptuali9ation of -ntercultural Competence and -nterculturalityH -n 
this sense and Iith the aim to open neI perspectives that may contribute to a 
better understanding of the Iays in Ihich the notion of these terms is being 
developed in wigher Rducation -nstitutions in this region, this study explores 
hoI some Social Sciences and wumanities programs in Argentina, Colombia, 
Mexico and /eru embrace these concepts Ihile exploring Ihat di.erences and 
similarities existH     

LITERATURE REVIEW 

2his  literature  revieI  stems  from  the  idea  of  exploring  the  concepts  of 
intercultural  competence and interculturality applied in the specikc keld 
of  intercultural“international  education  in  Latin  AmericaH  According  to 
MedinaEL”pe9E/ortillo and Sinnigen K’zz'O the term of preference in the region 
is 1interculturality3 due to its historical status and descriptive characterH -n this 
sense, interculturality deknitions appear to be based on the ac(noIledgement 
of elements from one7s oIn culture and the adoption of neI elements that are 
integrated Ihen interacting Iith other groups KCapella, &''NOH -nterculturality 
is also perceived as the sharing of di.erences KGuerrero Arias, ’zzV, as cited in 
MedinaEL”pe9E/ortillo … Sinnigen, ’zz'O and Iays to promote the relationship 
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and active coexistence among di.erent cultural groups KDe La 2orre ’zzá, as 
cited in MedinaEL”pe9E/ortillo … Sinnigen, ’zz'OH

2he problem Iith this concept is the plurality of meanings and its concrete 
use in politics and education KCorbetta, ’z’&OH Fegarding its contemporary use 
and meaning, 8alsh K’zz'O argues that interculturality is conceived in three 
Iaysé relational, functional, and criticalH 2he krst vieI of interculturality as a 
relational one, refers to the contact and exchange among culturesH Bunctional 
interculturality is focused on recogni9ing cultural di.erences and diversity Iith 
the aim of including di.erent groups through tolerance and dialogueH And the 
focus of critical interculturality is not only on di.erence and diversity as such, 
but by recogni9ing hoI that di.erence has been constructed Iithin a colonial 
frameIor( KGranadosE0eltr5n, ’z&áOH

8ithin the keld of intercultural education, approaches of a dominant narrative 
centered on Rurocentric (noIledge are found in the production, organi9ation 
and distribution of (noIledge KAchinte, ’z&’O, therefore 0oaventura de Sou9a, 
K’z& O emphasi9es the need to give credibility to other epistemologies, and to 
other (noIledgeH 8hen referring to ethnoEeducation, mostly aimed at ethnic 
groups, /qre9 K’zz?O, hoIever, stresses on the opening and reorientation of this 
approach to all socioEcultural groups in order to promote multiple (noIledge 
and reciprocal relationshipsH Castro Su5re9 K’zz'O also suggests the need for 
interdisciplinary team building at educational institutions in order to Ior( Iith 
and from many di.erent ideological tendencies and perspectivesH4

-ntercultural competency refers to the individual s(ills, (noIledge, attributes, 
behavior, and attitudes needed to interact successfully Iith people from di.erent 
cultures KDeardor., ’zzáOH Feferring to the approaches presented above and 
analy9ing them together Iith Deardor.7s K’zzáO deknition, Ie consider that the 
concept of intercultural competence is implicitly present here, even though the 
term interculturality is mentioned throughoutH

As  it  is  observed  there  does  not  seem  to  be  clarity  on  hoI  the  concept 
of intercultural competence is dekned, integrated or di.erentiated from the 
concept of interculturalityH As a result, and bearing into account the researchers7 
context, the ;uestion that drove this study isé woI is intercultural competence 
approached in some Social Sciences and wumanities programs in Argentina, 
Colombia, Mexico and /eruñ
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RESEARCH METHOD 

2his  is  an  empirical  study  and  as  such,  data  presented  here  derive  from 
four intervieIs conducted Iith wigher Rducation program coordinators in 
Argentina, Colombia, Mexico and /eruH 8e used convenience      sampling 
K0ryman,’z&áOH Accordingly, the universityós coordinators intervieIed Iere 
those Iho replied to our invitation to parta(e in this researchH Coincidentally, 
they Iere all females Iith di.erent seniority in the postH 2a(ing into account 
homogeneous sampling KCresIell, ’z&"O, the criteria as to Ihat universities 
select Ias based on being a pre graduate program, in the Social and wuman 
Sciences, belonging to a public university, and explicitly containing the Iordé 
1intercultural3 in its nameH 6evertheless, maximal variation sampling KCresIell, 
’z&"O Ias also alloIed by ta(ing into account either distance or faceEtoEface 
programs located in any of the countryós regionsH Given the )exibility that virtual 
intervieIs grant KLobe et alH, ’z’zO, individual intervieIs using either Meet or 
Yoom, depending on the intervieIeeós preference, Iere arranged during the Ball 
’z’’H

Rthical considerations included giving an informed consent, and promising 
conkdentiality to the participants and the university in ;uestion KWan de 
woonaard, ’zz’OH 0earing into account the potential that using the participantsó 
native language in ;ualitative intervieIing has K8elch … /ie((ari,  ’zzáO, 
intervieIs Iere conducted in Spanish as  a  methodological  considerationH 
Concerning the researchers, they shared the participantsó native language and 
cultureQ nevertheless, being aIare of the ris( of developing myopia KMercer, 
’zzVO,  they Iere all  unac;uainted about the program in ;uestionH 2hus, 
approaching potential candidates Ias reliant on a thorough internet search based 
on the criteria previously describedH

Data Ias analy9ed thematicallyH After iteratively revieIing data, researchers, 
individually, came up Iith a krst categori9ation of codes KSalda+a, ’z’zOH 2hen, 
they discussed the codes that inductively had emerged K2homas, ’zzáO, loo(ed 
for similarities and came up Iith a second category of codesH 2he result Ias a 
set of four themesé Context, Curriculum design, /olicy for interculturality and 
Understanding of conceptsH Bindings are presented folloIing those themesH

FINDINGS

Argentina

Contexté
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2he 0achelor7s Degree in -ntercultural Rducation is a tIo and a half year long 
virtual program K? semestersO, focused on training sta. of the Argentinian 
educational system at all levels and modalities in the intercultural perspectiveH 
2he program belongs to the Department of Social Sciences and Rducation of a 
national public university created in ’z&áH 2he program in itself Ias designed 
in ’z’z and its implementation began in ’z’&, for Ihich it does not yet have 
its krst cohort of graduatesH -ts particularity lies in the fact that it is the krst 
undergraduate degree in public education at the national level that addresses 
the intercultural dimensionH As such, it outlines a general proposal, Ihich is 
transversal to the system and not focused on any subject, language, or region in 
particularH

Curriculum Designé

2he central objective of the program is to train professionals in the education 
system in the intercultural  perspective as  a  crossEcutting paradigm, based 
on the idea that people live in heterogeneous environments and that they 
are simultaneously immersed in institutions and in diverse socioEcommunity 
netIor(s Ihere they are confronted Iith di.erent cultural uses and resourcesH 
2he training see(s to promote aIareness, considering the variety of realities of 
the learners in relation to their living conditions, the promotion of re)ection, the 
revieI of strategies to address the di.erent linguistic and cultural repertoires and 
the revaluation of (noIledge produced in community spacesH

According to participant &, the curriculum focuses on the realities of the local 
Argentinian context, draIing on the experiences of countries in the region Iith 
greater development and experience in intercultural education such as Mexico 
and ColombiaH Some of its basic bibliographical references are, at a regional level, 
the texts of Rlsie Foc(Iell and at national level, those of Gabriela 6ovaro, Ana 
/adaIer, Ana Carolina wecht and Silvina wirschH

As the focus of the 0achelorsó Degree is on the national level and on the general 
intercultural problems faced by all teachers in the country, it does not o.er 
students the opportunity to learn other languages Kneither foreign nor localOH 2he 
lac( of teaching of other local mother tongues has to do Iith the prioriti9ation 
of an inclusive and comprehensive approachH -n Argentina, more than tIenty 
di.erent languages are spo(en in addition to Spanish and none of them is 
hegemonic, so opting for one or more Iould end up excluding othersH  -nstead, 
the program focuses strongly on the issues of multilingualism, the complexity of 
languages in contact and language policiesH
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/olicy for interculturalityé

0ased on the intervieI, the degree is not lin(ed to an explicit institutional policy 
of interculturality, but responds to a concern of the university to generate and 
develop a space in this keld, based on the contributions of AnthropologyH  -n 
addition, the institution promotes research projects in the area and Ior(s in 
coordination Iith the 2eacher 2raining -nstitutesH

/articipant & emphasi9es that the degree has a national orientationH Compared to 
other existing training in the intercultural dimension o.ered in provincial areas 
and oriented to specikc populations and“or languages, she stresses that Ihat is 
interesting and innovative about this proposal lies in its outreach to all Ior(ers 
in the education system, and not only to those Iho Ior( in intercultural schoolsH

-nterculturality is addressed from a rightsEbased approach and is considered 
a fundamental human and educational rightH Diverse linguistic and cultural 
repertoires coexist in the classroomH Rach subject is crossed by multiple variables 
that interact in social relations, often re)ecting ine;uality situationsH 2he 
recognition of one7s oIn diversity is a right that contributes to improving ;uality 
of lifeH

Understanding of conceptsé

-ntervieIee  &  establishes  a  clear  di.erence  betIeen  the  concepts  of 
-nterculturality and -ntercultural CompetenceH Rmphasi9ing that the structuring 
axis of the program is the intercultural perspective from a rightsEbased approachH 
-nterculturality is considered as a fundamental human right and as a structural 
phenomenon, Ihich must be approached structurallyH Rach personós life is a 
netIor( of heterogeneous elements that is lin(ed to other e;ually heterogeneous 
lives,  immersed  at  the  same  time  in  institutions  and  communitiesH  2he 
intercultural perspective see(s to highlight these processes and relationshipsH 
Brom this point of vieI, it constitutes a concept that is cross sectional in 
society and the education systemH According to the intervieIee, the notion of 
competence implies the ac;uisition by a person of certain abilities to perform 
in a keldH 2he concept of intercultural competence Iould respond to a more 
instrumental, functional, and individualEoriented visionH She clarikes that she 
is not against the competencyEbased approach, but she believes that a more 
structural approach to interculturality is neededH

Colombia

Contexté
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As a pioneer in its area, the program chosen for this analysis is the 0achelor7s 
Degree in Rthnoeducation and -nterculturality, from the Baculty of Rducation, 
at a public university in ColombiaH After several denominations in the past KeH gH 
Rthnoeducation and Social SciencesO, the current one, Iith an explicit focus on 
-nterculturality, began four years ago, and its krst alumni are expected to graduate 
in the krst semester of ’z’"H

2he territory Ihere  this  University  is  located borders  Wene9uela  and the 
Caribbean SeaH -t is also the native territory of kve indigenous peoples KZogui, 
Arhuaco, 8iIa, Zan(uamos, and 8ayuuOH 2he diversity of its population is 
also re)ected in the student body as it is composed of people from almost all of 
these ethnic groupsH Additionally, it is the eighth department in Colombia Iith 
the largest AfroEdescendant populationH 2his region has received migrants from 
the Middle Rast, Wene9uela, and victims of forced displacement and BAFC R/ 
guerrilla exEcombatants Iho live today, after the /eace Agreement of ’z&á, in the 
2erritorial Space for 2raining and Feincorporation of /ondoresH

Curriculum Designé

2his  Esemester program Ias designed through Ior( groups Iith representatives 
of the Great 8ayuu 6ation, of the AfroEdescendant people, Iith former guerrilla 
combatants, and, in addition, Iith graduates of the same degree Iho saI the need 
to ma(e explicit the emphasis on -nterculturality in the programH

2he program bases are found, according to the intervieIee, in ¿otherEepistemes¿ 
and in consonance Iith its objectivesé graduating alumni Iho are aIare of 
and value ancestral (noIledge and customs, share their education Iith the 
communities and ¿dynami9e their life projects¿H 2hus, the student body lives a 
process of selfErecognition, learning the principles of otherness to relate to others 
from respect and di.erential approachesH

Tbserving the experience made by alumni under former denominations of 
the program, it is expected that the krst graduates of the degree under the 
-nterculturality approach Iill be mainly involved in projects related to the border, 
migration, the environment, social responsibility, higher education, research, 
ethnoEeducational centers and ethnoEdevelopment plans, among othersH

Fegarding languages, it Ias mentioned that the program o.ers four levels, 
reading courses, conversational club and Ior(shops in the 8ayuunai(i languageH 
Mastery of 8ayuunai(i is valid to meet the re;uirement of a second language 
Kalong Iith SpanishO, and the possibility of studying a third KRnglishO is also 
o.eredH 
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/olicy of -nterculturalityé

2his program stems from the assumption of Colombia as a multiEethnic and 
multicultural country and from the need to guarantee the survival of its ethnic 
peopleH -t is based on the University7s active participation and social responsibility 
to the progress and IellEbeing of its communities in the ¿matrix of territory, body, 
and memory¿H

According to  participant ’, its intercultural policy is intrinsic to the being 
and doing of the programH 2he collective aim is to preserve the (noIledge, 
the 1otherEepistemes3, the territorial and contextual vieI that communities 
possessé through its dialogues K1Iord circles3O Iith, for example, indigenous 
and AfroEColombian groups Iith Ihom these concepts are articulated in their 
dayEtoEday Ior( and lifeH

During the intervieI, emphasis Ias repeatedly placed on the relevance of 
¿interculturality in action" and on hoI crucial it is for them to ¿go to the territory¿ 
and bring it into the classroomH 2hese inclusive practices are described as social, 
community, and ancestralH -nterculturality lives ¿Iithin the university¿ in the 
diversity of the people it is composed of and Iith Ihom its oIn education and 
narratives are builtH

Understanding of conceptsé

8ithin the program, they are still discussing the possible di.erences betIeen 
the concepts of intercultural competence and -nterculturalityH -nterculturality 
is the ¿reIriting process¿ that starts from selfErecognition and otherness and 
occurs in practice in ¿encounters and disagreements¿ Iithin the systemH Similarly, 
intercultural competence refers to ¿being relevant to the territory¿ and the ability 
to share Iith others, starting from one7s (noIledge, Iithout losing oneselfH 2he 
competence manifests itself in everyday life by recogni9ing oneself and others and 
knding similarities and di.erencesH

2he concept of KdeOcoloni9ation is also mentioned, krstly, in relation to the ¿badly 
told¿ story Ie have received and to those ¿oInE(noIledges¿ that Iere tried to be 
erasedH Secondly, Iith respect to the human body itself and to the communities7 
¿otherEaesthetics3H -n this regard, being able to shoI unashamedly their nose, 
their hair, for exampleQ is also perceived as an intercultural competenceH 2his 
process, Ihich has re;uired e.ort, is developed Iith practice, in the relationship 
Iith othersH
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8e knd here the program7s intention to ;uestion these facts, enabling the ¿oIn 
narratives¿ to ¿Ieave history¿ from the people and ta(ing care of languages as an 
ancestral treasureH

Mexico

Contexté

2he 0HAH program is namedé Development and -ntercultural Management and 
it Ias created in ’z&&H After a feasibility and contextual analysis, Central Mexico 
resulted as an eligible location for the establishment of this program given its 
very strong multicultural context as it is a city, Ihere migrants and laborers 
transit regularly due to its location andEor the heavy presence of multinational 
companiesH 

2his constant migratory )oI is re)ected on the diversity of the studentsó 
enrolled in this programH 2hus, the student body belongs to 6orthern and 
Southern regions in Mexico, as Iell as to the countryós capital cityH woIever, this 
diversity, ac(noIledged as a distinctive characteristic of the program, does not 
entail students from ethnic communitiesH 2hey are Ielcome to enroll and the 
intervieIee had remembrance of a student from an ethnic community previously 
enrolled, notIithstanding, their presence in the program is not evidentH

Curriculum designé

2he 0HAHós length is á semesters and it aims to train professionals to respond to 
specikc problems of Mexican societyH 2hrough the interdisciplinary formation of 
the curriculum Iith subjects such as anthropology, education, sociology and even 
psychology, it intends for students to grasp (noIledge that can be translated into 
proposals and programs of intercultural development deriving from three areas 
of expertiseé intercultural social mediation, management of cultural heritage, and 
science, technology and cultureH 

As part of the curriculum, it is mandatory to ta(e a language throughout the 
careerH During freshman level students opt for a foreign languageQ be it Rnglish 
or BrenchH 8hile during their second and third year, they can decide on a foreign 
andEor a native language such as Ttomi or 6ahuatlH 2he graduate prokle is diverse 
and it entails incorporation to public as Iell as private sectorsH As such, graduates 
have joined civil organi9ations, governmental o_ces in areas related to gender 
e;uality and LG02íJ communities, teaching positions Ihile some others have 
pursued postgraduate studiesH 
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/olicy for interculturalityé

/articipant  N  ac(noIledges  an  institutional  document  containing  the 
educational model Ihich guides the curriculumós intercultural positioningH 
Such document indicates an approach to interculturality that goes beyond the 
relationship betIeen cultures and delves further into a more critical, more 
transformative vieI of the social domainH -n alignment Iith this, it is stated that 
the educational model has as core valuesé openness to diversity, )exibility and 
inclusionH  

Associated Iith constructivist vieIs, it is recogni9ed that the collaborative 
construction of learning that ta(es place in the classroom is more poIerfulH 
Although the programós focus is not openly stated as a decoloni9ing one, as part of 
the curriculum, authors referred to Iereé Catherine 8alsh, 0oaventura de Sousa 
and Gunther Diet9Q researchers (noIn for their empoIering and emancipatory 
studies in the keld. 6otIithstanding, this program is di.erentiated from those 
o.ered at -ntercultural Universities in Mexico targeted to educate and prepare 
indigenous students to return to their communities and Ior( toIards a social 
transformation of their territorial spaceH

Concerning the stance ta(en toIards intercultural competence, the need to 
explicitly  approach it  from a  global  perspective  is  assertedH  -n this  sense, 
participant N claimed this global vision is not neI and it is implicitly present 
in the program Ihen topics such as discrimination and racism, for example, are 
coveredH 6evertheless, it should be made an explicit objective of the programH 
Supporting this, there are local or regional matters that are tac(led Iithin 
the program, but similarly students should be aIare of a global perspectiveH 
Feinforcing this attempt to integrate this international component and as part 
of the comprehensive evaluation the 0HAH is undergoing, it is the initiative to 
establish lin(s Iith international universities to internationali9e the programH

 Understanding of conceptsé

8hen as(ed about the concepts of interculturality and intercultural competence 
a  di.erence  Ias  ac(noIledgedH  -ntrinsically  related,  interculturality  is 
understood as a focus Ihilst intercultural competence is the means to achieve itH 
Zey s(ills to achieve the latter concept areé the possibility of dialogue and con)ict 
resolutionH AlloIing a dialogical construction and managing con)ict are central 
to the social exchange Iith othersH -n this sense, dialogue, openness, learning 
and transformation are Ihat, according to the intervieIee, dekne intercultural 
competenceH 
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6evertheless,  an  important  argument  regarding  the  use  of  the  Iord 
1intercultural3 Ias madeH -t Ias claimed its meaning Ias undervalued and 
attached li(e a last name to every program that existed Iithout deepening into 
its meaning more profoundlyH 2his calls for re)ection toIards the use or abuse of 
the Iord intercultural from a discourse stanceH 

Peru

Contexté

2he undergraduate -ntercultural Rcotourism program belongs to a /eruvian 
intercultural national university located in the Andean and Ama9onian region of 
/eruH -t Ias created Nz years ago as a professional school attached to a traditional 
national universityH -ts political purposes of regionali9ation Iere considered, 
along Iith tIo other professional schools, as justikcation and foundation for the 
creation of the neI 6ational -ntercultural University in ’z&zH -n ’z&' it o.ered 
its krst admission examH 2his program is currently under the process of curricular 
restructuring by an organi9ing commission of the Ministry of RducationH As part 
of this, its name is being reconsidered for one that does not include the Iord 
1intercultural3H 

Curriculum Designé

2a(ing advantage of the geographical location and biodiversity of the area 
through the implementation of health and professional education services, 
among othersQ this programós objectives and purposes address regionali9ation and 
decentrali9ation policies for the AndeanEAma9onian communitiesH As a result, 
this promotes economic dynamics, such as tourismH

2he program o.ers di.erent admission modalitiesH 2he extraordinary modality 
aimed at students from native origin, o.ers each year "z vacanciesH  &z of 
these places are reserved and subsidi9ed for students from AndeanEAma9onian 
communities Iith the purpose of encouraging their participationH 2he admission 
exam di.ers from the ordinary one in that it is partly conducted in the applicant7s 
native language and ;uestions are adapted to their oIn contextH 2he native 
language is restricted to the admission exam, as the courses are given in Spanish 
during the 0HAH According to the intervieIee, it is not possible to o.er native 
language courses or bilingual courses, because the Ministry of Rducation has 
established that the teacher must have an academic degreeH woIever, tIo 
native language courses have been implemented since this semesteré Andean and 
Ama9onian, but from a historical perspectiveH 
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/olicy for interculturality

/articipant " expressed they had 1an intercultural program3 in its name and 
content, but not in its regulations and actions, as the courses could not be o.ered 
bilingually, neither could they hire teachers from indigenous communities, nor 
o.er classes in indigenous languages, in addition to the fact that the teaching sta. 
had not received any intercultural training Ihich Ias very limiting for themH 2he 
prokle of a graduate student of a traditional program university and that of an 
intercultural university is di.erent because students at intercultural universities 
are not only provided Iith professional ;ualikcations, but are also promoted 
through education, cultural identity and interculturalityH -n this regard, the 
traditional graduate student could result in being an ecologist, ecotourism project 
consultant, managerH 2his is a di.erent prokle to that of a student from the 
AndeanEAma9onian communities, Iho after completion is expected to return to 
their communities and Ior( thereH

2he universityós perspective regarding its intercultural policies for the coming 
years is to elaborate a proposal adjusted to the curriculumós reality and the 
studentsó proklesH Bor this reason, a year ago they started meeting Iith other 
national intercultural universities to promote exchange programs and lobby 
a joint re;uest to the Ministry of Rducation for a neI regulation, Ihich 
Iould also include bilingual classes, the teaching of Andean and Ama9onian 
languages and the ;ualikcation of teachers in subjects such as methodology and 
intercultural aIarenessH 2hey also Iish to promote exchanges Iith traditional 
and intercultural universities at national and international levelH 

Understanding of Conceptsé

2he term intercultural competence is described by participant " as the action 
of ¿setting something above something or someone else¿ in order to achieve a 
goalH 2his concept, according to the intervieIee, is part of globali9ation and is 
a term that does not have much meaning for themH -nterculturality, hoIever, is 
understood as respect for the individual7s Iay of life and the practice of their roles 
in a globali9ed IorldH -t is also understood as the promotion of one7s oIn cultural 
identity and its interaction Iith others, fostering social inclusion and respect for 
the otherH

-t Ias also mentioned that in some cases the term interculturality is abused in 
the university context among the students from the cities and have the possibility 
to knance themselves their studies, so they demand free education, computerós 
donation, subsidy of the university cafeteria and free accommodation, just 



CUFFR62 /RFS/RC2-WRS T6 -62RFCUL2UFAL A6D GLT0AL: N&

because they are studying in an intercultural universityH 2here have been cases 
Ihere the university has refused to give these facilities and services to students not 
belonging to an indigenous community and as a result, they have bad mouthed 
about the institution claiming they have been discriminated againstH 

DISCUSSION AND CONCLUSIONS

Feturning to the research ;uestion that frames the present study, Ie observe 
in the four programs a trait of similarityé the consideration of intercultural 
competence as a set of s(ills to be developed, as a means to an endH Depending 
on the program and university, these s(ills are focused more on the individual 
or on the interactional levelH Bor instance, the Colombian case emphasi9es 
the ability of sharing Iith others Iithout losing oneself Ihile the Mexican 
program stresses collaborative construction of learningH Although not rejecting 
the idea of competence, the Argentinian program does not consider it aligned 
Iith the interculturality rightsEbased approach to Ihich they adhere toH /eru7s 
program, the only one of the four taught in an intercultural university, considers 
intercultural competence as part of globali9ation and the asymmetry of relations 
that it creates, and as such this concept does not kt for the purposes of this 
programH

2he decolonial perspective of interculturality is clearly perceived, krstly in the 
case of Colombia and, to a much lesser extent, in the case of /eruH Alongside the 
critical vision, there is a transformative vision, Iithout necessarily representing a 
contradiction, latent throughout the programsH 2hey do not adopt a position of 
rejection, but see( to achieve a common goalé to educate citi9ens Iith a vision 
for living in a globali9ed Iorld, contributing to the construction of a more 
democratic and e;uitable societyH	

Another interesting knding Ias the claim made by the Mexican intervieIee 
about the abuse of the Iord 1intercultural3, Ihich resonated Iith the example 
provided by the /eruvian coordinator about nonEethnic students demanding 
concessions just by belonging to an 1intercultural3 universityH  2his raises 
aIareness for the building of a much more critical understanding of the termH 
Tne that transcends a superkcial conception of it as a merely rhetorical or 
politically correct formulation for one that is transformative and goes beyond the 
limits of recognition and inclusionH 

8ith the exception of the Argentinian program, it is observed an intention 
of integrating a global perspective in the students7 formation processH 2here is 
Iillingness to internationali9e the programs and to extend the scope of their 
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relationships through collaboration, engagement and exchange initiatives Iith 
other wigher Rducation institutionsH 2here is also recognition about the need 
to prepare students to interact and evolve in a larger Iorld, beyond their oIn 
community or region, see(ing mutual enrichmentH

0ased on our research, Ie reali9ed that Ie have a diverse panorama in Ihich 
di.erent local contexts contribute to the Ihole regionós diversityH Accordingly, 
Ie ac(noIledge Latin America is not a homogeneous bloc(, but a compound 
mosaic, built Iith many pieces combined to achieve a purposeH Considering the 
perspective of MedinaEL”pe9E/ortillo and Sinnigen K’zz'O, Ihere it explains that 
in the United States there is a consensus on the usage of the term -ntercultural 
Competence Ihilst in Latin America, contrastingly, there is a preference for 
the use of the concept interculturalityH Brom the development of this study, Ie 
can conclude that on the one hand, it Ias di_cult knding literature specikcally 
addressing intercultural competence in Latin AmericaH Tn the other, among 
the intervieIsó data collected, interculturality Ias the concept most fre;uently 
employedH 2he participants refrained from explicitly using the term competence 
and preferred referring to s(ills and abilitiesH Tn that basis, Ie ;uestion Ihether it 
is relevant to separate the conceptsé interculturality and intercultural competence 
Iithin the Latin American region or Ihether it may be Iorth exploring a 
more nuanced approachQ one Ihich contemplates global perspectives Ihile 
being more representative, uni;ue, and applicable to the diverse range of local 
contexts found in the regionH Despite the appreciation of a diverse mosaic, 
a bloc( representation Iould be necessary to be ta(en more into account in 
the international arena, Ihere Latin America could have a stronger presenceH 
2his entails greater organi9ation and cooperation betIeen communities and wR 
institutions inside and outside the region Iith the knal purpose of achieving solid 
recognitionH

LIMITATIONS     

8e ac(noIledge that this Ias a smallEscale study, Ihich did not aim to generali9e 
its kndingsH 6evertheless, Ie recogni9e that collecting data on a larger scale 
Iould be of benekt to better understand hoI the concepts ofé intercultural 
competence and interculturality, are used in several programs and countriesH 
0earing in mind the di.erences that exist betIeen public and private universities, 
a further study could see( to gather data from private universitiesQ a section that 
Ie had not explored and that could contribute to a more rounded understanding 
of these terms Iithin the Latin American contextH Another area that Iarrants 
further investigation is collecting data from students as insiders of programs Iith 
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an intercultural focus as to explore their perspectives on the impact of these 
programs in their lifeH 
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ABSTRACT

While there are numerous methods for assessing intercultural competencies, it is 
important to know why  and how practitioners of global learning are conducting 
the assessments. The goals of this preliminary global study are to explore the 
trends and practices of intercultural competence assessment in all regions of 
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the world and establish a foundation for conducting this global mapping again 
in the future. A total of 227 responses were gathered using a survey o1ered in 
nine languages with 9q 5uestions, and both 5ualitative and 5uantitative analyses 
were conducted. Most of the respondents were in higher education, and %78 
of respondents assess intercultural competence. Over 0;8 use mixed methods 
to assess and we compiled their 5uantitative tools and 5ualitative methods. 
Respondents shared how intercultural competence is de:ned( the purposes and 
reasons for assessing( and the barriers to conducting assessments. Individuals 
seeking resources for assessments could refer to the common assessment methods 
from respondents( stakeholders could refer to barriers mentioned by respondents 
to make improvements( and scholars could refer to our suggestions on how to 
improve this study in the future.

Keywords) Assessment Methods, Assessment Tools, Educational Outcomes, 
Global Learning, Intercultural Competence Assessment, Global Learning

INTRODUCTION

The assessment of Intercultural Competencies zICC- is essential for practitioners 
of global learning as it sheds light on the skills, knowledge, and attitudes that 
individuals need to develop to be engaged global citiHens. Our study aimed to 
highlight these practices around the world, exploring the culturally nuanced 
and complex nature of our shared assessment work and the panorama of 
possibilities when engaging in the practice of assessing intercultural competence 
development. Furthermore, as we set out on this task we believed that the role 
of developing ICC is best supported by a wellJgrounded yet Kexible assessment 
practice. Our goal is now to highlight assessment trends we discovered around 
the world and guide readers to think deeply and with greater acuity about how to 
adapt their practice to best support the competency development of intercultural 
professionals globally. 

There is no one way to do assessment as it is a process speci:c to the institution 
and organiHation and the course or program being measured. Zowever, learning 
from others about the intricacies of assessment practices is a valuable and 
useful exercise. Much of the assessment conducted around the globe focuses 
on methods developed in Western cultures( in order to diversify that prevailing 
perspective we chose to engage colleagues from outside of North America and 
Europe to highlight voices from those outside of the West and learn from their 
expertise. In order to reach this goal, we circulated our survey globally through 
a variety of networks and in nine di1erent languages) English, French, German, 
Yapanese, Mandarin, Persian, Portuguese, Spanish, and Turkish. As stated in the 
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title of this chapter, this is a preliminary study of these practices and we feel we 
have uncovered some clear patterns that can guide readers toward initiating or 
even re:ning their current practice.

LITERATURE REVIEW 

Intercultural Competence Assessments

Assessment is an integral part of the educational process in higher education 
and one that is, at times, fraught with uncertainty, anxiety, and a fair amount 
of trepidation. This is understandable since there are over 9’; assessment 
tools and counting zDeardor1, 2;2;-, all with varying goals and ob”ectives 
and  purporting to measure intercultural competence and all its facets.  Many 
de:nitions of intercultural competence exist but for the purpose of this study, 
it is de:ned as the 6the ability to communicate e1ectively and appropriately 
in intercultural situations based on one&s intercultural knowledge, skills and 
attitudesQ zDeardor1,  2;;'-.  Zence,  dimensions of  ICC assessed usually 
include intercultural knowledge, skills ze.g., communication-, and attitudes ze.g., 
intercultural attitudes- zDeardor1, 2;;’-.

Intercultural  Competence  is  a  complex  construct,  and the  assessment  of 
intercultural competence is an even more daunting task complicated by the 
myriad of assessment tools currently available. Zowever, many bene:ts of 
assessing intercultural competence have been recorded in empirical studies. It 
can help recruit or select ”ob candidates if they possess the desired traits ze.g., 
negotiation- related to ICC that employers value ze.g., Stevens et al., 2;9’-, track 
students& or trainees& progress regarding ac5uiring or improving their ICCJrelated 
knowledge and skills ze.g., Allen, 2;22-, and evaluate and develop ICC training 
programs ze.g., Ang et al., 2;;7-.

The process of assessment is an important undertaking to the individual, the 
program, and the organiHation in order to achieve the best results and to help 
learners develop their intercultural competence zDeardor1, 2;;q, 2;2;-. Prior 
to embarking on the assessment selection process, practitioners should ideally 
review several considerations such as the purpose of the assessment, the target 
audience, what outcomes are being assessed, and which assessment tool or 
method is best and why zFantini, 2;;q-. Once these 5uestions are answered, 
learning ob”ectives can be developed using frameworks such as Deardor1&s 
process model of intercultural competence zDeardor1 2;9%, 2;2;- or the 
AAC–U VALUE rubrics zRhodes, 2;9;-. ICC assessment methods have evolved 
as ICC research expands. 
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While many 5uantitative assessment tools exist, an important function and 
consideration is the de:nition of the construct and its theoretical meaning 
it proposes to measure zRichter et al, 2;23-. In the study by Richter et al 
z2;23-, the authors conducted a systematic review of '0 assessment instruments 
supplemented with a survey of experts to evaluate assessment tools and key 
aspects of the construct itself. Their :ndings indicate a lack of theoretical 
grounding in the assessment itself or it proposes a narrow view of the construct 
and its subdomains. Practitioners are also recommended to select instruments 
that are valid, reliable and appropriate for the purpose it aims to measure, 
such as the Behavioural Assessment Scale for Intercultural Communication, the 
CrossJCultural Adaptability Inventory, the Cultural Intelligence Scale, and the 
Intercultural Development Inventory to name a few zSchnabel et al, 2;9%-. 

éualitative methods can provide more elaborated responses and highlight the 
developmental processes which help assess and understand the complex nature 
of ICC learning outcomes. In Luo and Chan&s z2;22- systematic review of 3’ 
5ualitative studies on ICC assessment from 2;;7 to 2;29, written reKection 
is the most commonly adopted method, and ICC was mostly assessed by the 
written mode ze.g., written reKections, essays, written responses to 5uestion 
prompts, reports- and verbal mode ze.g., interviews, discussions-, followed 
by the performative mode ze.g., lived experiences, student actions in natural 
interactions-.

While scholars  disagree on any one type of tool  to use,  they do agree on 
the  need  to  use  a  multimethod,  multiJperspective  mix  of  formative  and 
summative assessments with intentional ob”ectives and a longitudinal approach 
that encompasses the learners/ development over time zFantini, 2;;q( Deardor1, 
2;;q, 2;9%, 2;2;( Blair, 2;97-. In future iterations of this research, we encourage 
scholars to look at how well works cited in these literature reviews are applied 
globally because they may have been biased to the US or Western Europe.

RESEARCH METHOD 

In  this  collaborative  work,  World  Council  on  Intercultural  and  Global 
Competence zWCIGC- ‘ Intercultural Competence Assessment Working 
Group members volunteered to contribute in ways such as research design, 
translation, distribution of survey, and data analysis. Figure 9 below shows the 
process of how this research was conducted.
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Figure 9. Flow Chart of Research Process

We began generating ideas at a monthly working group meeting in September 
of 2;22, where members of the working group discussed ideas and volunteered 
to contribute to di1erent stages of this research. Then, two members zSari and 
Sabet- created a draft survey for data collection, and it was shared with all 
working group members to view and discuss before :naliHing the survey. After 
feedback on the draft was gathered, the editors of this chapter zChu, DeBellis, and 
Cartwright- established a :nal version in English, which consists of 9q 5uestions 
zsee Appendix 9-. As this is a preliminary study, we purposely devised items that 
could easily be 5uanti:ed or coded. Our goal was to set a precedent that could be 
built upon by future researchers .

In an attempt to conduct a global mapping of ICC assessment practices which 
is inclusive of di1erent regions, the survey was translated into nine languages 
by the following contributors of this research) French zTang-, German zRokos-, 
Yapanese zTang-, Mandarin zChu-, Persian zSabet-, Portuguese zPaHini-, Spanish 
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zDeBellis-, and Turkish zEsra-. Then, the surveys were backJtranslated into 
English by di1erent contributors zChu, CruH, Zansel, Yos?, Pelka, Tang, and 
Takahashi-. The editors of this chapter con:rmed the backJtranslations matched 
the contents of the :naliHed version, and then the surveys were created in Google 
Forms and Microsoft Forms. They were distributed widely for six weeks through 
global networks that included, but were not limited to, members of the WCIGC, 
NAFSA zthe North American International Education Association-, SIETAR 
zthe Society for Intercultural Education, training, – research-, The Forum for 
Study Abroad, WISE zWorkshop on Intercultural Skills Enhancement-, etc.

A group of volunteers translated the responses into English and compiled them 
into a Google spreadsheet. It was shared with di1erent scholars around the 
world for analysis( a person for 5uantitative analysis z4han- running descriptive 
statistics in Excel( a person for 5ualitative analysis zPu- coding openJended 
responses with Nvivo( a person for triangulation zTang-( and a person for graphic 
representation zCruH-. The primary editors of this chapter then reviewed all data 
and analysis for the :nal presentation. This research began from drafting survey 
5uestions in September, 2;22, and the :rst draft was completed in Yanuary, 2;23.

RESULTS

A total of 227 responses were gathered in six weeks. It is interesting to note that 
92q participants from the survey or %78 do assess intercultural competence as 
part of their work while q0 participants or ’38 do not.

The ma”ority of respondents who completed the survey were from zin order of 
fre5uency- the United States of America z3%8-, China z998-, Mexico z08-, Yapan 
z%8-, Germany z%8-, Canada z’8-, and Australia z38-. While %; countries were 
represented and all continents were covered, which is a good representation of 
the world geographically, it is important to note that the ma”ority of respondents 
were from the US, as shown in Figure 2.
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Figure 2.  Representation map of respondents

When asked what type of institution they worked in most respondents stated 
they were from 9- undergraduate education institutions, 2- graduate education 
3- communityćtechnicalćvocational colleges and ’- primaryćsecondary schools. 
Details can be found in Figure 3 below.

Figure 3. Institution or :eld of respondents

It was no surprise that the ma”ority of the respondents in the survey worked in 
academic settings) either in 9- an academic unit or 2- in student services. Others 
mentioned working in areas such as research, teaching, central services and very 
few worked in the private sector or as volunteers. Assessment of intercultural 
competence is predominant in higher education as the researchers and members 
of the WCIGC are fellow educators. 

Respondents worked in every discipline, but the top four were university settings, 
arts and science, business, and languages. Many academic disciplines were listed 
from engineering, education, computer science, gender studies, history, and 
nursing, to name a few, to more general services applicable to all students such as 
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international programs, study abroad, student development and even continuing 
studies, as shown in Figure ’. The variety of academic units listed signi:es the 
extent to which intercultural competence has proliferated through many parts 
of educational institutions and is not limited to traditional areas such as study 
abroad. 

Figure ’. Academic unit in which the respondents are working

When asked about their role, the top four responses were 9- InstructorćTrainer 
2- AdministrativećManager 3- InstructorćTrainerćAdministratorćManager, and 
’- InstructorćProfessorćTrainer. There was signi:cant overlap of roles with 
many listing multiple titles encompassing the complex nature of intercultural 
competence  and  ultimately  which  department  andćor  position  bears  the 
responsibility for assessment. It is evident that most respondents identify as 
educatorsć instructorsćtrainers and less so as pro”ect leaders or managers.

Learners served by the respondents of this survey ranged from local zinJcountry- 
students to a mix of international, study abroad, and local students, as shown in 
Figure %. Given that many educational institutions have a diverse student body it 
makes sense to have students that are local and international, both who want to 
stay local and study abroad.
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Figure %. Learners served by the respondents

Respondents  de:ned  intercultural  competence  as  a  set  of  skills, 
dispositionsćattitudes, awareness, and knowledge. Among skills, communication 
is the most prominent skill mentioned in the responses followed by listening, 
critical thinking, interacting with people from varied cultures, bridging cultural 
di1erences,  adapting  to  new  environments,  and  language.  In  regards  to 
dispositionćattitudes, some keywords are mentioned, such as openness, empathy, 
respect, and tolerance. When it comes to awareness and knowledge, these include 
awareness of one/s own culture as well as knowledge of another culture. 

The most addressed aspects of intercultural competence in the assessments 
are  skills,  particularly  communication  skills.  Other  skills  mentioned  by 
the  respondents  are  recogniHing,  analyHing,  assessing  cultural  elements 
and  di1erences,  e1ectively  interactingćworking  with  people  from  varied 
cultures,  adapting  to  multicultural  environments,  critical  thinking, 
problemJsolvingćconKict resolution, and recogniHing biasesćstereotypes. The 
second focus of their assessments is to see if the students have developed or 
demonstrated an awarenessćselfJawareness regarding culture, identity, behaviors, 
and beliefs. Attitudes mark the third place in the assessments, including openness, 
acceptance, resilience, empathy, respect, curiosity, and tolerance.

From the respondents who con:rmed they do assessments, they acknowledged 
the use of mixed methods, using both 5uantitative and 5ualitative methods as the 
most fre5uently cited. Participants who stated they only conducted 5ualitative 
methods using case studies, observations, practicums, etc. were second and 
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5uantitative assessments utiliHing surveys and psychometric tools came in last. 
This :nding is in line with the scholarly research that emphasiHes the use of mixed 
methods and a combination of 5ualitative and 5uantitative data is best utiliHed 
for assessment purposes zFantini, 2;;q( Deardor1, 2;;q( Blair, 2;97-. Figure ' 
below shows the distribution of these assessment practices.

Figure '. Which approach is being used to assess ICC

The survey respondents listed several 5uantitative tools employed in their 
assessment  work  za  full  list  can  be  found  in  Appendix  2-.  Respondents 
also listed out 5ualitative assessment tools, including coursework, eJportfolio, 
casećsimulation  studies,  reKective  ”ournals,  openJended  5uestionnaires, 
observations, discussions, role plays, etc. Additionally, selfJdesigned surveys and 
tests were used as well. Zowever, it is interesting to note that among those 
who use either 5ualitative or 5uantitative ways of assessing, more respondents 
employ 5ualitative measures than 5uantitative ones. We may assume that there&s 
a tendency in higher education to collect direct evidence through 5ualitative 
measures while assessing intercultural competence instead of only using surveys 
or inventories from the learner perspective zDeardor1, 2;99-. It is still interesting 
to note that assessments are being conducted in either a 5ualitative or 5uantitative 
fashion rather than combining the two to obtain optimal results and learning.  

When asked how they use the ICC assessment, the ma”ority of respondents 
stated it was to assess the learning, meaning the data is shared with learners for 
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instructional purposes, or for administrative sta1. The assessment of learning 
where the data is shared with instructorsćtrainers and sta1 only for the purpose 
of program or course improvement or accreditation was secondary, as shown in 
Figure 7. This data clearly indicates the ma”ority of participants use assessment 
for the learners to help them improve and develop their intercultural competence 
and not for the improvement of academic programs of study. Where possible, 
data should be shared among students and the organiHation as it would bene:t 
both and would undoubtedly enhance the student&s learning and assist the 
organiHation to improve their own assessment practices. 

Figure 7. Zow are ICC assessment data being used

Respondents use both formative and summative assessments as the format of 
their ICC assessment practice, however, the most fre5uent use is for 9- formative 
assessment and 2- summative assessment as secondary. Others also use the 
assessments for diagnostic purposes to help determine levels of intercultural 
competence for the program or course of study, as shown in Figure 0.
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Figure 0. Formative or summative ICC assessment practices

When asked about the level or scale of ICC assessment most indicated it was at 
the coursećcohort level, then at the departmentalćprogramJwide level, and then a 
combination of departmental, organiHational and campusJwide levels, as shown 
in Figure q below.

Figure q. The scale of ICC assessments

When asked if the respondents assess ICC for internationaliHation initiatives, 
accreditation, and research for publication, many chose internationaliHation. 
Some also had a combination of the three reasons indicating an overlap of 
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uses and multiple rationales for example e5uity, diversity, and inclusion, career 
development, developing strategic frameworks, and optimiHing advising tools, 
as shown in Figure 9;. Given the multitude of reasons participants provided, 
assessment is being used to address multiple rationales. If the assessment is to be 
done well, more thoughtful consideration of the goals is necessary at the outset 
to prioritiHe the outcomes.

Figure 9;. Purposes for assessing ICC

When using an assessment method, participants were asked what they used it 
for and the top four reasons were zin order of fre5uency- 9- needs assessment 
and analysis for individual development, 2- pre and postJmeasurement of the 
program&s impact, 3- individual development andćor team development and 
’- careerćacademic advising, as shown in Figure 99. Whatever the reason, the 
assessment that is aligned with the ob”ectives and goals of the program or course 
is paramount.

Figure 99. Reasons for assessing IC
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The respondents also indicated that if provided with unlimited support, they 
would reinforce the assessment of intercultural competence by implementing 
both 5ualitative and 5uantitative measures, integrating IC assessments into 
the curriculum, creating new ICC activitiesćprogramsćexperiences, as well as 
providing training to facultyćsta1, and conducting ICC assessment research. 
These statements reKect some of the previously mentioned constraints which 
limit the practice of ICC assessment in some institutions. We can sense a 
willingness for engagement and participation from the respondents in terms of 
developing the ICC training and assessment in their institutions. It can also be 
explained by the fact that they volunteered to participate in our survey.

For those who did not conduct assessments, many of the reasons cited were 
budgetary constraints, lack of time, sta ng, other resources, or lack of support 
and leadership from the organiHation which made it di cult to move forward. 
Zaving  key  stakeholders  as  part  of  the  assessment  process  is  a  vital  part 
of assessment and without senior leadership support, it becomes siloed and 
cumbersome, limiting additional input and resources to fully optimiHe the 
endeavor.

It  is  worth noting that  the top three reasons that  prevented respondents 
from assessing ICC include 9- not being integrated into the curriculum, 2- 
limited knowledge of ICC assessment or not knowing about the available ICC 
assessment tools, and 3- not being perceived as an institutional priority. 

DISCUSSION, CONCLUSIONS, AND IMPLICATIONS

This survey provides a preliminary glimpse of the assessment of intercultural 
competence that is being conducted worldwide and some of the opportunities 
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and challenges associated with them. The fact that only %78 of the participants 
report that they assess ICC in their work is troubling. Clearly, we have not 
impressed upon the leadership of this :eld, especially in higher education, 
that the improvement in learning outcomes for individual learners as well as 
programs is worth the investment to support a practice of ICC assessment. 
As intercultural competence evolves in higher education and other sectors, 
more emphasis on assessments is needed to provide learners with accurate and 
comprehensive evidence of their intercultural competence development. In the 
same vein, programs, courses, and academic units would also bene:t from a clear 
roadmap of assessment practices in order to provide muchJneeded data to create 
the framework for further development to achieve their ICC goals. While this 
research was illuminating and helped recogniHe and grasp assessments in a more 
conscientious manner, more research is re5uired to further develop the mapping 
of ICC with regular surveys. 

The results of this research are not surprising to those rare few who are engaged 
in identifying and developing intercultural competence in their work, especially 
those in educational settings where this research pool is situated. Zowever, at each 
cut of the data, there are facets revealed that can be worthy of examination for 
deeper insights. We&ll start our discussion with overall participation and global 
reach, and then drill down from there.

The overall participation rate z[N&- of 227 is both pleasing and insigni:cant. It 
is pleasing that in an initial study from a newish organiHation zWCIGC- with 
only 3;;; members and a mighty, but small, working group of approximately 
2’; members, we did not expect more than 3;J%; respondents total. Conversely, 
given that we focused our research on people in educational settings who are 
engaged in intercultural development, we had hoped and worked to secure many, 
many more respondents. Try to imagine all of the schools and colleges in the 
world that are working toward growing global understanding or citiHenship, and 
only 227 could respond] We posted our survey to association discussion boards, 
Facebook, and LinkedIn Groups, as well as to the World Council for Intercultural 
and Global Competencies listserv. Our online metrics informed us that we&d 
made it available to over 2;;,;;; people. But how many of us are invited almost 
weekly to take ”ust 9; minutes of our precious time to answer a few 5uestions and 
click through without giving the re5uest another thought] Is the participation 
rate low because potential participants are overwhelmed with re5uests, have no 
time, were not asked in a way that they felt was appropriate for their attention, 
or are the educators doing intercultural development work truly not engaged 
in assessment work] We believe the answer is a [both and&( za- we could have 
approached potential participants in more e1ective ways and zb- the practice of 
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assessing for intercultural competencies is not zyet- foundational to many who 
do this work.

The analysis above tracks easily to the global distribution of respondents to our 
survey. Getting responses for %; di1erent countries from around the world is 
satisfying when one is attempting to :nd global perspectives. Conversely, the fact 
that the ma”ority of the %; countries are represented by a singular respondent 
is troubling. Interculturalists have long known that a single individual of a 
cultural group can never be considered representative of anything other than 
that individual&s singular perspective and experience. The fact that the 3 largest 
groupings of respondents and languages were from the United States of America 
zEnglish-, Mexico zSpanish-, and China zChinese- is intriguing in that we have 
insights from North America as well as East Asia. Zowever, this may be more 
the result of the working networks and the languages used by of the research 
team assembled for this pro”ect and the membership of the World Council. Was 
our distribution network and choice of languages skewed, or is the practice of 
assessing ICC still too rare:ed to gauge with any acuity] Again, we submit that 
both conclusions are possible.

Again, because the membership of the World Council works predominantly 
in educational settings, especially higher education, we expected and received 
the ma”ority of responses from this sector. What is surprising was the number 
of responses from participants conducting ICC assessment work in graduate 
education settings z02 or 3'8- and in :elds other than language and liberal arts 
zbusiness as an example-. Given that ICC in higher education was dominated by 
undergraduate international education where for both incoming international 
students and outgoing study abroad students engaged in language and broadly 
de:ned [cultural& learning, these result mirror shifts toward inclusion of ICC 
in more disciplines that can be found in studies such as the Institutes of 
International Education&s zIIE- annual Open Doors report zIIE, 2;22-.

We :nd the plethora of roles that respondents o1ered to be emblematic of the 
multitasking type of duties in which people who do this work must engage. 
They may be primarily paid either as an instructor or an administrator, but 
must straddle multiple responsibilities as they attend to such divergent roles and 
constituencies in order to carry out this work. 

The de:nitions of intercultural competence and the learning ob”ectives employed 
to reach intercultural competences are intriguing. Previous scholars zBennett 
2;;0( Byrum 9qq7( Deardor1 2;;', 2;;q, 2;9%, – 2;2;( Fantini 2;;q( Savicki 
2;2;, Vande Berg, Paige – Lou 2;92- have all laid out de:nitions of ICC 
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that are either more succinct or comprehensive than those o1ered by our 
participants. Zowever, the respondents/ de:nitions are more collo5uial and 
therefore more applied than those o1ered by our respected scholars and therefore 
worth consideration. We know of no study that compiled learning ob”ectives tied 
to ICC, so our initial :ndings here are insightful for those either initiating ICC 
development work, or seeking to polish or re:ne an already launched initiative.

The highest percentage :nding in this whole study was the preference for 
mixedJmethod assessment practices. Over 0;8 of respondents report adopting 
this practice and this can be considered a win for the :eld. Research has shown 
that the assessment of intercultural competency is complex and re5uires multiple 
methods and timeJse5uenced assessments in order to :nd evidence of ICC either 
initially, or as a result of a treatment zcourse, experience, training, etc.- Many 
are using only 5ualitative or 5uantitative assessment methods, which may be as 
much of an issue of access and infrastructure to support mixed method work as 
it is to mindset, preference, or comfort level with either format. In general, our 
respondents who engage in assessment are on the right path for moving this work 
forward for their learners and for their institutions.

The fact that the ma”ority are practicing assessment of intercultural competence 
doing both formative and summative assessments and are sharing the data with 
their learners demonstrates that they are supporting learners in seeing how they 
can grow in terms of ICC. The ma”ority are also leveraging their assessment of 
ICC to support individual development for their learners for a variety of reasons, 
but centering their work on course level and individual development is evident.

There is an intriguing anomaly in the data surrounding the purpose and level of 
assessment work being conducted. A slight ma”ority of respondents z%’8- report 
that they conduct assessment of intercultural competence for the purposes of 
supporting a campus internationaliHation initiative. A greater ma”ority report 
that they conduct assessment of ICC at the course z'78- level. But only 228 
report doing this work tied to accreditation and %J998 report using assessment 
data beyond the course level zdepartmentJwide, campusJwide, etc.- This lack 
of tie to campus accreditation and much aggregation of data to enlighten the 
campus community of what is or could be developed in terms of intercultural 
competence is troubling. Is internationaliHation not tied to overall campus 
accreditation] Are departmental, unitćschool level, or campus level learning 
ob”ectives devoid of globalćintercultural competencies] Are we truly training our 
learners to be full participants in our deeply diverse and interconnected world] 
These results are baüing and worth further consideration.
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We&ll end with where the results started, the fact that a very slight ma”ority 
z%78- of our respondents practice assessment of intercultural competencies as 
foundational to their work, leaving ’38 not doing so for a variety of valid 
reasons. Building on our discussion on the levels of assessment and its ties to 
the overall learning outcomes of a degree or plan of study, we see this slim 
adoption rate as evidence of a lack of leadership and buyJin from leadership 
in our :eld. The evidence of the positive impacts of intercultural competence 
is compelling and signi:cant zPaige, Fry, Stallman, Yosi_, – Yon, 2;;q( Vande 
Berg, Paige, – Lou, 2;92-. The evidence of the positive impacts of a practice of 
assessmentJsupported intercultural development zAcheson, Yin, Stahl, – “ngve, 
2;29- is again compelling and signi:cant( however, our work is not being valued 
enough to become a catalyst for change within our organiHations in order 
to support the implementation of intercultural competence identi:cation and 
development on the scale that it is needed.

Improvements for future mapping study:

No study can be completed without unearthing areas of de:cit. Zere are a few 
areas that we feel could be improved by scholars who take this work up after us. 
zThe WCIGC has committed to replicating this study in future years to build 
upon these initial results.-

Overall and global response rate)

  Take more time to attract and empower an even wider and more globally 
diverse team to conduct this study to ensure the survey reaches more 
possible respondents, in languages that they can access, and in the 
necessary time frames in which they can respond. 

Diversify the representation of team members by work sectors)

  Government, NGOs, corporate, and consultantćcoaches all develop 
intercultural competence as a part of their work and many have an 
assessment practice associated with this work, but our study was aligned 
too closely to higher education to be of interest or value to those outside 
of higher education.

Survey instrument)

  Re:ning the survey instrument is re5uired, as data from several items 
would have been more valuable if the respondents had been supplied 
with simpli:ed options to choose from.
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Extended studies)

  Ask for data, examples, and case studies of the impacts of assessing 
intercultural competence, may belong to a di1erent study, but we feel 
that it is necessary to convince leadership to support our work more fully.

  Another possible study could be to investigate whether participants who 
are indeed conducting IC assessments are doing so in su cient and 
e1ective ways.

Conclusion:

We set out to conduct an initial study of the practice of assessing intercultural 
competencies in higher education settings. We feel we have completed that task. 
Practitioners and future scholars can :nd both insights into what is being done 
in ICC assessment and how as well as the antecedents for future research. We 
thank the World Council for Intercultural and Global Competencies for this 
opportunity and the dedicated team that volunteered to ”oin us in this work. We 
o1er these results with both pride and humility of what we have accomplished in 
this short study and what is yet to be found. Thank you.
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Appendix 1

IC Assessment Questionnaire V3

Section I {Who is assessing? Who is being assessed?}

9.Where in the world do you practice]

2.What type of Institution do you work within]

Primary SchoolćSecondary School (K-12)

CommunityćTechnical CollegećVocational (2 years of less)

Undergraduate Education (4 year or more)

Graduate Education (beyond 4 years)

Other) (Please list) \\\\\\\\\\\\\\\\\\\

3.    Which :eld in higher education do you work in]

Academic Unit) \\\\\\\\\\\\\\

Student Service Unit) \\\\\\\\\\

Other) \\\\\\\\\\\\\\\\\\\\\\

’.    Role( What is your role in your Institution] (check all that apply)

 Learner

InstructorsćTrainers

AdministratorsćManagers

Assessment Personnel

Other) (please specify) \\\\\\\\\\\\\\\\\\

%.Learners( Are your learners (check all that apply)

 International Students]
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Study Abroad students]

Local (in-country- Students

Other) \\\\\\\\\\\\\\\\\

'.Do you assess intercultural competence as a part of your work]

“es \\ (Please skip question 7 & continue with questions in and beyond Section I)

No  \\ zPlease answer 5uestion 7 and submit. Thank you.-

7.Why Not] \\\\\\\\\\\\\\\\\\\\\\\

Section II {What is your Practice of Assessing IC?}

0.Zow do you de:ne IC] \\\\\\\\\\\\\\\\\\\\\\\

q.What components of IC are most valued in your context] \\\\\\\\\\\\

9;. What is the learning ob”ectivezs-ćgoals that you are assessing when you assess 
IC] \\\\\\\\\\\\\\\\\\

99. What assessment methodsćtools to you use when assessing IC] (check all that 
apply)

]      éuantitative instruments zsurvey or psychometric type tools-]

]      éualitative methods zportfolios, case-studies, practicum/observations, etc.-]

]      Mixed Methods zboth Quantitative & Qualitative methods-]

]      Please brieKy list tools or practices) \\\\\\\\\\\\\\\\\\\\\

92. Zow do you use the IC assessment data collected] (check all that apply)

]      Assessment as learning zdata shared with learners as well as instructional & 
administrative staff for the purpose of enhancing or cultivating learning-]

]      Assessment of Learning (data shared with instructors/trainers and staff only 
for the purpose of program or course improvement or accreditation-]

]      Other, please explain) \\\\\\\\\\\\\\\\

93. What is the format of your IC assessment practice] (check all that apply)
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]       Formative(  zsingular  assessment  at  either  the  start  or  end  of  the 
course/training/program of study-]

]      Summative( zpre-post format assessment – so at least twice at the start & end of 
the course/training/program of study-

]      Both]

9’. Level or Scale of IC Assessment (Check all that apply-

]      OrganiHationćCampusJWide         

]      DepartmentćProgramJWide         

]      CoursećCohortJLevel                  

]      Other  \\\\\\\\\                                      

Section III {Why Assess IC?}:

9%. What do you want to use the assessment instrument for] (Chose all that apply)

]      Needs assessment and analysis

]      PreJ and postJmeasurement of program impact

]      Individual development

]      Team development

]      ReJentry zPost Study Abroad Debrie:ng-

]      Career advisingćacademic advising

]      Other zexplain- \\\\\\\\\\\\\\\

9'. Is your assessment of IC to be used for any of the following] (Check all that 
apply)

]      Accreditation

]      InternationaliHation initiatives

]      Research for publication
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]      Other, please explain. \\\\\\\\\\\\\\\\\\\\

Section IV {What if? What barriers?}

97. What if there were no limitations to assessing IC in your context {full budget, 
no time limits, willing/collaborative stakeholders, etc.) What would you do to assess 
IC] \\\\\\\\\\\\\\\\\\\\\\\\\\\\

90. What  barriers  do  you  face  today  that  keep  you  from  assessing  IC] 
\\\\\\\\\\\\\\\\

Optional Follow up)

If you would like a copy of the IC Assessment Planning Form as our [Thank you 
for completing the survey( please leave your name – email below.  Also, if you 
would like to followJup with us about this survey, please leave your name – email 
below.

9.Name) \\\\\\\\\\\\\\\\\\\\\\

2.Email Address) \\\\\\\\\\\\\\\\\\\\
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ABSTRACT

In this chapter, our working group reports on .  the “state of the le”d— amp”ifying 
underrepresented voices in intercu”tura” researchbthat is, what have these voices 
a”ready contriOuted, in which discip”ines do those voices seem most we”come, and 
what are the apparent gaps in representation. (ur lrst step was to construct an 
annotated OiO”iography that gathered and cata”oged  some of these contriOutions. 
ContriOutions to the annotated OiO”iography were made Oy eight regu”ar working 
group memOers coming from severa” g”oOa” regions )see acknow”edgements;1 the 
ana”ysis was conducted Oy a core group of four memOers )the authors ”isted 
aOove;. The OiO”iography now inc”udes 26L entries. This chapter oKers an ana”ysis 
of the themes and gaps of the co””ected ”iterature and makes recommendations for 
further amp”ifying underrepresented voices in this area of scho”arship. 
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INTRODUCTION

The g”oOa” e-perience of the C(9IDj2& pandemic coup”ed with the reckoning 
of racia” in0ustice and increasing recognition of socia” ineVua”ity have forced 
many discip”ines  to  more  e-p”icit”y  grapp”e  with Vuestions  aOout  eVuity, 
margina”ixation  and  access  )Cooper  3  Nage”,  6W661  Mvered  et  a”.,  6W681 
Eaurencin 3 HcC”inton, 6W66;. 7hi”e the delnitions, conceptua”ixations, and 
mode”s app”ied in intercu”tura” communication and competence scho”arship and 
practice have varied across time and conte-t )SpitxOerg 3 Changnon, 6WW&;.;, 
given these recent events, there is reason to pause and re/ect on the e-tent to 
which the scho”arship of our discip”ine re/ects the e-periences of memOers across 
various margina”ixed groups. Through this pro0ect, we wanted to e-p”ore how or  
whether intercu”tura” research has taken the time to inc”ude and understand the 
perspectives of those outside dominant discourses. In this chapter we attempt to 
high”ight some of the peop”e, perspectives, regions and discip”ines in intercu”tura” 
scho”arship and practice which have not a”ways Oeen presented as sa”ient.  

7hen our working group convened, we articu”ated the goa” of opening spaces 
for and amp”ifying underrepresented voices in intercu”tura” research. 7e decided 
rather than doing a traditiona” review of ”iterature we wanted to construct an 
annotated OiO”iography )Purdue (.7.E., 6W66; that gathered and cata”oged some 
of these contriOutions. Host e-isting annotated OiO”iographies were discip”ine 
specilc, for e-amp”e ”imited to 4usiness, and the most recent interdiscip”inary 
e-amp”e we found )Casmir, 2&’G; did not intentiona””y seek underrepresented 
voices so the ma0ority of entries are from the North … 7est. Therefore, we  
decided that we needed to review  the current “state of the le”d— with a focus 
on underrepresented scho”arship. 7e wanted to e-p”ore what these voices have 
a”ready contriOuted )whether we5ve Oeen ”istening or not;, in which discip”ines 
those voices seem most we”come, and what the apparent gaps in representation 
are. 

4efore we discuss our lndings, we wi”” descriOe our own 0ourney as intercu”tura” 
scho”ars, re/ecting on what Orought us to this pro0ect. In the ear”y stages of 
the pro0ect after deciding that we wou”d undertake the seeming”y impossiO”e 
task of deve”oping this annotated OiO”iography, we took some time during one 
of our meetings to re/ect on why we 0oined a working group focused on 
underrepresented voices. The re/ections that fo””ow are from the authors of this 
chapter as we”” as memOers of our initia” working group. 
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For us as lifelong learners there are things that we're just not aware of…there's a real 
need and a responsibility for us as a community to make space for other voices and 
we have not always in our place of privilege made the effort to do that. (Kris)

…Looking at Deardorff's Sage Handbook (2009) , I remember  thinking there's 
got to be other perspectives about this framing it [intercultural development] from 
different cultural and linguistic backgrounds (Kyra)

My interest was piqued largely because of the gaps that I was observing at the time,  
some of which I didn't even realize because I was sort of in my own little world 
working. (Horane)

As an Asian and multilingual scholar with marginalized identities, I also recognize 
that there are other voices that are even further marginalized.  (Grace)

Zor  each  of  us,  curiosity  was  a  driving  force,  a  desire  to  know  and  seek 
out what e”se was out there. 7hat were other ways of thinking aOout the 
concepts and frameworks we were using and thinking aOout in our research and 
practiceJ 7e a”so rea”ixed there was a need, and gaps not on”y in our know”edge 
and understanding, Out in the le”d, regarding diverse voices and perspectives. 
?race and Fyra5s re/ections high”ighted the ro”e of identity in intercu”tura” 
scho”arship. 7hose voices are heard or amp”iled, in what conte-ts or venuesJ 
As we deve”oped the OiO”iography identity Oecame an important theme as we 
e-perienced cha””enges with navigating various sources and recognixing our own 
”imitations. 7e discuss this ”ater in the chapter.  

4y the end of this chapter, our hope is that readers wi”” Oecome even more curious, 
and inspired to continue the conversation within intercu”tura” scho”arship and 
practice across discip”ines. 7e hope readers wi”” Oecome more intentiona” aOout 
inc”uding, ”istening and amp”ifying a greater diversity of voices and perspectives 
to enrich our understanding of ourse”ves and one another. 7e wanted to e-p”ore 
the fo””owing Vuestions%

2. 7hat are the themes in the inc”uded scho”arshipJ

6. 7hat gaps emerged, and what are some reasons for those gapsJ )7ho we 
areJ 7hat do we have access toJ 7hose voices do we make room for or 
give crediOi”ity toJ;

8. 7hat are the imp”ications of these lndingsJ 7here do we go from hereJ
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In  the  suOseVuent  sections  we  descriOe  the  methods  and  scope  of  the 
OiO”iography, the criteria for inc”usion and e-c”usion of sources. Then we 
discuss the process of ana”ysis and some sa”ient themes and gaps we identiled. 
7e conc”ude with imp”ications of this work and recommendations for future 
directions to continue this work. 7e want to acknow”edge that this OiO”iography 
does  not  represent  an e-haustive  ”ist  of  a””  the  perspectives  from various 
margina”ixed peop”es.

METHODS AND SCOPE

(ur approach to  address  the  aforementioned Vuestions  was  organic  and 
processjoriented. Un”ike a traditiona” ”iterature review, which discusses various 
se”ect puO”ications in re”ation to each other in narrative form, an annotated 
OiO”iography co””ects in ”ist form and oKers commentary on a set of ”iterature, 
usua””y guided Oy inc”usion and e-c”usion criteria, in order to faci”itate access 
to the sources for readers and to support ana”ysis of the re”ationship Oetween 
inc”uded parts and the who”e )Purdue (.7.E., 6W661 University of North Te-as, 
6W68;. Scho”ars in various le”ds have used an annotated OiO”iography to present 
an overview of the puO”ished ”iterature and to show the direction Oeing taken 
in research on their topics of interests,  )e.g., Hacinco 3 Sarle”d, 6WW6;, to 
provide more attention to certain areas and to identify suggestions for action )e.g., 
7right 3 Tsao, 2&’8;, or to provide researchers and practitioners with access to 
important contriOutions in the le”d )e.g., Fenda”” et a”., 6W2W;.

ContriOutions  to  our  annotated  OiO”iography  were  made  Oy  eight 
regu”ar  working  group memOers  coming from severa”  g”oOa”  regions  )see 
acknow”edgements;1 the ana”ysis presented was conducted Oy a core group of four 
memOers )the authors ”isted aOove;. The OiO”iography now inc”udes 26L entries. 
The working group met month”y and sometimes Oiweek”y in synchronous 
on”ine working sessions. In these sessions, each team memOer made individua” 
contriOutions to a taO”e in a shared ?oog”e spreadsheet Oased on puO”ications 
they had found, ”isting each citation )e.g., author, tit”e, year, ”ink ; a”ong with 
certain inferred detai”s such as topic, discip”ine, description, and region. Strategies 
we used to lnd sources to inc”ude varied. Some of us used keyword searches Oy 
topic and region in scho”ar”y inde-es or ”iOrary sites. (thers perused our physica” 
Oookshe”ves and digita” drives for re”evant ”iterature, searched through issues of 
specilc 0ourna”s that puO”ish in this area, and mined antho”ogies, handOooks, and 
citation ”ists to discover re”evant works to inc”ude or authors and topics to search 
further. 7e a”so intentiona””y sought out work from particu”ar regions or cu”tura” 
groups that seemed to Oe missing. 
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As we worked to construct the OiO”iography, Vuestions arose aOout what e-act”y 
we were ”ooking for. 7e needed to come to a shared understanding of how we 
shou”d decide whether to ”ist a puO”ication. Thus, part of our process was to 
articu”ate detai”ed inc”usion and e-c”usion criteria. As the pro0ect deve”oped, we 
sought feedOack on our criteria and processes from the ”arger 7or”d Counci” 
community via two p”atforms jj a O”og )Authors., 6W62a;, and a ”ive weOinar 
presented in cooperation with the Intercu”tura” Resources 7orking ?roup 
)Authors., 6W62O;. The lna”ixed criteria for the pro0ect are ”isted Oe”ow.

Inclusion Criteria (all must be met to be included):

  4rings underrepresented voices )delned as from underrepresented 
regions  of  the  wor”d,  minoritixed  popu”ations,  nonjdominant 
perspectives and ideo”ogies, etc.; into the scho”ar”y ”iterature1

  M-p”icit”y re”ated topica””y to intercu”tura” competence and cognate 
le”ds )IC re”ations, IC communication, IC education and training, 
IC assessment, con/ict reso”ution, peace studies, g”oOa” management, 
mu”ticu”tura” studies, ”anguage and cu”ture ”earning, internationa” 
education;1

  7ork from a critica” perspective, regard”ess of the identity of authors, 
that ethica””y amp”iles nonjdominant epistemo”ogies and onto”ogies 
and ”oca” know”edge1

  Artic”es  that  critiVuebspecilca””y  with  regard  to  intercu”tura” 
interactionsbthe  histories,  systems,  theoretica”  frameworks,  or 
practices that co”onixe or suppress underrepresented voices1

  PuO”ications in any ”anguage may Oe inc”uded )tit”es at ”east must Oe 
trans”ated into Mng”ish in the annotated OiO”iography1 note whenever a 
source is avai”aO”e in mu”tip”e ”anguages;.

Exclusion Criteria (if any are true they are excluded):

  Scho”arship in these le”ds that represents “dominant— ideo”ogies, 
discourses,  cu”tura”  perspectives,  theoretica”  frameworks,  socia” 
identities, and regions of the wor”d1

  Te-ts and media not in scho”ar”y venues )e.g., popu”ar music, O”ogs;1

  7ork that represents underrepresented perspectives from an outsider5s 
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perspective )e.g., anthropo”ogica” study of an Indigenous popu”ation Oy 
a 7hite scho”ar1 “Nothing aOout us without us—;1 and 

  Cu”tura”, anthropo”ogica”, or socio”ogica” studies of a sing”e cu”ture 
without emphasis on the intercu”tura”.

Categories for Analysis

7e Oegan Oy searching for puO”ications from diKerent regions, popu”ating a 
spreadsheet with entries that inc”uded the OiO”iographic source, and hyper”ink 
when  avai”aO”e,  the  topic  …  discip”ine  with  a  short  description,  and  the 
region…nation of the author. Mach of us initia”ed the entries we made so that 
we cou”d provide additiona” detai”s as we moved forward. As we ta”ked through 
the sources we were compi”ing, it Oecame c”ear that we needed additiona” 
categories and a relning of our initia” categories. (ur Oroad categorixation of 
topic…discip”ine Oecame topic, discip”ine of scho”ar, discip”ine of puO”ication, 
thematic category, and key ideas. 7e a”so rea”ixed that we needed to inc”ude the 
paradigm of the work and the methodo”ogica” approach.  

The topic and thematic categories evo”ved organica””y as we Oegan to see patterns. 
Zor e-amp”e, severa” entries were c”ear”y dea”ing with aspects of identity, whereas 
others were focused on communication. Thematic categories emerged as we 
identiled patterns in the key ideas which a””owed us to diKerentiate Oetween 
sources that were centered on specilc topics such as g”oOa” citixenship education, 
Indigenous know”edges, geopo”itics, ”inguistics, or intercu”tura” deve”opment. 
Relning and adding categories u”timate”y a””owed us a richer ana”ysis across 
the categories, as we were aO”e to discover the prominent paradigms Oy region, 
year of puO”ication, or discip”ine of the scho”ar. 7e were a”so aO”e to identify 
thematic categories that were more prominent in specilc regions or discip”inary 
puO”ications.   TaO”e 2 provides a summary of the lna” categories.
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Mach entry a”so inc”uded topics drawn from the ”anguage used in the te-ts and 
a description which provided us with detai”ed information. These topics and 
descriptions ”ater he”ped inform our ana”ysis as the OiO”iography grew and we 
relned the thematic categories for ana”ysis.

Analysis Processes

(ur approach was to Oase inductive thematic ana”ysis )A”ho0ai”an, 6W26; on 
the categories inc”uded in our annotated OiO”iography. To address the aOove 
Vuestions, our team sorted the OiO”iography Oy diKerent categories )region, 
discip”ine of scho”ar, discip”ine of puO”ication ,themes, and year of puO”ication;. 
Descriptive statistics were computed through e-ce”, Oased on the diKerent 
sorting category. The imp”ications of the lndings were discussed in severa” team 
meetings. The ne-t section wi”” present the lndings of our ana”ysis and discuss 
their imp”ications for the “state of the le”d—, as we”” as propose concrete actions 
we a”” can take to address gaps the ana”ysis identiled.
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RESULTS AND DISCUSSION

Themes

(ur lrst task in the thematic ana”ysis was to identify which themes were present 
and which were most prominent.  Two themes had the most entries1 together 
these two themes account for rough”y ha”f of the annotated OiO”iography. 
These  two  most  popu”ar  themes  were  Identity  )n'8W;  and  CritiVues  of 
Dominant 9oices )n'6’;. Identity was a comp”e- theme that inc”uded severa” 
suOcategories, such as Racia”…Mthnic Identity )n'2&;, Einguistic Identity )n'=;, 
and Intersectiona”ity )n'L;. CritiVues of Dominant 9oices a”so inc”uded severa” 
suOthemes, for e-amp”e e-positions of Murocentric assumptions that 7estern 
scho”arship cou”d Oe universa””y app”ied and criticism of co”onia” ”egacies. 
A  midd”e  tier  of  four  themes  which  each  he”d  a  signilcant  numOer  of 
te-ts inc”uded Critica” ?”oOa” Citixenship )n'2G;, CrossjCu”tura” Interactions 
)n'2q;,  inc”uding  =  on  4ias…Discrimination;,  Intercu”tura”  Competence 
Deve”opment )n'26;, and Indigenous Fnow”edge )n'2W;. Two sma””er themes 
were a”so present% Higration )n'L; and Cu”tura” Phenomena such as Adaptation, 
Accu”turation, Assimi”ation )n'=;.

Interesting”y, patterns appeared in the themes when we sorted the OiO”iography 
Oy methodo”ogica” approach. The te-ts that featured theoretica” deve”opment 
overwhe”ming”y represented the themes of Identity, CritiVues of Dominant 
9oices, and Critica” ?”oOa” Citixenship. These three themes were a”so dominant 
in Vua”itative research, Out Vua”itative studies a”so featured a numOer of te-ts on 
Indigenous Fnow”edge and Cu”tura” Phenomena. Zina””y, Vuantitative research 
tended to document CrossjCu”tura” Interactions and Intercu”tura” Competence 
Deve”opment. These patterns are not necessari”y surprising, since some themes 
may natura””y ”end themse”ves to particu”ar ways of knowing jj that is, scho”ars 
critiVuing eurocentric theories wi”” ”ike”y engage in theoretica” deve”opment and 
those trying to estaO”ish when and why ”earners deve”op intercu”tura” competence 
)or don5t; may Oe prone to ”everage the predictive power of empirica” Vuantitative 
methods. 

Hany themes seem to Oe tied to the positiona”ity of the authors themse”ves. 
Said another way,  who scho”ars  are  seems connected to the topics  of  the 
scho”arship they are producing and the Vuestions they ask. It makes sense, given 
their positiona”ity as historica””y minoritixed voices in the research community, 
that  the  OiO”iography wou”d Oe  rife  with critiVues  of  dominant  voices,  a 
focus on Oias…discrimination in crossjcu”tura” interactions, and centering  of 
Indigenous know”edge. Among the works in these themes, a coup”e of the ear”ier 
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contriOutions seem to have Oeen particu”ar”y in/uentia” for future research, 
Oased on the high numOer of citations that those works have garnered over 
the years as we”” as the streams of re”ated research that they he”ped inspire. In 
this OiO”iography, an e-amp”e of those paradigmjshifting ear”y pieces is Ho”el 
Asante5s )2&’8; work on Afrocentrism. In addition to the in/uence of identity 
in theme generation, it is a”so worth noting that many themes a”so seem to stem 
from the tenets and va”ues of the critica” research paradigm, which encourages 
attention to power and suO0ectivity and promotes agency towards socia” change. 
M-amp”e themes that emerge natura””y from critica” scho”arship are e-p”orations 
of socia””y constructed identity, particu”ar”y intersectiona” conceptua”ixations of 
identity, critiVues of dominant voices, and critica” g”oOa” citixenship. Readers 
interested in discovering more aOout these themes are encouraged to e-p”ore the 
annotated OiO”iography on their own. 

Representation and Gaps

To see regiona” representations in our OiO”iography, we conducted a content 
ana”ysis of the puO”ications and coded data using the UN5s Gjregion category 
)UN, 6W2&; to indicate what region the puO”ications represent. In determining 
whose voice puO”ications represent, we ”ooked at Ooth research conte-t…site 
and researcher5s origin )where it was stated in the te-t or easi”y discerniO”e 
from puO”ic information;. 7hen conte-t and researcher diKered, we ”aOe”ed 
Oased on conte-t and made a note of researcher5  origin.  TaO”e 6 presents 
the counts of the seven regions. The most dominant region was Mastern and 
Southeast Asia )N'8=;, fo””owed Oy Murope and North America )N'88;. The 
most underrepresented were Centra” and Southern Asia,  the African Diaspora, 
(ceania and Austra”ia…New Bea”and. 

Taking a c”oser ”ook at each region, we a”so found that many regions were 
often  dominated  Oy  a  few  countries.  Zor  e-amp”e,  the  vast  ma0ority  of 
Mastern and SouthjMastern Asia were from China, South Forea, and íapan. 
South Asia is dominated Oy India, and SuOjSaharan Africa Oy South Africa. 
Eatin America, Austra”ia, and New Bea”and most”y represented Indigenous 
perspectives. It is worth noting that there are underrepresented voices even among 
underrepresented regions. TaO”e 6 summarixes the regiona” representation. 

7e a”so ana”yxed the content of the annotated OiO”iography according to the 
discip”ine of scho”ars, presented in TaO”e 8. Scho”ars come from a range of 
discip”ines, with the ”argest numOer of authors )N'88; either emp”oyed as 
facu”ty of communication in higher education institutions or se”fjidentifying in 
their writing as communication scho”ars. 7e a”so see the socia” and Oehaviora” 
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sciences as dominant with very few contriOutions from the natura” sciences and 
techno”ogy, or what is often known as STMH )Science, Techno”ogy, Mngineering, 
Hathematics;. To get a sense of the transdiscip”inarity of these puO”ications, 
we compared the discip”ine of each scho”ar to the discip”ine of the puO”ication 
venue )that is, 0ourna” scope, professed Oook audience, puO”isher focus, etc.;. 
Interesting”y, scho”ars in some discip”ines appear to Oe more transdiscip”inary 
than others. Zor e-amp”e, manuscripts in Socio”ogy puO”ications were often 

written Oy scho”ars who are not in the Socio”ogy le”d themse”ves. (n the contrary, 
Communication, Einguistics, Mducation, and Psycho”ogy showed the highest 
percentage of a”ignment Oetween author discip”ine and puO”ication discip”ine, 
suggesting more insu”ar or si”oed cu”tures within those le”ds, without as much 
crossjpo””ination from other areas of study.

Another category of our content ana”ysis was the paradigm of research. Zor this 
category, Oased on either e-p”icit c”aims of the authors aOout their work or c”ues 
such as the nature of the research Vuestions, the methodo”ogica” choices made, 
and the genre e-pectations fu”l””ed )macrojorganixation, for e-amp”e;, we coded 
OiO”iography entries as one of the fo””owing% socia” scientilc…postjpositivist, 
interpretive, or critica”. The paradigm content ana”ysis yie”ded a c”ear pattern of 
dominance Oy critica” scho”ars, with L=ñ of entries, fo””owed Oy interpretivists 
with  8Wñ.  (n”y  2Wñ  of  puO”ications  stemmed  from  socia”  scientilc  or 
postjpositivist perspectives. 
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Hoving past the initia” audit, we ”ooked at the re”ationships Oetween various 
categories of content ana”ysis. Severa” patterns emerged when we ”ooked at the 
interaction Oetween region and discip”ine of scho”ars. 7hen ana”yxed Oased on 
the discip”ine of scho”ars, most regions were dominated Oy Communication and 
Intercu”tura” Communication, representing at ”east =Wñ of puO”ications. (ne 
of the ”east diverse regions in terms of discip”ine was the CariOOean, which 
featured Eiterature scho”arship. Some of the most diverse regions were Africa 
and Mast…Southeast Asia. 7e a”so compared time of puO”ication and discip”ine. 
7hen ana”yxed Oy decade, Communication was consistent”y dominant across the 
time periods of prej6WWW, 6WWWj6W2W, and after 6W2W. The diversity of discip”ines 
represented in the OiO”iography increased after 6WWW, however. 7hen e-p”oring 
the impact of time period on paradigm, critica” scho”ars remained dominant 
throughout. This is particu”ar”y interesting Oecause, at ”east in Communication 
Studies, which was the most pro”ilc discip”ine, critica” studies were minoritixed 
in a strong”y socia” scientilc le”d Oefore 6WWW )Hartin 3 Nakayama, 6W28;. 
(n the other hand, the p”ethora of e-amp”es from a critica” paradigm is not 
surprising in a co””ection of ”iterature from underrepresented voices, since it 
encourages socia” critiVue and more intentiona””y makes space for nondominant 
perspectives )Hiike, 6W28;. These lndings a”ign with what other scho”ars, for 
e-amp”e FotthoK and Spencerj(atey )6WW&;, have noted previous”y jj that the 
methods of inVuiry natura””y fo””ow from the discip”ines that dominate an 
interdiscip”inary space, and that inc”usion of more voices in those spaces Oenelts 
scho”arship Ooth in terms of ideation and diversity of ways of knowing.
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CONCLUSIONS AND IMPLICATIONS

Throughout this pro0ect we had moments where our work prompted discussions 
that yie”ded what our team considers to Oe important ”essons ”earned a”ong the 
way. 7e high”ight a few of those issues here Oefore presenting a few conc”usions 
of the OiO”iographic ana”ysis. (ne recurring conversation invo”ved critica””y 
re/ecting on our own positiona”ity and privi”ege Oased on our identities as 
intercu”tura” scho”ars in the North American…7estern conte-t. This dia”ogue 
often inc”uded re/ecting more genera””y on how scho”ar identities have not Oeen 
thorough”y considered within the le”d, especia””y when it comes to how we go 
aOout researching and using research that invo”ves peop”e from underrepresented 
and margina”ixed Oackgrounds. This omission, Oeyond the issue of e-c”usion, can 
cause further trauma to peop”e who have a”ready historica””y e-perienced vio”ence 
through genocide, co”onixation, forced migration, cu”tura” erasure, and other 
forms of oppression. There were a few points of tension that ignited important 
conversations which perhaps have Oeen raised Oy diKerent scho”ars Out have not 
Oeen taught or communicated as wide”y as some of the mode”s and frameworks 
deve”oped in the ?”oOa” North )particu”ar”y the US and Murope;. 

An e-amp”e was how research conducted Oy scho”ars who do not identify with the 
popu”ation in which they are conducting their investigation was to Oe eva”uated 
and reviewed. 7hi”e on the one hand the scho”arás work may Oring attention to 
the issues facing the specilc popu”ation, on the other hand there is sometimes no 
acknow”edgement of the historica” trauma these groups have e-perienced and the 
i””s that continue as resu”t of the residue from groups and systems that as scho”ars 
we come from and represent. Careers are Oui”t on these works1 suOseVuent 
promotion and advancement Oenelt the authors Out not the communities and 
peop”es who they conduct research with. 7e initia””y wondered if we shou”d 
”ook up the Oackgrounds of the diKerent authors, or review their names to see 
if there is a connection Oetween the scho”ar and the community or peop”es they 
are writing aOout. 7hi”e we tempered our initia” thoughts on this issue, we do 
want to emphasixe the proO”em of representation that is common in scho”ar”y 
research )A”coK, 2&&2;. In the end we conc”uded that it wou”d not Oe our p”ace 
to try and ”ink authorsá identity with their work in the community where this 
was not e-p”icit”y stated in the puO”ication. Yowever, one practice we shou”d 
deve”op in our discip”ine is to acknow”edge privi”ege and power and make eKorts 
to Oui”d authentic re”ationships when working within historica””y margina”ixed 
communities.

7e acknow”edge that the makeup of our research group was in/uentia” in this 
co””ection of sources  and ana”ysis. 7here and how far and deep we cou”d cast our 



CURRMNT PMRSPMCTI9MS (N INTMRCUETURAE AND ?E(4AE: G=

search net were Ooth enaO”ed and ”imited Oy our ”inguistic capacities, Oackground 
know”edge in various discip”ines, and research interests. In our group, we had 
a few mu”ti”ingua” speakers who cou”d access puO”ications in other ”anguages1 
however, we were oOvious”y ”imited Oy our own know”edge of ”anguages and 
Oy accessiOi”ity of te-ts in the p”aces where we are used to lnding research. 
Zor e-amp”e, one of the reasons why South Mast Asia was overrepresented in 
our OiO”iography is Oecause two of the researchers speak Forean and íapanese, 
respective”y, and are fami”iar with those academic conte-ts. Yad our group 
inc”uded speakers of other ”anguages from other underrepresented regions, 
we might have Oeen aO”e to lnd more puO”ications written in other ”oca” 
”anguages in those areas. 4eing aware of this signilcant ”imitation, throughout the 
duration of our pro0ect, we made eKorts to recruit new memOers who represent 
underrepresented perspectives and ”anguages, however, our eKorts were a”so 
”imited Oy the fact that most memOers of our group were Oased in privi”eged 
regions of North America. 7e were faced with the rea”ity of 0ust how ”imited 
know”edge we had aOout puO”ication venues that did not use Mng”ish as primary 
”anguage of puO”ication or know”edge aOout scho”ars doing intercu”tura” work 
with groups that did not invo”ve native Mng”ish speakers. Therefore, the themes, 
patterns and gaps we have identiled are far from Oeing a comp”ete, accurate 
picture.  

The inaccessiOi”ity of nonjMng”ish te-ts a”so re/ects structura” ineVuity that 
e-ists in our specilc le”d and the Oroader academia )Anderson 3 Ye””man, 
6W621 Sonn, 6W2&;  the ”anguage used in g”oOa” intercu”tura” research is Mng”ish. 
The current research and puO”ication process that privi”ege Mng”ish puO”ications 
margina”ixe mu”ti”ingua” scho”ars from underrepresented regions and scho”ar”y 
work puO”ished in ”anguages other than Mng”ish. Not surprising”y, the ma0ority of 
the puO”ications inc”uded in our OiO”iography are Mng”ish puO”ications. As a le”d, 
we shou”d Oe more intentiona” aOout creating room for margina”ixed nonjMng”ish 
or mu”ti”ingua” voices. Creating space for mu”ti”ingua” scho”ars and rewarding 
co””aOorative pro0ects that represent margina”ixed voices and inc”ude mu”ti”ingua” 
scho”ars from margina”ixed communities can Oe he”pfu”. A”so, it is important 
to identify and inc”ude scho”ars from margina”ixed communities from the very 
Oeginning of a research pro0ect in order to form a diverse group and to deve”op 
a thoughtfu” co””aOoration p”an that is inc”usive of underrepresented voices and 
their perspectives. (ur discussions often came Oack to the Vuestions% 

  7hat counts as scho”ar”y researchJ

  Yow does our scho”ar”y focus  ”imit underrepresented voices who va”ue 
other kinds of know”edge generation  and…or know”edge sharingJ 
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  Yow does the preference for peerjreviewed processes function as 
gatejkeeping Ooth in terms of capacity…wi””ingness to engage in the 
process as an author and the socia””y constructed e-pectations of 
reviewers that must Oe metJ 

  Yow are systemic ineVuities  perpetuated and reinforced in ways that 
”imit access to research funding, puO”ication venues, and institutiona” 
and professiona” prol”es )7e””mon 3 Piper, 6W2G;. 

7e a”so wondered what this work wou”d ”ook ”ike if it were not ”imited to 
written te-ts. 7hat wou”d it ”ook ”ike to inc”ude music ”yrics, spoken word poetry, 
documentaries and other l”ms, ora” histories, visua” arts, and moreJ

A”though the proO”em of underrepresentation remains a serious one, from 
the increasing numOer of te-ts from more recent decades in our annotated 
OiO”iography we can conc”ude that puO”ishing venues and processes seem to Oe 
more accessiO”e now than they were prej6WWW for minoritixed scho”ars and…or 
communities. Yowever, it cou”d a”so Oe the case that a higher numOer of these 
scho”ars have Oeen trained and are active”y puO”ishing )not necessari”y that the 
environment is more we”coming;, or underrepresented communities have more 
re”ationships with scho”ars who puO”ish in traditiona” research venues. Regard”ess 
of the reason for the increase in contriOutions we found in ”ater years, the fact 
remains that these voices are sti”” dramatica””y underrepresented in scho”arship as 
a who”e. Mven accounting for the natura” eKect of the ”imit to Mng”ish ”anguage 
puO”ications, the US and Murope saturate intercu”tura” research puO”ications. 
(ther Mng”ishjspeaking nations are not as visiO”e in the corpus of research as a 
who”e. Mven within these dominant regions of the wor”d where there appears 
to Oe a saturation in IC research among dominant socia” groups, there are 
some underrepresented voices that a”so need to Oe amp”iled )e.g. Roma, ?reek, 
stigmatixed immigrant communities;. (Ovious”y more work remains to Oe done 
to enaO”e a wider range of voices to Oe heard within our le”d. 

In this pro0ect, we set out to document, as thorough”y as our time and comOined 
e-pertise a””owed, the many wonderfu” contriOutions of underrepresented voices 
to intercu”tura” scho”arship. During this process,we have ce”eOrated Ooth the 
ingenuity of these scho”ars and the di–cu”t 0ourneys they may have endured to 
gain visiOi”ity. 4ut, we a”so uncovered Vuite a few ug”y truths, such as some of the 
ways and reasons more voices have Oeen e-c”uded )inc”uding Oy our own team; 
and the many gaps that we were not aO”e to l”” with our annotated OiO”iography. 
In the end, we may have generated more Vuestions than we Oegan with. 7e have 
a”so, though, generated motivation, at ”east among our team, to accept more of 
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the Ourden for seeking out know”edge not at our lngertips and to commit to 
continua””y driving our le”d towards greater inc”usion. In the end, we are ”eft with 
two suggested actions )neither origina”, as others have Oeen advocating for these 
imperatives for years;%

2. At  an  individua”  ”eve”,  intentiona””y  seek  out  scho”arship  from 
perspectives that diKer from your own. Note that this action cou”d 
reVuire going Oeyond usua” search haOits that may not return resu”ts 
from underrepresented voices )Hart nexj4ascu®_n, 6W2q;.

6. At institutiona” and discip”inary ”eve”s, critiVue and a”ter structura” 
Oarriers to fu”” participation in scho”arship Oy the fu”” range of potentia” 
contriOutors )DouOeni et a”., 6W66;. 
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Abstract

In 2021, the United Nations Educational, ScientiCc and Oultural zrgani(ation 
)UNESOzk proposed a new social contract for education and pedagogy to 
be organi(ed around building the capacities of students to wor. together to 
transform the worldA -gainst this bac.ground, this chapter introduces the 
concept of transcultural education as a promising relational approach to help 
students learn Crstxhand how to cooperate and develop commonalities in a world 
that is shaped by cultural comple’ityA Building on the authorsD e’perience as 
educators and the results of an international and interdisciplinary Relphi study 
on transcultural competence, this chapter oLers a framewor. on how to design 
and structure transcultural learning in higher educationA In this practical resource 
for educators, the crucial role of content organi(ation, shared e’periences, 
debrieCng, and cultivating communities of practice is emphasi(ed in order for 
students to develop transcultural competencesA 
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Teywords” Transcultural education, higher education, transcultural competence, 
social learning, experiential learning, communities of practice 

A need for transcultural education 

In 2021, the United Nations Educational, ScientiCc and Oultural zrgani(ation 
)UNESOzk published 6a new social contract for education/, claiming that 
6pedagogy should be organi(ed around principles of cooperation and solidarity, 
building the capacities of students to wor. together to transform the world/ 
)UNESOz, 2021, pA &0kA 8his chapter aims to show how transcultural education 
contributes to such a new social contract and helps students to learn through 
cooperating with others. 8he focus is on the role of education and educators in 
supporting students to develop competences for successfully navigating a world 
that is shaped by cultural comple’ity with manifold resources and varied interests 
of nations, organi(ations, groups, and individualsA

8he time in which this  is  written has shown that cultural  aspects matter 
and cultural diLerences receive increasing attention, for e’ample, geopolitical 
concerns andVor global challenges such as pandemics and ecological crisesA 
-t  the  same  time,  the  need,  willingness  and  ability  to  cooperate  across 
cultures are gaining importanceA E’isting and future global challenges are 
not solvable with the mindsets, worldviews and tools of a single discipline 
or cultural perspectiveA 8he corresponding competences to deal with cultural 
comple’ity for mutual beneCt such as intercultural competence )ReardorL, 
200&k, intercultural intelligence )-ng ü jan Ryne, 200“k and transcultural 
competence )Baumann Yontecinos ü Grqnfelder, 2022k thus become a ma4or 
concern for universities that ac.nowledge this comple’ity and oLer their students 
meaningful, e’periential learning 4ourneysA 8he tas. of transcultural educators is 
to, 

6be the producers of something new and not 4ust maintaining the 
status 7uo as a product of our own cultureA In the past, cultural 
education has focused more on how we are products of culture and 
not enough on how we are producers of cultureA 8ransculturalists 
should ta.e the lead in studying how we, as teachers and students, 
are the producers of culture/ )-ldridge et alA, 201P, pA11&x11…kA

8o address the potentials and challenges of transcultural learning as a lifexlong, 
multixlayered relational process lies at the core of the framewor. developed in this 
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chapterA 8herefore, we e’plicitly build on a relational understanding )Emirbayer, 
1WW…5 Ronati, 20115 Gergen, 200W5 [ieland, 2020k and its implications for 
concepts of competence )Spit(berg ü Ohangnon, 200WkA -gainst this bac.drop, 
on the following pages, the transcultural approach is s.etched out as a relational 
understanding of education and thereby oLers an invitation to rethin. the 
success factors of cooperation across cultures by focusing on developing new 
commonalitiesA 8ranscultural education is then presented in the form of a 
framewor. for how to design and structure transcultural learningA [e build on 
our previous research )Baumann Yontecinos et alA, 20215 Smith, 2020k, our 
teaching e’periences with students, and the ongoing e’change with our wor.ing 
group 68ranscultural Oooperation ü Meadership/ at the [orld Oouncil on 
Intercultural and Global OompetenceA 8he resulting framewor. can be applied 
to teaching in informal conte’ts, schooling and higher educationA 

Transculturality and transcultural competence 

Spit(berg and Ohangnon )200Wk argue 6competence is still largely viewed as 
an individual and trait concept and is almost always measured accordingly/ 
)pAPPkA Yollenhauer )202;k agrees that often the term 6intercultural competence 
suggests  that  such  an  interpersonal  process  is  shifted  to  the  individual/ 
)pA1;2kA However, to detach individuals from conte’ts and to suggest that 
individuals possess a C’ed set of competences )eAgA, a collection of values, 
attitudes, .nowledge, understandings, s.ills and behaviorsk is reducing the actual 
comple’ity of the corresponding learning processesA Oonsidering the deCnition 
of intercultural competence as 6the ability to communicate eLectively and 
appropriately in intercultural situations based on oneDs intercultural .nowledge, 
s.ills and attitudes/ )ReardorL, 200&, pA2P…k, the 7uestion can be raised if such 
an individualxfocused concept might beneCt from a relational complement in 
order to su]ciently capture the comple’ity and reciprocity of cooperation and 
learningA 

8ransculturality as a relational, commonalityxfocused concept is used in many 
diLerent disciplines with manifold meanings and interpretations )-ntor, 20205 
Bolten, 20205 Glover ü Friedman, 201'kA In general, transculturality mostly 
emphasi(es the e’istence of cultures in relational webs of interconnections and 
permeations, the ongoing processes of e’change, and the role of commonalities 
)Benessaieh, 20105 [elsch, 1WWWkA In such an understanding, the preC’ 6trans/ 
deCes and neglects binaries, implies a movement and process not inxbetween, but 
across and beyond, and thus points towards the creation of new commonalities 
beyond e’isting cultures, thereby reconstructing the status 7uoA
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Building on these conceptual foundations, a focus on a relational view and on 
developing commonalities in conte’ts of cultural comple’ity summari(es the 
results of an international and interdisciplinary Relphi study on transcultural 
competence )Baumann Yontecinos ü Grqnfelder, 2022k and is central to the 
transcultural approach in this chapter1A By emphasi(ing the conte’txdependence 
and dynamics of crossxcultural interaction as constant processes of constructing 
shared meaning, practice and e’perience are considered to play a crucial roleA In a 
nutshell, transcultural competence can be deCned as  

6a  general  competence  of  individuals  or  organi(ations  to 
intentionally develop new commonalities in conte’ts of cultural 
comple’ityA It refers to the ability and willingness to engage in 
conte’txspeciCc processes of constructing new shared meaning 
and action beyond e’isting practices by shared e’perience and 
mutual learning ?AAA—A 8he new commonalities are based on a 
sense of belonging to a heterogeneous community of e’perience 
rather than on overcoming one"s own identity in a process of 
homogeni(ationA New forms of cooperation and the e’pansion 
of e’isting cooperation corridors may be the goals and results 
of applying transcultural competence/ )Grqnfelder ü Baumann 
Yontecinos, 202;, pA2'kA

8his approach is inspired by discussions on concepts such as mutual adaptation 
)Bennett, 201;, 2020k and thirdxculture building )Bhabha, 1WWP5 Oasmir, 1WW;, 
1WWWk, and connecting these concepts to a relational understandingA In doing so, 
the relational roots of intercultural communication should not be overloo.ed 
)Bennett, 202;kA Similarly, adherence to speciCc terms )interx, crossx, multix, 
transculturalk should not hinder an e’amination of possible contributions of a 
relational viewA zverall, it is not about which term is used but about the meaning 
and nuances attached to itA 
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Transcultural education for higher education

8ranscultural education in higher education can be deCned as a 6pedagogy aiming 
to engage students from diLerent cultures and disciplines with the purpose of 
guiding them through ideas and processes of wor.ing together in a way that 
respects diLerences, ac.nowledges common ground, and see.s to coxcreate new 
.nowledge/ )Ermine, 200…kA 8he purpose hereby is to

6provide spaces for relational learning opportunities for students 
to engage with people across multiple layers of cultures ?AAA— in 
concrete, cooperative activitiesA By ta.ing part in activities that 
re7uire the identiCcation and development of commonalities, the 
students e’perience learning from and with each other, and thus 
hone their ability to cooperate across cultures, which can in turn 
create new shared meanings and actions/ )Baumann Yontecinos 
et alA, 2021, pA2P1kA 

8he following aspects of such an understanding should be pointed out in 
particular” Firstly, such learning can be described as a lifelong and intentional 
developmental process )ReardorL, 201&5 zDRowd üRooly, 2020k that re7uires 
selfxre–ection, cultural humility, and a commitment to continuous growth 
)ReardorL, 201&5 jande Berg et alA, 202;kA It involves being aware of one"s 
own cultural biases, actively see.ing cultural .nowledge, and developing s.ills 
to mutually adapt and create a 6third culture/ )Bennett,  201;kA 8hereby, 
secondly,  a fundamental role is  ascribed to e’perience and particularly to 
shared e’perienceA In line with [ulf )2010k, 6to e’perience other people and 
cultures is central to the development of children and adolescentsA 3eople can 
only understand themselves as re–ected by and through the reactions of other 
human beings and cultures/ )pAPkA  -ccordingly, transcultural education aims 
to design e’periential learning opportunities which help students 6understand 
themselves/ in cultural terms and thus create conditions for better futures based 
on empathy and cooperationA 8his also builds on the soxcalled contact hypothesis 
)-llport, 1W'Pk that emphasi(es that intergroup contact under appropriate 
conditions can eLectively reduce intergroup pre4udicesA 8hirdly, the .ey role 
of the facilitators in supporting learnersD development is to be recogni(ed 
)zDRowd ü Rooly, 20205 Helm, 201…5 ReardorL, 201&kA Educators need to 
address the issue of cultural diversity carefullyA 8hey are called upon to create 
transcultural learning spaces 6in which students bring together diLerent sets 
of .nowledge from diLerent .nowledge traditions and start a conversation 
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between them/ )Zohar ü Newhouse 201W, pA1;2kA Educators provide students 
with opportunities for shared e’periences, activities, and dialogues and ma.e 
students aware of cultural diLerences without stereotyping or overemphasi(ing 
themA Fourthly, out of transcultural learning spaces, 6diLerent .inds of sayings, 
doings, and relatings/ )Smith, 2022, pA''k can emerge which form a transcultural 
community of practiceA Oommunities of practice may be a goal and outcome 
of transcultural education for some educatorsA Yost importantly here, relational 
learning, understood as social and e’periential processes, is at the center of these 
communities, where educators and students may 6change together/ )Oadman 
ü Song, 2012, pA1&kA Hence, 6?t—he practice of transcultural pedagogy aims to 
create a learning environment where all students want to be, have agency, and can 
connect the cognitive and the social/ )Smith, 2020, pA'2kA 

In view of these particular aspects of transcultural education, several goals of such 
learning formats can be identiCed, one main aim being to strengthen students" 
transcultural competence by enabling them to engage in processes of shared 
practiceA Students learn by doing, through cooperation, which allows them to 
better understand themselves and others, developing new commonalities and a 
sense of belonging to a communityA By e’periencing and engaging with cultural 
diLerences, students develop an ethnorelative view that enables them to see the 
world through a lens that ac.nowledges how their cultural beliefs, values, and 
ways of living represent only one out of many possible and acceptable ways 
of living )Bennett 201;, 201…5 -llport, 1W'PkA Min.ing those e’pected learning 
outcomes to Twame -nthony -ppiah"s wor. on cosmopolitanism )200&k, 
being a member of the global community comes with responsibilitiesA -ppiah 
emphasi(es that every human being matters, that we have a shared obligation for 
one another, and that conversations are valuable in themselvesA In this spirit, to 
value conversations and to .eep communication going, to practise cooperation 
and to e’perience the coxcreation of new meanings and actions across cultures 
are essential elements of transcultural learningA 

How to design and structure transcultural learning in higher education

8he conditions for transcultural learning in higher education can be created 
in many diLerent formatsA Importantly, transcultural learning is emergent and 
cannot be forcedA 8he following framewor. )Figure 1k is derived from previous 
wor.s )Baumann Yontecinos et alA, 20215 Koberts, 200;k and aims to serve as 
inspiration for designing and structuring relational learning for education groups 
with diLerent cultural bac.groundsA 
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8he focus is on formats where students from diLerent cultures andVor universities 
are brought together for cooperative tas.s or challengesA Respite this scope, 
some of the insights may also be helpful in 6standard/ classroom settings with a 
culturally diverse group of studentsA In the following, selected elements of Figure 
1 are e’plained in more detail and  the bo’es provide educators with 7uestions to 
ponderA 

Figure 1: Transcultural learning in higher education framework 

Culturally heterogeneous social contexts

8he phrase 6it  ta.es a village to raise a child/ originates from an -frican 
proverb and conveys the message that it ta.es many people )6the village/k to 
provide a safe, healthy environment for children, where children are given the 
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security they need to develop and –ourishA 8his emphasises the importance of 
the social environment for learning as a relational process that is embedded in 
the respective conte’t, and highlights that the responsibility of educating goes 
beyond the teacher and involves the entire social systemA -ccordingly, universities 
and educators can beneCt from a diverse social environment and foster this by 
actively interacting with other universities, organi(ations and educatorsA 8he 
thematic design of courses and student pro4ects may intentionally address and 
nurture such a beneCcial social environmentA [ith this ambition, a speciCc theme 
of a course )eAgA, sustainability in the food industryk can focus on analy(ing the 
given conte’t and identify options to connect the theme with the courseDs speciCc 
conte’tA In this manner, the social environment can be seen as an opportunity in 
which a learning 4ourney for students can be designedA 

Culturally heterogeneous social contexts
8he following guiding 7uestions may help address the social environment of 
the teaching format”

  How are learning spaces on campus designed and what spaces can 
be used in the surroundings )including the architecture of the 
university, par.s and museums in reachkJ

  [ho are relevant sta.eholders and what diLerent cultures do 
we have within the university )eAgA professional cultures, regional 
cultures, national cultures, corporate cultureskJ

  [hat speciCc topics does the social environment oLer )focus areas 
of the university, current concerns of the local community, burning 
7uestions that the students bring in from their lifeworldskJ

8o analy(e the social environment and to .eep the speciCc conte’t continuously 
in mind re7uires educators to spot opportunities for uni7ue and authentic 
learning e’periencesA Being aware of this social embedding as both a condition 
and an opportunity is an important step towards a transcultural approach to 
educationA 

8he actors involved are categori(ed in the framewor. as students, educators and 
cooperation partners, but have in common that in an ideal relational teaching 
format, they engage in a 4oint process in which they continuously change and 
develop by learning from and with each otherA 8he diLerent roles, bac.grounds 
and prior e’periences that they bring shape the speciCc constellation of a 
learning format that is designed, prepared and moderated by the educators, but 
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for whose success and ultimate learning outcome the students assume e’plicit 
coxresponsibilityA

Knowledge and prior experience

8a.ing a social constructivist perspective on .nowledge, where .nowledge is 
socially constructed and based on prior e’perience in social interactions, what 
is ta.en to be true and ob4ective is the result of social processes that ta.e place 
in historical and cultural conte’tsA Furthermore, a relational view on .nowledge 
presupposes to view .nowledge in constant –u’ )Olemens, 2021kA In this view, 
socially created .nowledge is not something that someone possesses, but which 
emerges as a result of a relation between the situation )conte’tVenvironmentk 
and the entities or sub4ects involved )educatorsVstudentsk )Olemens, 2021kA - 
relational view on .nowledge would thereby re4ect an epistemology of possession 
)Ooo. ü Brown, 1WWW5 Burr, 200;k, since .nowledge 6)AAAk is not something that 
a person has or doesn"t have but is something that people do together/ )Burr, 
200;, pAWkA In such a perspective on .nowledge, the learning conte’t within 
which .nowledge is produced is of relevance x what some scholars in the social 
learning literature call situated learningA For e’ample, Mave and [enger )1WW1k 
proposed the concept of communities of practice )Oo3sk as a corresponding 
locus of situated social learning which may be one of the learning outcomes of 
transcultural educationA 

Knowledge and prior experience
In terms of .nowledge and prior e’perience, some helpful guiding 7uestions 
to be considered are” 

  [hat is considered as valuable .nowledge in a speciCc discipline 
and what .nowledge is overloo.edJ

  [hat prior e’perience is used to design and structure the courseJ

  Is .nowledge from diLerent cultures and perspectives includedJ 

Content organization 

- crucial part for every educator is the course structure and organi(ation of 
content” the choice of topics and the se7uencing of course content ideally 
utili(ing a wide variety of learning e’periencesA
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Kegardless of the structure, integrating activities and switching up content 
delivery modes helps to maintain student interest, along with individualising 
learning )[ilson ü Torn, 200…k and motivation through relevance of content 
to students )Bradbury, 201&kA Furthermore, Rewey and Bentley )1WPWk argued 
that traditional education often does not allow learners to grasp the relationship 
between the content and real life situationsA 

[hen content and course organi(ation occur only online or indoors removed 
from places and spaces beyond the classroom, learning becomes more abstract, 
less connected and less situatedA -n important part of transcultural learning is 
to focus on the ongoing interactions present between, students and students, 
students and educator)sk, students and the content, and students and spaces 
and placesA From our e’perience as educators, the Crst sessions of any course are 
crucial to set the stage and atmosphere of the whole courseA It is important to 
invest time in the Crst session)sk increasing person to person, and person to place 
interactions with a focus on relationshipsA In order to facilitate content within 
transcultural learning spaces 6intentional pedagogy/, which supports 6students 
in unpac.ing the what,  how, and why of the learning presented/ )Smith, 
2020, pAP&k is essentialA [hen it comes to content organi(ation, transcultural 
learning re7uires more structure and preparation to ensure multiple cultural 
perspectives are included which oLer a wide variety of perspectives as well as 
learning e’periences that support learners from diverse educational bac.groundsA  
6[hat is re7uired is an approach to such transcultural learning spaces that 
aLords diLerent .inds of sayings )ways of presenting contentk, doings )activitiesk 
and relatings )relationships between students, educators and placesk, until a 
transcultural community is developed/ )Smith, 2020, pA''kA [here activities 
or learning e’periences are incorporated to intentionally disrupt traditional 
approaches to learning, educators need to be prepared to facilitate discussions and 
learningA 

Content organization 
Here are some helpful guiding 7uestions to assist with content selection and 
organi(ation”

  [hy are we here and what is the core contentJ 

  How can the content be related to realxlife situationsJ

  How can the content be discovered by students in multiple waysJ

  Have I scheduled enough time for debrieCngs and re–ectionsJ
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Experiences

8he Crst initial e’perience, not unli.e the importance of a Crst meeting with 
someone new, the content organi(ation and learning design of the Crst Cve 
minutes of the class are e’tremely important in the transcultural learning spaceA 
8his initial e’perience can be as simple as welcoming each individual as they enter 
the learning space with their nameA -nother way is to go for a wal. with students,  
stopping along the way as students share their personal stories a few at a timeA In 
between, students have the opportunity to spea. with each other, one on oneA 
In such an activity, it is important to invite engagement, and accept some may 
choose not to shareA -s educators, this is an opportunity to share our stories as 
well and enables students to gain an insight into who we are, and why we are hereA

8his simple, but powerful beginning is one way in which to accelerate the 
development of a Oo3A Oommitment from all educators and students is re7uired, 
however levels of commitment can varyA Such an activity as described here, is a 
perfect e’ample of what Rewey and Bentley )1WPWk reminded us of, in that all 
genuine education comes about through e’perience but that does not mean that 
all e’periences are genuinely or e7ually educativeA E’periential learning, learning 
by doing with cooperation, widens the opportunities to oLer and guide students 
through meaningful e’periences which generate new .nowledgeA [e argue, this 
is the aim of all transcultural educatorsA

-ccording to [hiteheadDs )1W2Wk philosophy of education, the attempt to 
educate a person by merely focusing on ob4ective contentXon inert ideas, scraps 
of information, bare .nowledgeXwhile disregarding the sub4ective form or 
emotional pattern of that personDs e’perience can never be successfulA ÜEducation 
is the ac7uisition of the art of the utilisation of .nowledgeÜ )[hitehead, 1W2W, 
pAPkA Education cannot be dissected from practiceA [idening content selection, 
being creative in course design and being willing to ta.e ris.s which include 
e’periential learning opportunities in a range of places and spaces within and 
beyond the direct learning conte’t, where students are encouraged to underta.e 
their own selfxdirected learning beyond the classroom, is central to transcultural 
learningA

Experiences
Some helpful suggestions and 7uestions to consider when developing 
learning e’periences”

  How  to  encourage  students  to  create  their  own  meaningful 
e’periences  )eAgA  ta.e  notes  during  the  course  by  hand  in  a 
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noteboo., create opportunities for learning together beyond the 
classroom ä reading groups, providing feedbac. on assessment to 
each other, testing out ideas e’plored in class in a wider conte’tkJ

  [hich activating e’periences can be included )eAgA learning log or 
personal 4ournal on thoughts, ideas, and learnings from classes and 
beyondkJ

  How can e’perience  be  created  among interactions  between 
studentsVeducatorsVcontentsVplacesVspacesJ

[idening content selection, being creative in course design and being willing to 
ta.e ris.s which include e’periential learning opportunities in a range of places 
and spaces within and beyond the direct learning conte’t, where students are 
encouraged to underta.e their own selfxdirected learning beyond the classroom, 
is central to transcultural learningA 

BrieDng and PebrieDng

3revious  research  on  transcultural  competence  has  emphasi(ed  that  the 
perception and evaluation of cultural diversity depend, among other things, on 
being able to re–ect on one"s e’periences and ascribe meaning to them for oneself 
)Baumann Yontecinos ü Grqnfelder, 2022, pAP'kA -ccordingly, brieCng and 
especially debrieCng, enabling individual and collective meaning ma.ing, play a 
.ey role in the learning process along studentsD collective e’periencesA Ke–ection 
should be particularly highlighted as a building bloc. here, especially for our 
conte’t of transcultural educationA  

BrieCng not only means giving information on the 6what/ and the 6how/ of an 
input or activity, but it emphasi(es the 6why/, aiming to convey the relevance 
and motivate the students to engage and ta.e ownership of their learningA 
8hroughout and after the learning 4ourney, debrieCng then enables participants 
to connect their e’periences to their prior .nowledge and e’perience, as well as to 
more general 7uestions and to the wider worldA RebrieCng 7uestions are chosen 
intentionally, with su]cient attention to the emotional level, by the educator to 
moderate this process of re–ection, which ta.es place individually and collectively 
at the same timeA
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BrieDng and PebrieDng
E’amples of debrieCng 7uestions in transcultural education formats are”

  [hat happenedJ [hat did you e’perienceJ [hat did you learnJ 
[hat was new to youJ

  How did you feel about itJ

  [hat did you observe within the groupJ How would you describe 
the behavior of yourself and the other participantsJ

  [hat was your role in the group processJ How would you describe 
others roles in the group processJ How would you describe your 
group communicationJ 

  [hat did it mean to you to be part of this collective learning 
e’perienceJ

  In which ways did the diversity of the group shape the outcomeJ 

  Rid you develop new shared meaning and action within your 
groupJ How did you do thatJ [hat was helpfulJ

  Based  on  what  you  have  learned  today,  what  would  you  do 
diLerently if you were e’posed to a similar activity againJ

In a similar way, Schoel, 3routy ü KadcliLe )1W““k designed a three step model 
for debrief 7uestions” [hatJ So whatJ Now [hatJ, and Ravid Tolb, one of 
the forefathers of e’periential education philosophy, believed that in order to 
truly learn from e’perience there must be time for re–ection )1W“PkA Not only 
is su]cient time needed for debrieCng, but also timingA 3articipants should be 
given the opportunity to re–ect on their own e’periences before any instructor 
feedbac. or constructive criticism is oLeredA 8he purpose of the debrieCng session 
is not to serve as a lecture, but rather as an openxended forumA - s.illed debriefer 
recogni(es when certain issues or events are particularly impactful for learners and 
helps students to e’plore them thoroughlyA

Communities of (ractice )Co(:

Oo3s are loci of situated social learningA 8hrough  transcultural learning Oo3s 
can be cultivated by educatorsA - Oo3 is a group of people who share a common 
concern, a set of problems, or an interest in a topic and who come together to 
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fulCl both individual and group goals )[enger, 1WWW, [enger et alA, 2002, [enger 
et alA, 201'kA

Communities of (ractice )Co(:
8o deCne a community as Oo3, some elements have to be present )[enger, 
1WWWk”

  PomainL Oommunity members have a shared domain of interest, 
competence and commitment that distinguishes them from othersA 
8his shared domain creates common ground, inspires members 
to participate, guides their learning, and gives meaning to their 
actionsA

  CommunityL Yembers  pursue  this  interest  through  4oint 
activities, discussions, problemxsolving opportunities, information 
sharing and relationship buildingA 8he notion of a community 
creates the social fabric for enabling collective learningA 

  (racticeL Oommunity members are actual practitioners in this 
domain of interest, and build a shared repertoire of resources 
and ideas that they ta.e bac. to their practiceA [hile the domain 
provides the general area of interest for the community, the practice 
is the speciCc focus around which the community develops, shares 
and maintains its core of collective .nowledgeA

8he domain that connects participants in a learning community is what leads 
to the formation of the community itselfA [enger )1WWWk deCnes the learning 
process as a negotiated enterpriseA 8riggered by a common domain, through 
mutual engagement participants in the learning community develop a repertoire 
of negotiated practicesA Practices are the traditional outcome of Oo3s, as the 
term Oo3 itself suggestsA 8he relation between practices and .nowledge is a 
debated theme in the literatureA Is also .nowledge a possible outcome of Oo3sJ 
Ro practices include .nowledgeJ 8raditionally, practices are conceived as the 
pragmatic part of .nowledgeA 3ractices relate to .nowing, namely doing, acting, 
and .nowledge to the intellect )Ooo. ü Brown, 1WWWkA In the Oo3 literature, 
.nowing and .nowledge are complementary which ma.es the dichotomy 
between .nowledge and practices meaningless )[enger et alA, 20025 [eic. ü 
Koberts, 1WW;5 Ooo. ü Brown, 1WWWkA Both are situated and continuously 
reconstructed in relational learning processesA In this view, .nowledge embedded 
in practices is also part of learning outcomes of learning within Oo3sA
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Searning outcomes

3ossible learning outcomes could be the fostering of students" transcultural 
competence, the cultivating and emergence of Oo3s, the development of new 
commonalities  and to strengthen the relations across diLerent culturesA Here, 
Oo3s are presented as a potential outcome of transcultural learningA 8his would 
be in line with the goal of transcultural education to create spaces )either physical 
or onlinek for relational learning and with UNESOz"s call to design learning 
spaces in such a way that students come into contact with each other and thereby 
form a communityA 

8he common domain that connects culturally heterogeneous students in an 
actual learning process may vary from situation to situationA 8ransculturally 
competent students would be able to form a community to pursue diLerent 
common domains” solving an assignment together, writing a paper together, 
organi(ing an event, etcA Engagement in a common domain can occur both in 
and out of the classroom, depending on the domain and the speciCc situationA 
However, once the community is built, the role of the educator may change” from 
active designer of transcultural learning content to cultivator of the communityA 
8his view of transcultural learning as a process that leads to the creation of 
Oo3s which then foster the development of new .nowledge and practices has 
other implications for educatorsA In particular, it is important to recogni(e that 
new .nowledge that may emerge is lin.ed to prior .nowledge and e’periencesA 
UNESOz )2021k highlights that critical e’amination of established, dominant 
.nowledge is central to a pedagogy of solidarity and that not much attention 
has been paid to the silencing and e’clusion of collective memories, aspirations, 
cultural traditions, and indigenous .nowledge in education and .nowledge 
communitiesA 

-t this point, the importance of assessment needs to be recogni(edA RiLerent 
assessment approaches, methods, and tools can be used )ReardorL, 2011, 
pA…Px…&5 Fantini, 200W5 3aige, 200P5 Byram, 1WW…k to measure the learning of 
students x which is beyond the scope of this chapterA Finally, the framewor. is 
in itself a learning cycle and builds on the e’perience of educators and studentsA 
8ranscultural learning can be described with Figure 2,  the threexstep model 
)Baumann Yontecinos, 20225 [ieland, 201W5 Baumann Yontecinos et alA, 
201Wk, which focuses on developing new commonalities and cultivating Oo3sA 
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Figure 2: Transcultural Learning Model 

[e oLer the following table as a tool to evaluate your e’isting teaching with using 
the threexstep model of transcultural learningA

Transcultural learning model for students and educators
1tep RL vecognition of cultural diQersity
Students should be given opportunities to strengthen their own cultural 
selfxawareness and selfxre–ective consciousnessA 8he recognition of cultural 
diversity implies that students should be aware of cultural diLerences and 
should value, respect, tolerate, and sometimes even endure themA Based on 
this awareness, it is then a matter of adopting an attitude of nonxnormative 
observation and analysis, which involves recogni(ing one"s own cultural 
shaping and the relevance of possible conscious and unconscious biases, as 
well the probability of not being oneself the )onlyk e’pert on a concrete 
situationA
2uestions to ponderL 
Ro students have the opportunity to e’plore their own cultural bac.ground 
and that of their fellow studentsJ Ro they practice cultural selfxawareness 
and assume agencyJ 

  Ro students get aware of their own cultural 6glasses/ )including 
unconscious biaseskJ 

  Ro students gain a deep understanding of culture and its impactJ 

  Ro students learn to postpone their 4udgmentJ    

  Ro students demonstrate empathy and appreciation for other 
people and see. to understand how they feel and what informs their 
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perspectiveJ

  Ro students value the interactions without ma.ing any 4udgmentsJ 

  -re students aware of and 7uestioning their possible privilege and 
power, including as.ing themselves how they can use it to ma.e a 
change that disrupts ine7ualitiesJ 

1tep IL 3dentiDcation of existing commonalities
Students should be able to identify e’isting commonalities and diLerences in 
various conte’tsA Students train their ability to cope with polyconte’tuality 
)the diversity of diLerent conte’ts, eAgA 9 k, polyconte’turality )diLerent 
decision logics, egA 9k and polylingualism )diLerent language games, eAgA 9k 
and to Cnd commonalitiesA Oommonalities can serve as a vehicle to start 
a mutual learning process and are the starting point and reference point 
for cooperationA Oommonalities ma.e it possible to enter into dialogue 
and interaction and thus have common e’periencesA In this spirit, students 
should be able to ma.e meaningful e’periences while cooperating )to have 
common e’perienceskA
2uestions to ponderL 

  Rid students have the opportunity for dialogue, interactions, and 
collaborative e’periencesJ 

  Ro students train to listen actively, carefully, and with ma’imum 
receptivityJ 

  -re students able to thin. in overarching conte’ts, to see beneath 
the surface and to e’plore underlying intentionsJ 

  -re students able to recogni(e diLerences and commonalities in 
culturally comple’ situationsJ 

  [hat are shared challenges and problems that can be addressed and 
solvedJ 

1tep GL PeQelopment of new commonalitiesL
Shared and common practices and e’periences of the students may lead to 
the creation of new common perspectives and commonalities over timeA 
New commonalities among the students can be anything, from newly 
gained .nowledge to new ways of communicating with each otherA New 
commonalities in terms of shared perspectives and a sense of belonging can 
lead to a productive community of practiceA
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2uestions to ponderL
  Rid new commonalities )shared understandings, meanings, and 

actionsk emerge among the studentsJ

  Rid students discover that learning comes from listening and 
engaging in the dialogue process and that developing a comple’ 
understanding means the possibility of creative and innovative 
insights, thus, they learned how to cooperate in diLerent cultural 
settingsJ

  Rid the students e’perience a sense of belonging )to the course, 
group, etcAkJ

  -re the opportunities for Oo3sJ 

  Rid students need to cooperate and wor. together that is allowing 
them to create shared meaning and actionsJ

  Rid the students learn how to facilitate relational processes )eAgA, to 
organi(e and structure group meetingskJ

Transcultural education as a catalyst for change

8ranscultural  education shifts  the role  of  an educator toward facilitating 
mutual learning e’periences and cultivating learning communitiesA Resigning 
and creating transcultural learning spaces in universities builds the capacities of 
students to wor. together and to transform the worldA 8ranscultural competence, 
the ability and willingness to engage in conte’txspeciCc processes of constructing 
new shared meaning and action beyond e’isting practices through shared 
e’perience)sk and mutual learning is a .ey competence in a world shaped by 
cultural comple’ityA 8his chapter is an invitation to thin. and act together in 
building the futures of transcultural education as a 4oint endeavour, a starting 
point, the beginning of a process of dialogue and coxconstructionA 8ranscultural 
education is an ongoing relational process that meets the UNESOz call for a new 
social call for education )2021k, and begins now, through the ideas and eLorts of 
educators around the world and those who wor. and learn alongside themA
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ABSTRACT

Although a driver of intercultural learning, many socio-cultural assumptions 
undergird  the  development  of  Virtual  Exchange/Collaborative  Online 
Intercultural  Learning  (VE/COIL)  programs  as  partners  collaborate  to 
implement these programs on campuses. Acknowledging that typologies of 
VE/COIL programs used within and across countries are plural  in scope 
and lacking in uniformity, we employed a qualitative research design based 
on narratives from administrators and faculty members from the “Global 
South” to identify invisible socio-cultural assumptions they encountered when 
collaborating with the “Global North” especially with United States (U.S.) higher 
education institutions (HEIs) as VE/COIL proliferated during the pandemic. 
Using a power-based lens, this study highlights how a lack of intercultural 
awareness and one-sided assumptions create challenges for personnel from the 
“Global South” as they engaged with the U.S. to develop VE/COIL programs. 
We report our zndings under six themes to share underrepresented voices of 
partners from the “Global South”. Highlighting issues of importance to both 
higher education personnel and students, we oKer zve key recommendations 
to help optimi:e cultural  responsiveness  during North- South VE/COIL 
partnerships.

DeywordsR  COIL,  critical  intercultural  communication,  intercultural 
competence, virtual exchange, global south
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INTRODUCTION

As we interact  across  cultures,  we bring with us our own ways of  being, 
knowing,  and doing and inadvertently,  we may assume that those we are 
interacting with are familiar with our ways. Additionally, history, economics, 
and power impact identities and relations between cultural groups as the groups 
interact (Halualani and Nakayama, '262). It would therefore be remiss to 
overlook micro and macro processes that inform intercultural relations between 
Virtual Exchange/Collaborative  Online Intercultural Learning  (VE/COIL) 
9artners from the demarcations known as the “Global North …… (North) and 
the “Global South” (South). 1he terms Global North and Global South loosely 
correspond to geographical locations, but more so they refer to countries based 
on socio-economic wealth (MGS, n.d.). As such, adopting a power-based lens 
to analy:e socio-cultural assumptions during the development of VE/COIL 
partnerships between the North and the South enriches scholarship. Also, 
this approach helps unveil assumptions which undergird well-intentioned 
technology-based exchange programs as partners interact to develop them.

Furing  the  pandemic,  technology-enabled  activities  surfaced  rapidly  at 
institutions in the U.S., a part of the “Global North,” where issues of access 
to the internet and technological devices generally are a lesser problem than in 
the “Global South” (UNESCO, '2'6). Such activities are broadly described as 
virtual exchanges, yet similar activities are known by diKerent names around 
the globe. 1he nature or typology of internet-based cross-cultural activities 
remains evasive and non-uniform and some view them as inferior to physical 
mobility (UNESCO, '2''). One prominent technology-based activity which 
is sometimes used as a substitute for education abroad programs in the U.S. 
is Collaborative Online International Learning (COIL, n.d.). 1he U.S. has 
emerged as the dominant provider of such programs globally (Stevens Initiative 
'2'6).  Although an invaluable addition to campus intercultural  learning 
activities, many socio-cultural assumptions undergird the development and 
implementation of COIL programs between nations. Furing the pandemic, 
Higher Education Institutions (HEIs) personnel fashioned such cross-cultural 
programs without prior training in intercultural competence. As a discipline, 
intercultural competence  seeks to improve intercultural contact by building 
sensitivity  and nurturing  skills  to  shift  human attitudes  towards  valuing 
other cultures, developing cultural awareness and encouraging self-awareness 
(FeardorK, '227).

In this study, we employed a qualitative research design to explore socio-cultural 
assumptions in the experiences of higher education personnel from the South as 
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they engaged in COIL partnerships with U.S. institutions during the pandemic. 
1he following research question guided our studyR What cultural challenges, 
if any, did you face when partnering with U.S. institutions to develop and 
implement VE/COIL programs+ We categori:ed participant experiences under 
themes to amplify their voices. In part, their insights addressed linguistic and 
cultural translations needed to optimi:e cultural responsiveness particularly 
during North-South VE/COIL partnerships.

LITERATURE REVIEW

Campus internationali:ation programs are characteri:ed by numerous activities 
which have typically taken place in person. In '22&, Dnight identized two 
categoriesR Internationali:ation at Home (IaH) and Internationali:ation Abroad 
(IA). However, advancement in technology has given rise to a third category, 
Internationali:ation at a Fistance (IaH) (Mamanau, '26P). 1his newest category 
is technology-based and exists within both IaH and IA activities. Furing the 
COVIF-67 pandemic, technology-based internationali:ation activities became 
more prevalent due to international lockdowns and travel restrictions and helped 
maintain intercultural learning outcomes in higher education (Stevens Initiative, 
'2'6). In the U.S., Collaborative Online International Learning (COIL, n.d.) 
became prominent and in other nations this type of technology-based activity is 
also known as Virtual Exchange (VE). We begin by providing a brief description 
of internet-based exchange programs to reduce confusion around names used to 
denote such exchanges worldwide. 

Virtual Exchange/Collaborative Online International Learning

1he word virtual refers to the use of the internet for learners and instructors 
to communicate during a learning experience, and the internet has become 
key for information and communication technology (IC1) (Stanszeld et al. 
('227). 1he word exchange denotes sharing knowledge across borders, and in 
the context of this discussion, entails use of IC1s to oKer collaboration that 
enhances intercultural understanding. 1hat said, Virtual Exchanges are not new 
to the higher education landscape (iEAMN, '224). 1hroughout their existence, 
this modality has been known under diKerent names (See Appendix 6 for other 
names). 1raditionally, Virtual Exchanges have taken place in fully IC1 supported 
environments and/or as a complement to physical mobility (UNESCO, '2'6). 

In Europe, virtual mobility is the precursor to Erasmus8 (Ubachs 5 Brey, '227).  
Zor the European Union the term Virtual Exchange (VE) describesR 
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a practice, supported by research, that consists of sustained, technology-enabled, 
people-to-people  education  programs  or  activities  in  which  constructive 
communication and interaction take place between individuals or groups who 
are geographically separated and/or from diKerent cultural backgrounds, with the 
support of educators or facilitators. Virtual Exchange combines the deep impact 
of intercultural dialogue and exchange with the broad reach of digital technology 
(Erasmus, n.d.) 

In the U.S., the term Collaborative Online Intercultural Learning or its acronym 
COIL is used for similar experiences and describesR 

an approach that brings students and professors together across cultures to 
learn, discuss and collaborate as part of their class. 9rofessors partner to design 
the experience, and students partner to complete the activities designed. COIL 
becomes part of the class, enabling all students to have a signizcant intercultural 
experience within their course of study (COIL, n.d.).

In practice, in both Europe and the U.S. (“Global North”), the design and 
scope of VE/COIL programs vary. 9ractitioners in the zeld have asserted that 
along with diKering terminology, aim, and scope, the quality of such programs 
remains largely undetermined (Stevens Initiative, '2'6). Furing the pandemic, 
VE/COIL dominated international education oKerings as a result of local and 
international lockdowns (Tartel, '2'2). Consequently, the quality and scope of 
VE/COIL programs drew attention, in part due to the ad hoc manner in which 
such programs were adopted by HEIs. 1he North was a dominant provider of 
VE/COIL programs on the global market. Between September '2'2 and August 
'2'6, 4`3 of programs originated in the U.S. and 663 originated in Europe 
(Stevens Initiative, '2'6). In '2'', the U.S. was an “over-represented” player in 
the zeld, “whether as the country where the program originates or as the home 
country of a key partner in a virtual exchange program” (Stevens Initiative, '2'6, 
p.6'). 1his over-representation warrants attention from a critical lens given a 
general lack of familiarity by many educators with distance and online learning 
prior to the pandemic including interacting across cultures to develop programs 
(European Association of Fistance 1eaching Universities Meport, '2'2). 

Power: “The Hidden and Destabilizing Aspects of Culture”

VE/COIL activities seek to develop intercultural awareness, and thus adopting 
a  critical  approach to  intercultural  communication helps  unveil  invisible 
assumptions, namely social  and cultural norms which are not obvious to 
diKerent groups as they interact.  According to Halualani and Nakayama 
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('262), “history, economics, and power have always positioned cultural group 
members and their identities disproportionately to one another within and 
across  contexts” (p.  `).  As such,  a  power-based approach to the study of 
North-South VE/COIL partnerships is important to scholarship to showcase 
how socio-cultural assumptions surfaced as partners collaborated across cultures. 

9ositioned within the context of critical internationali:ation, and leaning 
on critical intercultural communication studies, this study places VE/COIL 
partnerships within the macro context of politics, colonialism and hegemony to 
highlight “the hidden and destabili:ing aspects of culture”  as partners worked to 
adopt such programs across the globe (Nakayama 5 Halualani, p.',  '262). Using 
critical perspectives helps highlight “the role of power and contextual constraints 
on communication” (Tartin 5 Nakayama, p. %, '222). And acknowledging 
challenges that surface when collaborating across cultures, including issues of 
power, socio-economics, history, and coloniality, fosters equal and equitable 
mindsets to improve interactions in an interdependent world order.

RESEARCH METHOD

Using a qualitative research design, we collected and analy:ed data from nine 
university personnel engaged with developing and implementing VE/COIL 
programs on their  campuses.   We collected data through semi-structured 
interviews. Using Braun 5 Clarkejs ('22P) Thematic Analysis framework, we 
analy:ed raw data, and used lean coding to categori:e the dataset (Creswell, 
'26;).  We coded the data independently, compared and aligned our codes to 
allow for cross-verizcation, triangulation and validation of our data analysis. We 
classized our [oint codes under six themesR (6) Language barrier] (') Course 
design] (;) Infrastructure, 1echnology and Institutional Support] (&) Dnowledge 
as an Assumption from “Global North”] (`) Context of Students in the “Global 
South”] (P) 9olitics, Sensitivity and 9erspectives.

Participants

1he 7 participants purposefully represented both faculty and administrative 
o$cers from institutions in the South. 1wo participants representing two distinct 
institutions were from Bra:il. 1wo participants were from the same South African 
institution. Zive participants were each fromR Ecuador, India, Texico, Niger and 
Vene:uela.
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RESULTS

We report our zndings under six themes to re‘ect invisible socio-cultural 
assumptions made by partners from the North as they interacted with partners 
from the South.

Language barrier

When collaborating across cultures, participants shared that during VE/COIL 
programs, language was a barrier for non-native English speaking personnel 
and students. 1he dominant use of English by the North is often problematic 
because in the SouthR “not all faculty speak English, although most of our faculty 
members are ‘uent in English” (9articipant P). Use of English colloquialism and 
idioms pose more challenges. One participant shared that when U.S. personnel 
used the phrasing “dry run as opposed to rehearsal,” faculty struggled. “’1Jhey 
did not understand” which made them feel “I am not skillful enough, my English 
is not good enough” (9articipant &). Language barriers also lead to “fears of 
misunderstandings” and 9articipant & stated this “works for both sides” in the 
partnership. 1hese misunderstandings can persist and “cause problems when 
negotiating for the pro[ect” at the outset of a collaboration (9articipant `). 1o 
circumvent this, participants reached out to colleagues for helpR “we invited an 
English 9rofessor to help us” (9articipant `).

Challenges relating to English also impacted students. In particular becauseR 
“We have diverse audiences, usually speaking English as a second language” 
(9articipant '). 9articipant % outlined the intersectional issues within diverse 
audiencesR “We cannot ignore the digital divide that runs alongside or in parallel 
with the class divide, and also in South Africa the class divide runs alongside the 
racial divide.” Zor another participant, “Language was a barrier, since the course 
material was in English and the students in DSA were not that familiar with 
the language” (9articipant 6). In other words, low English prozciency “restricted 
levels of communication between students” (9articipant `). 0et, when VE/COIL 
partnerships were developed by the U.S. State Fepartment, English was not a 
barrier, and 9articipant ; explained whyR “even though my students do not speak 
English, we did not face any problems because everything was simultaneously 
translated in Zrench for them”, illustrating that eKective programs take language 
into account. 

Course design

Given the global dominance of higher education by American and European 
norms, the impact of this power dynamic also surfaced during partnerships. 
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Although participants expected to be impacted by cultural diKerences, they did 
not always anticipate diKerences in course content, grading practices and syllabi. 
One faculty member noted thatR “Cultural context is important] when we are 
not part of that, we don…t know what the people are talking about” (9articipant 
&).  Zor another “We faced cultural diKerences, and it was normal because it 
is a programme concerning all African Zrancophone countries…… (9articipant ;). 
Based on her experience in the Tiddle East another faculty partner statedR

One thing that was indeed daunting in business studies for us was translating 
the West-based business case studies to suit the local milieu? I had to give them 
’studentsJ equivalent examples of local/Gulf based companies which they could 
relate to. So the content, case studies, and all illustrations in case of COIL need 
to be contextuali:ed locally (9articipant 6).

How VE/COIL programs are structured, namely whether they include graded or 
non-graded activities, in‘uenced student attitude and level of participation in the 
North, which in turn aKected students in the SouthR

In some programs you have diKerent situations according to the school ’in the 
NorthJ, students who have to participate in the activity because they will get 
credits and grades and those who don…t, in that case you will have some of them 
more compromised than others which is not good for the program (9articipant 
')

1he way the courses are planned ahead, and the detailed nature of syllabi 
highlighted diKerences between educational practices between countries. 1o this 
point 9articipant ` sharedR

1here is an aspect in Bra:ilian culture, we plan as we go, we are not used to 
planning one or two semesters ahead as some American professors require, and 
our syllabi are not as long and as detailed as Americans, this was a ma[or problem 
in the very beginning of our COIL pro[ects.

Infrastructure, Technology and Institutional Support

Socio- economic disparities between the North and the South also impacted 
cultural assumptions. Zor most participants, in-country infrastructural problems 
undermined their partnership experience. 1hese issues were often unknown 
to  partners  in  the  North.  Leading  factors  cited  included power  outages, 
poor internet connectivity, lack of institutional znance, and limited access to 
technology. Also, political instability can contribute to these issues. In the words 
of 9articipant 4R
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structural violence, that is the struggles which are not visible but the human 
beings have to face every day, produces limitations, not cognitive limitations 
not intellectual limitations because the human capital is here?We struggle 
with all kinds of services in this country, the internet connection is weak, 
sometimes we don…t have power, faculty salary is less than  '2 a month which is a 
struggle?professors in the U.S. believe we are a functional democracy, this is also 
structural violence. 

1hat said,  it  is  important for students in the North to learn about these 
experiencesR “students are sharing with other countries what we are facing. Zor 
example _I could not do the [oint assignment because I don…t have internet or 
power or I did not eat today” (9articipant 4). 

Lack of znancial support for HEIs in the public sector of some countries also 
drew attention. 9articipant ` statedR

In Bra:il, very few institutions will pay to enter a pro[ect like this. 1hat…s my 
experience with public institutions here. Some private institutions might, but it 
will depend on how involved they are with internationali:ation and VE/ COIL.

1here is also an assumption about students= ability to use technology. 9articipant 
; highlightedR  “1he only problem I got came from my students that don…t know 
much about I1] I spent time helping them use Yoom and Google Frive.” Zor 
9articipant ', “1echnology sometimes is an issue but now it is working very well, 
we use Yoom.…… 1his can put an additional burden on faculty in the South, but 
addressing these issues can be a learning opportunity. 

Knowledge as an Assumption from the “Global North”

9articipants noted several entrenched assumptions commonly made by partners 
in the North, such as an assumed familiarity with the U.S. higher education 
system and an expectation that partners would solve problems like Americans. 
Other assumptions includedR having similar mindsets, that expectations and 
planning strategies coincide, and that all faculty operate within similar znancial 
environments. A recurring statement by participants about a lack of interest in 
partner education systems is summari:ed by 9articipant 'R 

Assuming that we know how COIL works in the U.S. or what to expect is a 
mistake, several meetings need to be organi:ed before. 1he activities, schedule, 
contents, grades, etc. must be built together. It is also a good way to learn more 
about the educational systems of the participating institutions.
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Another common challenge was “Assuming that peers will answer and solve the 
problems the same they do in the U.S.” (9articipant P). 9articipant & statedR 
“we have diKerent mindsets and that is something we cannot change but it is 
something we can learn about in order to be more understanding”. Additionally, 
9articipants ' shared that “managing expectations is also very important. Being 
clear about what to expect.” 1o work in partnership, those in the North need to 
know thatR

In general, we are not good planners, but we are ‘exible and we don…t need very 
strict schedules but need general information? Zor example, when we [oined the 
partners  their approach was -  what exactly do you want me to do, the expectation 
from us was to have an initial conversation  about the pro[ect,... we don…t approach 
people that way, we want to discover things together (9articipant &).

Similarly, the eKects of limited znancial support for institutions in the South 
should be front of mind. 9articipant ` statedR 

At the institutional level, I would like some focus on the znancial aspect. I know 
colleges and universities in the U.S. are going through a rough patch, but they 
have no idea what it is like to work in a country where more than `23 of the 
population has more debt than property. It is not [ust money, there is a lot missing 
in terms of structure, vision for the future. I would like U.S. institutions to look 
at VE/COIL pro[ects and try to be more inclusive, especially of those who face 
znancial challenges? Toney is always an issue. I would expect not only American 
but also European institutions to look at this in a diKerent way.

Toreover, partners were urged to show sensitivity to the local political contexts 
in the SouthR

It is a whole system of limitations that we have to face even though we are able 
to do COIL and we are responding. Ty responsibility is to teach others - what 
is taken for granted by you in the U.S. What is easy for you is not as easy for us. 
1o be here with you I have to overcome all sorts of struggles. COIL is a practice 
in democracy. 1he positive thing about VE is we can tell our story to the world 
otherwise we will be invisible (9articipant 4).

Context of Students in the “Global South” 

Calling for cultural sensitivity, participants also asked their partners to upscale 
their understanding of their students= contexts, be ‘exible, interpret student 
behavior charitably and be responsive to students= technology preferences. 
Although one 9articipant stated thatR “1he U.S. Fepartment through the 
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Embassy in Niamey already knew everything about our culture, the educational 
system, the barriers, so there was no need to tell them anything” (9articipant 
;)]  most participants called for clarizcation on the process of engagement 
because “sometimes the structures were not clear, some of the members from 
our university thought they meant something diKerent, there needs to be a 
cultural translation of the content not only the language translation” (9articipant 
&). Additionally, 9articipant P urged “U.S. institution colleagues to develop 
intercultural sensitivity for the Texican students……. With student interest in mind, 
9articipant P further stated thatR

1he ma[ority of the interactions are conducted in English, therefore, Texican 
students are doing a double eKort in the pro[ect. U.S. institutions (admin, faculty 
5 students) must be aware of that and be sensitive to that.

Also, 9articipants called for sensitive interpretations of student behavior because 
numerous factors underscore why students from the South do not participate in 
class] in other words, don=t assume they are “la:y”. 9articipant % explained whyR

Students who are from the Global North, the U.S. or Western Europe, don…t 
understand the context in which our students are operating. 1his is not the fault 
of the students in the Global North. Zor example we have load shedding ’regular 
power outages undertaken by the South African government to manage energy 
demandsJ. Our students are not communicative about their challenges, they are 
shy to talk about the fact that they don…t have electricity or they don…t have access 
to equipment or data or Wi-Zi. 1he result of that is our students have been 
branded as la:y and noncommittal to the COIL pro[ect.

Irrespective of cultural diKerences, 9articipant ` stated that in general students 
from the Global South

felt they knew a lot about American culture based on American 1V series and 
zlms and sometimes they are shocked to znd out that this is not reality.  In 
contrast, American students don…t know much about Bra:ilian culture?Some 
American students get very frustrated with the chit chat we have at the start. 
Bra:ilian students like to make friends, and in general American students are 
interested in znishing the task (9articipant `).

When communicating via technology, 9articipant ' called for ‘exibility, stating 
thatR 

“1ime :ones are a problem when you have people from diverse countries 
and continents? use  other  tools  to keep the communication outside the 
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virtual  classroom”.  Also,  amidst  the  swath  of  available  technologies,  the 
existing technology preferences of students from the South need consideration. 
9articipants pointed out thatR “the technological tools used to do COIL, for 
example for Texican students, the use of WhatsApp as a communication tool 
is very easy and obvious and it does not represent the same for U.S. students or 
faculty members” (9articipant P). 1his observation was echoed by 9articipant 4R 
“1he problem is Americans prefer Zacebook, here in Bra:il students use another 
social media, also Bra:ilian students use WhatsApp a lot and American students 
do not use it as much - this poses a brief problem.” 

Politics, Sensitivity and Perspectives

Cultural responsiveness relies on intercultural sensitivity and competence, and a 
good starting point along this [ourney is understanding the history of countries 
and peoples we interact with. 9artners from the North are urged to educate 
themselves about the history and politics of partnering countries. Zor example, 
9articipant ` mentioned a meeting in which a student from the U.S. had a 1rump 
‘ag behind them, which was oKensive to some students. 1his can also happen in 
other ways, such as in  the following example from 9articipant 4R

In one of the collaborations we were creating a padlet and one of the faculty put 
the background with a red zst thinking that it was a symbol of freedom. I had to 
mention to that faculty that we could not have that there because my students 
will get very very oKended because that red zst is what the dictatorship used to 
get into power, so for us that is the symbol of oppression.

9articipant 7, drew attention to colonial lenses which undergird academia in 
the South. Although he refers to Africa, similar propositions were made by 
participants from Latin AmericaR 

A lot of Global South is not progressive, a lot of Global South has been trained 
and educated in or by the Global North or through scholarship in the Global 
North? in South Africa, academia is not progressive, it is very much white, 
very much Eurocentric ? scholarship on international research collaborations 
by South African HEIs .. is very much still similar to the time under apartheid] 
trends and patterns of where South Africa was with the Global North is still like in 
677&. Academics in South Africa seek connections with the Global North] there 
is hardly any collaboration with the African continent? When looking at course 
content, reading lists are from the Global North, the Global South is not there.
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1he challenge of being open to collaboration with the North after times of 
political isolation can continue long after things appear open, as 9articipant ` 
notedR

Bra:ilians are very interested in international things, we had the military coup that 
lasted between 67P&-` and we were shunned from the world for a while. After the 
coup, people started to be more welcoming to international things and people.

Tost participants in this study started their VE/COIL programs through the 
State University of New 0ork (SUN0) in the U.S. 9articipant % summari:es the 
perspectives that this brought to her classroomsR

Our COIL [ourney started with the “Global North” with SUN0, the global 
network that we accessed through SUN0 is why we still think it is important to 
interact with the North. Our partners in the North are those that have values and 
ethos similar to our own in terms of broader internationali:ation and that gives us 
access to even more universities in the Global South and in the Global North, and 
it adds to diversity in our classrooms, diversity of our curriculum and diversity of 
perspectives.

DISCUSSION AND CONCLUSIONS

Our  zndings  show  that  interactions  across  cultures  are  in‘uenced  by 
socio-cultural assumptions and power dynamics. At the micro level, targeted 
training can help improve such interactions.  9ersonnel from the North are 
invited to assess their invisible assumptions by being more open minded and 
‘exible and training in intercultural competence (FeardorK , '227) is likely to 
help in this regard. 1o better understand the context and needs of partners from 
the Global South, and the impact of power dynamics, partners from the North 
need to be culturally responsive. Intercultural competence skills can help partners 
from the North ad[ust their attitudes and behavior to pay attention toR 

  linguistic diKerences] 

  inclusive course content] 

  student context and technology preferences] and 

  in-country structural challenges and histories.

9ower dynamics as played out through linguistic dominance reveal a need 
to invest in communication in both English and partner country languages 
during collaborations. Such investments would display respect for both staK and 
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students and is a step away from cultural dominance. Also, communicating solely 
in English places an unfair burden on the South. And equality in cross-cultural 
interactions calls for the North to familiari:e themselves with partner country 
languages. In turn, this will promote intercultural awareness on U.S. campuses 
by exposing U.S. students to world languages. Tore so, participants shared 
that aspects of culture remained mostly invisible during interactions. Bringing 
visibility to cultural contexts requires moving away from self-centeredness, 
Eurocentrism, and cultural superiority mindsets to embrace reciprocity.

Also, equity requires course content to re‘ect Southern contexts, a move which 
calls for the North to understand the diverse contexts of partners and their 
students. 1his intentionality may foster deeper conversations about ongoing 
infrastructural dezcits and challenges while raising awareness on access to 
technology and resource allocations in the world. Or, it may include simpler 
accommodations such as using technology which is prevalent and preferred 
in the South. Additionally, VE/COIL programs designed with students and 
their local contexts in mind are poised to improve student participation and 
satisfaction with COIL partnerships. Because in-country infrastructural dezcits 
are  challenging,  being  aware  and  mindful  of  its  eKects  on  learners  is  an 
inclusive approach that can shift power dynamics to encourage equality through 
education. 

9artners from the North are invited to accommodate and use local professor 
expertise to better understand in-country contexts. It remains incumbent upon 
Northern partners to learn from their peers about cultural or institutional 
practices that relate to course design to avoid imposing their structures on the 
South. Zinally, sensitivity to political issues and the gamut of perspectives that 
may zll a VE/COIL classroom must be front of mind. 1his requires accessing 
readily available knowledge of the history and politics of partnering countries 
including their colonial pasts and present relationships with the North, to 
attenuate perceived neo-colonial approaches. 

IMPLICATIONS

Broadly speaking, the Global South values the exchanges enough to work 
through the invisible assumptions] it is therefore necessary for Northern partners 
to act proactively to mitigate challenges to improve North-South VE/COIL 
partnerships. 1o this end, we oKer zve key recommendations to reach more 
equitable and culturally responsive partnerships between the North and the 
South.
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Figure 1: Towards Equitable North- South VE/COIL Partnerships 

Acknowledging  intercultural complexity between stakeholders, it is important  
for partners from the North and South to engage through reciprocity and 
increased awareness of the local context (Van Cleave 5 Cartwright, '264). 1o 
achieve this, zrst, engage in cultural translation. A starting point is remembering 
that culture matters] therefore, listen for understanding across cultures and treat 
partners from the South as experts on their own cultural contexts. 1his can start 
with adopting practices that allow partners to feel part of the preparation process 
and show interest in their needs. Second, advocate for language translation. 
Titigate the eKects of language barriers for both personnel and students by 
providing translations and learning the language of partnering countries. 1hird, 
be aware of the cultural Context. Start by diversifying your content to make 
it relatable to students in the South. Go beyond familiar texts, case studies, 
or general course materials to foster inclusivity and to broaden perspectives. 
Zourth, familiari:e yourself with your students= contextR know the students= 
academic, economic, socio-cultural and political environment. Lastly, remember 
that institutional context requires a deeper understanding of in-country politics 
including media rhetoric on issues in the partnering country, understanding 
education systems and institutional znancial realities, including approaches to 
intercultural learning which emanate from the South (Heleta 5 Chasi, '2''). 
Overall, work to challenge invisible assumptions. 
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1his chapter shared underrepresented voices of partners from the “Global 
South”, bringing visibility to socio-cultural assumptions they encountered 
during VE/COIL partnerships with the “ Global North”. Limited by the voices 
of nine personnel, the insights exposed lived experiences that encourage future 
discussions around invisible assumptions to optimi:e cultural responsiveness 
during North-South VE/COIL partnershipsR We recommend consideringR

6. What steps can partners in the Global North take to optimi:e cultural 
responsiveness during VE/COIL partnerships in general and with the 
Global South in particular+

'. Should all HEI personnel be trained in intercultural competence to meet 
challenges posed by invisible assumptions+
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ABSTRACT

The United Nations’ Sustainable Development Goals (UN’s SDGs) articulate 
urgent global challenges that will require global solutions. For these solutions to 
be discovered, designed and implemented, a key construct is having well-honed 
intercultural skills. For problems as complex, solutions require a systematic and 
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logical approach. This chapter presents the application of STEM design methods, 
such as design thinking and systems thinking, to a people-based challenge. 
Given the widely-understood de;nitions of systems thinking and design thinking 
methods, from a systems thinking synthesis perspective, global challenges are a 
system wide set of planetary problems that require urgent solutions at a global 
level. From a design thinking analysis perspective, the critical need is to grow 
intercultural e0ectiveness through study, work, co-curricular and extra-curricular 
experiences. Through several global case studies, this chapter will demonstrate 
how intentional inclusion of intercultural skills education builds individuals who 
are better prepared to engage with global challenges.

Keywords: United Nations’ Sustainable Development Goals (UN’s SDGs)3 
intercultural skills3 STEM design methods3 design thinking3 systems thinking3 
intercultural e0ectiveness through study, work, co-curricular and extra-curricular 
experiences3 global case studies

INTRODUCTION

In  an  increasingly  complex  world,  more  and  more  people,  like  students, 
practitioners, policy makers, etc. need to understand the critical challenges 
facing our planet that are well de;ned by the United Nations’ Sustainable 
Development Goals (UN’s SDGs) (United Nations, n.d.), a comprehensive 
and compelling  taxonomy to  understand global  challenges.  Additionally, 
those in the solutions space must be interculturally e0ective to work across 
boundaries, diverse workplaces and multicultural teams if they are to design 
and deliver culturally-sensitive solutions that address these complex challenges. 
The interconnection of global competence or intercultural competence with 
the UN’s SDGs comes up over and over again. In a highly-interconnected era, 
global collaborations are becoming the norm, even if working remotely, which 
requires enhanced capabilities of navigating complex and nuanced intercultural 
encounters. At the same time, in view of critical and coexisting local and 
global problems that may need international experts, multi-cultural teams, 
and e0ective international diplomacy in an increasingly complex geopolitical 
landscape, diverse perspectives, knowledge, talents, and strategies are required, 
including a deep awareness of the big challenges facing our planet (United 
Nations, 2j14, Matsumoto & Hwang, 2j17, McRae and Ram9i, 2j18, Bennet, 
16JV, Deardor0, 2jjV, …avidan et al., 2jj8, Earley & Ang, 2jj7, Hofstede 16J2, 
2jj1). The UN’s SDGs are developmental challenges pervasive across the globe, 
which will require the coming together of ;eld experts, funders, local mobilisers, 
academics, policy makers, politicians and diplomats in addition to the various 
populations in local regions requiring support. As has been shown time and time 
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again through various case studies, reports and opinion pieces from organi/ations 
such as CIDA (n.d.) and CAIDP (n.d.), those tackling solutions to a given 
developmental issue should have a deep understanding of the mores of a local 
region, be able to read the environment, situate oneself authentically within 
it, and then build ways to navigate the environment respectfully, ethically and 
e0ectively (Dingwall, et al, 2j1J).

Organi/ations and systems call upon the education of intercultural competence 
in youth as a key construct (Kaplan, 2jj1, Livermore, 2j17) for developing 
change agent mentality in advancing the UN’s SDG agenda. The Worldwide 
Educating for the Future Index suggests that in this age of unpredictability in 
social and geo-political ideologies, future-oriented skills such as intercultural 
competency (Deardo0, 2jjV) are critical (WEFI, 2j16, GUNi, 2j16). Against 
these backdrops, Andreas Schleicher, from the Organi/ation for Economic 
Co-operation and Development (OECD) said that the extent to which the 
UN@s 2j7j vision for the SDGs will  become a reality depends on today’s 
educators and classrooms. This is the inspiration behind the OECD Programme 
for International Student Assessment (PISA) (OECD PISA, 2j1J, 2j1'). The 
United Nations@ O‘ce of the Secretary-General@s Envoy on Youth claims that 
global competence in youth is critical to achieve the UN’s SDGs (Hunter, n.d.). 
For this chapter, we consider global competence and intercultural competence as 
presented within the de;nition of Intercultural Competence (Deardo0, 2jjV).

For challenges rooted in the multi-axes complexity of regional mores, local 
attitudes and leanings, inQuence of global experts and funders, insights from 
academics,  policy makers and governments across multiple economic and 
political systems, the solutions space can be a quagmire if not approached in a 
systematic and logical manner. This chapter presents an attempt to apply STEM 
design methods to a people-based challenge. The design thinking methodology 
addresses biases and behaviors that hamper constructive problem solving and 
ideation (Liedtka, 2j1J). Systems thinking makes sense of complexity by looking 
at it holistically in terms of relationships (Arnold & Wade, 2j1'). The philosophy 
of systems thinking is rooted in being sensitive to the circular nature of the world 
where there are known and unknown consequences of our actions that impact 
the conditions we live in. This approach requires the willingness to see a situation 
as completely as possible, to recogni/e inter-relations, and to understand that 
sometimes multiple solutions are needed to solve a problem. Systems thinking 
is best applied if an issue is important, a problem chronic, and : or previous 
approaches have not worked as well as desired. The big advantage of systems 
thinking is that it broadens perspectives and allows us to make informed choices 
under the acute reali/ation that whatever choice we make will impact other 
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parts of the system, and therefore, our design choices should be mindful of 
optimi/ing the impact we want to have on a system (Goodman, 2j1J). As a 
solution design method, design thinking is one that is human centered at its 
core. It focuses solutions on the people who need them more than product, 
service, and process e‘ciencies. Desirability, feasibility and viability are the key 
constructs of design thinking - what makes most sense from a people perspective3 
what is possible within the foreseeable future3 and what is sustainable over the 
long term. Simply stated, design thinking requires gathering info on what people 
need, framing a question that empathi/es with a people@s need, solutions ideation 
towards breakthrough ideas, tangibility of design through prototyping, testing 
to learn, and sharing the outcomes (IDEOU, n.d.). So, where systems thinking 
is a wide-spectrum approach that analy/es a system by breaking it down into 
separate elements to understand how they come together to work collectively, 
design thinking is a narrow focus approach about synthesi/ing a solution with 
focus on creating and building. 

Combining these two approaches is an ideal way to better understand the 
urgent need and incredible potential of developing intercultural skills for solving 
global problems as de;ned by the UN’s SDGs. Essentially, from a systems 
thinking perspective,  global  challenges are a  system wide set  of  planetary 
problems that  require urgent solutions at  a  global  level.  This  means that 
people from various cultures will need to work together to design solutions 
at individual, team-based, organi/ational, community and societal levels. A key 
construct of people from di0erent cultures working together is the need for a 
high level of intercultural e0ectiveness in communication, teamwork, identity 
understanding and development, and so on. From a design thinking paradigm 
perspective, the critical need is to grow intercultural e0ectiveness skills through 
study, work, co-curricular and extra-curricular experiences. Through several 
case studies situated globally, this chapter will demonstrate how intentional 
inclusion of intercultural skills, education and perspectives, especially within 
formal educational programs, builds individuals who are better prepared to 
address global challenges as de;ned by the UN’s SDGs in more e0ective ways. 
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CASE STUDIES

Case study 1: Receitngl og lbomab iophetegie usngl tGe Mbomab (ngd 
(ogntor )NetGerbagds2

Systems-level synthesis

Young professionals who aim to contribute to solutions for complex 21st century 
challenges need the intercultural knowledge, skills and attitudes to collaborate 
e0ectively in interdisciplinary and often international teams. Employers often 
explicitly ask for intercultural skills or experience in working with internationally 
composed teams (Trilling & Fadel, 2jj6). As a result, higher education institutes 
try to simulate these environments to allow their students to develop these 
skills within and outside of school buildings, through (virtual) international 
collaborations pro9ects, international internships, study abroad periods, etc. 
However, as is the case for employees, it is very challenging for both teachers 
and students to make this competency tangible. Illustrative for this challenge are 
the many conceptuali/ations and frameworks that are used, such as intercultural 
skills, global competence, global citi/enship, etc. Understanding how to design 
meaningful assessment for intercultural learning is therefore a known and 
ongoing challenge that many internationally-oriented higher education institutes 
struggle with (Deardor0, 2jjV). 

Design thinking-based analysis & outcomes:

At Zuyd University of Applied Sciences in the Netherlands, the Global Mind “ 
Work research centre designed the ”Global Mind Monitor’ (GMM) (Globalmind, 
n.d.), an online intercultural reQection instrument that was designed to map 
di0erent aspects of students’ intercultural competencies. It uses validated 
measurement scales such as the Multicultural Personality ãuestionnaire (van 
der Zee & van Oudenhoven, 2jjj) and Cultural  Intelligence (Ang et  al., 
2jj8) to provide students with personali/ed insights regarding a variety of 
cultural knowledge, skills and attitude. From 2j27 onwards, the tool also 
includes a recently developed measurement instrument on engagement and 
disengagement with sustainability (Moreira et al.,2j21), to account for the 
important intersection between sustainability and global competence. 

The GMM is designed as an online learning environment in which students 
regularly ;ll out a questionnaire in which the above-mentioned constructs are 
the main variables. However, the GMM is not designed as an assessment tool. In 
the ;rst place, it is a self-assessment instrument that is used to start a meaningful 
conversation about intercultural competence development between students and 
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their coaches, at multiple occasions throughout their curriculum. When we look 
at how the tool is used in educational practice since 2j18, we can observe a variety 
of applications. In some programs, the GMM is used as a single measure, for 
instance related to a reQective exercise within a speci;c module or pro9ect. In 
most programs, it is used as a pre- and post self-assessment, where students for 
example ;ll out the monitor before and after a study abroad experience, interpret 
di0erences and compare themselves with the rest of the (anonymi/ed) sample. 
Usually, these comparisons provide insights for reQective reports or mentor 
meetings. In some exceptional cases, students ;ll out the monitor yearly, and even 
after graduation, to get a view on their development from freshman to 9unior 
professional (Boonen, et al, 2j16, 2j21).

Case study x: E-hborngl agd egGagingl pubtnviubturab ndegtnty to dezeboh 
ngteriubturabby iophetegt agd lbomab intn3egs )Itaby2

Systems-level synthesis:

For di0erent reasons the current age is characteri/ed by the increase of human 
mobility and Quidity, particularly for certain categories of people, such as 
migrants, international assignees, self-initiated expatriates and students (OECD, 
2j16). Living in more than one country givesa growing cohort of people the 
opportunity to develop a multicultural identity, by learning more languages and 
by absorbing di0erent cultural customs and values. However, not all people 
with a multicultural identity are aware of their acquired cultures or of who they 
are, neither they necessary possess intercultural or global skills. Indeed, some 
of the risks that people with multicultural and Quid belonging may face areé 
the ambivalence of positioning oneself along continuing moving and uncertain 
boundaries3 the di‘culty of structuring an integrated and consistent self-identity 
based on the awareness of a sense of belonging to di0erent and multiple cultural 
groups as life choice, or to a broader human kind (Di Mauro & Gehrke, 2j16)3 
socially and professionally exhibited behaviors that are contrary of feeling and 
of acting as an aware and responsible global citizen  (Di Mauro & Bol/ani, 
2j2j). Education can play an important role, in accompanying the process of 
awareness of one’s multicultural identity, determining identity building choices, 
and developing intercultural and global skills (Barrett, 2j1J).

Design thinking-based analysis & outcomes:

This case study is based oné the use of the photo book Feeling Italian (Di Mauro 
and Gehrke, 2j16) in several university courses, particularly of intercultural 
management3 and on the use of the self-reQection exercise –Developing (Multi) 
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Cultural Identity and Global Citi/enship? (Di Mauro, 2j21) as a didactic tool to 
enhance (local and international) students’ awareness about the development of 
their multicultural identity, and on their personal starting development 9ourney 
of their intercultural and global citi/ens’ skills. The Feeling Italian book is used 
to initiate an inner dialogue within the readers about their multicultural identity, 
independently from where students are based, or whatever their origins or family 
background are. The written self-reQection exercise helps students to explore 
and increase their awareness on their own multi-cultural identity3 to activate 
them to look for diversity intentionally3 to learn them to live on the –borders? 
as potential, for personal growth as global citi/ens. The book can also help the 
reader to become aware of SDGs, particularly the ones connected with –social? 
sustainability, while developing their commitment as global citi/ens. 

Within the European WeLearn pro9ect, both Italian and international students’ 
feedback said that reading the book and the self-reQection exercise helped them 
to learn about internal cultural variability, within every country, and that they 
had the possibility to think about themselves, and to start to commit to who they 
wanted to become, and how they wanted to contribute to SDGs achievement. 

Case  study  4:  ICC  ng  teaiGngl  agd  beargngl  wntG  sustangamnbnty 
hersheitnzes )EurohevBra3nb2

Systems-level synthesis:

Knowledge co-production provides a research approach that promotes a more 
inclusive, socially robust, and deliberative scienti;c process that is concerned 
with transformative learning. This is particularly relevant to address sustainability 
issues (5erwoerd et al., 2j22) and it requires to acknowledge the relations 
between re-framing human choices in front of ecological crises and the necessary 
conceptual and a0ective negotiations implied by an ecology of knowledge. 
Consistent with this knowledge co-production perspective, this case study (Yin, 
2j1J) is based on collective writing experiences that enhance speci;c attention 
for situated learning and place-based pedagogies inspired by participatory 
action-research and by listening to the contingencies, the contexts, and the 
indigenous knowledge of the places where the co-writing actors are living and 
operating. Speci;c attention is given to the relationship between the life system 
of an indigenous community, issues related to –development?, and the ways the 
latter are addressed in higher education. 
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Design thinking-based analysis & outcomes:

The case study is structured around a core narrative provided by a Terena 
indigenous leader in Mato Grosso do Sul (Bra/il) and how this has been an 
opportunity for involving both local people and foreign students to understand 
its claims and insights and to elaborate on the oral speech’s intuitive dimension 
and ancestral wisdom relating to speci;c indigenous worldview concerning 
agriculture, community, and education (Maciel, de Campos, et al., 2j16). 

The meeting between the Terena –M[e Terra? (Mother Earth) village people and 
international students was an initiative of a 9oint group of four Universities within 
the Sustainable Territorial Development (STEDE) Erasmus Master Mundus 
programme, i.e.  the University of  Padua (Italy),  the University of  Paris  I 
Panth]on-Sorbonne (France), the Catholic University of Leuven (Belgium), and 
the Catholic University Dom Bosco in Campo Grande (Bra/il). During the visit, 
Leosmar Antonio Terena delivered a welcome speech that introduced students to 
the importance of the spiritual and ancestral dimension in sustainability studies. 
The speech was recorded and transcribed with the consensus of Leosmar, and 
since it was the source of in-depth reQection by students it generated a process 
of co-authorship involving four other contributors. Students appreciated Terena 
communities’ capacity for improvisation and negotiation in adverse conditions 
based on their speci;c relationship with the local territory and their Quidity 
concerning the relation to the environment and to land tenure, despite having 
faced signi;cant forms of violence and attempts to restrict Terenas’ access to 
their ancestral lands and to impose the con;nement in small and fragmented 
reservations. In –M[e Terra? students could experience Terenas’ e0orts to move 
beyond these restrictions. They were speci;cally intrigued by the fact that Terena 
young people went away to study and then came back to live and work in the 
community while there is a tendency worldwide of young professionals leaving 
the countryside to live and work in the big cities. The Terena attitude is rooted in 
spirituality, i.e. the connection that is felt to ancient roots, common origins, the 
reali/ation of being only a part of the whole living system, and that we all have to 
contribute to trying to conceive what makes it possible to continue existing in a 
sustainable way.
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Case study fé Igteriubturab eqeitnzegess agd SDMs as iophogegts ok 
5uabnty wor–vngtelrated beargngl )Cagada2

Systems-level synthesis:

Climate change, globali/ation, technological disruption, shifting economic and 
political landscapes, and other challenges have made our world volatile, uncertain, 
complex and ambiguous (5UCA). Industry and labour markets globally are at 
the receiving end of critical challenges that are well-identi;ed within the UN’s 
SDGs. The world of work is in a state of constant change ü most recently, that 
of moving to Industry '.j ü which has ampli;ed previously existing 5UCA 
conditions. Preparing for this shift is critical. Post-secondary institutions (PSI) 
globally have a deeper mission imperative to graduate individuals as change agents 
for creating a sustainable world. While not a silver bullet, work integrated learning 
(WIL) has been identi;ed as an e0ective strategy to develop this type of talent 
(RBC, 2j1J). WIL is a curricular form of experiential education involving a 
partnership between student, PSI, and community:industry partners. 

Design thinking-based analysis & outcomes:

At the University of Waterloo, one of the key constructs of excellence in quality 
WIL is the Future Ready Talent Framework (FRTF, n.d.) with key competencies 
needed to navigate the future of work and learning. The FRTF pro;les 4 
clusters of 12 competencies (speci;cally lists ”Intercultural E0ectiveness’) that are 
expected to be in demand in the emerging global workplace. 

In concert with the Canadian Hã of the Sustainable Development Solutions 
Network  (SDSN)  situated  at  Waterloo,  the  Co-operative  &  Experiential 
Education (CEE) unit is ideally situated to increase SDG awareness of interns 
and employers, and to motivate them to be more e0ective agents of change for 
advancing the UN’s SDG agenda. This is of strategic pedagogical importance 
as higher education institutions develop e0ective programming to create change 
agents who will advocate for and drive the SDGs forward. CEE has put in place 
an SDG awareness-building and engagement activity during co-op work terms, 
using international work terms as a pilot. Interns and supervisors are provided 
a quality framework of questions to begin a conversation about the company’s 
sustainability direction and contributions, and opportunities for the intern to 
engage (Ivkovic & McRae, 2j21). Early survey results show that both interns and 
employer supervisors increase their awareness of SDGs and motivation to engage 
post activity signi;cantly. Interns identi;ed the highest bene;t of the activity 
being increased knowledge of the SDGs, which led to many indicating a desire 
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to apply SDGs in their future coursework, engage in campus activities, and seek 
future SDG-related internships. For the employer supervisors, the top outcomes 
were the learning value of the activity, deeper intern engagement, and developing 
future SDG best practices for their own organi/ations. 

The FRTF competency development tool in concert with the internship SDG 
activity is one approach to develop intercultural e0ectiveness in students while 
developing greater awareness of the SDGs and driving motivation to engage via 
WIL experiences.

Case  study  ;:  A  mottopvuh  sumsnstegie  par–ethbaie  ahhroaiG  to 
addressngl SDMs agd dezebohngl ICC )USA 6 Igdna, lbomab2

Systems-level synthesis:

The big question facing those of us in the ;eld is how to cultivate, pedagogically 
and programmatically, key competencies for sustainability (UNESCO, 2j18) 
among students in higher education institutions as we strive to educate next 
generation of global citi/ens to achieve SDGs  While mainstream –banking? 
model  of  education and teaching  to  the  test  have  been  critici/ed  among 
progressive education researchers as least e0ective and even denounced as 
–oppressive? pedagogy (Freire, 2jjj _168j=), alternative educational models, 
even those identi;ed as experiential education, have been mostly –top-down,? i.e. 
to –experience? and –educate? in resource-rich and high literacy communities in 
order to design solutions and then apply them to low-income and low literacy 
communities. However, the ma9ority of the humanity facing the problems 
of unsustainable development are still living in impoverished communities. 
Thus, a bottom-up approach to addressing SDGs is emerging (5iswanathan 
& Gau, 2j1J), that is, learning from actual ground level reality in subsistence 
communities, which requires a wholly di0erent set of intercultural skills than 
what university students might have due to social, geographic and economic 
di0erences.

Design thinking-based analysis & outcomes:

The Subsistence Marketplace Initiative (SMI), ;rst started at the University of 
Illinois at Urbana-Champaign by Professor M 5iswanathan, is a bottom-up 
approach to SDGs. Built upon research and outreach to low-income, low-literacy 
communities, the SMI initiative provides –education for subsistence? (teaching 
marketplace literacy to low-income persons in local communities in the U.S, 
India, Tan/ania, Uganda, Argentina, etc.) and –education about subsistence? 
(various  teaching initiatives  at  the  university  for  students  to  learn about 
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subsistence marketplaces). The focus here is on the pedagogical impact of 
intercultural development among university students as they learn to design 
sustainable solutions to address global poverty and other SDGs in subsistence 
contexts around the world.

In both forms of education, the –bottom-up? approach has been the center 
of the teaching pedagogy (5iswanathan, 2j1V)é 1) the educational program 
was based on research on micro-level life circumstances of consumers and 
entrepreneurs in subsistence communities3 2) when conducting educational 
programs for people living in subsistence, they start from the life circumstances 
of the participants3 7) when teaching about subsistence at the university, they 
start from the life circumstances of the students and the people living in 
poverty, instead of starting from macro-statistics or business strategies such as the 
Bottom-of-the-Pyramid (BoP) approach (Prahalad, 2jj'). Taken as an example, 
a yearlong course (henceforth SMC) was designed to provide an integrative 
learning experience about subsistence marketplaces to graduate and advanced 
undergraduate students. By emphasi/ing the roles of business and engineering 
in poverty contexts, it seeks to design solutions to lead subsistence marketplaces 
to ecologically, socially, and economically sustainable marketplaces. The students 
form interdisciplinary groups to take on issues in subsistence, such as sanitation, 
water quality, open defecation, and clean cooking, to conduct market research 
and design sustainable solutions such as product development, business plan, 
service or educational programs, to address these issues. 

With  the  innovative  curricular  and  a  –bottom-up?  pedagogy,  students 
consistently concluded that they learned a lot about technical knowledge in 
business plans, product design, and most importantly, perspectives of business 
and engineering in di0erent contexts in rural and urban low-income communities 
for di0erent segments of consumers. Many students talked about how this 
experience made them think about their own personal and professional lives and 
rethink their positionality in the world, wherein their intercultural competence 
was expanded into a moral universe within which they can make positive change 
(Cai, 2j2j).
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Case  study  P:  Tragsiubturab  beargngl  my  iooheratngl  wntGng  tGe 
Tragsiubturab Carazag Networ– )Bra3nbV MerpagyV LobagdV SoutG AkrniaV 
Fnetgap2 

Systems-level synthesis:

As a platform of transcultural teaching formats, the Transcultural Caravan 
Network (Transcultural Caravan, n.d.), initiated by Zeppelin University’s 
Leadership Excellence Institute,  aims to provide students with relational, 
experiential learning opportunities. In Transcultural Student Research Groups 
(TSRGs) with participants from di0erent countries and disciplines, students 
experience ;rst-hand what it means to learn from and with each other by 
cooperating over a longer term in a culturally complex constellation. The 
SDGs o0er this pro9ect an opportunity to apply a transcultural approach not 
only as a didactic method, but also to make the SDGs the sub9ect of such 
student research pro9ects. Accordingly, the SDGs are considered to stand for a 
mutually enhancing coexistence between commonality of goals and diversity in 
local implementations, which characteri/es the transcultural concept (Baumann 
Montecinos, 2j22é 16'f., Wieland & Baumann Montecinos, 2j16). Likewise, 
the diversity of sectoral perspectives is explicitly recogni/ed in its relevance when 
SDG 18 calls for a global pact between actors from politics, business, and civil 
society to address the common challenges, requiring –an unprecedented level of 
cooperation and collaboration? (Stibbe et al., 2j1Jé V). To focus on the SDGs, 
especially on Goal 18, is therefore a promising avenue for the Transcultural 
Caravan Network and its pro9ects of collaborative learning. 

Design thinking-based analysis & outcomes:

Aiming  to  o0er  students  real-life  transcultural  cooperation  and  learning 
experiences, the format of the TSRGs has continuously evolved since the ;rst 
pro9ect in 2j18 and has now given rise to a network of seven universities that 
9ointly implement these formats (Baumann Montecinos et al, 2j21). In the 
TSRGs, approximately 1' to 2j students work together on common research 
questions, building thematic subgroups who contribute a speci;c perspective 
to the overall picture, thus co-creating shared meaning in a moderated process 
of dialogue, cooperation, and reQection. In concrete terms, this involves the 
Transcultural Learning Cycle which the student groups go through together 
over a period of more than a year, consisting of a topic-setting conference, 
a group-building preparation phase, a ;eld research trip, a data evaluation 
and analysis phase, a Winter School, and a 9oint book publication. These 
formats focus on cultivating communities of practice of the participating 
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students, educators and cooperation partners. Their design reQects a transcultural 
approach, in which the recognition of cultural diversity, the awareness of one@s 
own culture, position and biases and adopting a non-normative attitude build the 
foundations for ;nding existing commonalities and developing new ones out of 
collaborative practice and experience. Placing the thematic scope of these groups 
on SDG-related topics has proven to be a highly appropriate approach in many 
respects. To name these indicative experiences, such transcultural formats were 
used in a student research pro9ect on the women@s empowerment social enterprise 
Hope Development Initiative in Uganda, in a pro9ect on traditional communities 
in the Bra/ilian Ama/on, in a pro9ect on the social start-up Insolar in Rio de 
…aneiro, Bra/il, and in a pro9ect on partnerships for the SDGs in Southeast Asia. In 
all these pro9ects, the SDGs have provided very valuable learning experiences for 
all involved, due to the relevance, global and intersectoral reach and complexity 
of their concerns and implications. {Also see concepts of transcultural education in 
higher education by Grünfelder et al. in this book}

DISCUSSION AND CONCHUSIONS

Global challenges, as de;ned by the UN’s SDGs, need global solutions, with 
contributions at all levels ü individual, team, organi/ational, community, societal. 
Thes contributions will come from teams of solutions providers based in and 
exposed to di0erent regions of the world. As mentioned in the introduction, 
success of these types of global engagement will rely on high intercultural 
e0ectiveness of the people in these solutions teams. Collective experience suggests 
that designing the right approach for developing intercultural skills is greatly 
dependent on learning from the experiences of peers in the ;eld. With greater 
understanding of the need of intercultural competence in addressing global 
challenges, there is also a heightened awareness of the need to develop this skill 
during formative educational years in future champions of change.

Systems thinking  is  a  wide-spectrum approach that  analy/es  a  system by 
breaking it down into separate elements to understand how they come together 
to work collectively, and design thinking is a narrow focus approach about 
synthesi/ing a solution with focus on creating and building. Applying what are 
classically considered STEM approaches to the problem of intercultural skills 
education is one way to approach intercultural skills development. The case 
studies in this chapter are presented to illustrate intentional intercultural skills 
education towards priming individuals who are better prepared to address global 
challenges as de;ned by the SDGs in more e0ective ways. These case studies 
provide a systems level synthesis of an issue related to intercultural competence 
development, then present the solution to that issue built on an analysis based in 
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design thinking principles, and then share the outcomes of designing the solution 
to intercultural competence development in this manner. The collective goal of 
all the case studies is to prepare future graduates to be ready to engage with global 
problem solving in respectful, ethical and e0ective ways that truly situate oneself 
authentically within local or regional perspectives. 

The contributions of this chapter present one way to approach the complex 
task of intercultural competency development in graduates who will be the 
solution makers of the future. What was very reassuring to the authors of this 
chapter is that each individual case study could be easily put into the mould 
of de;ning the problem through a systems thinking lens and presenting the 
solution via design thinking methods. This suggests that the application of STEM 
approach to a people-based challenge could be a reliable method to analy/e 
how intercultural competence development for addressing global challenges (as 
de;ned by the UN’s SDGs) can be approached at a program level. The authors 
do not suggest that this is the best way to impart intercultural competence 
education, but it is one that should be taken into account when designing a skills 
development program. E0ective intercultural competence development and 
application remains an ongoing challenge, even beyond the space of advancing 
the UN’s SDGs. This chapter is a humble contribution to global dialog and 
peer support in discovering new ways and means to integrate the narratives 
of intercultural competency development and its critical place in addressing 
complex global challenges.

The authors thank Bettina Wahl, University of Waterloo, for her work formatting 
the content and citations.

REYERENCES

Arnold,  R.  D.  and  Wade,  ….  P.  (2j1').  A  de;nition  of  systems 
thinkingé  A  systems  approach. Procedia  Computer  Science, 44,  VV6üV8J. 
httpsé::doi.org:1j.1j1V:9.procs.2j1'.j7.j'j

Barrett, M. (2j1J). How schools can promote the intercultural competence of 
young people. European Psychologist, 23(1), 67ü1j4

Baumann Montecinos, …. (2j22). Transcultural cooperation in global networks. 
A contribution to the research program of relational economics. In L. Biggiero, 
et al. (Eds.), The relational view of economics (pp. 167ü212). Springer.

Baumann  Montecinos,  ….,  Schwengber,  ….  G.,  &  Grćnfelder,  T.  (2j21). 
Transcultural education - The transcultural caravan as a relational learning 



CURRENT PERSPECTI5ES ON INTERCULTURAL AND GLOBALz 178

9ourney. In …. Baumann Montecinos, et. Al. (Eds.), Kooperation, Governance, 
Wertschöpfung. Perspektiven auf eine Relationale Ökonomie (pp. 228ü2V2). 
Metropolisà

Bennet, M. …. (16JV). A developmental approach to training for intercultural 
sensitivity. International Journal of Intercultural Relations, 10(2), 186-16V

Boonen, …., Hoefnagels, A., & Pluymaekers, M. (2j16). The development of 
intercultural competencies during a stay abroadé Does cultural distance matter  
In R. M. O. Pritchard, et al. (Eds.), The three Cs of higher education: Competition, 
collaboration and complementarity (pp. 1J'-2j4). CEU Press.à

Boonen,  ….,  Hoefnagels,  A.,  Pluymaekers,  M.,  &  Odekerken,  A.  (2j21). 
Promoting  international  learning  outcomes  during  a  study  abroadé  The 
moderating role of internationalisation at home. International Journal of 
Educational Management, 35(8), 1471-1444.

CAIDP.  (n.d.)  Canadian  Association  of  International  Development 
Professionals. httpsé::www.caidp-rpcdi.ca:caidp-programming

CIDA.  (n.d.)  Canadian  International  Development  Agency. 
httpsé::www.international.gc.ca:world-monde:funding-;nancement:funding
]development]pro9ects-;nancement]pro9ets]developpement.aspx lang^eng

Deardor0,  D.  K.  (2jjV).  Identi;cation  and  assessment  of  intercultural 
competence as a student outcome of internationali/ation. Journal of Studies in 
International Education, 10(7), 241-2VV.

Dewey, …. (1674). Art as experience. In the collected works of …ohn Dewey, 
1JJ2-16'7. Later works, vol 1j (LW1j). Southern Illinois University Press.

Di Mauro, M. & Bol/ani, D. (2j2j). “Neighbourness” competences: A literature 
review. httpé::welearn-pro9ect.eu:;les:IO1]Report]WeLearn.pdf

Di Mauro, M. (2j21). Developing (multi)cultural identity and global citizenship. 
httpsé::centerforinterculturaldialogue.;les.wordpress.com:2j21:j2:icd-exercis
e-2-di-mauro.pdf

Di Mauro, M., & Gehrke, B. (2j16). Feeling Italian. SIETAR Italia.

Dingwall,  …R.,  Labrie,  C.,  McLennon,  T.  &  Underwood,  L.  (2j1J). 
Cross-cultural  communication.  OER  developed  for  Olds  College. 



DARLA K. DEARDORFF, MIZUHO TATEBAYASHI17J

httpsé::ecampusontario.pressbooks.pub:profcommsontario:chapter:cross-cult
ural-communication:

Earley, P. C. & Ang, S. (2jj7). Cultural intelligence: Individual interactions across 
cultures. Stanford University Press.

FRTF  (n.d.) University  of  Waterloo’s  Future-Ready  Talent  Framework. 
httpsé::uwaterloo.ca:future-ready-talent-framework:

Globalmind (n.d.) Global Mind Monitor. httpsé::globalmind.info:

Goodman,  M.  (2j1J).  The  Systems  Thinker. 
httpsé::thesystemsthinker.com:systems-thinking-what-why-when-where-and-h
ow:

GUNi. (2j16). Implementing the 2030 agenda at higher education institutions: 
Challenges and responses. GUNi Network.

Hofstede, G. (16J2). Culture's consequences (2nd ed.). Sage.

Hofstede,  G.  (2jj1). Culture’s  consequences:  Comparing values,  behaviors, 
institutions, and organizations across nations (2nd ed.). Sage.

Hunter, B. (n.d.). Global competence amongst youth is critical to achieve 
sustainable  development  goals. 
httpsé::www.un.org:youthenvoy:2j1':j8:global-competence-amongst-youth-
critical-achieve-sustainable-development-goals:

IDEOU (n.d.) What is design 
httpsé::www.ideou.com:blogs:inspiration:what-is-design-thinking

Ivkovi_,  S.,  &  McRae,  N.  (2j21).  Improving  engagement  of  interns 
and employers with the United Nations’ Sustainable Development Goals. 
International Journal of Work-Integrated Learning, 22(7), 74'-7'V.

…avidan, M., Steers, R., & Hitt, M. (Eds.) (2jj8). The global mindset (5ol. 16). 
San Diego, CAé Elsevier

Kaplan, R. (2jj1). Cultural thought patterns in intercultural education. In P. Kei 
Matsuda & T. Silva (Eds.) Landmark essays on ESL writing. Hermagoras Press.

Liedtka, …. (2j1J). Why design thinking works. Harvard Business Review.à 
httpsé::hbr.org:2j1J:j6:why-design-thinking-works



CURRENT PERSPECTI5ES ON INTERCULTURAL AND GLOBALz 176

Livermore, D. (2j17). Expand your borders: Discover 10 cultural clusters. Cultural 
Intelligence Centre.

Maciel, de Campos, …., Surian, A., Brahmllari, E., Ferreira Tarasconi, B., & 
Leosmar, A. (2j16). Terena agriculture and life-systemé A speech and beyond. 
Interações (Campo Grande), 20(7), JV1-J88.

Matsumoto, D., & Hwang, H. C. (2j17). Assessing cross-cultural competenceé 
A review of available tests. Journal of Cross-Cultural Psychology, 44.

McRae,  N.,  & Ram9i,  K.  (2j18).  Intercultural  competency  development 
curriculumé A strategy for internationali/ing work integrated learning for the 
21st century global village. (M. Drysdale & T. Bowen, Eds.), Work-integrated 
learning for the 21st century global village: International perspectives on education 
and society (pp. 126-147). Emerald.

Moreira,  P.  A.  S.,  Ramalho,  S.,  &  Inman,  R.  A.  (2j21).  The 
engagement:disengagement in sustainable development inventory (EDiSDI)é 
Psychometric  properties  and  validity-based  studies. European  Journal  of 
Psychological Assessment, 37('), 744ü7'V.

OECD PISA. (2j1J). Preparing our youth for an inclusive and sustainable world: 
The  OECD  PISA  global  competence  framework. 
httpsé::www.oecd.org:education:Global-competency-for-an-inclusive-world.p
df

OECD. (2j1'). OECD innovation strategy 2015: An agenda for policy action. 
httpsé::www.oecd.org:sti:OECD-Innovation-Strategy-2j1'-CMIN2j1'-8.pdf

OECD. (2j16). International migration and displacement: Trends and policies 
report  to  the  G20. 
àhttpsé::www.oecd.org:migration:mig:G2j-migration-and-displacement-
trends-and-policies-report2j16.pdf

Prahalad, C. K. (2jj'). The fortune at the bottom of the pyramid: Eradicating 
poverty through profits. Wharton School Publishing.

RBC (2j1J). Humans wanted: How Canadian youth can thrive in the age of 
disruption.
httpsé::www.rbc.com:dms:enterprise:futurelaunch:]assets-custom:pdf:RBC-
Future-Skills-Report-FINAL-Singles.pdf



DARLA K. DEARDORFF, MIZUHO TATEBAYASHI14j

Stibbe, F. T., Reid, S., & Gilbert, …. (2j1J).Maximising the impact of partnerships 
for the SDGs: A practical guide to partnership value creation. The Partnering 
Initiative and UNDESA.

Transcultural Caravan (n.d.). httpé::www.transcultural-caravan.org:

Trilling, B., & Fadel, C. (2jj6). 21st century skills: Learning for life in our times. 
Wiley & Sons.

UNESCO  (2j18). Education  for  sustainable  development  goals:  Learning 
objectives. 
httpsé::www.unesco.de:sites:default:;les:2j1J-jJ:unesco]education]for]sust
ainable]development]goals.pdf

United  Nations  (2j14). The  road  to  dignity  by  2030:  Ending  poverty, 
transforming  all  lives  and  protecting  the  planet.  Synthesis  report  of  the 
Secretary-General  on  the  Post-2015  Agenda. United  Nations. 
httpé::www.un.org:disabilities:documents:reports:SG]Synthesis]Report]Ro
ad]to]Dignity]by]2j7j.pdf

United  Nations.  (n.d.). Sustainable  development  goals. 
httpsé::sustainabledevelopment.un.org: menu^17jj

5erwoerd, L., Brouwers, H., Kunseler, E., Regeer, B., & de Hoop, E. (2j22). 
Negotiating space for knowledge co-production. Science and Public Policy, 50(1), 
'6ü81. httpsé::doi.org:1j.1j67:scipol:scacj4'

WEFI. (2j16). Worldwide Educating for the Future Index 2019
httpsé::educatingforthefuture.economist.com:the-worldwide-educating-for-th
e-future-index-2j16:

Wieland, …., & Baumann Montecinos, …. (2j16). A competence-based approach 
to transcultural leadership ü Introduction to a research program. In …. Wieland 
& …. Baumann Montecinos (Eds.). Transcultural leadership and transcultural 
cooperation (pp. 11-2j). Metropolis Publisher.

Yin, R. K. (2j1J). Case study research and applications: Design and methods (Sixth 
ed.). Sage.



CURRENT PERSPECTI5ES ON INTERCULTURAL AND GLOBALz 141

Bnos

SĆABNA( )SĆAJ2 IFKOFIX is the Director of International Strategic 
Initiatives, Co-operative & Experiential Education at the University of Waterloo, 
Canada. Her ma9or practitioner and research interests lie in the various areas of 
international work-integrated learning (IWIL), such as intercultural e0ectiveness 
skills, advancing the UN’s SDGs through IWIL, risk management of mobility, 
etc. Emailé sivkovic“uwaterloo.ca

AHESSIO SURIANV PhD, is an Associate Professor and the Director of the 
Centre for Intercultural and Migration Studies (CIRSIM) at the University 
of  Padova.  His  research focuses  on intercultural  and social  competences, 
peer learning and feedback and on participatory decision making approaches, 
especially in sustainability planning. Emailé alessio.surian“unipd.it

@ORIS BOONENV PhD, is a Senior researcher at Zuyd University of Applied 
Sciences and a senior teacher at the B.Sc. Global Studies at Maastricht University. 
His research focuses on the e0ects of di0erent educational interventions (at home 
and abroad) on the development of students’ global competence. 
Emailé9oris.boonen“/uyd.nl

@UHIKA BAU(ANN (ONTECINOSV PhD, is a professor of Transcultural 
Management at Hochschule Furtwangen University | HFU Business School and 
part of Zeppelin University’s Transcultural Caravan Network. She focuses on 
research into the success factors of transcultural cooperation as well as on the 
development of related international and interdisciplinary teaching, training, 
research and networking pro9ects. Emailéà9ulika.montecinos“hs-furtwangen.de

(AURA DI (AUROworks as an independent Intercultural and DEI Trainer 
& Consultant. She is Lecturer of Intercultural Management at Universit` 
Cattolica del Sacro Cuore, in Italy and for other universities. She wrote several 
publications and developed several didactic tools to enhance the development 
of Intercultural and Global skills and of Diversity & Inclusion strategies. Emailé 
maura.dimauro“unicatt.it

AIUJINM SOLĆJ CAIV  Ph.D., is assistant professor in the Institute of 
Education at Xiamen University, China. Her research and teaching interests 
include globali/ation and education, education for Sustainable Development 
Goals, global poverty and international development education, experiential 
education and intercultural pedagogy. Emailé sophycxy“xmu.edu.cn



Chapter 8

  Challenges Health Care 
Educators Face Facilitating 
Intercultural Competence 

Susan Schärli-Lim
Zurich University of Applied Sciences, Switzerland

Elena de Lorenzo
Servicio Vasco de Salud Osakidetza, Spain

Mette Bønløkke
VIA University College, Denmark

ABSTRACT     

This chapter focuses on the importance of intercultural competences in health 
care and four di.erent challenges we face when developing these competences 
in educators and students1 The challenges are M1 bisconceptions a2out the 
concept of culture and facilitation of intercultural competence, x1 Intercultural 
development can 2e threatening and cause an3iety, R1 An ethnocentric world view 
and 4esistance and E1 qducators and institutions reYuire adeYuate preparation to 
develop intercultural competence1 Hou will also learn a2out the comple3 role of 
an interculturally competent educator and the knowledge, attitude, values, and 
skills it demands1 

Keywords: Culture, Competences, qducator, qthnocentrism, Intercultural 
competence, Pealth, Nrofessional 4ole, Teacher training
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INTRODUCTION

4ecent  years  have  witnessed  a  growing  academic  interest  in  developing 
intercultural and glo2al competence to ensure peaceful societies1 The ULqSCO 
0uture of qducation Initiative e3amined the future of education towards x5(5, 
indicating the crucial role intercultural and glo2al competence play )Arvanitis et1 
al1, x5xM-1 In addition, NISA 8 Nrogramme for International Student Assessment 
has also recognised the importance of glo2al competence and commenced 
measuring it in x5M6 )OqCD, x5x5-1

In this chapter, the de7nition of intercultural competence used, is 2ased on 
worldwide e3pert opinion consented through a Delphi method )Deardor., 
x55“, p1 xE’8xE6-1 This de7nition of intercultural competence is ”the a2ility to 
communicate e.ectively and appropriately in intercultural situations 2ased on 
onejs intercultural knowledge, skills, and attitudes&1 

Intercultural competence is vital in health care1 Lapier et al1 )x5ME, p1 M“M5- 
indicate that ”the systematic neglect of culture in health care is the single 2iggest 
2arrier to the advancement of the highest standard of health worldwide&1 This 
2arrier has contri2uted to widening health care disparities leading to increased 
medical errors, prolonged lengths of stay, avoida2le hospitalizations, and the 
over8 and under8utilization of procedures )Smallwood, x5M6-1 GaVeist et1al )x5MM- 
determined that in the USA, 2etween x55R and x55“, the com2ined direct 
and indirect costs of health disparities due to cultural diversity was M1xE trillion 
dollars1

The lack of intercultural competence has a direct impact on patient8centred 
care, one of the most important interventions in terms of positive health8related 
outcomes )College of Lurses of Ontario, x5xx-1 Noitras et al, )x5M6-, indicates 
that providing a patient8centred approach in;uences diagnosis, adverse drug 
events, clinical outcomes, health status, treatment adherence, and patient 
satisfaction1 This approach reYuires a true partnership 2etween individuals and 
their health care professionals1 

4esults of the intercultural sensitivity of nurses, physiotherapists, physician 
assistants  and pharmacy students  indicate  an ethnocentric  world view of 
minimisation according to the Intercultural Development Inventory8 IDI 
)Di…iasio, Valla2halosuKa ' qigsti, x5xxW Pucka2ee ' batkin, x5MxW ́ ir2y, qarle, 
Calahan ' ´aragory, x5xMW Schellhase, Passan, Pendricks ' biller, x5xMW Zazzi, 
x5x5-1 This means that these professionals view the world from their own cultural 
perspectives and fail to recognize the comple3ity of cultural others1
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Intercultural training of health professionals has an impact on the e.ective use 
of health and social resources )baKumdar et al1, x55E-, on patients9 satisfaction 
)…each et al1, x55(W Truong et al1, x5ME-, on improved patient perceptions of 
health professionals )Vella, :hite ' Givingston, x5xx-, on patients9 adherence 
to the therapeutic regimen, )…each et al1, x55(W Truong et al1, x5ME- on patientsJ 
Yuality of life )Natel et al1, x5M–- on  patients health outcomes )…each et al1, 
x55(W Porvat et al1, x5MEW Truong et al1, x5ME- and in the reduction of related 
hospitalizations )Vella, :hite ' Givingston, x5xx-1 Therefore, there is an urgent 
need to train future health care professionals1 The role of the educator is pivotal 
in the facilitation of intercultural competence1 )Naige ' Vande …erg, x5Mx-1

qducators  need  to  2e  trained  and  eYuipped  to  develop  their  studentsj 
intercultural competence1 In the ne3t section four challenges associated with the 
development of intercultural competence will 2e highlightedä

  misconceptions  a2out  the  concept  of  culture  and  facilitation  of 
intercultural competence

  intercultural development can 2e threatening and cause an3iety

  an ethnocentric world view and resistance

  educators  and  institutions  are  inadeYuately  prepared  to  develop 
intercultural competence1 

CHALLENGE  1:  MISCONCEPTIONS  ABOUT  THE  CONCEPT 
OF  CULTURE  AND  FACILITATION  OF  INTERCULTURAL 
COMPETENCE

One of the misconceptions is  to conceive culture 2ased on a narrow and 
essentialized de7nition, focusing on knowledge of the practices and customs of 
people of other ethnicities and nationalities, supposing to have a high degree 
of homogeneity )b1Q1 …ennett, x5MR-1 A growing 2ody of literature shows this 
essentialized de7nition of culture in;uences the way educators approach training 
intercultural competence and undermines its development1 

If culture is considered as a thing and eYuated with ethnicity, nationality, and 
language, training intercultural competence would consist of the accumulation 
of knowledge of the speci7c culture of di.erent countries )Lapier, x5ME-1 
Therefore, it can 2e satis7ed using a checklist « do this, not that1 Powever, 
this approach of the concept of culture is pro2lematic1 Taras et1 al1 )x5M“-, in 
their meta8analysis of ((6 studies indicate that ”there is far more variation in 
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cultures within countries than 2etween countries& )p1 E’–-1 Therefore, a 2roader 
de7nition of culture that introduces the diversity all around us is needed1 

Another misconception is the 2elief that intercultural competence can 2e 
developed 2y intellectually understanding cultural concepts )Sch»rli, x5M’-1 
ConseYuently, educators are reduced to lecturing theory leading to fragmented 
programs that cannot facilitate the development of intercultural competence, 
2ecause the comple3ity of intercultural development goes 2eyond intellectual 
understanding1 

Intercultural competence as an end state is yet another misconception1 Some 
researchers studied the e.ectiveness of short programs )one hour to half a day- 
claiming that they had improved cultural competency of their students )Giaw 
et1 al1, x5M(W Natel et1 al1, x5M–-1 This type of studies reveals a naive concept of 
the development of cultural competence and its measurement1 bany research 
studies, evaluate intercultural competence using self8administered Yuestionnaires 
reporting attitudes and 2ehaviour, which may 2e su2Kect to social desira2ility 
2ias1 ConseYuently, some studies claimed that development after a course take 
place1 Powever, intercultural competence growth is a comple3 developmental 
process )b1Q1 …ennett, x5MR- and implies profound changes including frame of 
reference1

Sch»rli8Gim  )x5x5-  states  that  a  further  misconception  is  the  idea  that 
intercultural competence is a2out a positive attitude, open8mindedness, common 
sense, and these elements can solve intercultural misunderstanding1 0lorczak 
proposesW instead of coming to a relationship with any preconceived notions of 
cultural di.erences, you should come to each person with an open mind and 
simply ask a2out their values )x5ME-1 

In  internationalization,  there  is  a  misconception  that  students  2ecome 
interculturally competent simply through sending students for longer e3changes, 
improving second language pro7ciency, ma3imizing contact with host nationals, 
enrolling in host classes, doing internships, and home stays1 4esearch indicates 
that these practices have limited or no impact on intercultural learning unless 
guided 2y interculturally trained educators )Naige ' Vande …erg, x5Mx-1 0indings 
from the CIqq )Council on International qducational q3change- indicate that 
”e.ective cultural mentoring means engaging learners in ongoing discourse a2out 
their e3periences, helping them 2etter understand the intercultural nature of 
those encounters, and providing them with feed2ack relevant to their level 
of intercultural development& )Naige ' Vande …erg, x5Mx, p1 (R-1 Ongoing 



DA4GA ´1 DqA4DO400, bIZUPO TATq…AHASPIME“

re;ection is essential to make meaning out of their intercultural interactions and 
to start challenging their own cultural assumptions1

According to Vande …erg, ‘uinn and benyhart )x5Mx-, there are four core 
intercultural competences that are essential to help students interact e.ectively 
and appropriately in intercultural interactions1 These core competences include 
increasing your own cultural and personal self8awareness through re;ecting on 
your e3periencesW increasing your awareness of others within their cultural and 
personal conte3tsW managing emotions in the face of am2iguity and learning to 
2ridge cultural gaps 8 2y shifting frames and adapting 2ehaviour to other cultural 
conte3ts1 This clearly indicates that the process of intercultural development 
must include not only knowledge, 2ut also reYuires developing attitudes, values, 
and skills1 Pence, students need to 2e e3posed to e3periential or transformative 
pedagogical strategies that are active and innovative, intellectually stimulating, 
emotionally rewarding and adeYuate to develop intercultural competence )De 
Gorenzo, x5M6-1

CHALLENGE  2:  INTERCULTURAL  DEVELOPMENT  CAN  BE 
THREATENING AND CAUSE ANXIETY

It is imperative to remem2er that intercultural development is “potentially 
threatening to the learner because it challenges existing and preferred beliefs, 
values and patterns of behaviour”  )Naige ' bartin,  M––“, p1  E“- and may 
lead to an3iety1  A high level of stress has 2een identi7ed as a 2arrier to the 
development of intercultural competence )De Gorenzo, x5M6W Du.y et al1, x55(-1 
A low level of cultural stress in cultural encounters is also not conducive to the 
development of intercultural competence1 Adler )M–’(- points out the necessity 
to e3perience critical moments of medium 8 high 2ut controlled intensity1 Pence 
the importance to create and maintain a safe and non8threatening environment 
that is conducive to develop intercultural competence )Dimitrov ' PaYue, x5M“W 
Naige ' bartin, M––“-1 

Balancing Challenge and Support 

One important element to reduce resistance is to assess the readiness level of the 
participants and to seYuence interventions appropriately )Q1b1 …ennett, x5MR-1 
To learn, one must leave the comfort zone and 2e challenged to start learning1 
The educator must avoid the learner entering the panic zone and retreating from 
learning1 SeYuencing is de7ned as ”the developmental patterns we use to order 
the content and process in our instructional design& )p1 (x-1 Typically, moving 
from low8risk content and activities to higher risk, from cognitive frameworks to 
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su2Kective applications, from support to challenge and from culture general to 
culture speci7c1  

The following content increasingly provides challengeW culture, interpersonal 
perception, language use, cultural stereotypes, nonver2al communication, 
communication styles, values, pro2lem solving, gender, intercultural adaptation, 
cultural privilege and race, conte3ts of power and se3ual orientation )Q1 b1 
…ennett ' b1 Q1 …ennett, x5MR, p1 (R-1   Study after study ”demonstrates the 
importance of providing learners with such cultural content& )Naige ' Vande 
…erg, x5Mx, p1 (E-1  b1Q1 …ennett )x5MR- also supports this, stating that to acYuire 
general intercultural competence, it is essential ”to have learned some ”etic&, 
or culture8general, categories for recognizing and dealing with a wide range of 
cultural di.erences& )p1 MME-1  These culture8general frameworks can 2e used 
for “identifying relevant cultural differences and for predicting misunderstanding 
related to those differences” )p1 Mx6-, they serve as a foundation for re;ection and 
learning1 

It is also important to consider process challenge to enhance learning skills or 
knowledge1  Nrocess challenge focuses on teaching methods in order of increasing 
comple3ity and involvement1 Starting from lectures to 7lm, reading, instruments, 
critical incidents, case study, 7sh2owl, role8play to 7nally a simulation )Q1b1 
…ennett, x5MR, p1 (6-1  A com2ination of content and process challenge can 2e 
used to address issues of resistance1  In 0igure M a schematic structure shows 
what happens to the student depending on 2alancing content and process 
challenges1      

Ideally educators assess the students to plan adeYuate challenging learning 
opportunities, are aware of the level of an3iety of the students and incorporate 
strategies  to  reduce  its  impact1  This  entails  an  in8depth  student  analysis 
of personality traits, cultural 2ackground of the student, previous cultural 
e3periences, di.erences in physical traits, communication style, cultural values 
orientations, e3pectations, cultural allegiances, preferred learning styles, cognitive 
styles, and the developmental stage according to the Developmental bodel of 
Intercultural Sensitivity )will 2e discussed in detail further on-1

Other factors that reYuire consideration related to an3iety include factors such as 
risk of personal disclosure, risk of failure, the risk of em2arrassment, risk of threat 
to onejs own cultural identity, risk of 2ecoming culturally marginal and culturally 
alienated, and the risk of self8awareness )Naige ' bartin, M––“-1 
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Figure 1:  Content and process: balancing challenge )…ennett, x5MR, p1 (–- 

4esearch indicates that certain coping strategies are helpful in controlling levels 
of stress, such as managing hostile feelings, positive thinking reconstruction, 
using a pro2lem82ased approach, rest, and search for support )De Gorenzo, 
x5M6-1 4elationship 2uilding and a positive classroom contact can also alleviate 
an3iety over interacting with outgroup mem2ers )Nettigrew, Tropp, :agner 
' Christ, x5MM-1 This also leads to enhanced empathy for the outgroup and 
perspective taking1 0urthermore, it reduces preKudice1 It seems that it is essential 
for intercultural development to focus on 2uilding relationships, fostering 
friendship and creating a sense of community )Pouge bac´enzie, Son, ' 
Pollenhorst, x5ME-1  

Therefore, a safe environment and su+cient challenge to encourage intercultural 
learning is essential « this reYuires an educator with the skill to nudge the student 
enough to ensure learning takes place1

CHALLENGE  3:  ETHNOCENTRIC  WORLD  VIEW  AND 
RESISTANCE

As mentioned 2efore most students have an ethnocentric worldview, this means 
that they are not interculturally competent )´ir2y, qarle, Calahan ' ´aragory, 
x5xM, Zazzi, x5x5-1 qthnocentrism is ”the experience of one’s own culture as “central 
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to reality” )b1Q1 …ennett, x5xM, p1M-1 This can lead to cultural others feeling 
ignored, uncomforta2le or e3cluded1  To facilitate intercultural learning, it is 
important that the studentsj worldview is known to tailor a developmental 
program1 Attempting to develop students 2efore they are ready for the ne3t 
developmental stage may create resistance1 …ennettj Developmental bodel 
of Intercultural Sensitivity 8 DbIS is a model that is used internationally 
to  guide the design and assessment of  training programs in intercultural 
competence1 The advantage of the DbIS is that educational interventions 
can 2e tailored to facilitate development along the continuum 2ased on the 
studentsj developmental position1 Development along the DbIS continuum 
moves from ethnocentrism ”the experience of one’s own culture as “central to 
reality” to ethnorelativism, the experience of one’s own and other cultures as 
“relative to context” )p1M-1  See 0igure x1 Appropriately designed programs will 
further develop the students toward ethnorelativism1

Figure 2 Developmental Model of Intercultural Sensitivity )b1 Q1 …ennett, 
x5xM-

DMIS Orientations  

This section will discuss the continuum of the DbIS and an educational focus 
for each developmental orientation )…ennett, x5MR, p1 M55-1  

Denial

A person in denial of cultural di.erence e3periences their own culture as the 
only real one )b1Q1 …ennett, x5MR-1 They have limited e3perience with cultural 
others and are generally not interested and prefer to avoid contact1 Cultural 
di.erence is understood in 2road, often stereotypical categories like ”people from 
Africa& failing to recognize that the continent of Africa contains (E countries1 
Typical statements of this orientation include ”Usually when we get foreign 
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patients, I ask my colleagues to take care of them& thus continuing to avoid 
them or ”If they Kust spoke our language, all would 2e O´&, failing to recognize 
that many aspects of culture in;uence intercultural interaction, and this will 
not 2e remedied 2y speaking the same language1 Diverse persons may feel 
ignored1 The developmental task for persons in denial is recognizing cultural 
di.erences )…ennett ' …ennett, x5MR-1 Strategies to encourage development 
include arousing their curiosity a2out cultural di.erence and em2edding cultural 
di.erences in non8threatening conte3ts1 Content could include o2Kective culture 
in the form of art, music, 7lm, or an international dinner1

Defense

In the defense of cultural di.erence position, there is a discrimination 2etween 
”us and them& )b1Q1 …ennett, x5MR-1 In general, they are often overly critical of 
other cultures und uncritical towards onejs own cultural values and practices1 
Statements of someone in this position include ”:e know the 2est way to treat 
their symptoms, 2ut they never listen to our good advice&1 This position can also 
2e turned around in ”reversal&1 One statement re;ecting a ”4eversal& position is 
”0amily values are stronger in other cultures than in our culture&1 Diverse persons 
may feel uncomforta2le1 Developmental movement out of defense is facilitated 
2y ”recognizing the common humanity of people of other cultures )…ennett ' 
…ennett, x5MR-1 Content could include a focus on the e3isting di.erences within 
their own in8group, to address their emotions, and to focus on commonalities 
including shared goals and needs 2etween the in8group and out8group1

Minimization

A person in minimization of cultural di.erence will consider their worldview 
as universal and highlight commonalities )b1Q1 …ennett, x5MR-1 Often dominant 
group mem2ers lack cultural awareness especially regarding power and privilege, 
non8dominant group mem2ers may use this as a strategy to adopt to the 
dominant group mem2ers1  0or e3ample, a nurse caring for a buslim patient 
who did not wish a male sta. mem2er to shower saidä ”I donjt like 2eing washed 
2y a man either, 2ut I allow it too&1  In this e3ample sameness is considered, 
2ut the nurse doesnjt realize the di.erence gender means in her conte3t and the 
conte3t of the patient1 The nurse is using her own cultural lens and applies this 
to the patient who is culturally di.erent, thus still maintaining an ethnocentric 
worldview1 Other typical statements for this worldview are ”Deep down we are 
all the same& )…ennett ' …ennett, x5MR-1 Deeper cultural di.erences are not 
recognized, and diverse persons may feel ignored1 binimization is a transitory 
position moving towards ethnorelativity1 To continue development the person 
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must develop a deeper cultural self8awareness1 Content includes de7nitions of 
culture, stereotypes, communication styles, and categories and frameworks to 
understand onejs own culture including values and 2eliefs1 

Acceptance

Acceptance of cultural di.erence is the state in which onejs own culture is 
e3perienced as Kust one of many eYually comple3 worldviews1 Cultural di.erences 
in 2ehaviour and values are recognized and valued )…ennett ' …ennett, x5MR-1  
A person may state ”I can understand how important their large family is, 
I just don’t know how to introduce that successfully in their treatment plan&1 
Diverse persons feel understood1 Development continues 2y improving cultural 
contrasts1  Content includes cultural values analysis, correctly using culture 
general and culture speci7c categories1 

Adaptation

Adaptation to cultural di.erence is the state in which the e3perience of another 
culture yields a perception and 2ehaviour appropriate to that culture )…ennett 
' …ennett, x5MR-1 They can change their own cultural approach to adapt to 
conte3t1 One sta. mem2er saidä “I can change my communication style, depending 
on whom I have in front of  me”.  Onejs worldview is  e3panded to include 
constructs from other worldviews1 Neople in adaptation are a2le to look at the 
world éthrough di.erent eyesü and may intentionally change 2ehaviour to 
communicate more e.ectively in another culture1 Diverse persons feel valued and 
involved1 0urther development includes developing frame8of8reference shifting 
skills1 Content here includes culture shock and cultural adaptation, advancing 
cultural empathy and a focus on cultural identity development1

Integration

In ”integration of cultural di.erence& onejs e3perience of self is e3panded to 
include the movement in and out of di.erent cultural worldviews )…ennett ' 
…ennett, x5MR-1 Statements here include “Whatever the situation, I can usually 
look at it from a variety of cultural points of view”. In this position they 2ecome 
2icultural or multicultural and further development is focused on accepting their 
multicultural identity and learning how to leverage their contri2utions1 

The assessment of students provides an ideal 2ase to tailor an e.ective program 
along the continuum of the DbIS and reduces resistance in students1 The 
Intercultural Development Inventory assess these stages 2ased on DbIS and has 
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demonstrated nonsigni7cant associations with social desira2ility ”suggesting the 
IDI is not /transparentj to participants& )Qankowski, x5M–-1   

CHALLENGE 4:  EDUCATORS AND INSTITUTIONS REQUIRE 
ADEQUATE  PREPARATION  TO  DEVELOP  INTERCULTURAL 
COMPETENCE

The intercultural educator plays a pivotal role in the development of intercultural 
competence )Naige ' Vande …erg, x5Mx- There is a paucity of pu2lication 
focused on facultyJs level of intercultural competence1 Three studies indicate 
that educators have moderate levels of intercultural competence )…aghdadi ' 
Ismailej,x5M6W …urns, x5x5W barzilli, x5M“-1 Some other studies found that 
educators are in minimization according to the IDI )´ruse et al1, x5ME-1 This 
di.erence in results in these few studies may 2e due to a lack of control for social 
desira2ility, as few assessments instruments control for this in comparison to the 
IDI1 An educatorsj e.ectiveness in facilitating intercultural learning correlates to 
their own developmental worldview )Vande …erg, ‘uinn ' benyhart, x5Mx-1 
Therefore, to 2e e.ective, intercultural educators should 2e ethnorelative, and at 
least one stage ahead of the developmental aim of the students1

The role of the intercultural educator is comple3, not any educator can guide 
intercultural development processes, educators reYuire academic preparation1 
Unfortunately, few educators possess the intercultural skills, attitudes, and 
knowledge necessary to teach intercultural competence )0ar2er, x5M–W OqCD, 
x5x5-1  These studies clearly indicate that it is crucial to generate validated 
programs for intercultural educators to develop the capacity to train intercultural 
competence to the future generation of health care professionals1 

To generate e.ective educational programmes, it is imperative to have a clear 
idea of the competences needed 2y intercultural educators1 Due to the lack 
of a pro7le for an intercultural educator, the international TraILqrs8proKect 
)Training Intercultural Lursing qducators and Students- 7nanced 2y qrasmus % 
and bovetia )Sch»rli8Gim et1 al1, x5x5- performed a Delphi method to develop 
the pro7le of an intercultural nurse educator1  qven though it was initially 
developed for nursing educators, it is converti2le to other professions1 

This pro7le classi7es the competences of the intercultural educator in three 
dimensionsä The Nersonal, the Nrofessional and the Nedagogical1  qach dimension 
of the pro7le 2uilds on the others, relying on previous knowledge, attitudes, and 
skills1

Table 1 Dimensions and content of the proäle of an intercultural educator
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The Nersonal Dimension presents intercultural aspects that are necessary to 
operate appropriately and e.ectively in cross8cultural situations1 Ideally, the 
person should 2e ethnorelative1 The professional dimension focuses on the 
application in a professional conte3t and is a prereYuisite for an intercultural 
competent educator1 The pedagogic dimension consists of two su2dimensionsä 
the intercultural competent educator and the educator to develop intercultural 
competence1 The 7rst descri2es competences of an educator teaching a culturally 
diverse group in an interculturally competent manner, the latter focuses on 
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the competences to teach, facilitate, and foster the development of studentsj 
intercultural competence1 

This comprehensive pro7le contains Mx’ items1 Ta2le M shows the pro7le in a 
condensed version1 The complete pro7le is availa2le online )TraILqrs, x5xR-1

0reYuently the development of intercultural competence of future professionals 
falls  on the responsi2ility of educators and is  taught in separate su2Kects1 
Powever, the educational institutions should also 2e prepared and committed1 
The organisations need to 2e aware a2out their own developmental stage of 
intercultural sensitivity, re;ecting a2out their policies, and the way to function1 

Due to the comple3ity of the training, they should create integrated curricular 
programs1 In these programs, the o2Kectives,  and e3periential  pedagogical 
strategies, oriented to all dimensions of intercultural competence )cognitive, 
a.ective8attitudinal, and 2ehavioural-, should 2e progressively incorporated into 
the di.erent su2Kects and years of the educational programs1 0or e3ample, the 
American Association of bedical Schools approved a Nlan for the integration 
of cultural competence in its curriculum )…ICCC- )Cu_llar et al, x556-1 The 
evaluation of this curricular plan identi7ed an improvement in the organization, 
the content approach, and the integration of creative learning strategies 2y all 
the teachers of the faculty1 Schroeder )x5Mx- states that this type of approach 
is di+cult to implement, since it reYuires the cooperation and training of all 
teaching sta. and careful evaluations in all the courses of the training program 
to ensure that e3pectations are 2eing met1

Pigher  education  institutions  should  also  generate  appropriate  learning 
resources  and  opportunities  for  students  )internationalisation  strategies, 
e3changes F- These opportunities and resources should also 2e availa2le for 
educators so they can 2ecome interculturally competent and increase their a2ility 
to facilitate intercultural learning of their students1

To summarize, intercultural competence is vital in health care « the lack of it, 
leads to increased health care costs as well as su.ering for patients and their 
families1 Assessment of health care professionals using the IDI, where social 
desira2ility cannot 2e guessed, indicates that most health care professionals have 
a worldview that is ethnocentric and 2ased on their own cultural perspective1 An 
ethnocentric health care professional cannot provide culturally sensitive patient 
care1 Therefore, training health care professionals is imperative1 

Intercultural competence development is a comple3 life8long learning process 
that includes not only knowledge 2ut also the acYuisition of skills, learning to 
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manage emotions in the face of am2iguity and developing ethnorelative attitudes1 
To accomplish this, lecturing is insu+cient1 q3periential learning activities within 
a safe learning environment are essential for intercultural learning1 In addition, 
conducting an in8depth student analysis, relationship 2uilding, creating a sense 
of community, seYuencing intercultural content and process, and tailoring 
educational interventions 2ased on the DbIS are Kust a few ideas to assist with 
the development of intercultural competence1 Ideally intercultural competence 
development should 2e integrated into the curriculum1 qducators play a pivotal 
role, 2ut they are currently inadeYuately prepared1 Institutions should focus on 
sta. development and provision of adeYuate resources for the training of faculty1 
A summary of the 7nal implications derived from the previous discussion is 
presented 2elow1

Implications for educators and institutions: 

  qducators need to 2e adeYuately prepared to facilitate intercultural 
development1 The intercultural educator pro7le is foundational for the 
competences reYuired providing a focus for development in relation 
to knowledge, skills, values and attitudes that are reYuired to facilitate 
intercultural competence1 An essential reYuirement is that the educator 
is ethnorelative1

  Institutional commitment focuses on all students and the integration 
of intercultural competence development in the curriculum1 The initial 
step is to support faculty on their path to 2ecome intercultural educators 
in addition to their usual topics1

Implications for clinical practice

  Pealth  care  practitioners  need  to  focus  on  their  personal  and 
professional development, the 7rst two dimensions of the intercultural 
educator pro7le1 The focus lies on 2ecoming ethnorelative to ensure 
patient care that is culturally sensitive1 This will also reduce health care 
costs and su.ering1

Implication for research

  0uture research should focus on assessing training utilizing e3periential 
learning activities that focus not only on knowledge 2ut attitudes, values 
and skills as well1 These activities should take a developmental approach 
and include methods to reduce an3iety and threat1
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  4esearch  studies  should  use  multiple  assessment  methods  «  for 
e3ample intercultural  competence value ru2ric,  critical  incidents, 
student self8reports etc1 in addition to assessment instruments that 
ensure nonsigni7cant associations with social desira2ility1
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Editors' Afterword

The contributors of this volume have provided snapshots of perspectives on 
intercultural and global competence - from diyerent cultural and disciplinar, 
perspectives’ from emerging perspectives and from practitioners. and researchers. 
perspectivesx  There are countless other perspectives to ewplore further and this 
then’ is the korW of the Corld Founcil and of all of usx Through the perspectives 
shared in this volume’ several overarching themes emergex qirst’ intercultural and 
global competence remains a complew construct that continues to ,ield more 
Suestions than anskersx  #econd’ despite the complewit, of this construct’ there 
are practical tools and applications in a variet, of contewts that can be used to 
develop and assess intercultural competence  and in the end’ it is this practicalit, 
that kill build a better korld’ not ongoing academic debates and discussionsx 
Third’ intercultural and global competence are about human connection and 
relationship’ coming bacW to the Suestion of khat is necessar, for us to learn to 
live together on and kith this planet ke all sharex 



Appendix 1: Global 
Intercultural Circle 
A Process, a Pedagogy, and a Way of Life 

Christa Olson 
The College of New Jersey, United States of America

Katharine Krebs    
Binghamton University, United States of America

ABSTRACT:    

Why are so many people at a loss in engaging euectively with those who are 
c?lt?rally diuerent from themselvesG  The bloIal (nterc?lt?ral Circle )b(C- 
is a comm?nityqIased gro?p dedicated to proIing this k?estion, processing 
interc?lt?ral dynamics, and practicing s.ills needed to engage constr?ctively’  
After framing comments, this piece presents b(Cxs practices and aspirations’  
These practices incl?de reg?lar gro?p gatherings, listening and storytelling, 
reading for conteKt and reEective narrative writing’  b(C also eKperiments with 
c?linary and creative arts as tools for Ieing present with people of other c?lt?res’  
Beca?se interc?lt?ral dynamics incl?de conEict, o?r aspiration is to enhance o?r 
capacity to wor. thro?gh dissonance’  We appreciate that we change the world 
one enco?nter, one family, one comm?nity at a time’ 

YODW;R&S:  comm?nityqIasedL interc?lt?ral dynamicsL storytellingL reading 
for conteKtL reEective narrativesL c?linary F creative artsL dissonance

Editors’ Preface:  Circles have been used in indigenous cultures for centuries 
and have come into mainstream societies to be used for many different purposes 
including reading circles, support circles, healing circles and talking circles. This 
appendix contains an example of how circles can be used in what is called Global 
Intercultural Circles. In addition, the World Council on Intercultural and Global 
Competence is committed to furthering UNESCO Story Circles, a structured 
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yet adaptable intercultural methodology used for the purpose of practicing and 
developing key intercultural competencies such as listening for understanding 
(rather than listening for response which is more typical). Within the World 
Council,  there  is  a  special  group for  facilitators  of  UNESCO Story Circles. 
In addition, the UNESCO Chair on Intercultural Competence at Stellenbosch 
University is engaged in capacity building with UNESCO Story Circles across the 
African continent and beyond. To learn more about UNESCO Story Circles, which 
is available as an open-access manual in 7+ languages, go to www.iccglobal.org.  

The three women had Eed warqtorn S?dan, sec?red ref?gee stat?s to come to the 
United  States, and resettled in &es Hoines, (owa’ They had lived prod?ctively 
here for eight years’ &?ring that time no U’S’ citiVen had ever invited them into 
their home’ Then they received an invitation for dinner and an evening of sharing 
lifeqeKperiences from a gro?p of women, .nown as the Global Intercultural Circle 
(GIC).   

Thro?gho?t o?r lives, most of ?s have many interc?lt?ral eKperiences, interacting 
with family memIers and individ?als in o?r comm?nity, wor. places, or travels’ 
B?t do we reEect on how o?r interc?lt?ral connections Iring meaning into 
o?r lives or ca?se mis?nderstandings or missed opport?nitiesG biven the state 
of auairs in the world, the wor. of Iridging c?lt?ral divides does not seem 
to Ie reaching a Iroad a?dience’ Why are so many people at a loss in tal.ing 
aIo?t gloIal interc?lt?ral relations and engaging euectively with those who are 
c?lt?rally diuerent from themselvesG 

The b(C was formed Iy ad?lt women from across the US who val?e eKperiences 
with c?lt?res diuerent from their own’  (n crafting o?r Circle, we created a 
s?pport system for proIing the aIove k?estions’ ;ver the years, b(C has spawned 
inqperson local comm?nity gro?ps and virt?al international gro?ps’ Whether 
marrying into a family from another c?lt?re, hosting someone from another 
co?ntry, wor.ing in gloIal interc?lt?ral ed?cation, or living, st?dying or traveling 
in other co?ntries, we each Iring diuerent perspectives to o?r gatherings’ 

&?ring monthly gatherings, we share o?r interc?lt?ral eKperiences, reEect 
together  ?pon o?r euorts,  decipher  partic?lar  interchanges,  and eKamine 
challenges  and discoveries’  Together  we  process  the  vario?s  interc?lt?ral 
dynamics in o?r lives and practice the s.ills needed to engage with diuerence 
constr?ctively’
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Our Mission, Framework and Process 

The mission of Global Intercultural Circle is to share o?r interc?lt?ral 
/o?rneys, to advance o?r wellqIeing and creative eKpression, and to s?pport each 
other in facilitating interc?lt?ral engagement across generations in o?r families 
and comm?nities’  

Our framework de“nes gloIal as Ioth a local and international phenomena’ 
Hany people in o?r local comm?nities have deep international connections’ 
bloIal interchange is not new, I?t it is complicated Iy how compressed and 
accelerated o?r interactions are in modern times’ (f we want o?r interactions to 
go well, they are li.ely to rek?ire more time and determination, as well as new 
awareness, comm?nication and Iehavioral s.ills’

Our process raises conscio?sness of the ways in which each of ?s are interc?lt?ral 
people’ We aim to stim?late personal discovery and development and to invite 
others to share this /o?rney’ A Iroad awareness that everyone is on a gloIal, 
interc?lt?ral /o?rney is often aIsent, especially among those who are memIers 
of a dominant c?lt?ral or ling?istic gro?p’ The process of recogniVing and 
accepting the personal, professional, and spirit?al implications of this reality is 
the centerpiece of b(C wor.’   

Our Practice 

b(C has eKperimented with diuerent technik?es to stim?late discovery, I?ild 
s.ill sets, and deepen connections with each other’ Now capt?red on the  weIsite, 
these practices incl?de the following:  

Regular Gatherings  Consistency and reg?larity of gathering is critical to 
o?r s?ccess’  We either meet in person )for those in the same locale- or on 
1oom )for those more dispersed- on a “Ked day of every month for 4 to 4 
” ho?rs’ HemIers ta.e t?rns coqfacilitating each gathering’ Agendas incl?de 
a short opening activity,  one or two themes for disc?ssion, and a closing 
poem7song to end o?r time together’ &isc?ssion themes alternate Ietween 
organiVational and s.illqI?ilding topics and incl?de: vision and f?t?re directions, 
incl?siveness in eKtending o?r wor., as.ing great interc?lt?ral k?estions, chants 
across c?lt?res, gratit?de and generosity across c?lt?res, and UNOSC; Story 
Circles for (nterc?lt?ral Competence’  

Starting a Global Intercultural Circle  Zacilitators of an emerging bloIal 
(nterc?lt?ral Circle gro?p will want to Ie sensitive to the reality that each 
memIer will Ie in a diuerent place on their /o?rney of self discovery’  Zor some, the 
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process of identifying themselves as gloIal interc?lt?ral people may come easily’ 
Zor most, identifying oneself as s?ch is a /o?rney of self discovery that ta.es time 
to internaliVe, as well as co?rage to share’ 

When creating a new gro?p or when inviting a new memIer into an eKisting 
gro?p, it is helpf?l to thin. aIo?t how to welcome people into the Circle 
eKperience’ ;ne eKercise for introd?cing new memIers is 2Whatxs (n a Name’0  
The facilitator invites each memIer to share their f?ll name, the c?lt?ral origins 
of each part of their name, and how their name is personally meaningf?l to them’ 
The p?rpose is to ouer a simple way to introd?ce oneself and foster insight into 
the c?lt?ral val?es represented in onexs name’ The simple act of as.ing people to 
disc?ss how their names are meaningf?l to them presents an opport?nity to share 
in ways we do not typically do with new ack?aintances’ 

The Practice of Listening  Mistening to stories and hearing another person tal. 
aIo?t an interc?lt?ral interaction is fo?ndational’ Thro?gh actively listening, we 
can step into anotherxs story, Ie present with their emotions, and Ie changed 
thro?gh the eKperience’ (f we listen deeply, the individ?al sharing their story feels 
heard and not /?dged’ We have eKperienced how challenging it can Ie to lean in 
and really listen to stories witho?t interr?pting, eKpressing /?dgment )positive 
or negative-, or la?nching into o?r own stories’ B?t when we manage to listen 
deeply, we “nd the telling and listening process spar.s deep connections’ 

To listen and to Ie heard are f?ndamental to a?thentic comm?nication and 
h?man connection’ Det, in o?r daily lives, it is rare that we stop and foc?s 
f?lly on what others are saying to ?s’ This is increasingly tr?e with all of the 
comm?nication devices availaIle’ Too frek?ently o?r smart phones distract ?s 
from Ieing f?lly present’ Oven when we set aside devices, we still have internal 
distractions’ We Iring o?r preconceptions, emotional  impressions, and physical 
reactions to the individ?al Iefore ?s’ That person Irings the same’ So m?ch is 
happening’  

;ften o?r activities  involve meeting with people with diuerent ling?istic 
and7or national origins, c?lt?ral Iac.gro?nds, class, race and gender identities’ 
Becoming comfortaIle with the accents or slower comm?nication of nonqOnglish 
spea.ers, listening for the meaning of what the other person is trying to say, and 
listening for the n?ances of eKpression that comes from diuerent Iac.gro?nds are 
.ey and rek?ire practice’

Narrating our Global Intercultural Journeys  6aving shared interc?lt?ral 
eKperiences d?ring o?r monthly gatherings, we determined to proIe these 
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eKperiences more deeply thro?gh reEective writing’ (nspired Iy Baldwinxs )9  ½- 
2Storycatcher0 prompts and k?estions, Circle memIers developed k?estions to 
prompt reEection so each memIer co?ld Iegin to write their own narrative aIo?t 
Iecoming the interc?lt?ral person they are today’ We Iegan to share eKtracts from 
o?r writing at meetings’  …rompts are incl?ded on the  site ?nder practices’ ;ne 
sample prompt:  

  What are yo?r earliest memories of engaging with another person 
who was notaIly diuerent from yo?G …erhaps they were from another 
comm?nity or co?ntry far from yo?r home’ …erhaps they have lived 
in yo?r comm?nity for a long time’ Tell a story aIo?t one of yo?r 
eKperiences together and how it impacted the two of yo?’ 

Meals as a Centerpiece to Intercultural Engagement   There are powerf?l 
interc?lt?ral dimensions to the art of coo.ing and sharing food’ …reparing meals 
is a centerpiece of o?r inqperson gatherings’ HemIers vol?nteer to prepare the 
meal’ We select men?s from o?r c?lt?res of origin or a c?lt?re in which we have 
immersed o?rselves’ When we chop vegetaIles, shape potstic.ers, roll s?shi, or 
coo. in the hotqpot, we are learning’ As the meal Iegins, o?r host tells ?s why this 
men? is meaningf?l to her’ She tal.s aIo?t what .inds of ingredients are common 
in this c?isine and shares the c?stoms for serving and eating the food’   

We practice how to gracef?lly navigate dietary constraints and personal tastes 
in food’ (n the comfort of o?r Circle, we can name o?r constraints witho?t 
ouending others, I?t considering how this might Ie perceived in a diuerent 
interc?lt?ral conteKt’ (t can Ie aw.ward the “rst time yo? eKplain to someone 
that yo? are not going to try something they have caref?lly prepared for yo?’ 
This provides insight into how we co?ld  navigate constraints in other conteKts’  
OKamples of mealqcentered events can Ie fo?nd on ?nder practices

Creative Expression  Art, m?sic, and drama are another cornerstone of b(C 
wor.’ (n addition to personal eKpression, the Arts are powerf?l medi?ms for 
connection and discovery, especially when lang?age and socioqeconomic Iarriers 
render eKpression and engagement more di3c?lt’ 

;?r memIers who are m?sicians gather m?sic from diverse c?lt?res and lead 
?s in song’ Zeeling new rhythms that vary from those we are familiar with 
or prono?ncing words from other lang?ages is a form of interc?lt?ral wor.’ 
;?r vis?al artists lead ?s in creating meaningf?l art wor.s that eKpress c?lt?ral 
elements of the places we eKplore’ We act o?t fol. tales and read plays from a 
variety of c?lt?res’ &ramatists give voice to a c?lt?ral gro?pxs eKperience and 
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the interc?lt?ral dynamics that emerge as people from diverse c?lt?res interact’ 
Theatre incl?des climactic moments of dissonance and resol?tion’ Thro?gh 
actively playing a role, we can deepen o?r sensitivity to another personxs narrative’ 

Global Intercultural Circle Retreats

bathering for several days at an ann?al retreat has allowed o?r Circle to delve 
deeply into interc?lt?ral eKploration and strengthen Ionds among memIers’  We 
plan a comIination of interactive wor.shops, spirit?al7emotional no?rishment 
practices, meals of place, o?tdoor activities, art and m?sic pro/ects, and local 
interc?lt?ral engagement’ At a retreat, a wor.shop can last an entire morning, 
allowing time to prepare, engage, and deIrief afterwards’ ;?r spirit?al7emotional 
practices incl?de morning yoga or woodland, Ieach, and ?rIan wal.s’   

Selecting Themes and Grounding Ourselves in Place  Retreat destinations 
are ?s?ally  in the comm?nity of one of o?r memIers’ Oach b(C retreat has an 
overarching theme’ ;?r 9 4z retreat in Washington, foc?sed on 2OKpressing o?r 
(nterc?lt?ral Jo?rneys0 and feat?red wor.shops on creating a /o?rnal to ill?strate 
o?r interc?lt?ral /o?rneys’  

Beginning with o?r 9 4@ retreat in (owa, we emIraced a rec?rring s?Iqtheme of 
2gloIal interc?lt?ral dynamics’0 The goal was to ?nderstand historical and recent 
c?lt?ral inE?ences shaping the interc?lt?ral dynamics of a given location’ (n &es 
Hoines, one dynamic is the m?ltiple waves of immigration’ To ?nderstand that 
dynamic, we invited Japanese, B?lgarian, Chinese, (ndians, and S?danese to Ie 
o?r g?ests’ To prepare, we practiced a conversation protocol Iy pairing ?p and 
ta.ing t?rns with one telling a meaningf?l eKperience )Story Telling- and the 
other actively listening )Story Catching-’ (n deIrie“ng we as.ed o?rselves:  What 
was it like to actively listen for this extended period of time?  What was it like to be 
heard?  What discoveries occurred to you as you were sharing? Zollowing dinner 
with o?r g?ests, we drew ?pon this protocol, inviting o?r new friends to share 
part of their gloIal interc?lt?ral /o?rneys with ?s’ Oach of ?s was moved to hear 
the immigration stories of str?ggle, sacri“ce, and /oy’ 

Reading for Context and Perspective  (n  preparation for  retreats,  we 
select readings that conteKt?aliVe o?r planned engagement with comm?nity 
memIers’  Hemoirs, travel narratives, and historical novels are val?aIle for 
fostering interc?lt?ral mindf?lness’ As we read narratives diuerent from o?r 
own, we step into anotherxs perspective’ This perspective taking can inform o?r 
interactions with people from the c?lt?res depicted in these wor.s’ 

Our Aspiration:  Perfect the Practice of Working Through Dissonance 
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(nterc?lt?ral dynamics inherently incl?de conEict and dissonance’ Witho?t 
intentional practice in wor.ing thro?gh dissonance, conEict all too frek?ently 
er?pts in s?Itle micro or overt macro violence’ ;ver the years, o?r monthly 
sessions have evolved to incl?de reEections on power dynamics, class privilege, 
hate crimes, racism, and genocide’  We have drawn ?pon reso?rces to navigate 
these challenging topics and wor. thro?gh conEict and g?ilt towards a?thenticity 
in o?r interc?lt?ral relationships’ (n o?r retreats, we grapple directly with c?lt?ral 
dissonance’ 

(n the Northwest, this dissonance is manifest in how O?ropean settlers impacted 
the Native peoples’ ;?r preparatory reading of &?nIarq;rtiVxs An Indigenous 
Peoples’ History of the United States opened ?s to alternate historical narratives’ 
Also in preparation, we eKamined attit?des and Ieliefs aIo?t Native American 
c?lt?res developed d?ring o?r individ?al growingq?p eKperiences’         

;?r hearts opened when we visited local S?k?amish sites’ A docent at the 
S?k?amish H?se?m and C?lt?ral Center presented his peoplexs narrative in 
caref?l detail’ Mater, we met with Shawn, a yo?ng Ha.ah, who told his eKperience 
of Ieing Iorn into one indigeno?s c?lt?re )Ha.ah-L Ieing adopted Iy a woman 
of another indigeno?s tradition )Da.ima-L attending school  with children of 
yet another indigeno?s c?lt?reL and now st?dying indigeno?s traditions as a 
st?dent at Overgreen College’ 6is testimony highlighted the commonalities and 
dissonance of the …?get So?nd indigeno?s eKperience’ 

;?r 9 99 retreat in New Jersey feat?red the f?ndamental contriI?tion of 
immigration to the interc?lt?ral dynamics of that region’ We prepared Iy reading 
immigrant narratives and visiting Ollis (sland and the New Dor. City Tenement 
H?se?m’ We met with an immigration lawyer and  an immigration advocate’ 
Recent immigrant g?ests shared their personal reasons for immigrating, their 
/o?rney, and grad?al settling into a new society’ These eKperiences challenged 
the meta historical narratives of the US and o?r constr?cts of immigration’ 
We felt the dissonance of o?r complacency in the face of o?r new friendsx 
heartqwrenching stories’  

In Conclusion: Our Vision for a Way of Life   

We aspire with each gathering to move Ieyond o?r self conception and eKperience 
as interc?lt?ral people towards the adoption of gloIal interc?lt?ral Iehaviors 
as a way of life. We recogniVe this gloIal interc?lt?ral wor. as a contin?o?s 
/o?rney of discovery which involves addressing Iarriers to adopting s?ch a way 
of life’  We are committed to facilitating gloIal interc?lt?ral learning in o?r 
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families, neighIorhoods, and Iroader comm?nities’ We have eKperienced how 
conscio?sness raising and interc?lt?ral IridgeqI?ilding can radiate o?t thro?gh 
connections to others locally and aro?nd the world’ As we eKplore f?rther and 
practice wor.ing thro?gh dissonance, we appreciate that we can only change the 
world one enco?nter, one relationship, one family, one comm?nity at a time’ We 
invite other .indred spirits to create their own bloIal (nterc?lt?ral Circle and 
/oin ?s on this aspirational  /o?rney’
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ABSTRACT

This  chapter  presents  the  results  of  a  study  carried  out  in  the  Brazilian 
higher  education  system  and  aimed  to  analyze  the  contributions  of  the 
internationalization of higher education to the development of intercultural 
competence in students from the member institutions of FAUBAI- Associação 
Brasileira de Educação Internacional. The methodology used is the Mixed 
Methods Explanatory Sequential Study with qualitative predominance, which 
allowed combining initial questionnaires with semi-structured interviews. In 
both instances we worked with international ojce administrators and with 
students. The most relevant contribution of this proCect is its unprecedented 
approach to the study of intercultural competence, analyzed as an outcome of 
the process of internationalization of higher education. The main takeaways to 
the theory are the Drst local deDnitions of Intercultural Rompetence and of 
Interculturality, which were the result of a collective construction emerging from 
the feedback of the research participants.
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INTRODUCTION

In the context of the internationalization of higher education, intercultural 
competence  WIR0  is  presented  as  necessary.  4e  inhabit  a  globalized, 
interdependent, and multicultural world whose challenges can be faced more 
ejciently by individuals who, in addition to technical skills, acquire a determined 
type of knowledge that allows for the production of creative solutions, as well as 
for the promotion of intercultural dialogue and international cooperation. 

In an e’ort of conceptualization, Larla Leardor’ carried out a Lelphi study with 
specialists on the subCect and administrators of 1igher Education Institutions 
W1EIs0 in the United States. For its relevance and originality, this work constitutes 
an important advance in the theory of internationalization of higher education 
and is the principal theoretical referent in this work WLeardor’, )––50. 

In the Brazilian higher education system, scientiDc production has been centered 
on the analysis of the process of internationalization and its advances. Hne 
example is the survey undertaken by the Ministry of Education:s Coordenação de 
Aperfeiçoamento de Pessoal de Nível Superior WRoordination for the Improvement 
of 1igher Education Personnel ; RAPES0, which mapped the development of 
the internationalization of participating 1EIs. This study concluded that the 
process of internationalization in these institutions is passive, since it is based 
on the sending of students and teachers abroad without promoting, to the 
same extent, the attraction of foreign students and professors to their respective 
campuses WRAPES, )–2N0. 

Based on this reality and keeping prior research in mind, with the obCective 
of  contributing to the  development of  knowledge on the subCect  from a 
local  perspective,  this  study  is  concerned  with  the  contributions  of  the 
internationalization of higher education to the development of IR in students of 
the Brazilian higher education system.

The study population consists of member institutions of FAUBAI and covers 
the period between )–22 and )–2(. Along with this general obCective, the 
following speciDc obCectives are addressedV determining the meaning and reach 
of IR in the processes of internationalization according to the representations of 
the international ojces administrators and the students of participating 1EIsG 
identifying the convergent and divergent points of these representationsG and 
identifying and Custifying the dimensions of the internationalization process that 
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contribute on a wider scale to the development of IR, according to these same 
representations.

LITERATURE REVIEW

The literature analysis carried out in the initial stages of this research revealed that 
the concept of IR is generally presented as an outcome of internationalization 
of  higher  education  WLeardor’,  )––50.  Moreover,  there  are  also  studies 
indicating that the set of these competences constitutes one of the reasons for 
internationalization. In both views there is a recursive relationship between 
internationalization and IR that was corroborated in this study WZnight, )–2)0.

Further to the proven correlation between both concepts, it is also relevant 
to mention that it has been laborious to come to a consensus about what 
terminology to use since Tewksbury introduced the concept of &intercultural 
person8  in  26N(.  4hile  some refer  to  competence  in  communication or 
intercultural communication, others refer to global competence or global 
mentality, global learning, cultural learning, intercultural e’ectiveness, education 
for democracy, cosmopolitan citizenship, globalizing knowledge, competence 
in global leadership, interculturality, and IR WBennett, )––6G Schmidmeier J 
Takahashi, )–2%0. 

In Oatin America various researchers  prefer  to work with the concept of 
interculturality WUnesco, )––áG “uerrero Arias, 2666G Le la Torre, )––áG Fornet- 
Bentancourt, )––60. 

In an e’ort of conceptualization, Larla Leardor’ carried out a Lelphi study with 
specialists on the subCect and administrators of 1EIs in the US. For its relevance 
and originality, this work constitutes an important advance in the theory of 
internationalization of higher education and is the main theoretical reference in 
its area.

The  most  signiDcant  conclusion  of  the  study  was  to  determine  the  Drst 
consensual deDnition of IR, which came to be understood as &the ability to 
communicate ejciently and appropriately in intercultural situations based on 
one:s intercultural knowledge, skills, and attitudes8 WLeardor’, )––% p. 990. 
According to the same study IR implies in a set of components categorized in 9 
dimensionsV knowledge, attitudes and abilities presented in the Table 2.
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All aspects presented about IR were raised in the Deld research stage and served 
as a theoretical basis for the elaboration of the questionnaire and interviews.

RESEARCH METHOD

The research methodology used is the Mixed Methods Explanatory Sequential 
Study with qualitative predominance W/ohnson, Hnwuegbuzie J Turner, 
)––(, p. 2)50. The analysis of literature of the internationalization of higher 
education served as a base for the Deld study, in which quantitative techniques 
Winitial questionnaires 2a and 2b sent to international ojce administrators and 
students recommended by them0 were combined with qualitative techniques 
Wsemi-structured interviews conducted with international ojce administrators 
and students who participated voluntarily0.

The research focused on the member institutions of FAUBAI WThe Brazilian 
Association for International Education0 during the period between )–22 and 
)–2(. FAUBAI comprises )–( member institutions, showcasing a heterogeneous 
organization. Hf the 1EIs participating in the questionnaire,  55.–([ are 
private Wcommunity or philanthropic and private0, followed by federal public 
institutions W5–.á%[0 and state public institutions W2N.)N[0, with (5.N%[ being 
universities.

4ithin this framework, N6 international ojce administrators from Brazilian 
1EIs, representing )2 states and 59 cities, answered the initial questionnaire 2a, 
while 9– students from 22 states and 2á cities answered questionnaire 2b.
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In the second part of the Deld study, semi-structured interviews were conducted 
with )– international ojce administrators and 2) students. Subsequently, 
the preliminary results obtained from the Deld study were validated by 9– 
international ojce administrators who made a signiDcant contribution to the 
research.

RESULTS

Among the main Dndings of the study what stands out is the fact that the 
process of internationalization, in most of the analyzed cases and, according to 
the research subCects themselves W((.N6[ of international ojce administrators 
and %).(á[ of students0, is established in a strategy included in the institutional 
plan. 

Hne of the speciDc obCectives of the research was to determine the meaning 
and the scope of IR in the internationalization processes. In this regard, it was 
observed that the international ojce administrators preferred to use the concept 
of IR W5([0 and Interculturality W)%.%2[0, while the students felt more familiar 
with Interculturality W92.9[0 whereas IR came second with )–.á6[ of support. 
“iven this result, we took the decision of working with both concepts, IR and 
Interculturality.

In  addition,  the  concept  of  IR  implies  a  set  of  knowledge,  skills,  and 
attitudes.  In  the  Brazilian  context  of  higher  education,  respect  for  other 
cultures, understanding cultural diversity, others: worldviews and disposition to 
intercultural learning are considered to be the most important competences for 
the development of IR.

Oikewise,  it  was  observed  that  internationalization  contributes  to  the 
development of IR in students. 1EIs, on implementing their processes of 
internationalization, establish their obCectives and strategies and develop a 
vast range of activities. In this way, by including global, international, and 
intercultural dimensions in their functions, these 1EIs create situations of initial 
connection, dialogue, and meaningful exchanges between cultures, which allows 
the development of IR.

Hn the other hand, certain dimensions of internationalization Wunderstood as 
activities0 contribute more than others to the development of IR. Limensions 
that promote experiences of direct contact with other cultures generate more 
possibilities  of  acquiring IR.  For  example,  student  mobility,  professional 
internships abroad, and the presence of foreign students on campus. These 
dimensions promote proximity, dialogue, and intercultural interaction. 
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To illustrate the weight of the di’erent dimensions in the development of IR, 
we turn to Table ) that shows the dimensions of internationalization, classiDed 
by the research subCects, according to the following criteriaV does not contribute, 
contributes or contributes a lot. Hn a scale from – to 9, the table shows us the 
weighted averages of the responses of the international ojce administrators and 
students.

The relevant contribution of this proCect is its unprecedented approach to 
studying IR, analyzed as an outcome of the process of internationalization of 
higher education in Brazil. The main takeaways to the theory are the Drst local 
deDnitions of IR and of interculturality, which were the result of a collective 
construction emerging from the research subCects: feedback.

According to these research subCects, IR is &the set of skills and knowledge that 
the subCect acquires or ampliDes to be able to relate with people of di’erent 
cultures, keeping respect, acceptance, and coexistence based on collaboration in 
mind.8 LeDnition approved by á(.áN[ of international relation administrators. 
Similarly, interculturality is &the relation between cultures who, in a process 
of rapprochement, based on respect and equality, look to construct spaces of 
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coexistence and dialogue that permit the exchange of meanings and identities8 
Wapproved by á–[ of international relation administrators0. 

DISCUSSION AND CONCLUSIONS

In an unprecedented approach to the study of IR, analyzed as an outcome of 
internationalization of higher education in Brazil, it was found that 1EIs, by 
implementing these processes, establish their strategies and develop a wide range 
of activities. In this extent, by including the global, international and intercultural 
dimensions in their functions, they create situations of dialogue and exchange of 
meanings between cultures, facilitating the development of IR. 

In  addition,  the  research  demonstrates  that  the  concept  of  IR  implies  a 
set  of  knowledge,  skills,  and attitudes.  In the Brazilian context  of  higher 
education, respect for other cultures and understanding cultural diversity are the 
competences considered to be the most important for the development of IR. 

Ronversely, there are particular dimensions of internationalization that have a 
more substantial impact on the development of intercultural competence WIR0 
than others. Limensions that actively promote direct contact and interaction 
with diverse cultures create enhanced possibilities for skill acquisition.

These dimensions promote proximity, dialogue, and intercultural interaction. 
1owever, it is necessary to emphasize that dimensions that generate situations 
of experience or indirect contact with other cultures also contribute to the 
development of IR and should not be underestimated in the processes of 
internationalization.

Finally, it is pertinent to highlight that the results and conclusions of this study are 
limited to participating Brazilian 1EIs. Thus, these results should not be analyzed 
as representative of the Brazilian higher education system or 1EIs members 
of FAUBAI, given that the sample was not based on quantitative parameters. 
1owever, it should be noted that the exploratory nature of this study reveals 
the voice and vision of Brazilian 1EIs that look to develop internationalization 
in higher education. Further studies must be undertaken to continue and 
strengthen the Dndings of this proCect.
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Appendix 3: The Quest for 
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Resources in Japan

Ana Sofia Hofmeyr
Kansai University, Japan 

ABSTRACT

In Japan, the concept of intercultural competence (IC) has been intimately linked 
to that of global human resources (GHR), a workforce capable of working across 
borders and cultures. In this context, IC is perceived as a tool to reach economic 
goals, and higher education (HE) as the primary means to foster interculturally 
and globally competent graduates. This chapter will ’rst discuss how the role of 
IC has evolved parallel to JapanSs historical relationships with other countries and 
cultures, culminating in the current notion of GHR. zecond, the author will 
explore the central role of internationaliFation policies at the higher education 
level in the development of IC, particularly through foreign language education, 
study abroad programs, and virtual exchange. qinally, the author will discuss the 
challenges posed to the intentional and meaningful development of IC in Japan, 
namely conceptual limitations, a disconnect between policy and practice, and 
inade“uate faculty training.

Keywords: global competence, global human resources, higher education, 
intercultural competence, internationaliFation, Japan

INTRODUCTION

The concept of global jinzai, commonly translated as ”global human resourcesO 
(GHR), has become ubi“uitous in policy documents at both governmental 
and educational levels in Japan. NPcially de’ned in broad terms as those who 
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possess ”rich linguistic and communication skills and intercultural experiences, 
and thrive internationallyO (CLHRG…, 3422, p.9), GHR has emerged from a 
growing demand for graduates who can deal with an interconnected world and 
who can strengthen the political and economic presence of Japan internationally 
(Chapple, 342Y). qurther expanded by the Japan 1usiness qederation as ”Japanese 
or foreign talent who are able to take on the burden of globalising Japanese 
companiesS  business  activities  and take an active  part  in  global  businessO 
(Keidanren, 3422, as cited in 1urgess, 342Y, p.Y7Y), the concept of GHR 
emphasiFes many of the components associated with intercultural competence 
(IC) in Japan (Hofmeyr, 3432).

Nriginally emerging from the changing needs of Japanese corporations (Moshida, 
342X),  the  GHR  concept  has  permeated  policy  at  the  tertiary  level,  and 
universities are tasked with fostering interculturally competent graduates with 
foreign language skills who can be the driving force behind JapanSs economic 
growth. Bs Japan faces a declining birthrate, a shortage of skilled labour, and 
growing global competition, IC as a key component of GHR is approached by 
the Japanese jinistry of Education, Culture, zports, zcience and Technology 
(jE–T) as a practical tool to reach economic goals.

This  chapter  will  begin  by  exploring  the  changing  role  of  IC  in  Japan, 
leading to the current notion of GHR. zecond, we will discuss the role of 
internationaliFation strategies at the tertiary level in fostering GHR, particularly 
as regards foreign language education, study abroad, and virtual exchange. qinally, 
we will consider three maWor obstacles to the meaningful development of IC in 
the Japanese context 6 conceptual limitations, a disconnect between theory and 
practice, and inade“uate faculty training.

THE CHANGING ROLE OF INTERCULTURAL COMPETENCE IN 
JAPAN

In very broad terms, the international relationships between Japan and other 
countries have historically been brought on by JapanSs desire to boost economic 
growth and characteriFed by an interest in borrowing from foreign cultures 
rather than in intercultural interaction (InuFuka, 342X). In fact, JapanSs ’rst 
contact with Zestern nations in the 2-th century was guided by a desire to trade. 
However, fears that Zestern countries were also attempting to exert a strong 
cultural in:uence on Japanese society led the government to close the borders 
and to restrict international contact (the zakoku period).
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Zhen Japan was forced to reopen its doors to the United ztates in 20-0, it began 
a large&scale moderniFation process known as ZesterniFation (InuFuka, 342X), 
leading to increased demand for foreign language education to access Zestern 
knowledge and technology (Kariya, 3420). The grammar&translation method, 
historically adopted by Japan, encouraged language learning with limited 
intercultural interaction beyond what was deemed necessary for economic and 
political purposes.

Zith intensi’ed globaliFation from the 27X4s and a period of large economic 
growth in the 2704s and 2774s, Japan witnessed an increase in the number of 
foreign nationals and in the need to internationaliFe education. Vevertheless, 
internationaliFation in Japan has remained a patriotic endeavour, designed to 
build up Japan as a nation (InuFuka, 342X).

The term ”global jinzaiO, or GHR, ’rst emerged in the business context. Moshida 
(342X) explains that the term was originally used to denote ”a new type of 
employee who is hired by a Japanese company as its business expands overseas, and 
an employee who is di5erent from traditional types of employeesO (p.0Y). …ue to 
the role of Japanese universities in preparing graduates for the Wob market, higher 
education institutions (HEIs) became central to the development of GHR.

In 3422, an interim report published by The Council on Lromotion of Human 
Resource for GlobaliFation …evelopment (p.X) de’ned GHR as workers with[

qactor I[ Dinguistic and communication skills]

qactor II[ zelf&direction and positiveness, a spirit for challenge, cooperativeness 
and :exibility, asense of responsibility and mission]

qactor III[ Understanding of other cultures and a sense of identity as a Japanese.

This de’nition, which included not only language skills but also the ability to 
understand other cultures, would become central to large internationaliFation 
proWects developed and funded by the government (Moshida, 342X). However, 
later attempts to assess the outcomes of these proWects were made diPcult by the 
broadness of the term, leading both the government and HEIs to misguidedly 
focus on numerical indicators as a proxy for successful internationaliFation 
(zhimmi   MoneFawa, 342?). Recent studies aiming to de’ne GHR more 
concretely have found that stakeholders  often emphasiFe a  wide range of 
elements, including openness to other cultures, foreign language skills, cultural 
awareness, and critical thinking (Hofmeyr, 3432] zakamoto, 3433).
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IC THROUGH INTERNATIONALIZATION POLICIES 

InternationaliFation policies began being implemented in Japan from the 
mid&27th century, but it was only from the late 3444s that system reform was 
deemed necessary to cultivate GHR, leading to the funding and implementation 
of internationaliFation strategies top&down through proWects such as the Global 
94 (34476342Y),  the Go Global Japan (34236342X),  and the Top Global 
University LroWect (342Y63439).

Even  though  GHR  remains  one  of  the  most  signi’cant  products  of 
internationaliFation strategies in Japan, IC does not generally appear as a 
primary goal of these e5orts in HEIs (Zhitsed   Aolet, 3422). Vevertheless, 
government&funded programs have emphasiFed the need to cultivate GHR with 
an international outlook, particularly through the expansion of English language 
education and the increase in the number of Japanese students who go abroad. In 
recent years, with the drop in student mobility aggravated by a global pandemic, 
virtual exchange also emerged as a viable alternative to outbound mobility 
programs.

Foreign Language Education

zeeing that the concept of GHR has emerged from JapanSs perceived necessity 
to increase its economic competitiveness in the global arena, improved foreign 
language ability, particularly English as the de facto language of international 
communication, has become central to jE–TSs policies (Bspinall, 3429). 
Having become a re“uired subWect in elementary school from 3434, most Japanese 
students will have spent eight to ten years learning English by the time they 
graduate from university.

Historically,  foreign  languages  have  been  taught  through  the 
grammar&translation process, thus allowing Japanese scholars to access vast 
amounts of written knowledge despite limited intercultural contact. However, as 
companies aim to recruit employees with practical English abilities, the shift has 
moved from a reading&centric to a communication&centric curriculum (Horie, 
3427). E5orts have also been made to expose Japanese students to people 
from other cultures, notably through the Japan Exchange and Teaching (JET) 
Lrogram. Vevertheless, concerns remain that linguistic skills are perceived as the 
primary solution for global communication (zakamoto, 3433), that intercultural 
content is addressed only super’cially in foreign language classrooms (Hofmeyr, 
3433), and that languages other than English are excluded from the national 
curriculum (Chapple, 342Y).
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Study Abroad Programs and Virtual Exchange

The relationship between internationaliFation, study abroad programs and IC 
has been thoroughly researched. In general, studies have shown that study abroad 
programs can be e5ective in developing intercultural and global competence, 
particularly when lasting longer than six months and when students become 
more deeply involved with the host culture (…wyer, 344Y] Hanada, 3427).

In Japan, internationaliFation proWects such as the Global 94 and the Top 
Global University LroWect have strongly encouraged outbound student mobility 
as the principal means to foster an intercultural mindset. Chapple (342Y, p.32-) 
explains that ”‘there' seems to be an overwhelming feeling that by sending 
students abroad such talent can be fostered] it is not something that can be easily 
nurtured domestically. This most likely stems from the fact that multiculturalism 
is seen as something that exists in other settings (rarely in Japan) and therefore the 
re“uired special skills can only be fostered overseas.O 

The reliance on mobility to foster intercultural understanding has been hindered, 
however, by a drop in the number of Japanese students going abroad since the 
early 3444s (MoneFawa, 342Y). To address this issue, the government has started 
to promote very short study abroad programs, lasting anything from two weeks 
to three months, though researchers “uestion whether these can be e5ective in 
fostering an intercultural mindset (Hanada, 3427] Moshida, 342X).

Zith the global pandemic that assailed the world in 3434, there was a sudden 
shift to virtual exchange as the means to encounter and communicate with 
other cultures. Zhile virtual exchange initiatives, and the positive e5ects of 
intentional intercultural collaborative proWects, had been advocated prior to 3434, 
the pandemic provided Japanese universities with the ’rst maWor opportunity to 
explore virtual programs. Nverall, research studies suggest that virtual exchange 
has the potential to increase studentsS con’dence on their ability to interact 
interculturally (Chu et al., 3433), and global mindedness (…eacon   jiles, 
3433), and it may prove to be an attractive alternative for those students who are 
unable to study abroad.

CHALLENGES TO MEANINGFUL IC DEVELOPMENT

Zhile the Japanese government is  to some extent attempting to cultivate 
interculturally competent GHR, the strategies under implementation face 
serious  challenges.  qirst,  the  concept  of  GHR  is  broad  and  con:icting, 
intensifying diPculties reaching speci’c outcomes. zecond, there is a strong 
disconnect between policy and the implementation of programs that aim to foster 
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GHR at the ground level. qinally, though HE is perceived as the main means to 
foster GHR in preparation for the Wob market, there is very little to no faculty 
training to support the students.

Conceptual limitations

Nne of the main challenges to the development of interculturally competent 
GHR are limitations to the attitudes, knowledge, and skills associated with 
GHR. qirst, at the policy level, English communicative ability remains at the 
core of GHR (Horie] 3427), while other foreign languages and elements are 
repeatedly downplayed. Bdmittedly, from the three factors of GHR proposed 
by the government (CLHRG…, 3422), foreign language ability is the easiest to 
assess “uantitatively. However, researchers warn of the danger of seeing English 
communication as a goal rather than as the means to understanding culture 
(Horie, 3427) and to discuss global issues with people from other cultures 
(Moshida, 342X).

joreover, English language education in Japan is still very much associated 
with images of European&looking native speakers of English (zimmons   Chen, 
342X). Bs a result, communication di5erences are often downplayed in Japan 
in favour of a ”ZesternO approach that re“uires students to be outspoken 
and assertive. zakamoto (3433, p.333) warns that ”Global competence is about 
respecting and navigating diversity, not minimiFing or eliminating it, and that 
means appreciating and accommodating di5erent communication styles tooO.

qinally, although the Japanese government proposed GHR as a seemingly 
outward&looking  concept  (Chapple,  342Y),  the  Interim  report  on  GHR 
(CLHRG…, 3422), asks not only for an ”understanding of other culturesO, 
but  also  ”a  sense  of  identity  as  a  JapaneseO.  Hashimoto  (3444)  argues 
that internationaliFation in Japan is actually ”JapanisationO. InuFuka (342X) 
explains that from a governmental perspective, ”Lresumably, students who are 
well&grounded in their own culture are less likely to be in:uenced by foreign 
culturesO (p.32-), mirroring the historical tendency of Japan to understand 
other  cultures  as  something  to  explore  from  the  outside.  Conse“uently, 
while the concept of GHR aims, on the surface, to encourage graduates to 
embrace intercultural interaction, the debate to accept greater diversity within 
is overshadowed, e5ectively hindering the development of an interculturally 
competent workforce.
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Disconnect between theory and practice

B second obstacle to the development of interculturally competent graduates 
is  the  gap  between  the  theoretical  framework  supporting  GHR  and  the 
implementation of relevant and e5ective strategies at the tertiary level. Nne 
of the reasons for this  gap is  the focus on “uantitative targets  as  a  proxy 
for internationaliFation, which have repeatedly been subWect to criticism and 
identi’ed as a cause for concern (zhimmi   MoneFawa, 342?). 1y contrast, 
there is a general lack of agreement regarding the attitudes, knowledge, and 
skills associated with GHR other than foreign language skills (Hofmeyr, 3432), 
creating further obstacles to the fostering of GHR through internationaliFation.

Bnother reason for this gap is the contradictory emphasis placed on both a 
national identity, to be ’rmly retained, and a global identity, to be pursued 
for economic purposes. In fact, while the Japanese government and universities 
have made e5orts to internationaliFe on the surface, these are not necessarily 
fuelled by an appreciation of cultural diversity (InuFuka, 342X) or by an interest 
in cosmopolitanism (Bspinall, 3429). English is perceived as both necessary 
to economic growth and as a threat to national identity (zimmons   Chen, 
342X), with high pro’ciency marking the speaker as someone who no longer 
is ”authenticallyO Japanese (Bspinall, 3429). zimilarly, though study abroad 
programs are considered to be a gateway to intercultural experiences, these are 
increasingly shorter in duration. Universities that genuinely aim to cultivate 
interculturally competent GHR will likely need to bypass the emphasis placed 
on numerical targets and rather focus on the “uality of intercultural contact.

Inadequate faculty training

Nne ’nal maWor challenge to the development of interculturally competent 
GHR is the shortage of ade“uately trained faculty to support students. This 
problem  has  been  pointed  out  by  researchers  who  discuss  the  resistance 
among many teachers educated in Japan to develop more global awareness 
and experience (Chapple, 342Y). In addition, while intercultural and global 
competence education is often perceived as the responsibility of foreign faculty, 
courses often focus on foreign language pro’ciency, which is not suPcient for 
the cultivation of GHR (zakamoto, 3433).

CONCLUSIONS AND IMPLICATIONS

To conclude, JapanSs historical  attempts to successfully navigate complex 
political, economic, and social relations with other countries has culminated in 
the current notion of GHR 6 graduates with the ability to work and interact 
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across cultures. Zith this goal in mind, the Japanese government has tasked 
HEIs with fostering interculturally competent graduates, mainly through the 
implementation and development of foreign language education and study 
abroad programs.

…espite continuous e5orts, however, internationaliFation as the means to 
cultivate GHR is still closely linked to “uantitative targets. The emphasis placed 
on numbers and scores rather than on the depth of intercultural experiences 
appears to serve a purpose 6 that of protecting Japanese national identity while 
increasing JapanSs economic power globally. In this sense, JapanSs historical 
approach to intercultural relations has changed very little in the past Y44 years. 
qor Japan to move forward in its “uest for an interculturally and globally 
competent workforce, intentional and meaningful change must occur at both 
policy and implementation levels.
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